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Assessing the Efficacy of Content and Language Integrated Learning
(CLIL) On Vocabulary Acquisition

Iain Stanley

Abstract

The purpose of this study was to evaluate the effectiveness of a ‘Content and Language
Integrated Learning’ (CLIL) approach to teaching vocabulary in a college-level
photography course taught in English. In the first year of the course, many students
reported difficulty with the specialized vocabulary used in photography, most of which
falls outside the most common 2,000 words in the New General Services List. In
response, the second year of the course used a CLIL approach to teaching vocabulary.
The study included 37 students who were given a vocabulary quiz on the first and last
days of the course. The results showed that the CLIL approach was highly effective for
teaching vocabulary in this context.

Introduction

At a liberal arts college in rural, southwest Japan, students in their first year
English classes are divided into groups based on their proficiency in English. These
classes are all taught in English and include oral communication with a focus on
grammar, intensive and extensive reading, and academic writing. All classes are taught
by a single teacher. In addition to English, first year students must also take classes in
subjects like psychology, philosophy, sociology, and economics. These classes are
unique in that they are team-taught, with two teachers in the classroom at all times: one
who is an expert in the subject matter and another who can assist with language issues
that may come up.

In their second year, college students can take content-based courses that are not
team-taught. These courses, which include topics like Photography in a Japanese
Context’ and ‘Japanese Popular Culture and Media’, are the students' first experience in
a content-based class without two teachers present. Importantly, these elective courses
are not organized according to English proficiency, so there is a mix of skill levels in the
classroom. This can provide a range of learning opportunities, but it can also be
challenging for both teachers and students, especially when class content and language

are difficult for lower-level learners.
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In the first year of teaching the photography-related course, it became clear that
some of the technical terms were beyond the comprehension of many students. This was
understandable, as many of the terms were not part of commonly known vocabulary
such as those found in the General Services List and were very specific to the course.
However, this posed a problem as a lot of the language used in class was specific to the
context and lessons and could not be avoided. In anonymous evaluations at the end of
the 16-week semester, students reported that their biggest challenge throughout the
course was with the photography-specific terminology and jargon that they were not
familiar with and had not encountered before.

In the second year of the course, a Content and Language Integrated Learning
(CLIL) approach was adopted to address the students' difficulties with vocabulary. This
approach emphasized the importance of both language and content in each class and in
all class materials and worksheets. Language tasks were more carefully structured to
support the students' learning. This was a departure from the first year of the course,
where the focus was primarily on content, with less attention given to language.

The aim of this research is to investigate the effectiveness of a CLIL approach to
learning course-specific vocabulary. To test the hypothesis that a CLIL approach has an
impact on vocabulary acquisition, a vocabulary quiz on photography terminology was
administered to students at the beginning and end of the class. The results of the pre-
and post-quizzes will be compared to determine the impact of the CLIL approach on

vocabulary acquisition.

Literature Review

CLIL is a teaching approach that integrates language learning with subject-based
content, so that both language and the subject being studied are given equal importance
(Marsh 2002). This approach often involves using the second or additional language as
the medium of instruction in order to facilitate language learning. Different scholars
may have slightly different interpretations of CLIL, but the central idea is that it
emphasizes the equal connection between language and content in education (Ting,
2010). The idea of a balanced split between language and content instruction in CLIL

classrooms is a desirable goal, but research has shown that it is difficult to achieve in
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practice (Dalton-Puffer, 2007; Mehisto, Marsh, & Frigols, 2008; Pérez -Vidal, 2009).

Some argue that as long as there is a dual focus on language and content, it can
still be considered CLIL, even if the split is disproportionate (Marsh, 2002). However,
this view may be problematic because it is difficult to imagine a non-CLIL language
class that has less than 10% focus on content. This broad definition of CLIL may be
inclusive, but it lacks specificity.

In Coyle's definition, CLIL (Content and Language Integrated Learning) is
considered an educational approach that can be understood in various ways. Some
scholars view CLIL in relation to the instructional techniques and practices used by
educators to facilitate second or foreign language learning (Ball et al., 2010; Hiittner et
al., 2010), while others see it as a tool for pedagogy (Coyle, 2002) or an innovative
approach to methodology (Eurydice, 2006). Some scholars focus on CLIL's curricular
aspects (Langé, 2007; Navés & Victori, 2010), while others see it as flexible in terms of
curricular design and timetable organization (Coyle, 2007).

In short, there are different ways of understanding CLIL, including as a whole
program of instruction, as isolated classes, or as activities in a second or foreign
language. It is generally accepted that CLIL involves using an additional language as a
medium of instruction, but there is no one single approach or theory for CLIL pedagogy
(Wolft & Marsh, 2007; Coyle, 2007). The key difterence between CLIL and traditional
language teaching is its focus on content, which is often considered unique and
innovative (Marsh & Frigols, 2008).

Nation (2013) suggests that educators and learners can use a variety of techniques
to develop their word knowledge. These techniques include saying new words out loud,
writing them down, providing definitions, and using dictionaries and word lists. These
methods help learners develop different aspects of word knowledge, such as spelling,
pronunciation, and grammar (Nation, 2013). Nation (2011) also emphasizes the
importance of explicit vocabulary learning but advises against spending too much time
teaching words that are not commonly used in English. Instead, students should be
encouraged to learn these words on their own using effective vocabulary learning
strategies and through natural encounters with the language in class materials.

According to Schmitt (2008), learners need to encounter a new word eight to ten
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times in order to sufficiently learn its meaning, while Webb (2007) suggests that
learners need more than ten exposures to a new word in order to gain meaningful
knowledge. However, the exact number of repetitions needed can vary depending on
factors such as motivation, attention, and the quality of teaching. Additionally, the
spacing of repetitions can also impact language acquisition, as noted by Nation (2013)
and others (Ebbinghaus, 1913; Weltens & Grendel, 1993). With the development of
learning technology, learners now have access to a wider range of resources to help with

vocabulary acquisition (Nurmukhamedov, 2012).

Method
Participants

In this study, a group of 37 second-year students from a liberal arts college in
southwestern Japan participated. They were all informed about the research and assured

that their anonymity would be preserved. Each student gave their consent to participate.

Instruments

On the first day of the course, students were given an online vocabulary quiz on
Moodle, the college's Learning Management System (LMS). All second-year students
had accounts on the college's Moodle site and were required to join the course with a
password in order to take the quiz.

The quiz consisted of 20 multiple choice questions and 10 true/false questions,
each worth the same amount. Students were not allowed to use dictionaries or phones
and were given a time limit of 30 minutes. Once the quiz was completed, the results
were automatically calculated by Moodle and exported to Excel. The quiz included
vocabulary related to photography, such as "composition" and "leading lines", which
may have been new to some students.

On the final day of the course, students retook the same quiz they took on the first
day of class to see how much they had improved over the 16 weeks of instruction. The
results from both quizzes were analyzed using a paired samples t-test in Microsoft

Excel.
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Results
Quiz Results

First Day Quiz Results
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Score /10
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Figure I: First day vocabulary quiz results

Figure 1 illustrates the results of a vocabulary quiz taken on the first day of class
by 37 participants. The scores were calculated and converted into a score out of 10 by
Moodle, then the data was further analyzed in Microsoft Excel. The results showed that
almost all scores fell between 4/10 and 7/10. The mean score among students was
5.68/10, or just under 60%. The most common score was in the range of 6-6.5/10, with

only one student scoring above 8/10.
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Final Day Quiz Results
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Figure 2, Final day vocabulary quiz results

Figure 2 presents the results of the vocabulary quiz taken on the last day of class.
The scores of all the students range between 7/10 and 10/10, with an average score of
8.82/10, or just over 80%. Four students scored a perfect 10/10 and only one student
scored below 7/10.
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First Day/Final Day Quiz Results - Mean Scores
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Figure 3, Comparison of first day and final day quiz results

Figure 3 shows the pre/post mean score of students together. From this side-by-
side comparison it’s clear that there were significant gains made by students in
vocabulary acquisition between the test they took in the first week of class and the same
test they took in the last week of class. Indeed, the results show a 20% mean gain in
scores across the 37 students.

Further, a paired-samples t-test was conducted to compare the mean vocabulary
scores of students before and after a semester-long course using a dedicated Content and
Language Integrated Learning (CLIL) approach. The results in Table 1 showed a
significant difference in the pre and post quiz scores, with the post-CLIL course score

(M=8.82) significantly higher than the pre-CLIL course score (M=5.68).



Table 1

t-Test: Paired Two Sample for Means

Comparative Culture (27) 2022

Variable 1 Variable 2
Mean 5.684324324 8.82027027
Variance 1.207897447 0.726252703
Observations 37 37
Pearson Correlation 0.362342601
Hypothesized Mean Diff 0
df 36
t Stat -17.02463958
P(T<=t) one-tail 4.19917E-19
t Critical one-tail 1.688297714
P(T<=t) two-tail 8.39833E-19

t Critical two-tail

2.028094001

In a two-tailed t-test, the P(T<=t) value is the probability that the difference

between the means of the two samples being compared is less than or equal to the

observed difference in the data. In this case, the value of 8.39833E-19 means that the

probability of this happening is very small, indicating that the observed difference is

statistically significant. This suggests that there is a significant difference between the

means of the two samples being compared and that the CLIL approach was effective in

improving the students' vocabulary acquisition.

The results also indicate that when content and language are taught together

and given equal emphasis over the course of a semester, students can effectively acquire

and retain the required vocabulary, regardless of their language proficiency level.

Discussion

The data shows that the CLIL approach was effective in improving students'

vocabulary skills. In just 16 weeks of class time, students' mean score on the vocabulary

quiz increased from 5.9/10 to 8.5/10. This improvement can be attributed to the

incorporation of vocabulary-focused activities and materials, such as handouts and
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group discussions, into the course. Prior to implementing the CLIL approach, the course
did not prioritize vocabulary development.

The college promotes a learning environment that focuses on active, student-
centered learning. This often takes the form of small group work, with groups of three
to four students varying language proficiency. This is in line with Vygotsky's ideas
(1978) about the Zone of Proximal Development (ZPD), where lower-level students are
placed together with more advanced learners in order to facilitate learning.

The ZPD is a concept in education that suggests that students can benefit from
being guided by more knowledgeable peers or teachers in tasks or skills that are slightly
beyond their current proficiency level. This approach, based on the theories of
psychologist Lev Vygotsky, involves gradually drawing back support as the student
becomes more competent and confident. In the context of this research, students were
placed in mixed-ability groups in the hopes that higher-level students would help lower-
level students with concepts like vocabulary. However, the student evaluations at the
end of the first year showed that this did not happen as much as hoped, leading to a shift
towards a more CLIL-focused approach.

Secondly, focusing on vocabulary that falls outside of the first 2,000 words of the
General Services List (GSL) (West, 1953) can be disadvantageous. Nation (2008) states
that activities focused on less common English words can be time-consuming, and
ideally should be done by students outside of class time. Additionally, many second-
year students at the college have reported feeling frustrated in team-taught classes where
they have had to spend (in their belief) a significant amount of time learning obscure
English words related to their courses.

Also, the Japanese language incorporates a significant number of borrowed
words, which are written in a separate alphabet called "katakana." This is especially true

nn

in the realm of photography, where English words like "camera," "lens," "zoom," and
"digital" are commonly used by people who are interested in the subject. As a result,
one may have assumed that the students in the class had some degree of familiarity with

these terms.

For these reasons, in the first year that the class was taught, the focus was not on
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vocabulary. Instead, worksheets with photography vocabulary were given as homework
and students were encouraged to create their own photography glossaries. However, it
was difficult to monitor all the students' progress with this approach and the results and
evaluations showed that students had the most difficulty with, and expressed the most
concern about, vocabulary learning.

The shift to a CLIL-focused approach in the class yielded highly positive results,
as seen in the improved performance on the vocabulary quiz. This success is in line with
Nation's (2008) findings that explicit, repetitive teaching of vocabulary is the most
effective method. The biggest challenge in implementing this approach was finding a
balance between explicitly teaching vocabulary and covering the subject matter of the
class.

Another aspect of the course that was particularly satisfying was that the students
not only did well on the vocabulary quiz, but also consistently demonstrated a strong
understanding of the new photography-specific vocabulary throughout the course. This
was particularly evident in their final projects, in which they were asked to create
presentations explaining the photographic images they had taken during the course,
using the targeted vocabulary. This showed that they had not only learned the
vocabulary but were also able to apply it in a meaningful way. Examples of these

presentations can be seen in the accompanying figures.

10
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Photo1 Before/After

M —Before
After—

How | edited?
1. Increased highlight

# —| used increased Highlight to make color saturation
€ of leaves brighter.

2. Decreased contrast
—| used decreased Contrast so that | wanted to
emphasize the transition between the black
background and the color of the leaves.
3. Cropping the distraction

»| cropped the light which is in the top right corner of

the frame because it is a distraction, or unnecessary
element

Figure 4, A student demonstrating vocabulary knowledge in a Powerpoint slide

In Figure 4, we can see that the student has learned and is using new vocabulary

nn

words such as "highlight," "saturation," "contrast," "transition," and "distraction." These
terms were previously unfamiliar to the students, as indicated by their difficulty with the
vocabulary quiz at the beginning of the course. The second graphic in Figure 5 provides

further evidence of the students' use of these new terms.

11



Comparative Culture (27) 2022

Genre: Portrait
Subject: The person

Explanation:
Point@ Leading lines

The awning, wall, plants, and floor tiles are used as
a leading lines.

Point@ Composition

She is on the intersecting point in bottom right third
of frame if used rule of thirds
Point® Black and white

This is black and white photo and the black and
white of subject add contrast.

Figure 5, A student demonstrating vocabulary knowledge in a Powerpoint slide

The language used in Figure 5 suggests that the student has demonstrated a
thorough understanding of photography and photographic techniques, as evidenced by
their ability to use technical terms such as composition, contrast, saturation, and
gradation in a meaningful way. This indicates that the student has learned and retained a

significant amount of information during the course.

Conclusion

In this research, a CLIL-focused approach to language classes, especially in
relation to vocabulary acquisition, was found to be highly effective. Despite varying
opinions on the balance between language and content in CLIL classes, the study
showed that explicitly incorporating vocabulary work and emphasis into class materials
over the course of 16 weeks had a positive impact.

In summary, the research showed that when a CLIL approach was adopted in a
content-based course for non-native English speakers, the students performed better and
were able to better meet the language and vocabulary expectations. This suggests that

CLIL can be an effective method for teaching language in content-based classes.

12
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Evaluating Research Productivity in Economics in Poland: A case
of a leading private business school

Pawel Mlodkowski

Abstract:

The aim of this paper is to present procedural solutions used in Poland to measure and
evaluate research productivity in economics and then to remunerate researchers for their
creativity, time and effort invested in conducting scientific research. Economics is
sometimes defined as a science “of the least effort”. This should be interpreted as a
tendency to achieve the highest possible efficiency by rearranging alterable elements to
minimize costs or to maximize results. Although we should engage in scientific research
from our will to discover the truth, some additional aspects may hinder or stimulate our
activity in this dimension. The solutions implemented to measure productivity of research
in economics are serving often in motivation systems at research-oriented institutions.
Our experience originates from a leading private institution of higher education in Poland,
the Wyzsza Szkota Biznesu-National Louis University in Nowy Sacz. I present the
methods for measuring productivity and then offer a discussion about short- and long-
term consequences of all advantages and disadvantages that we are able to recognize. The
results show that with initial thresholds quantity was more stimulated, rather than quality
of the research (and the subsequent publications).

Keywords: research productivity, Economics, motivation system.

JEL Classification: Z00, M59.

Introduction

Why do we conduct scientific research? This is a question of no small importance
for the whole history of mankind. There were dark times when scientific research was not
serving humanity. Toxic gases used in the battlefields of the World War | and
concentration camps by Nazis, used to eradicate whole nations, are examples of

implementation of scientific research for evil purposes. Economics is not neutral and it

15
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also has a potential for being used against Earthlings. Therefore, an issue of high
importance is the proper motivation for research and the good implementation of its
results to increase the prosperity of us all.

The paper discusses the phenomenon of a private business school that made a
remarkable and unprecedented leap, becoming a leader in Central Europe in business
education and a domestic leader in economic research. The former may be attributed to
original and flexible curricula, adjusted according to the most recent developments and
US standards. Achievements in economic research might, on the other hand, be a result
of an absolute advantage over the competitors in terms of advancements in IT
technologies available for faculty members. As argued by Ding et al. (2009), this factor
has a statistically significant influence through the channel of knowledge diffusion.
Evidence of a positive IT-productivity relationship is also reported in Kaminer and
Braunstein (1998), Walsh, Kucker and Gabby (2000), and Barjak (2006). Using the same
nomenclature, as in Ding et al. (2009), however, the WSB-National Louis University
would be classified as a mid-to-lower tier institution due to the ultimate influence of IT

on research productivity and its quality.

Polish Research Productivity Evaluation

The WSB-National Louis University (WSB-NLU) in Nowy Sacz in Poland was for
several years, after the economic transformation, the leader among private institutions of
higher education. Under the lead of Rector Dr Krzysztof Pawlowski it was setting
domestic standards in both academic and research affairs. During the golden age of this
university (1996-2006) Professor Dr hab. Marek Capinski, Rector for Scientific Affairs,
designed and implemented a consistent system for motivating faculty members to conduct
scientific research.

The aim of the system was clearly defined and easily understandable. The WSB-
NLU was then the leader in business education. The ambition of the Rector was to make
the WSB-NLU the leader also in scientific research. The task was a difficult one due to
several factors. The WSB-NLU was a new establishment. Compared with many old
universities (Jagiellonian University in Cracow) and many universities of Economics that

had human resources and capital accumulated over centuries and decades it had basically

16
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no history. It was located far from big cities which made acquisition of productive
researchers more difficult. Facilities offered on-site (like the library) were far below
domestic and global standards. These problems were overcome due to a brilliant
motivation system. The high efficiency of the system allowed the WSB-NLU to be
classified in 2006 by the Ministry of Science and Higher Education among the top
research institutions.

The productivity measurement and bonus system at the WSB-NLU was brilliant
due to its simplicity, clearly defined procedures leaving nothing to discretionary decisions
and a short response time. Assumptions of the system were as follows. Every faculty
member was supposed to teach and conduct scientific research and these were two of the
three dimensions of the general employee evaluation for general bonuses. The third was
university-oriented administrative and other support. The assessment system of
productivity in economics was associated solely with the results of research efforts taking

the form of published works.

Design of the system to measure productivity

The system of measuring productivity in economics was a continuous one. There
were no deadlines for submitting information about publications and reporting them was
not obligatory. For a publication to be considered as a subject of assessment at the WSB-
NLU it had to be affiliated properly. It is a standard in academia that so called “credits”
are provided either at the beginning or at the end of a published work. These “credits”
had to state clearly that the author or at least one of co-authors is a full-time faculty
member at the WSB-NLU. All publications meeting this formal requirement could
become the subject of scoring.

Scoring of submitted publications was based on an official, ministerial decision
concerning the scientific quality of domestic and foreign journals and other forms of
scientific publications, such as books and edited works. There is a list of titles of domestic
and foreign journals with a score, in points, for each item. The number of points reflect
the perceived quality of a journal or other forms of publication. The ministerial list is
updated to keep up with developments and journals move upwards and downwards in line

with the changes in their overall quality. The criteria used in this Ministerial process are

17
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not revealed to the general public. Polish academia, however, accepts any changes and
there is a nation-wide consensus about these updates.

The Rector for Scientific Affairs at the WSB-NLU introduced a “pricelist” for the
purpose of calculating publication bonuses based on the externally decided score. Points
for domestic journals were priced below the price for foreign journals. The price of points
associated with a book of a sole author was the third category in the pricelist with a special
price for books published internationally. These differences were meant to encourage
publishing in foreign journals and books in English to receive broad coverage and
international recognition of results as much as possible. The highest price was reserved

for publications in top foreign journals with the highest impact factor.

Table 1. Prices of points for different categories of publications at the WSB-NLU.

Publication Number | Price of Total Total
of points | one point | bonusin | bonusin
PLN uUsSD
Domestic journal B-class 4 300 PLN |1200PLN | 300 USD
Domestic journal A —class 6 300 PLN [1800PLN | 450 USD
Domestically published book 15 300 PLN (4500 PLN |1125USD
Internationally published book 15 600 PLN |9 000 PLN |2 250 USD
Chapter in a domestic book 4 300 PLN |1200PLN | 300 USD
Chapter in a foreign book 4 600 PLN |2 400 PLN | 600 USD
Top foreign journal (high impact 12 1000 PLN |12 000 3000 USD
factor) PLN

Source: Decision of the Rector for Scientific Affairs of the WSB-NLU.

As can be seen from table 1, the bonuses were substantial and they may have been

a significant driving force for increasing productivity in scientific research.

18
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Roles for decision makers of the system to measure productivity

The main player in the system that was responsible for its operations was the Rector
for Scientific Affairs. He set the prices for publications’ points. Although every
publication was studied by the Rector prior to deciding bonuses, his judgement did not
play any role in granting bonuses. This makes the system resistant to abuse and
corruption. The most important element of the system (the list of journals with associated
quality-score) came from outside the university (from the Ministry of Science and Higher

Education), which made it fully independent and objective.

Procedure of the measuring productivity system

In order to understand the system, it is reasonable to go through the procedure
step-by-step with explanations of every phase. At the beginning there is an Author of a
piece of scientific research who is presenting his or her results in the form of a publication.
From the day of publication in any of the accepted forms (a journal paper, a book, a
chapter in an edited book) the Author is allowed to present a special package to the Rector
for Scientific Affairs. This package is supposed to deliver crucial information about the
content and form of the publication. The package differs according to the form of

publication. The requirements in this regard are presented in table 2.

Table 2. Submission package requirements at the WSB-NLU.

Carbon copy of: | Journal paper | A book | Chapter in a book
full text X X

cover X X X

title page X

table of contents X X X

Source: Decision of the Rector for Scientific Affairs of the WSB-NLU.

The package should contain only carbon copies of the required parts of the
publication and no cover letter — to make submission as easy and cost effective as
possible. The package should be delivered to the office of the Rector for Scientific Affairs

by leaving it in an appropriate in-box at the general office located in a convenient venue.
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There are no time or date requirements concerning the submission. Authors are not
obligated to submit packages, but due to institutional benefits for the WSB-NLU, they
are encouraged to reveal their publications to the Rector for Scientific Affairs and earn
associated bonuses.

The rest of the procedure is conducted by the Rector for Scientific Affairs. The
Rector, when he receives the submission package, conducts a check of validity and
completeness of the package. Then he signs his decision about the number of points
associated with the publication. However, there is no personal discretion in this
“decision”, because it is based on the official Ministerial list of quality-scores for
publications. Then it was time to sign a document, in which calculation of a bonus is
included. This is the basis for paying out the bonus to the successful Author.

The Rector for Scientific Affairs kept records of all publications presented by
faculty members. This information was then used for the annual ranking of scientific
effort at the WSB-NLU. During the Faculty Meeting prior to each new academic year,
individual statistics on scientific productivity are presented with one winner — the person
who earned the highest number of publication quality-score points. During this event
some honorary (non-monetary) prizes are awarded jointly for quality and productivity in
scientific research. These prizes were often in the form of an elegant pen or other writing

equipment.

Special solutions under the system

The system for measuring productivity in economics at the WSB-NLU was engaged
for another purpose, other than motivating research. The teaching load for every faculty
member is defined by the number of “credits” or equivalent hours of lectures to be taught.
In case of the WSB-NLU the teaching load was defined in terms of hours of discussion
sections and lectures. The productivity measurement system allowed for a special solution
for persons with high research propensity. Instead of a regular teaching load, a faculty
member could negotiate an agreement to substitute some (or all) of the teaching load with
points earned for publications. It was easy to calculate the exchange rate between one
hour of academic activity (lecturing) and points for different types of publications. For
each position, from a Reader, through Assistant Professor, Associate Professor and Full
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Professor, the teaching load was precisely defined. Each faculty member was receiving a
core salary appropriate for each position, that when divided by the teaching load (in hours)
delivered the hourly rate. Now an exchange was taking place. Those who were willing to
do it, were substituting teaching with research productivity. An example for an Associate

Professor should be informative enough to understand this specific solution (table 3).

Table 3. Example of an Associate Professor substituting teaching with scientific research.

Position Teaching load Yearly salary | Hourly rate

Associate Professor 270 h (annually) | 27 000 PLN | 100PLN/h

Equivalent of publications in hours of teaching

Domestic journal B-class 12 h
Domestic journal A —class 18 h
Domestically published book 45 h
Internationally published book 90 h
Chapter in a domestic book 12 h
Chapter in a foreign book 24 h

Top foreign journal (high impact factor) | 120 h

Source: Author.

This solution was intended to allow the most brilliant and productive faculty
members to focus partly or entirely on scientific research activities, decrease their
teaching load, and still receive the full, regular salary. For those who negotiated this
substitution of teaching with publications no additional publication bonuses were granted,

of course.

The shadow and the flame — short- and long-term consequences

Several questions arise: (1) were there any problems with the described system? (2)
Did it have any disadvantages for the university or for faculty members or for anyone
else? (3) Was it stimulating rather quality or quantity?

From the point of view of a faculty member, there were no problems with the

system. First of all, submission was optional and not obligatory. This made the whole
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framework very convenient and only interested economists participated. There were no
deadlines. The submission package was composed of low-cost elements (carbon copies)
and represented no problem in completing. Providing the Rector for Scientific Affairs
with all required documents was organized in a convenient way.

For the university however, the whole system with its motivating part may have
been very costly. Faculty members, encouraged by the ease of operating the system and
its simplicity, engaged in research that resulted in numerous publications in all recognized
forms with the majority of them in the least desired kind. Due to the ease of publishing
low quality papers in Poland in a form of post-conference edited books, the university
was often paying for publications that would have never been accepted in regular journals.
This could be noted as the only serious problem that indicated a back gate for “easy
riders”, allowing them to get money almost for nothing. The problem was later recognized
by the Rector for Scientific Affairs. He enacted a new rule in 2007, stating that the
university will grant money bonuses only for publications scored at 6 points and above.
All low-score publications, when submitted to the Rector were still recorded in a database
for statistical purposes, but they brought no benefits for their authors.

The system introduced at the WSB-NLU was designed in a very good manner. From
the very beginning different prices for publication-points were stimulating quality rather
than quantity. However, when some faculty members recognized that the system allows
to be abused by submitting low quality publications to easy-publishable forms, the
revision of the rules in 2007 removed this opportunity. After this reform, the system is

stimulating quality of research and publications.

Closing remarks

The presented case of the WSB-NLU is by all measures atypical. This private
business school was created far from academic centers in big cities, in a lovely valley of
Dunajec River, between beautiful mountains and forests. Over a very short period several
leaders (Founder and Rector Krzysztof Pawlowski, founder and Rector, professor
Andrzej Gwizdz, Rector for Academic Affairs, and professor Marek Capinski, Rector for
Scientific Affairs) were achieving remarkable and unprecedented results, consequently
making their dreams come true. The WSB-NLU was a leader in business education in
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Central Europe with students coming from all over the world. In scientific research the
WSB-NLU achieved the top ranking based on quality and quantity of published works of
faculty members. It outscored most of the leading public universities and academies of
economics. This particular achievement allows us to conclude on the efficiency of the
productivity measurement system and the motivation system based on it. There is no
doubt that the system for measuring productivity in Economics at the WSB-NLU
stimulated research. Faculty members were encouraged to perform to their abilities to
maximize personal utility. The system allowed for focusing solely on teaching by those
with preferences for didactic effort because it was neither requiring publications nor
punishing lack of publications. Those who had chance to join the WSB-NLU faculty
during its days of glory will recall it with sentiment as a very nice period.
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Investigation of the purpose of using ARC and areas for improvement

Yu Hirai

Abstract
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FHEFAICOWTORETH D, FIZFED ARC R B L ARC 23275
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Sy, —HTAE—FUZ7BEL L CTEL TE 5T, REFRCERKE DL
SAOHPE LTI+ P B REZ IR L TORWENER I,

This paper presents a survey of students’ use of the Academic Resource Center, a self-
study center established by Miyazaki International College. The main focus of the
survey was students' intended use of the ARC and the quality of services provided by
the ARC. Students who use the center fill out a form to indicate the purpose of their
ARC use, and the results are used to determine the main purposes for which students
use the ARC. At the end of the semester, ARC users were asked to provide more
detailed information about their purpose for using the ARC and what they achieved
through their use of the center. The results showed that students used ARC the most
after school, and their main purpose was to study TOEIC and complete assignments.
The survey showed that the learning materials and the teaching assistant stationed at the
center were helpful in achieving these objectives. However, the ARC was not suitable as
a speaking environment and did not provide an adequate learning environment for

purposes other than completing assignments and preparing for qualifications.

Introduction
Study Environment and Problems Faced by Students at Miyazaki International College

At Miyazaki International College’s Faculty of International Liberal Arts, in the
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Department of Comparative Culture, students take most of their classes only in English.
All handouts and assignments are written in English. Most of the students are Japanese,
and have received a general English education in Japan. New students with relatively low
English proficiency often have difficulty adapting to the English-only learning
environment, especially at the beginning, and often struggle to perform well in class. In
addition, the elimination of English classes and team-teaching classes after the third year
of study reduces the opportunities for students to receive personal support from teachers

during class. Therefore, many students seek extra learning support outside of class.

Self-Access Centers

A common environment in which students can improve their English outside the
classroom is a self-access center. A survey given to students at Victoria University of
Wellington showed that 90% of them found the self-access center valuable for their
learning, and 88% of them reported that the center facilitated their autonomous learning
(Cotterall and Reinders, 2001). Self-access centers are usually equipped with an
environment for students to conduct self-study with a variety of learning materials.
According to Dornyei (2001), allowing for student input based on personal interest
introduces more autonomy and active learning into the process and is likely to raise
students’ motivation for vocabulary study. Therefore, a facility where students can freely
choose what to study potentially raises their motivation.

However, many students with low English proficiency struggle to initiate their
learning habits, because it is common for them to be unaware of the steps they should
take. In a survey conducted by Cotterall and Reinders (2001), approximately 60% of the
participants mentioned that finding the right materials at the self-access center was
difficult. However, after providing them with an orientation that introduced what
materials were available and instructed them on how to use them, the students had little
problem finding appropriate materials. Similarly, McMurry et al. (2010) established a
web-based database in which students could search for materials based on keywords. The
search result was given with the material’s media type, location and suggested use. It
helped the students to be more aware of what materials they were available at the self-

access center, which encouraged them to use more books from the center and spend more
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time studying in the room. Another study was conducted by Ashcroft et al. (2018), in
which beginner, intermediate, and advanced students were given paper-based and digital
flashcards for vocabulary learning. The highest test scores were recorded by beginner
students, with a TOEIC score of less than 230, using digital flashcards. On the other
hand, there was no difference in the test results of the advanced students whose TOEIC
scores were above 550 between paper and digital flashcards. This suggests that offering
a variety of learning methods to students with low English proficiency who have not yet
established effective learning methods may increase their learning efficiency. These
results also indicate the importance of finding learning methods that suit each individual.
Also, on the other hand, there is a high risk that learners will become discouraged if they
lack sufficient vocabulary knowledge and strategies for learning new words (Nation,
2001). For these reasons, it is believed that independent learning environments require
people or systems that can provide effective learning advice to students. Therefore, there
are also self-access centers staffed with teachers, tutors, and teaching assistants for

student support.

Academic Resource Center

A self-access center exists at Miyazaki International College. The room is large
enough to accommodate a maximum of approximately 25 students, with five tables that
can accommodate four people each, four computers, and one printer. This study center is

freely available to all students from 7:00 to 22:00 on weekdays.

- |

Figure 1 The Academic Resource Center
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Materials Available at the ARC. A wide range of learning materials is provided on the
shelves in the room for students' self-study, including study materials for TOEIC and
EIKEN certifications, vocabulary books, dictionaries, grammar books, and games for

English conversation activities.

¥ Sreey.

/ 135 SCRABBLEN, 4

Figure 2 Learning materials in the ARC
TA System. In addition, the researcher was stationed at the ARC as a Teaching Assistant
at specific times to provide students with language support. Table 1 shows the time when

the TA was in the ARC.

Table 1 The time when the TA was in the ARC

Monday 14:00 ~ 17:15
Tuesday 14:45 ~17:15
Wednesday 14:00 ~ 17:15
Thursday 14:00 ~17:15
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Total hours 12 hours 15 minutes

Purpose of the Research

The ARC had been in operation as a self-access center for three years before this
research was conducted, and the purpose of this study was to provide an environment
tailored to the needs of students. Specifically, this study focused on the following three
points:
1. Main purpose of students who use the ARC
2. Popularity of the ARC.

3. The ARC’s room for improvement.

Method

The study was conducted over a four-month period from April 1 to August 31, 2021,
and included all students at Miyazaki International College’s School of International
Liberal Arts (ILA). Two questionnaires were created in Google Form for this study: one
for students who used the ARC during the study period and the other for all students at

the beginning of the next semester.

Check in Sheet

A Google Form was used to survey the main objectives of the students using the
ARC (Figure 1). The link to the Google Form was converted to a QR code using ‘QR
Code Generator’ (https://qr.io/) (Figure 2) and placed at the entrance of the ARC, on each
table, and on computer desks (Figure 3). Students were asked to scan the QR code with
their smartphones each time they used the ARC and to answer the form. The codes were
placed in the room at all times during the semester, and students answered the forms from

7:00 to 22:00 when the ARC was available.
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Check in Form

Figure 3 Check-in form that students viewed by scanning the QR code on their smartphones.

EE QR.io QRCodes v FAQ  WhyUs?  Product v APl Blog Sign Up

& Link E-mail = Text ¢" Call & SMS

E V-card © Whatsapp = WI-FI B PayPal i Event

PDF 0 App B Images © Video « Socials
Submit URL

Figure 4 QR code generator
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ARC Check in Form

ARC € MAOFE R FD QR =~ F b ARC MHHENOMRE & 5
LEY, MEOHBIZARC OV~ Lic@rcontT,

Please scan the QR code below every time you come to the ARC. This form is to
let us know the purpose of your visit to the ARC. The result of the form may
improve the service of this room in future.

Figure 5 QR code placed on the ARC tables

Survey on ARC Use

The other survey was created in Google Form to investigate students' opinions on
the use of the ARC in more detail. Form answers were requested from all ILA students
during the September orientation in the fall of the 2021 semester. The form was
announced and distributed by a different faculty member to minimize the risk of
participants choosing favorable options for the researcher, who was in charge of the ARC.
The first question asked the students how many times they had used the ARC in the
previous semester (Figure 6). Students who answered "0" were automatically dismissed
from the form (Figure 7), and those who chose the other options were asked to continue
answering the rest of the questions. There were 19 questions in total, and the responses

were anonymous. (See the Appendix for the questions asked in the survey).
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Survey on the ARC usage
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Figure 6 The survey sent to the students

Survey on the ARC usage

Click submit to finish.

Send me a copy of my responses

Figure 7 Those who answered "0 times" in Q1 automatically ended their survey

Hack
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Results
Number of visitors to the ARC
From the result of Check-in Sheet

100

# of visit

Figure 8 Purpose of using the ARC

The total number of users during the period was 292, with the largest number of
first-year students with TOEIC scores below 350, followed by 83 students who used the
service for homework and assignments, 44 students who used it to study for qualifications,
44 students who used it for independent studies, and 22 students who used it to ask
questions to the TA. Fewer students used the service for speaking and writing practice,
and those who answered "other" used it for chatting, and preparing for extracurricular

activities.
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# of visit

Figure 9 The time when students were using the ARC

As for the number of visits by time of day, the largest number was recorded after
school (97 students), followed by 82 during 4th period, and 43 during the lunch break.

Generally, fewer students used the ARC in the morning.

From the Survey

One advantage of using QR codes to track student use of the ARC is that the
codes are scanned at the time of use; therefore, it is possible to accurately confirm the
main purpose of student use. On the other hand, the number of students who reported
visiting the ARC may be smaller than the actual number of students who visited the
ARC since scanning the QR code is largely voluntary on the part of students. Therefore,
the number of visits to the ARC was surveyed again during the September orientation in
the fall of 2021. Overall, 155 students participated in the survey; then, excluding the
students who had never used the ARC during the last semester, 82 students who had

actually used the ARC answered the questions in the survey.
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Figure 10 The number of times the ARC was accessed

Calculating the sum of the minimum and maximum values for each category, the
minimum number of visits to the ARC was 601 and the maximum was 880. When
compared to the results obtained from the QR codes, the number of students visiting the

ARC was significantly different.

The Learning Environment in the ARC

When asked if the ARC is a good environment for a concentrated study, 27
respondents somewhat agreed, 19 agreed, and 16 strongly agreed, indicating that the
majority of users found the ARC to be a good learning environment. A total of 20 users
disagreed, and when asked the reason for their disagreement, the most common response
was that noise from other students was their main concern. However, students who chose
positive answers also reported that the room was quiet and easy to concentrate in,
suggesting that the learning environment varied depending on the time students visited

the room.
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Figure 11 Were you able to concentrate on your studies at the ARC more than at home?

About the Learning Material Available in the ARC

The results of the survey reported that the majority of respondents were satisfied
with the learning materials available in the ARC, with 20 agreeing, 14 slightly agreeing,
and 12 strongly agreeing. The official TOEIC question booklets, EIKEN question
booklets, posters summarizing English expressions on the wall of the ARC, and grammar
books were the most frequently mentioned as particularly useful materials. On the other
hand, since many students also used the ARC merely for homework and assignments, 22

students had never used the materials.
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Figure 12 Learning materials in the ARC are helpful.
About the TA

The researcher provided ARC visitors with language support during the research
period. Figure 13 shows how satisfied the students were with the support, and the majority

reported that the TA, who is the researcher, was helpful for their self-study.

25

# of Students

Stongly Disagree Slightly Slightly Agree Strongly | have
Disagree Disagree Agree Agree  never used
the support.

Figure 13 TA provided sufficient support for the study.

Figure 14 shows how students valued the support from the TA. The number of
students who used the ARC mainly for receiving support from the TA was 51 when the
total number of affirmative opinions was combined. As for the results of the QR code

scan, only 22 students answered that they mainly used the ARC to ask questions to the
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TA, suggesting that many students primarily used the ARC to study for qualifications or
assignments, but the majority of them asked for language support from the TA during the

process.

25
25
24
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# of Students

Stongly Disagree Slightly Slightly Agree Agree Strongly
Disagree Disagree Agree

Figure 14 Getting help from the TA was one of the main reasons for using the ARC

The Speaking Environment in the ARC

ILA students take most of their classes in English only. Therefore, students need
to improve their ability to speak English, and it is obvious that they would not be able to
develop their skills solely by attending classes. The following results were obtained
from a survey to visualize whether the ARC provided students with an appropriate
environment for extra speaking practice.

Figure 15 shows how comfortable it was for students to practice speaking in the
ARC. Among the respondents in favor, the most common opinion was slightly in favor,
followed by 18 in favor, and 6 strongly in favor. Table 2 lists some of the students’

reasons. (All of the student answers have been translated from Japanese by the author).
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Figure 15 The ARC is providing a comfortable environment for speaking English

Table 2 Reasons students could practice speaking English in the ARC

Answer Reason

I could talk with not only friends but also the TA.

Strongly Agree I could only find motivated students.

Because I can talk to many people.

Because I could use Japanese when I have questions.

I had an opportunity to talk with foreign students at the ARC.

Because the environment in the ARC was not as tense as the classroom.

Agree
Because it was quiet

There were many speaking activities available there.

There are many other students.

The environment is easier to speak English, unlike the classroom

environment.

Teachers helped us to speak English.

Slightly Agree When I could not say something in English, other students and teachers

helped me quickly.

The environment was much easier to have an English conversation with

other Japanese students that the classroom environment.
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In contrast, referring to Figure 15, while there were clearly more students in favor

of all the other questions presented above, 35 students disagreed with this question. Table

3 shows the common reasons for this disagreement.

Table 3 Reasons the students could not practice speaking English in the ARC

Answer

Reasons

Strongly Disagree

The ARC is only one room with no partitions or sections. People
who study for TOEIC and practice speaking English are difficult

to be together in the room

Disagree

There are so many other people in the room.

I don’t usually talk with others there.

I do not see many people talking in the room.

There is no chance to have an English conversation.

The room is so quiet that it is uncomfortable for me to talk in the

room.

When I was practicing speaking English, other students asked us

to be quiet. The room is not an ideal place to practice speaking.

Slightly Disagree

I feel the room is designed more for self-study.

Because I talk with teacher or friends at spoon [the common area

for eating or talking] or classroom.

I saw some other students quietly studying, so it was hard for me

to break the silence.

39



Comparative Culture (27) 2022

Degree of Satisfaction Using the ARC
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Figure 16 Do you feel that studying in the ARC has helped you improve your English proficiency?

Overall, throughout the semester, 56 students indicated that they felt their academic
performance improved as a result of using the ARC, while 26 students disagreed. Those
who answered “Yes” to this question were encouraged to share specific areas of

improvement, and the results are presented in Figure 17.

15

# of Students

TOEIC Score Eiken Listening Reading Speaking Assignment/ HW

Figure 17 What area did you improve?

In total 32 students responded to the question: 15 students answered that their
TOEIC scores had improved, 7 students answered that their ability to solve assignments
and homework had improved, 3 students answered that their speaking or listening ability

had improved, and 2 students answered that their reading ability or ability to study for the
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Eiken test had improved. Some respondents also mentioned support from the TA as one
of the reasons their TOEIC scores, problem-solving skills, and Eiken preparation skills

improved.

Chance of Regularly Visiting the ARC among Students with a TOEIC Score under 350

Students whose TOEIC scores were below 350 in the spring semester of their first
year used the ARC for 3 hours per week as part of their English class assignments, and a
survey was conducted to determine whether they voluntarily used the ARC again in the
following semester as a result of using the ARC for one semester. As shown in Figure 18,
22 students answered that they would like to use ARC again, 6 students answered that
they would definitely use ARC, 4 students answered no, and 2 students answered that

they would never use ARC.

25
20

15

# of Students

10

Defenitely No No Yes Defenitely Yes

Figure 18 Are you going to visit the ARC during the fall semester without teachers' suggestions?

The following responses were obtained from students who provided detailed reasons.

Table 4 Reasons they either go to or do not visit the ARC the next semester.

Answer Reason
Definitely not I felt more comfortable studying at home.
No, I am not going to I hate to study in a very quiet place.
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I did not get a lot of chances to get help.

I prefer to study at the library.

The teachers and the TA were helpful and kind.

I would like to study for the TOEIC.

To get higher grades

I need to improve my English ability.

Yes, I am going to
It is easy for me to ask teachers questions.

The place is easy for me to concentrate in.

The learning materials there were useful

The place was good to study with other students.

My TOEIC score was increased by studying in the ARC.

Studying in the ARC has been my routine already.

Definitely, yes
I want to improve my English skills.

It helped me to study English.

General Assessment of the ARC

When students who used the ARC during the research period were asked whether
they would recommend ARC to students who did not use it, 69 said they would, 1 said
they would not, and 12 refrained from answering the question. The results suggest that
the majority of visitors to the ARC experienced a certain degree of satisfaction with

using the facility.
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Figure 19 Would you recommend others to regularly visit the ARC?

The ARC’s Room for Improvement

The survey results showed that many students had positive opinions about the
services provided at the ARC, but the room was obviously not perfect as a self-access
center. Therefore, at the end of the survey, participants were asked to list the points that

needed improvement in the ARC, and the following responses were obtained.

Table 5 What would you want to change to improve the ARC?

It would be better if we could separate the room according to the purpose of using the room
so that people who want to play some games, practice speaking, and quietly study would have

no conflicts.

The ARC needs to be publicized more. There are still many students who do not know about

the room.

The TA needs to be in the room more.

We need to prohibit students from talking loudly in the room.

I would be happy if the room got a little bigger.

There are some students who use the room just for chatting. We need more clear rules to tell

that the room is for students who really want to study English.

I think we need to change the rules every few hours or days.
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I thought the room for ARC was a little small.

One of the biggest issues is that students who want to speak and quietly study are sharing the

same environment. | feel hesitant to speak when I see other students quietly studying.

Students should not play Jenga in the room.

Students who talk too much should not use the room.

It would be nice if I could know when the TA is available in the room.

Discussion
The Popularity of the ARC

Figure 8 shows that 292 students used the ARC, but the number is possibly larger
than the result considering the result from Figure 10 and the fact that scanning the QR
code was voluntary during the survey period. Figure 19 shows that most users promoted
the service to non-ARC users, clearly indicating that ARC supports students' independent
learning.

On the other hand, although the ARC has many advantages when used, as Table 5
shows, there were still many students who did not know of its existence. Despite
announcements about the ARC at the beginning of each course and during orientation
sessions, awareness of the ARC was low, suggesting the need for more frequent and wider
publicity activities. Examples of such activities include e-mail announcements about the
ARC and TA’s available times and the placement of posters in facilities frequently used

by students, such as cafeterias, hallways, and computer classrooms.

The Teaching Assistant System

Figures 8 and 11 show that the majority of visitors came to the ARC for self-study
or study assignments in a quiet environment. Figure 8 also shows that using the TA system
was not the primary reason for most students. However, Figure 13 also indicates that
many visitors received support from the TA and were satisfied with it. This indicates that
the presence of a TA is a necessary part of the environment for ARC services, as students
are able to ask questions immediately during their learning process. In addition, students

are generally hesitant to ask questions in class, and few students go directly to faculty
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members' offices after school to ask questions. However, many students visited the ARC
and frequently asked questions to the TA. This suggests that students may take more
initiative toward teachers in an environment where they do not necessarily have to ask
questions to teachers. if they have a place where they can rely on teachers as their
secondary means. In other words, if we could provide a place where students do not feel
obliged to ask questions, they would have a more positive and relaxed mindset about
sharing the same learning environment with their teachers.

On the other hand, from Figure 13, the opinion that the TA did not provide
sufficient support, and Figure 18, the same opinion was confirmed as the reason for not
using the facility the next semester. The TA was stationed to answer questions from the
students; however, referring to Figure 9, there were certain periods when many students
used the ARC, particularly after school. Therefore, some students could not use
language support because of the availability of a single TA. In addition, most students
commute to school by bus; however, there only two buses are running after the end of
classes, which could have made it difficult for many students to wait for the TA to finish
helping others. Figure 9 indicates that after-school and lunch breaks are the most
popular periods for students to use the ARC, and it is highly doubtful that a single TA
would be able to accommodate all requests from them. Therefore, introducing support
from senior students or other English language instructors during these busy periods

would be a solution to increase opportunities for students to ask questions.

ARC Materials

Figure 12 shows that the majority of visitors were satisfied with the material
provided in the ARC, especially those who used textbooks for TOEIC and Eiken. In
addition, according to Figure 17, the highest number of students answered that their
TOEIC scores improved the most. This result can probably be attributed to the fact that
they understood that it was necessary to improve their TOEIC scores to become third-
year students or study abroad. Moreover, the TOEIC workshops were conducted directly
by the TA in class, which possibly led to more students visiting the ARC in order to obtain
better TOEIC scores.
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However, some students responded that they were not satisfied; therefore, it is
possible that they needed other educational materials. Unfortunately, no students
responded with specific reasons for their dissatisfaction, and it is still unclear what
materials they needed. However, as shown in Figure 17, few students answered that their
speaking, reading, and listening skills had improved, and none of the students answered
that their writing skills had improved. From these results, it is thought that increasing the
number of teaching materials that support learning other than qualification studies will
resolve some of the dissatisfaction with teaching materials that are always available at the
ARC. In addition, because the TA specializes in the TOEIC, the TOEIC materials at the
ARC were effectively used. However, if faculty members who specialize in other fields
could be stationed at the ARC, they would be able to use other materials more effectively

to enhance other aspects of the visitor’s English proficiency.

Speaking Environment

In a normal classroom environment, students' motivation to learn English varies
widely, and it is not uncommon for one student to feel uncomfortable speaking English
when surrounded by less-motivated students who do not speak English. However, since
the ARC is a place used by students for independent study, the environment was filled
with a relatively high level of motivation, which possibly resulted in having these answers
in favor. In addition, the fact that the number of people paying attention to students
speaking English in the ARC was smaller than that in a regular classroom could also be a
factor that eased their nervousness.

Interestingly, any ILA student’s use of the ARC provided them with opportunities
to interact with other students who did not share the same course schedule, which enabled
them to receive more advice from a wider variety of students. Many students also
commented that the quick support they received from other students and the TA during
English conversations was helpful, and it can be inferred that the environment in which
students could ask questions at any time improved their motivation for English
conversations.

One of the advantages of the ARC is that all students can freely use the facility, but

there are no specified rules for using the room. This resulted in the students sharing a
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single space for various purposes. The lack of private or separated rooms in the ARC
caused dissatisfaction among students who wanted to study quietly, and many students
hesitated to engage in English conversation because of the quiet study environment.
Although both students who wish to study quietly and those who wish to engage in
English conversation have equal rights to use the ARC, some students speaking English
in the ARC received complaints from students who were quietly studying. Therefore, it
is obvious that the ARC requires establishing clear and reasonable terms of use to avoid
conflicts among visitors with different purposes. The most effective measures are
installing partitions in the room or creating private rooms separated by glass or other
means. However, if it is difficult to expand the room or change the environment, it may
be effective to set a "no talking" time to separate the time for students who want to study

quietly from that for students who want to engage in English conversation.

Conclusion

Overall, most ARC users indicated that ARC provided a good environment for
independent studies. In particular, ARC provided an effective service for studying
assignments, TOEIC, and other certifications. Additionally, the environment in which
users could ask questions to the TA at any time was considered to have created an
environment that facilitated learning for students. However, this survey revealed that the
ARC still has many areas for improvement.

The main issue was sound, as mentioned in the responses to other questions. For
instance, the TA received complaints about noise from some English conversation
activities such as Jenga and card games. Thus, the TA urgently established a rule
prohibiting the use of these activities when other students are present. While both
students who wanted to study quietly and those who wanted to practice speaking
English had equal rights to use the ARC, it became clear that it was unlikely for these
two groups to satisfactorily share one room at the same time.

An ideal improvement would be to expand the space and divide it into several
private rooms. This would allow students who visit for various reasons to study
simultaneously, without frustration. If this approach is unattainable, it would be

effective to divide the time when students can access the ARC according to the purpose
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of the study. In this case, after-school hours, which are the most frequently used, should
be allocated equally to students who want to talk and stay quiet in the room.

Regarding the awareness of the ARC, although new students are notified of the
existence of the ARC as a learning support service at their orientation and the beginning
of each class every year, the level of awareness remains low. Therefore, it is necessary
to regularly announce the services available at the ARC throughout the semester, as well
as to continue the assignment to require new students to use the ARC, which was
conducted for the first time this semester. The weekly schedule of the TA was posted on
the door of the ARC, but could not be checked without visiting the ARC once. To cope
with this issue, the schedule should be announced via email at the beginning of the
semester and posted on the walls of other facilities that students visit often.

The results of Figure 8 and 17 indicate that the ARC materials were likely helpful
for students to achieve higher TOEIC scores and complete their assignments. However,
these are both teacher-led exercises, suggesting that the students' full autonomy to find
and study materials on their own was not promoted. One possible reason is that students
clearly understood the need to improve their TOEIC scores and complete their homework
and assignments. Because they were aware that they would not be able to earn credits if
they did not complete their assignments and would not be promoted if they did not
improve their TOEIC scores, they may have prioritized learning for these tasks. However,
the materials for speaking, writing, reading, and listening at the ARC did not clearly
specify the benefits that students could gain from each material. Although improving
these four skills is also vital for students to improve their English ability and perform well
in classes, the lack of a clear statement of advantages that students can acquire from the
materials could have resulted in poor access to the materials. While orientation introduced
the existence of the ARC and the general genres of materials available in the room, the
results suggest that it is necessary to clearly state the benefits of each material. As a result,
students could find more value in the ARC than in recognizing the place to study for the

TOEIC and assignments.
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Appendix: Questions asked in the survey

Survey on the ARC usage

Your emnail will be recorded when you submit this form

* Required

Survey on ARC usage

Q2. ARC was a place where you could concentrate on your studies. *
ARCIZEFRLTEENTEEEMI 212

1. Strongly

Disagree 2. Disagree 3&:;:;1:? 4.1slightly 5. Agree igsr;:m?lé
(ETEE (EDBD ooy agee(®™ (3R 5 oo
sapm A GPFP wms) 2) A

Ay}

02 O QO QO O @) O

Q3. ¥ou could concentrate on your studies at the ARC more than you do at home. *
ARCTOEE(Z. BTFELDEETEER

1. Strongly 2. Disagree 3. slightly 4. slightly 5. Agree 6. Strongly

Disagree Disagree Agree Agres

03 O O O O O O

Q3.1 According to your answer on Q3, why do you think so?
QITREFEOEETEVELIIN.

Your answer

49



Comparative Culture (27) 2022

Q4. The learning materials at the ARC helped your self-study or assignment work. *

ARCOZEENEESHZEBDRESRCRU L, (FEZEER =TORCLTBEE. £
hE. FELL)

| have
never
used
them.
(EfE
FELT
Shim
L)

Q4 O O o O O O O

4. 6.
Slightly 5. Agree Strongly
Agree Agree

1. Strongly 2. 3. Slightly
Disagree Disagree Disagree

Q4.1 If you answer "Slightly Agree”, "Agree" or "Strongly Agree" on Question 4, what
was the most useful material? (If there is any specific one.)

QAT 0ER. BRFIEECERIBATLAE. BCEI-TEREZEDFTTN.

Your answer

Q5. TA (Teaching Assistant) in the ARC was a helpful resource for your study.  *
ARCTOTADFIEZFENECH|IISE.

| have

never
used the

TA

support.
(TAZ F|
BLEE
O

as O O o O O O O

1.
Strongly
Disagree

4. 6.
Slightly 5. Agree Strongly
Agree Agree

2, 3. Slightly
Disagree Disagree

Q6. Getting help from the TA was one of the main reasons that you used the ARC. *
TACEEEROICITEN. ARCEFIRTEIASTUERTSHS.

1. 5t | 3. slightly 4. Slighil 6. 5t I
i rongly 2. Disagree ) Y 19ty 5. Agree rongly
Disagree Disagree Agree Agree

Qs O O O O O O
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Q7. Getting help in Japanese was one of the main reasons why you used the ARC. *
BEETEETEEZRDICITL<EN. ARCEF BT ASTIIEHRTED.

1. 5t | 3. Slightl 4. Slightl 6. 5t I
. ronay 2. Disagree . anty Ty 5. Agree rongly
Disagree Disagree Agree Agree

Q7 O O QO O O O

Q8. Having more English conversation practice with an English teacher was one  *
of the main reasons why you used the ARC.

REEFELOESEEETTOEN. ARCEABTEAZTUERTEH .

1. Strongly 2. Disagree 3. slightly 4. Slightly 5. Agree 6. Strongly

Disagree Disagree Agree ' Agres

as O O O O O O

Q9. The ARC was the place where you could speak English comfortably. =
ARCEESEFTHREICITA B TCHS.

1. Strongly 2 Disagree 3. slightly 4. Slightly 5. Agree 6. Strongly

Disagree Disagree Agree Agree

Q9 O O O O O O

09.1. Why do you answer so on Q97
Q9 TEMDLSICEELIZERZATT N,

Your answer
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Q10. Do you feel studying in the ARC helped you improve your English ability? *
ARCTOFBREFESN@LICEISELIN.

O Yes
O Mo

0Q10.1.  If you answer "yes" on Q10, how? (e.g. increased TOEIC score, listening,
speaking, reading, etc.)

Q10T Yes" EEELEAR. SOBCEENFRLLELEN. (TOBCZAOF. ZE—F
AL AT A NERE)

Your answer

Q11. (Only for those who were instructed to come to the ARC as an assignment
from your English class.) Are you going fo visit the ARC during the fall semester
even without teachers’ suggestions?

EnglishZ 5 AMBED—E & UTEENSARCICIT L KD CEEESNEFEADEET
7. (BEFE£E0FE) REBREEENSOETIE TEARCEFR
TRELBVETH.

1. Mo, lam 4 Yes, | am

2. No, | t 3. Yes, |
definitely not D'_ amne E_S’ = definitely going
. going to going to
going to to

qt1 O O O O

011.1 Why did you answer so on Q117
QNM@OEECDVT. TNEABETTI.

Your answer
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012. What would you want to change to improve the ARC? (If any)
ARCHEDHICEDELITHNBELLBVETH. (ELEHNE)

Your answer

013. Would you recommend others to regularly visit the ARC?
ENOFEICTARCOFIIBZESNDETN.

O Yes
O Mo
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Online Study Abroad: Fostering Intercultural Awareness in the
COVID-19 era

Debra Occhi
Anderson Passos

Abstract: When a mandatory study abroad program met closed borders due to a pandemic,
our institution had very few options to overcome the situation. This paper explains some
of the challenges our institution faced in adapting our study abroad program during the
COVID-19 pandemic, including adjustments that, even in these challenging
circumstances, allow students to fulfill most requirements while attending online classes
on campus. The authors’ experiences with facilitating online exchanges with two
universities abroad provide a case study describing elements of the curriculum and
facilitation that we found fostered positive outcomes for development of cross-cultural

understanding.

Keywords: study abroad, cultural exchange, technology in education

Introduction

Miyazaki International College (MIC) was founded, according to the 2021 bulletin
(Student Bulletin 2021), for the purpose of cultivating truly international students. When
the college started its operations in 1994, it was the first liberal arts institution in Japan to
use English as the main medium of instruction, among many other features in its
curriculum that made it unique at the time. One of these features is the mandatory study
abroad program that is implemented in the School of International Liberal Arts, where all
students take part in the program during the second semester of the second year. With 14
credits issued for courses and activities done in one of 15 institutions spread out over five
English-speaking countries (Study Abroad), the whole program can be considered a
success in promoting cultural understanding and boosting student’s English language
abilities.

Although the program was unique at the time and successful in itself, the purpose

of this paper is not to brag about the qualities of study abroad as an item in the curriculum,
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but to showcase the strengths of an integrated online study abroad program that was
devised primarily to fulfill a curriculum necessity that had become impracticable due to
the COVID-19 pandemic.

It is worth mentioning that, although general information was drawn from the year
2020 until 2022, spanning from when the COVID-19 pandemic started until the pandemic
level began decreasing, the authors’ experiences described here are specific to the year
2021 when we both had the opportunity to work together with instructors from Sonoma
State University and California State University San Marcos.

Study abroad before COVID-19

The study abroad program serves as an important component in our curriculum for
cultural understanding and also to boost the English language skills of our students. There
is enough anecdotal evidence that students returning from the study abroad program
become “different people” — words uttered by instructors themselves. Students usually
leave Japan with a shy and inward personality, very uncertain of their own language skills.
Often they return very confident and, in many cases, with different hair color and clothing
styles (Occhi 2016). Longitudinal research could possibly establish what such changes
have positive impacts in the future lives of the students, but for now, it is safe to say that
the MIC Community has a shared understanding that when students become juniors
(Crescini, 2018) they are capable of handling classes in English.

As for development of students’ broader cross-cultural understanding, being able to
stay abroad for at least four months gives students opportunities to practice their language
and learn more about the place where they are staying. The study programs at our partner
institutions typically include local trips and opportunities for short-term research about
the local culture. Furthermore, students stay with a host family which makes the
immersion even greater as students share day-to-day experiences with local families and
live the culture from inside. Of course, there are inevitable culture clashes and perhaps
interpersonal conflicts, but we see these experiences as a necessary part of the growth

process of our students.
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Independent Study (PDF)
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|

(5539words)

Introduction
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szsential nutrients that are essential for life support. but not only for that purpose. but also "ta
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Figure 1 - A Mahara page developed by a second year student in 2021: A reflection
paragraph followed by the portfolio files.

Regarding evidence of learning outcomes, all students are required to submit three
portfolios upon their return to Japan. The program currently requires a portfolio for
English (six credits), area studies (six credits) and independent study (two credits). For

the English portfolio, students need to write a portfolio with a minimum of 3750 words.
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They use essays and short paragraphs that they have submitted as homework in the
English language classes they are attending. The area studies portfolio is the biggest one
and students are required to record most of their experiences while abroad. This is a
personal essay with no requirement to abide by academic writing styles, so disciplined
students are able to write all the 7500 words without any problems. In contrast, the
independent study portfolio component requires 3750 words, written in the academic
style of a research paper. Students choose their topics from within the area where they are
and conduct research in order to gather information about it. Usually, regular visits to the
abroad institution’s library and consultations with the on-site advisor are necessary. All
three portfolios are submitted in Moodle, our learning management system (LMS), and
through a secret URL in our online portfolio system, Mahara (Figure 1).
Study abroad during COVID-19

Given this historical context of MIC’s study abroad program, we will next
discuss the negative impacts of the COVID-19 pandemic on students and their
development along with necessary adjustments to the curriculum. For the administration,
it became clear that makeup classes would have to be created for all students. Up until
now, even though the study abroad program has always been mandatory for graduation,
every year a few students who cannot travel for various reasons had to stay on-campus.
For those students, make up classes on-campus had been created. However, online
exchange had not been an integral part of those courses.

The situation in 2020 was drastic as universities in the US were closing doors
(Foresman, 2020) and much overseas travel was prohibited (Kawano, 2020). Instead of a
few who could not travel, we suddenly had more than a hundred students whose onsite
study abroad semester had to be facilitated, and creating ad hoc classes as done previously
would not suffice.

In response to the COVID-19 impact on study abroad, some of our partner
universities contacted our study abroad coordinator proposing online classes. Eventually

we were able to secure online classes with five institutions.

The evolution of the online program

As mentioned before, our study abroad program has three components: English,
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Independent Study and Area Studies. For the English and Independent Study credits, we
were able to assign instructors on the MIC campus to facilitate these courses. The online
component of the program, which was facilitated by the abroad institutions and coached
by our instructors, was the Area Studies classes which are specifically designed to
promote intercultural awareness. What follows is an explanation of what happened as our
students took online classes with our partner institutions.

In 2020 our institution was initially hesitant to move classes to remote online format,
so we decided to require students to come to campus even though the classes were offered
online. The policy we created necessitated that all students should come equipped with
computers and headsets, but we soon learned that this was problematic. Many students
did not have their own devices. Students were in one classroom just like a normal lesson
and it didn't take long for the room to become very noisy. Also, with too many students
in one classroom our old Wi-Fi access points did not handle the traffic well and
connections started dropping out. Besides technical difficulties, the noise in the room
made it difficult not only for our students on-campus to understand what was being said,
but also for remote instructors to understand our students’ answers.

In 2021, we decided to allow students to attend remote classes from home, and in
rare cases, when Wi-Fi connection or a computer were not available, students were asked
to come to campus and use our infrastructure. This decision was made not because of
technical problems (the Wi-Fi had been updated campus-wide months before the
beginning of the 2021 study abroad program), but because since the beginning of the
pandemic some students’ motivation was clearly low. Our understanding was that if
online classes were conducted in a less strict fashion, students would have time enough
to wake up and get ready for the afternoon classes. In actuality, many students found it
difficult to get out of their beds, attended online classes remotely, and just did not come
to campus at all. In other words, even though we aimed at providing better access to
students, it backfired. Anecdotally, we learned that among the minority of students who
would come to campus to take online classes, most of them did so because 1) they could
use our institution’s stable Internet connection and/or 2) they entered in study mode once
they arrived on campus compared to their attitude while at home.

In 2022 we considered previous experiences and implemented some small changes.
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This time, students were required to come to campus to take classes just like in 2020, but
the difference was that students were able to check with the classroom teacher on campus
and then move to another room. This way we ensured that students were psychologically

ready to study and avoided trouble with crowded and noisy classrooms.
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Figure 20 - The evolution of our online Study Abroad Program can also be seen in

the evolution of the scheduling.

With the exception of institutions located in Oceania, all institutions were in distant
time zones requiring us to avoid classes on Mondays. This can be clearly seen in the 2021
schedule (Figure 2). Away institutions had to hold classes at unusual hours to allow for
the Japan Standard Time zone; we are grateful for their efforts in accommodating our
schedule despite the time differences. The good news in 2022 was that because of the
reopening of borders and institutions, we were able to send half of our cohort to
institutions abroad. We hope this will be the new norm.
Talking about culture — online

Recreating the study abroad experience on campus was not feasible so we had to
start from the point of view that the experience in itself would be different. Students who
stay in Japan can always learn about other countries by reading books or searching on the
Internet, but this is far from ideal in helping them gain understanding of how people in a
certain place actually think or behave. Research had previously found that short-term
exchanges have had some merit in increasing cross-cultural understanding (but without

the greater demands of the study abroad curriculum) (Dunn & Occhi 2003a, 2003b).
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NorldCHAT

Session 1: Northern California #1

Session 2: Northern California #2

Session 3: US Government

Session 4: Family structure in the U.S.
Session 5: Elementary Education in the US
Session 6: Higher Education in the US
Session 7: Sonoma State University

Session 8: Hunger in the US

Session 9: Homelessness in the US

Session 10: Sustainability in the US #1
Session 11: Sustainability in the US #2
Session 12: History of Race in the U.S.
Session 13: Civil Rights in the US

Session 14: History of Immigration in the U.S.
Session 15: Review of topics and Group B Discussion

Figure 21 -A slide from Sonoma State University instructor showing the list of

topics to be covered in the semester

Because we have a long history of working with our current partners abroad, they
were all aware of the objectives of our curriculum and also knew very well the skill levels
and the challenges of our students. They had witnessed the development of cross-cultural
understanding and were committed to helping foster that regardless of the impossibility
of actual travel.

Partner institutions were asked to come up with a list of topics that were culturally
relevant to their location and also particularly interesting to our students. In the case of
Sonoma State University, course creators were able to think of 15 sessions that covered
things specific to the location where the university as well as general topics more intrinsic
to American culture (Figure 3). Overall, the wide range of topics created a boilerplate
where students had enough space to find things they were interested in to pursue for
Independent Study projects.

Additionally, Sonoma State University’s instructors were aware of the importance
of thinking about complex global problems and made sure to start the lessons with ‘small
talk’ to introduce the lesson topics. Although our on-campus students were not very active
at the beginning of the lessons, these introductory conversations played an important role
in encouraging our students to feel more comfortable speaking. One of the reasons we
firmly believe this happened is because students from Sonoma State University were
volunteering to engage in discussions with our students. Having students from the abroad
institution created a different atmosphere to the online class and motivated our students

not only to attend the online sessions but also to ask questions so they could know a little
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bit more about the volunteers.

California State University San Marcos also created a very similar program with
the additional benefit that the explanations were done from their point of view. This
combination of approaches created one of the biggest advantages in the whole program
because when students actually go abroad, they enter one university and participate in all
activities set by that single university. In the case of our students participating in the online
study abroad program, they were able to attend two universities at the same time. This
not only expanded the variety of topics discussed in the lessons but also helped students
to see differences in behavior and thinking. Engaging in discussions with American
professors and student volunteers in two different universities actually showed our
students how different people can be even though they are in the same country and even
the same state. Furthermore, the expansion of online resources provided to students in the
abroad universities such as free exercise classes provided opportunities for our students

to share even in some small way the experience of remote campus life with peers abroad.

Final Thoughts

It is very difficult to know what is coming next for study abroad at MIC. By the
time of this paper’s writing, One of us has been asked by the administration to keep at
least two groups on campus, just like in 2022, while the other is getting ready to check
the portfolios of 90 students. It might be too early to make assumptions but, with COVID-
19 or without it, we found key components that we believe enhanced the student
experience in our online Study Abroad Program. This recipe for success can be easily
replicated if need be. We saw that the most important components for success in our terms
included the ability of students to engage with students from abroad institutions, and in
doing so, the creation of a scenario that allows students to see by themselves differences
in behavior. In our case, the latter was achieved by engaging students with two different
universities. We all hope that we will be wearing no masks very soon, but if it does not
happen soon, at least we have made steps in developing a more solid online program that

is better able to foster interaction, international awareness, and understanding.
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Possibilities of Deep Active Learning in Online Japanese Classes:
Achievements and Prospects in the COVID-19 Pandemic
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Abstract: In response to the global spread of the novel coronavirus in 2020, ICT
education has evolved significantly, with all classes going online, and new online
educational reforms have progressed rapidly over the past two years. In Japanese-
language education, online classes have started not only for students in Japan but also
for those overseas. In this paper, I will discuss how Deep Active Learning, which has
been previously practiced, can be incorporated into online Japanese classes, which tend
to be one-way, in an environment with insufficient facilities and using unfamiliar
equipment, and how it can be put into practice. I will also introduce the achievements
and challenges in conducting it, and propose how it can be applied in the post-corona
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The evolution of Pokémon into Japanese local mascots as touristic

resources on Pokéfuta manhole covers: an interim field report

Debra J Occhi*

Abstract

The globally famous Pocket Monster characters (Pokémon) have become used as local
mascot characters in their native Japan, first emerging in 2018 in southern Kyushu. They
appear on decorated manhole covers under which no hole exists, providing mappable
spots for pilgrimage style touristic consumption in locations of existing tourist resources.
These are called Pokéfuta, combining Poké- of Pokémon with futa ‘lid’, and may appear
as mobile objects as well as those found in fixed locations. ~The Pokémon are
specifically chosen for their location. Wordplay, image, and other associations of each
Pokémon to its respective place have transformed these characters from their original
associations with fictive regions (e.g., Johto, Aronia) into local mascots using strategies
already established by yuru kyara phenomena (Occhi 2014). Since I have previously
researched Pokémon GO and related Pokémon phenomena, I have undertaken a fieldwork
project to explore the Pokéfuta locations and potential interactions of deliberate or
accidental visitors to these pop pilgrimage spots and their environs. Such observational
research methodology combined with autoethnography are social science tools surely
enjoying a renaissance during these COVID-19 pandemic years. This working paper
documents some of my findings thus far, including personal visits to Ibusuki (the Pokéfuta
birthplace) and a report of the visits in Miyazaki funded by my individual discretionary

account with approval from the Testing, Research, and Assessment Committee.

Background

Ibusuki, in the southern tip of the Satsuma peninsula of Kagoshima, is the birthplace
of the Pokéfuta phenomenon. Like so much in the Pokémon world and in the Japanese
character world more broadly (Occhi 2012), the character chosen for its place has a name
that creates an affective and memorable resonance with its place. Eievui, the squirrel-like
Pokémon #133 (and its eight evolutions Showers, Thunders, Booster, Eifie, Blacky,
Leafia, Glacia, and Nymphia), are now affiliated as mascots for Ibusuki, using the ruse
Eievui suki ‘(I) love Eievui’ which sounds like the city name Ibusuki. In 2018 that

character appeared on a decorated manhole cover in front of JR Ibusuki train station, near
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the police box and opposite the free hot spring footbath. Ibusuki station also includes a
garden surrounded by the taxi roundabout. Inside is a visitor center office, part of which
has been converted to an Eievui goods shop. Nearby, in the middle of the public area
stands a large glass box in which stuffed toys of the nine Eievui variations appear to be
sleeping in a pile. These cute, pastel, and untouchable fuzzy toys are a natural draw for
visitors who may then obtain a map showing the manhole locations from the tourist office
and potentially buy goods.

Ibusuki’s Pokéfuta map includes a suggested route to each of the manhole covers,
with estimates for travel times by rental bicycles available at the station (called Iburin,
with rin referring to bicycle wheels), on foot, and by car (or bus for the two furthest spots,
since not all the landmarks correlate to bus stops). These nine spots include three major
hot spring facilities, a public library, Ibusuki central park, the archaeological museum, an
eco-camping facility bordering a large park on the promontory, and both sides of the train
station (Ibusuki Tourism Net 2021). The distribution of Eievuis appears to be nonrandom,
for example Leafia who has green leaflike tufts appears at the Eco Campground site. This
strategy localizes each Pokémon as a representative of the place where its manhole cover
is located, effectively turning it into a ‘working character’ (Nozawa 2013) as well as a
yuru kyara style of local mascot (Occhi 2012). I have visited the Ibusuki Eievui Pokéfuta
twice by car (in summer of 2020 and winter of 2022), finding it possible to get them all
in a leisurely day trip from Kagoshima city. Though this research is not intended to be
interactional, fellow pilgrims I have encountered there have all been identified with
Kagoshima thus far (either verbally or by car license plates). The tourist office workers
told me that a much wider range of visitors have received maps, including international
tourists, but that there are no additional promotions or attempts to gauge visitor behavior.

Following the lead of Kagoshima’s Ibusuki City tie up with the Eievui Pokémon
character through the placement of decorated manhole covers at local points of interest,
Miyazaki as well as other prefectures has installed Pokéfuta around its various towns.
Currently there are 26 locations in Miyazaki with no plans to add more. I began visiting
those in southern Miyazaki bit by bit on my own and became interested in traveling to the
more distant ones in the north and west. Research activities have been limited in this

COVID-19 era, but I realized it would be fruitful to conduct autoethnography and make
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observations in each location. I wanted to see if visitors to these already existing public
facilities take notice and engage with the manholes. Though a stamp rally to promote
interest had been established in late 2021, I did not partake in it since it was ultimately
cancelled with the state of emergency, so it falls outside the bounds of this project. Other
promotions involving stamp rallies and social media tags have taken place over the last

year; their investigation will require further research.

Partial findings with some contextualizing details

Starting in 2019, Miyazaki prefecture has installed Pokéfuta at touristic locations.
The promotion office has created maps and hosted several promotions over the course of
its installation and use of Pokéfuta, with stamp rally features built into its maps. The maps
include general tourist information as well as Google Map data in QR codes. In contrast
to Ibusuki’s strategy of a single Pokémon per Pokéfuta, Miyazaki’s Pokéfuta promotion
combines the palm tree character Nassy with various other Pokémon who are chosen
specifically for the place where their manhole is located. In this way they are reframed as
local mascots as are Nassy and the Eievui cohort. Other decorations on each manhole
include specific images that further contextualize the Pokémon and deepen associations
of the manhole with its location. After visiting several of these on my own recognizance,
from 2022 1 undertook a more formal study of these manholes as an institutionally
supported research project. [ aimed to understand their localizations as representatives of
their respective areas, the touristic contexts of their locations, and the emergent
phenomena of local promotions, which have included various mechanisms such as stamp
rallies and SNS-driven prize lotteries. Furthermore, as follow-up to my previous research
on Pokémon GO (Occhi 2019), I am exploring what affordances these Pokéfuta have
within that virtual world. This brief working paper is intended specifically as an interim
research report of the institutionally supported travel I made as this project continues.
Other data is slated for presentation elsewhere as this is a project still in progress.

The two versions of Nassy, the palm tree Pokémon who were chosen for
Miyazaki’s Pokéfuta character, recall the prefecture’s original transformation into a
tourist destination. Its name Nassy has been rumored to derive from the words for palm

tree, nuts, and/or date palm (i.e. yashi, nattsu, natsume yashi) (Pokémon Wiki n.d.). Two
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versions of the Nassy character resemble the two main types planted here; original 2 meter
tall Nassy resembles the shorter Phoenix palm while 10.9 meter tall Aronia Nassy looks
like the Dracanea palm, each with three funny faces added. English localizations of these
names are Exeggutor and Alolan Exeggutor. The ‘egg’ further hearkens back to the palm
trees’ pre-evolved form of five egg shapes with faces, known as Exeggcute in English and
Tamatama in Japanese. Tama means jewel or ball and reflects the roundness of the eggs.
Tamatama literally means ‘sometimes’ or ‘by accident’ and is also the appellation of a
special local variety of kinkan ‘kumquat’, a recently famous Miyazaki fruit product. This
combination of wordplay and locally resonant imagery is similar to that used by yuru
kyara local mascots (Occhi 2013) such as the neighboring Kumamon whose name derives
from its home, Kumamoto, and dialectal mon, meaning person. Kumamon resembles a
bear (kuma) but is not actually one (Occhi 2018, 2020). The following table will
summarize the locations, characters, and their associations, and other contextualizing

imagery I was able to discern from local lore of each location.

Table 1. IDA funded Pokéfuta visits (Pokémon names are trademark versions; see Table 2 for English localizations)

City Pokémon Location Rationale

Kawaminami | Numakuro SAN-A Culture Hall interesting local water creatures
Shintomi Makunoshita | Tondahama Park fighting, a famous local flower
Kijo Metamon Kawabaru Natural Park | oni hasu rare local flower
Takachiho Rejigigasu® | Gamadase Ichiba near Takachiho shrine

Gokase Rejiaisu* G-Park sports park ice machine, near the ski park

rock name wordplay, mountainous

Morotsuka Rejirokku* Morokko House area

kinkan name wordplay with

Misato Tamatama Ishitoke Lakeland Nassy's pre-evolution form

Kobayashi Mokuro Nojirikopia cosmos flowers

carries a basket of vegetables with

Nishimera Goruugu* Nishimera Onsen local itomaki daikon radish
Both Nassy
Nobeoka versions Kitaura beach park beach
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The obviousness of local reference is stronger for some characters and elements
than in others. For instance, the Miyazaki City Pokéfuta, located near Aoshima Beach and
the Kodomo no Kuni kiddyland entrance, sports a version of the Powarun character who
resembles a sun looking down on the Nassy palm tree at the beach. Nobeoka’s Pokéfuta,
listed in Table 1 above, is also near the coast and includes both versions of Nassy.
Takanabe’s Pokéfuta is located at a surfing beach and shows Aronia Raichu surfing on its
tail. These references are much more obviously connected to the touristic possibilities of
their locations than are others, such as Shintomi’s Makunoshita. This character trains to
fight; it refers to the local Self-Defense Force training grounds. The most remote of the
locations I visited were inhabited by extremely rare Pokémon (marked in Table 1 with *)
accompanying the Nassy. These would have appealed to Pokémon fans in that the effort
to visit would be rewarded by the sight of such an unusual character. This strategy was
also apparently employed in the locating of the rare Mew #151 Pokéfuta in Tokyo’s
faraway Chichijima Island along with its inclusion on three other Pokéfuta with Pokémon
who are the highest evolved versions of Johto Pokémon #1, #2, and #3 (Baseel 2001).
The combination of these characters makes the Ogasawara set representative of the first
and last Pokémon of the original generation. Since Ogasawara is not part of my personal
data collection thus far, I can unfortunately offer no further insight to their rationale.

In Miyazaki and typically, each of the characters is said to have been chosen for
maximal local resonance, so it is not surprising if visitors cannot retrieve the local
references easily. Other resonances include local plants and other specific entities, some
of which are described in guide maps distributed by the prefectural tourism office.
Pokéfuta images may be simple or complicated; the simple Eievies represent Ibusuki well
on their own, but other cases may benefit from further contextualization. Local mascots
typically also contain elements that befuddle spectators because of their fantastic mashup
of characteristics (Miura 2004). This strategy renders mascots unique and piques curiosity
for tourists while it gives a sense of importance and familiarity for locals. The Pokéfuta
combinations of Nassy palm trees, other Pokémon, and other specifically chosen visual
elements create this mashup style of fantasy, a semiotic strategy similar to those embodied

in local mascots known as yuru kyara.

81



Comparative Culture (27) 2022

Following the approved TRAC application guidelines, I did not engage other
visitors in interviews. This was easy since other visitors to the Miyazaki manholes were
usually not present during these visits. That said, I have no doubt given social media
evidence that tourists are engaging with these spots and will glean more data from the
web in order to contribute to a better understanding of the phenomena. Where possible |
asked local officials about resonance of characters and other details of the Pokéfuta in the
vicinity. I also have data from several other Pokéfuta I visited on personal funds, most of
which are not described here. These include five in northern Kyushu. Three Pokéfuta
remain in Saga that I must visit to have all of Kyushu in the data set.

Stamp rally promotions encourage travel to multiple locations. Those taking place
during the year discussed here were difficult to research thoroughly for lack of time.
However, one unusual event was held on July 4, 2022 that allowed easy access to all the
manholes at once. I attended this Nassy no Hi event held at the Miyazaki Airport. The
numbers 7 and 4 expressing July 4 in Japanese can be read as na shi, homophonous with
Nassy. This re-reading and inscription of the character Nassy onto the calendar date that
sounds like its name is a kind of wordplay called goroawase which is used to establish
events widely throughout the year. This event used the wide central area in Miyazaki
Airport and combined the mobile effigies of each Pokéfuta with QR codes for their
Google map locations and brochures advertising each of the 26 areas. Coloring pages and
pencils were provided at two tables. An inflatable Aronia Nassy provided a life-sized
example at its full 10-meter height listed as an attribute in the character’s profile. This
huge character still graces the airport, overshadowing the Aronia themed photo board
kaodashi which has been provided since the early days of the Nassy installations. Nassy
was animated as well; the shorter Nassy appeared as a costume suit kigurumi on the event
day and allowed visitors to have a photo opportunity during specified times that day. This
event was popular not only with incidental travelers, but also fans, some who wore
Pokémon themed garments or carried goods. A popup shop allowed further purchases;
however, the Nassy character toys were unavailable due to COVID-19 related troubles
with their import from China. Overall, the event was impressive and well attended; its
centrality and assemblage of the manholes allowed for an unusual level of immediate

consumption which a later stamp rally held elsewhere has employed in part.
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Final Notes

While this project is still underway with plans for expansion, it is already begun to
promise results as a scholarly contribution beyond this working paper. My research is, as
far as [ am aware, the first scholarly investigation of Pokéfuta to date. The topic has not
been taken up widely in popular media either, save the overview provided in Claudia
(2021) and the reports on installations provided by Sora News. Thus far I have been
accepted to present at one domestic conference in Tokyo during summer 2023 and have
submitted an abstract as part of a proposed panel at a major conference in North America
slated for late 2023. These research results should also form the basis of publication
following the presentations. The data has also made a substantial contribution to my
Japanese Popular Culture course module on contents tourism, an expanding area of
promotion and scholarship. I am grateful for institutional support of my research and am
enthusiastic about its potential. Due to the deadline for this article, I will not be able to
include data from my forthcoming visit to Kagawa for their Yadon Pokéfuta promotion,

which will have partial institutional support.

*Due to the preliminary nature of this report and the likelihood that ongoing research will
update its findings, I wish to be contacted in advance by anyone who wishes to quote or

cite it and can be reached at docchi@sky.mivazaki-mic.ac.ip.

Table 2. Pokémon trademark names and English localizations

Japanese English
Nassy Exeggutor
Numakuro Marshtomp
Makunoshita Makubhita
Metamon Ditto
Powarun Castform
Rejigigasu Rejigigas
Rejiaisu Rejice
Rejirokku Rejirock
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Tamatama Exeggcute
Mokuro Rowlet
Goruugu Golurk
Raichu Raichu
Eievui Eevee
Showers Vaporeon
Thunders Jolteon
Booster Flareon
Eifie Espeon
Blacky Umbreon
Leafia Leafeon
Glacia Glaceon
Nymphia Sylveon
Yadon SlowPoke
Mew Mew
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[FEERSCE] 1XE IR D O H>? :Backward and Forward

Where Is “Southern Literature” Going?: Backward and Forward

¥ {H4i(Hironori Hayase)

Abstract: The aim of this paper is to project the future of Southern Literature by
reviewing how Southern Literature was created. Southern Literature bloomed in the
1920s and 30s under the name of Southern Renaissance, and was led by Southern
Agrarians opposed to industrialization spreading in the U.S. In the 1940s, they, keeping
in step with literary critics of New Criticism, made it rise to the level of American
narrative. Modernist, high-brow Southern Literature w—was well suited to the
government’s demand in the Cold War period. In the process of its development, however,
Southern Literature and the image of the South has been intentionally created and
restrictively defined by Agrarians and New Criticism. The fact of its’ being Southern
became more important than other elements S and, in consequence, “the South” in it is
far away from the real South.

Looking at “the real South” in the 21 century, the difference in lifestyle and culture
between the North and the South has been diminishing and cultural diversity has been
heightened by the rapid increase of Hispanic people in the South. It is time to go back to
its beginning and reexamine what Southern Literature features: slavery, feelings of defeat
in the Civil War, strong nostalgia for the Old South, and cultural differences between the
North and the South—can these traditional themes remain in the future of “Southern
Literature”? Based on this backward examination of the progress of Southern Literature,

this paper will examine where Southern Literature is going forward.

Keywords: Agrarian, New Criticism, Modernism, Southern Renaissance, New Southern

Studies.
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I. Where is Southern Literature? /What is Southern Literature?

[REHR L) OFFRIEIS T 2 RV iFiE, 80 ER T ARk 4 ICEKE L L
T< %, “The Closure of History in a Postsouthern America”® 72 7>C, Lewis Simpson
IX“we are beginning to live in a postmodern America.... The epiphany of the southern
literary artist will not be repeated. The Southern Renascence will not come again.”(269)
EIRART LY, TTIZ T xy o X] ORFEZET TS, Simpson
1% Z DF“postsouthern” & VN 9 §EA] A2 D7)y T, ZiLE THEN S 41T & 7=“south”
R>“southern” & W 9 EE D FLE L O M EMEZ F5H L TV 5, Daniel Young & “it is
difficult to differentiate between the contemporary southern novel and fiction produced
in New York, Chicago, or Paris.”(24) & ik~ HEFHAR STV 2 TRESCEE ) 1247
ST D/NRIT, kD TRFISCE ] DR E SO T b OB TIZH LW
TWAHZ &AL T\ 5, Fred Hobson % The Southern Writer in the Postmodern
World (1991)® 7 7)>C, Bobbie Ann Mason, Anne Tyler, Lee Smith, Clyde Edgerton,
% L Ernest Gaines X° Alice Walker &\ o> 72 B AER, S 5| CFEO) Cormac
McCarthy, Harry Crews, Barry Hannah &, BARRICIEZR A 22508, o 0% 9
T—~ICEALT, %5 i*f‘(“ (2 T ANFERRESCSR B & O\ 5 B | %
,mbfiom“ Fbza IZRIGBEOLEDLE L L TESEDIZLTWD] (6-7)
& WREIZ IR T D,

ZDO X O ENE 2% T DI T, Michael Kreyling (% Inventing Southern
Literature(1998)IZ8 VT, T2 E TOMEMLTFE L THEREZR L O L L TEN N
TWBHICEEL B R, ZOoFThbhlcb0DEIE] (xi)x ER LT,
Kreyling OFEFODNF IR T2 £ 912, 2001 F1213 American Literature DFFEEIT
3 T Houston Baker, Jr. & Dana Nelson |£, Z#1E TOHABMIZ X 50
72T L BRI E SR KON BT 2 R 4R (new Southern studies)
DREEE A28 U7zi, [AIREIZ, Scott Romine % “Where is Southern Literature?” (2000)

&9 fﬁy%ﬁ’afoﬁ& A P T UFOE SIS THESFE OT AT T 47 415
2T T 7,

In the end, it may be that the question “What is southern literature?”” necessarily
turns on the question “Where is southern literature?” It is, for example, in the

South (conceived as a location, a place, as et of determining conditions) or in the
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literature (conceived as a style, as a sense, as a set of representations)? If we
answer the former, which conditions are determinative, and which are peripheral?
Can Southern literary regionalism be defined in positivist terms, or is it contingent
upon a structural relationship with other literatures, other regions? My purpose is
not so much to answer these questions systematically as to pose them as a way of

clarifying the crisis of place---and of southern literature---in a time of transition. (6)

Romine [Z, 2N H D& E % TFESCFOMEHE] LD, FESUFOSRME &I
2, ML U CoOMAMEEZ MR TE 200 W NIT T,

P LR ANGIREY | T A Y B ICEOH TS & b B (0
ZEDTE THEF] B, ARE0T AT T 4T 4 NlbhbEEL -
TW5,

. TS ORGE : Backward
H1E TR L DI, 1980 R0 [FEESUT) OT AT VT 4T 4 DT
HELLTWDOEN, ZOERIZIEDL IR ENEFZEZILNDDIEA D D, JiI7
Elkﬁ%ﬁ%lk*”if&ﬁﬁé AT IL, BRSO 2 MU B FE D 23 5
CBREX B SCEZOLONRNE L TCEERHE ZENER Lo TS,
(1)%9’9%!
RSP Z BT D LA R EER E LT, LT D4 8 E2Z%F T 52 LN
TE 2,
O B OREIC X D TFREOWHHE )
(BRI RS D EF 72 T — < 1%, B & B LG ICBE L T\ b, Lae
L7236, FALERP-COGE LS 20 6. 3 CIZ 150 FFLL EfE > TV 5, £ 5
FBROFMEEICAZ 2% < OAN2 OFRBITITFEE T, Lrb4 TIE 3R
UEBENTLE > TWLDT, ZORORERLEEZFEVMHK Z & L NEEIC
2o TN D, LIZRoT, 20 2 B0 HE OEZNEM & LTRSS
EIEBZIZS WL, FEHMEDRLZDOL I T —~vEZITANGNS THEHH
KLTWDLEWSEBRR D 5,

@ BAREEOERICL D [SHiahonE k)
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20ﬁﬁ%¥if@@%@ﬁ%%im%%%@@%&Lfmtﬁ\%¥§$i

FOBERICEY | BUETIE, BFEVICL IS, NI EENR R RoTE
TW5, 4!:4[5 HDHPEERRCREIT, IFEAEHETIICLHY . THEIEL LX)
[FEEOMEAME] R eoTWn5b, ©F 0, 20 fitfiF B ETH -7 TFEHA
DFEY | THEOMEH) R bEAED, MIboZERITHS X, BRE Lioxtit
2372 < 72 o TN D,

©® Zu—RYE—v a1tk b [E30bHS)

Fa—nNYEB— g OWITEEIC S KA TUWD, The Postsouthern Sense of
Place (2005 YD =3 Martyn Bone (%, “‘The South’ increasingly is integrated into a
dazzling network of global or ‘transnational’ flows—not only of capital, but also of
immigrants and their cultures”(xii ) &k, %< OBRVPEEEIZA > TWT, [AKE
(T2 b 0 225 % L L T\ D, FEE 7F P AN TiE e 2=
> 7 FROBED 70 FRD DI LARD, 1990 4225 2000 40> 10 A[#] T 70%
BEINL, 2020 1%, AN LIRIEREL (32%) ICETEL TV D, £, /—
A F v T A FHOWZITIIRIAYT, 394%DHMNFZ R LT L, RIS
Raymond Mohl (Z“Black and white once defined the racial landscape of the American
South, but multicultural and multiethnic rather than biracial now describe society in many
southern places.”(35) L i, B A= v 7 2O NP HEHbE EXHZ L9
kLTbékh%LTbéo_@io L EERIET T, AASBAD L L

AT E A=y IR IHIZT VT ROAL B TEY , 230k
E‘Jﬁ’fﬁ)ﬁbiﬁg 7o TETND,

@ FHLUWIHEEFGRIC L D (TESNZFIER) DfRK
David McWhirter %, LA T D X 5128 UWIEFBGER OER N ENIC RT3 5 /B
EEZ-EERLTND,

More recently, scholars drawing on new work in cultural and postcolonial theory,
social history, and cultural geography have begun to question “southern literature’s”
excessively U.S.-centered approach to the history and culture of the Americas, and

to challenge its neglect of the cultural, linguistic, class and social differences that
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fissure a purportedly unitary “South”(1)

1970 FERUBEDOHF T2 2GR TH L, INF 2TV« AFT 4 =X RA L
g =T VHERE, fhE SR, SUBHIBR e 23T, TRIER) (the South) & W
IBLEN—HEE TR <, XUk, 558, Bkl SHSRER NS D 2 L3 faTE
ENTWD, ZAMBEENEAINDZET, ZRETO (ELNTZFEER O
EEBSZ T, [BEOREE) 2 /ROUEENRET TV,

UED X 9z, 1970 FRNSBAEE TORROFEN &S OENE 3, MM
2 TR OEZOMVWELZERL TS, ZRETYI L - LRy P AL
e DR SCF OMIZADY TR &0 9 BE RS ZEY L MR L5 ITHER?
SNTEN, BLEOMMAENKE S E{bE AT TV HERIZH - TiX, /i
DHERPME LS5 TE TN,

()N A

FESCFEDT AT T 47 4 BREON T2 NAYER & U TRFRSCFEDIE AL
ENT-RHE, BLOREBOBEN RKDICER L TW5, BESCEZ 0 b DN
LTCWOREIZRRZA S D, KigTlE, €O X I NI ERE LTUTD 4 &
BT T,

O [#ZAMEOWHE]  (backward glance)

MR ERIZ B 2 fHT . SO L0 D U VBRI UESL ST DI
HEAEREZLTHLHEOOFEZFZEO~Y=T7 =22 N & bW 2D Il Take My
Stand: The South and the Agrarian Tradition(1930)\Z EARAJICIE R STV 5, 7 A
UARTIZHAR L Ooob HbPEEER AL Uiz THimsl) IcesELo TIER
<L HEEOEHRICEIFLE D LW FiRTH D, EHEERO A TENL TV DR
ZWFICE ST AT Z 2225, Zfid. BRICK L TH B TRERD 20

[TELVVEEEE ] (right attitude to nature) CER{eZ & TAEENLHDOTH Y | FEEE
TIFTIHRLTEENLRNE NI DO ESDERTH D,

Nor do the arts have proper life under industrialism, with the general decay of
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sensibility which attends it. Art depends, in general, like religion, on a right
attitude to nature; and in particular on a free and disinterested observation of nature
that occurs only in leisure. Neither the creation nor the understanding of works of
art is possible in an industrial age except by some local and unlikely suspension of

the industrial drive. (xlvii)

John Ransom & & X CTEHRDOWEAUIZH SV, HEFOMGHERICEIFL L S &9
% A& OB (backward glance)lZ &> T, RO £H, JE . [mHEAIE
EHIEE L 9 & LTna,

It is out of fashion in these days to look backward rather than forward. About the
only American given to it is some unreconstructed Southerner, who persists in his

regard for a certain terrain, a certain history, and a certain inherited way of living.

(1)

Allen Tate 73, 1945 &1Z“The New Provincialism” D1 Tl _XTCW\A L HlZ, =
[t Al E O] D TBAEOHFICIHEZ E#T 5 | (conscious of the past in the
present) & V) BEANAE T, ENRHEESCFEOEBE/LRFHIE 7> T,

With the war of 1914-1918, the South re-entered the world—but gave a backward
glance as it stepped over the border: that backward glance gave us the Southern

renascence, a literature conscious of the past in the present. (272)

L LZEN S —FHT, 20X ) REE DR ~DLRSFRI 72 HEFE X, Charles Wilson
DT DL DI, S AXNY IR EVERO, TEE) &2 —f, =— Y
THIRERERDO L ) MRFEL LTA A=V EEIE T o T,

Agrarians defended agrarianism as the southern tradition. ~Although their defense
of rural life was soon dated, their conservative championing of traditions
anticipated a tenacious backward glance at a supposedly better regional past,

leading to a nostalgic and fruitless search for pristine authenticity. (8)
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@ TFHOBPE] &\ BRIE S 7o BEk
(1% A& O 1TEM B IRE S 72, RO A, ALk
ZTo TR NEERT —~v % 5 270, Hebsen#-The Southern Writer in the
Postmodern World D C, TFHOT A v =—] &9 SH TO Hobson DL
AR Z STV D,

During the years of the Renascence, it was assumed...that the South was defeated,
failed, poor, unprogressive part of the United States. But an irony of southern
literary history...is that this legacy of defeat and failure served well the writer in
the South.... Just as failure is more interesting than success... and defeat more
interesting than victory, the southern writer had a great advantage over his
nonsouthern counterpart.... The South was dramatic. If racial tension, conflict,
violence—as well as unrealistic but lofty aspirations—made for tragedy, they also

made for spectacle. (1-2)

DFEY | FACHES CHERDS B RIC B O EE) &b 2NN CFO-M &
LCHO T TH Y, EEBIZIT eV TRWZRDFIR) & UTERALITE Nz &
mo:k?%é FEDNISCF OB & LTl BRI L 72 2 & L AT 72 vkt
&, R, B BN ENEEN, ENOITARBIOBEM & L TERETH D,
L75>’%> JL& | FERICITEE A, BRI 72 BRI RIC & R 7 ok
H FER AT ORLEE, B-OR A BBV TV, IS TR 7377 Z
SNHZET, AT —I)IVED B DB 2 LT R/~ 72 L1278 %,
William Faulkner @ Absalom, Absalom! DT, FEEOFEE/E 236, WX AN
Shreve 75 < “Jesus, the South is fine, isn’t it.... It’s better than Ben Hur, isn’t it.”(217)
EWVOHRRINL, FSICIDOITEEMIICENRL TN,

FEEATERETDIL, 20 [EE] ITHEZDOT, ZNE 7O O EL &
LT, A6 & oxtfishz fENCHT B L, [FEESCE) &0 o U x U E T BT
TEH L LT, THUT KT TFEEISCT) 13, B HIEMEL Y & FE DL
HISUERIBERITR S Lz, WO TREMRIFMRT —~ 2O LFL L T—D
DY ¥ NVEMSLL, 7T AV ALFOPTIHERRZ B DR TV o7,
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@ “the only one South” &\ ) #hEEL

B L7 R0 BARERELZ LN b 2 TRRIZU SV [ A & OB Ty
IRV REIRTETE A B E LTHEEL X D & L THEESCE) ™MEY BiFe

(FEER) 13, WD CTRREML, BEL e A A—T & LTHIRER > Tz,

ZOEEME S DICEL = RLRBML Uiz, [H%AMEOHA] (3, Bk

Lo UBHZ 4 E S 4, WEOFIELHITIC FEE Lk T T, i b oz
RIS ENFESTVDHHEIAZRZ D DICKERBRTHY . TD
K97 THEEOHFIZHEZEFRT D (conscious of the past in the present) 5 75 A\ &
<O FETE L LT, X =X LD FE—E#oOmiL, BEOREDIE.
TRENA) 7RI WIRE O & FERE—Y 9 £ < &E L7-, David Davis [Z1Tf1k
PHEE 2RV HE DR A TR X = X ADFETHI THEEX =R 0] &

(2] & LTUL RO X 9 IZiT %,

This discontinuity between modernist technique and rural content is the definitive
characteristic of southern modernism. In the literature of the US South, ruralism

is modernism. (464)

Davis [, WA & FEO VIEWI Z, BEIEZDIHEBA LN T —<ITH
JELL . ZAUCITEXY =X LOWRICL 2 FENKETHY . iy THEEE
X = A | (rural modernism) & FEA 7,

This method of discontinuous perspective proves to be ideally suited to representing

the fragmentation of rural modernism. (470)

2O THEREX =X L] 1L, Ml Fr B RshERSer—0 - 17
XL ETE S T2 fEI A~ L BT 72, 30 {01 221X, John Ransom, Allen Tate,
Robert Penn Warren & 13 AR FF 70> & FriitFE(New Criticism) ~AT L, BEAREFKHY
T EEL ZALDOTIETHI Z 2 HELIED T o 72, FrltifId, SUHE
fnlZ THEBER 7245451 (organic unity)ZR$HH L DT, ZORCTEAERETZD
DOERE NN L LIZEBAREIEZZUbEZ TR O LW ) FiREER D,
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Edward Pickering (ZEARTFE & FHIFEOBIFMEEZLL T O L 5T L T\ 5,

Having traced the affinities between Southern Agrarianism’s “culture of the soil”
and the New Critical notion of the poem as an organic whole, as well as the bond
that unites the triad of poet, poetry, and society itself, there remains a specifically

historical account of the organic metaphor at the heart of New Criticism. (99)

BrEHIRFHE 2 OISR ) AR A RS U FIRFS, Fritar 2 g & 4
%30 & LT, Faulkner 21X U8 & DM CFEZT, £ OfESLIZEBLL
oo ZHUTE ST, T F9 TEEHG) 1TEE S, R, Pz > T
STeDThH %, Kreyling 1L, BAERE =D OMD CRENRIGEND FEI R
SDA A=V EBE LEER S, ZOME 2L, TSN OREE A A Y
ADRMZI LT LEo7m e Hi<HtH LTV 5,

The Agrarian project was and must be seen as a willed campaign on the part of one
elite to establish and control “The South” in a period of intense cultural
maneuvering. The principal organizers of I'll Take My Stand knew full well there
were other “Souths” than the one they touted; they deliberately presented a

fabricated South as the one and only real thing. (xii)

FEH FIERSCEETTHEDOC N D EEERIE. BIEOR I HEEIL. fEH b S v, fEH E
WA Z T 7 —L UTCHER Skt 72,

® FvaFn-FIT4 T ~OkEE

FATBEEAR FERE T OB LIHHREDS 7 AV IR TR SN, B1%
PERTETZDIX, ZOT AT I v 7 THEHAREFROBAFHEZ T T2 < | k)
WV IR J S R E 72 B H & 725 T 5, Jordan Dominy |3 Southern Literature,
Cold War Culture and the Making of Modern America (2020)D 1 C, m¥ IO T A Y
T DOHGENT=BIX [7 AU ha7eRFEFEF] (American-style democracy) % 3 fb %
WL THFIZRLIEWE WS RWVEEI N D > L LD X D IZFHH L T b,

95



Comparative Culture (27) 2022

This cultural history through close reading of southern literature reveals the notions
of the region and genre as a variety of Cold War nationalism deeply rooted in
particular contexts related to American ambitions after World War II, which
included the export of American-style democracy to the countries liberated from
Nazi rule and from colonial rule. Along with this desire to spread American
democracy comes the compulsion among intellectuals to cleanse communism,
fascism, and other undesirable politics from all corners of cultural production. (xi-

xii)

WO AV 0T REFREZOE L LT, KEKERME ST 5720

2, BHERZESE L, 20X 57 TREN) Z2EER, BHEEAERELH%
LU, BURIICBHE THY 2 b D ZRD, Eae [T AV IOilAs) & LT
NIMIRZE D & Lz, 2D X 5 IEBURMEA RSO 27T A U 7 ORGAS, Fritit &
B AL EFEODT T, EH 06 UAEROIFBURMELZEHR L TH Y | TR
WM ORD S TREER] ICZF AL, BT, Zhgy [HERY
NZYRXL] ERER, FEHIZ 0 LS millon Yy 7 LR L B
ElFvata e F 7747 LTHIEEL TS ERO LD IZHBI LTV D,

R O RO FE R DORHE EFRE O 5 FHEHL. Lo L AIEBURRIIC SR Z )
VR TS T BN THLZ L 2D T AV HORTEERIZ, HDHVIE
KA TAaX—Om#EEa Yy 712, ATnbazdplinTtnE s L, ﬂéﬁﬁtﬁ
5 R SR T T, T a Y XA T A XN EFE
LEO AL O —8 A S5 Z & THIEL—T 7 I —fb—%2 R L7 T
H5, (93)

ZFNEMRICAZ D TRTZENTEDLVURARKRETH TR, X =
RLICFORAETRL U IR AP ORENLTIZDON, 74— 27 F—3FT
% Avi, Lawrence Schwartz OFBID@Y . 2D X 5 B OFH - 12 X -
(BUEH)) RS, 74— 27 F =% ) —~VUVEE T L LT,
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[A]s modernism--the postwar Zeitgeist--became the aesthetic expression of the
restructured political environment, Faulkner's fiction was integrated into the culture
of the new conservative liberalism of postwar America.... Faulkner became one of
the beneficiaries of an aesthetic that was in complete accord with the new order. ... .
In short, the ideological shift prompted by the war converted Faulkner into the
postwar moralist and symbol of solitary literary genius.... (28-29)

T =R NRCHHEEOMBEFE - BT L ST 4 — 7 F—30%h . K&k
IR TH 72D T, ZOWEBICK T4 T A X —DEMBN T +— 7 F
—FOFFHIICEN Y T AV W FERET DER E L COHN 2T
HILESTZZ e mBE250E, 20 TBORHIEIR ] 137 A U iz & > TiE, THEL
FOFERERSTHNIZZ LT D,

RO HEDOFEN T a Tt -FT7 4 7 LTHIEN S Z &, B
LFOHEEL LWHEETH 50, —FH T, TAUTET Y = X L0 HEERRO 5 b
D LT AT B SUF A BREANCHE L, HE2iEd TLEWENLSMED
b DEZ T ANIRNE WD PR R BB AT Z LIRS T DB REETH 5,

. TREERSC) DB : Forward

B2 F LB 3E T, M SUF AR S N, WK OV ZER 2 fisd L C & 72,
FA ER SR DN FE ALY I 0 D R OO P TE DR AE IS O, feE & LM
MEFESLL T2 O, 4, FileiERED 2, EL XX LH TS, 5%,
FABE ST ED & 9 R ZBDIENNDTES 9 h, FEESCEF A B LOERICH
s LWHTENZ S > TV 7201I21E, ED X R EDBNELRDTEA D 1, KiwT
X, 2. 3SETHMLAEERZ G LIS, 3ODONRFTHA LT FERELZV,

@O MirhEE{k(de-mythicize)

FAHR & W RIT, ZOREL D DGk ANFEZER], PSR, ok, PaimaEt/e
EOT—<mTIZRWHEND LI, ZNORHEEAOA A—T L LTHEE
fb&i, RESNTWD, LLAERL, ZNETBREEHTIERY, 2 b
TEONTFEHOMEETH Y | BIEOMEHG LI1TEZ 2L, 20X IZHEY ITEE
DIEFNZ, SO B ENARSF LI AhEE S BAEI U, EEEOmMEIC B Z i) 5 3
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Db, 7T —<REMDOILREZIX 5D Z & T, Kreyling 285 9 £ 912, “the only one
South“2> 5 it L T“Souths”(xii)23 .2 T 5 Z & ZHFF L72u,
@ 7 v—,311k(globalize)

A OEEFRORGRBEWROTE R ST LV | AU & O bRy 2
RIFEAEANHELS o> TETWV D, MEbITZ m—rfbsn TN D &) H3E

BRI T OMERD L, BRI —F — L ZAORIENES, IR - 728
M7=~ &0 DREDTIZ <o TWD L, ZAUTEFL TWTIE, FEHES
LFEOERIZR, FEEHEERICLRRO S, EALDOR—F —721F TR, T A
U EWHIR—=F—b Bz, ZN— L TCEREHRT —~ 0RO 5N 5,
©® £t (multi-culturalize)

FARRO NFERIE & W2 IE, ERIZAANE BAL WD oD AFEDORIE L7372
Mol F2HETHIZEIIIC, AR AR TR T UVTRONOHEE
ANEN %zh%d)%‘ﬂ’(d)ﬂﬁﬁﬁ*i):@g CTW5, FEITT TIZZ btttz chO’Cl/\E)o
[FIIFIZ, Kreyling 2M2ZR L TW5H X 912, BADTHMHEMEZRL, A ANOKMEER %
FEBER & L CTANT, B CUFE WO IEZ SIS b AT 2 BN H 5 L i
LT Zvilg

TNOEDNRTEAL LT b LED TN &, THEEES LE) 283220,
ZHUE BT TR0 TR D TIERWMNE VI RENH DB, T LA,
INECTOREEBSEZET, BEEOMEICEZMITS Z & THERI L, 21U
Ko THT-RHEEHSCFEDIAN Y ERIBIZORNBDITTTH D,

V. #o0iz

Cleanth Brooks 13 [ 7 +— 7 F—I13E E N2 T < L AFE N TR
T o7z (333) EEoTWAN, —HH LA D, Gk, FEALERS e S RE
WITFE D £ O BRI HRFED 2 < FALDBEBW S E S N TV HERIZE W T,
[FEEER ) 1T —R, (MZ2 T —~<IZ L, MEFRAHT DDA D, KiaT
%%ii@ﬁ%%%@?%?y?4%4ﬁ%%?%@fmé%ﬁ%%%ﬁb
Fha LRICLT, A% ED XD RARICEEIHICFHXM D O RENEEBLE LT,
Faulkner | ﬁ%éhé%%i%@ NETEN-GHREETH T OTIERL,
BHEEN LR S X0 IRWREF TEEORI A R 5 Z & T 3R E W 5 R
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WZHIE LW DICARSERBEIEDHELERDIRETH D,

LU s, 2HZFHIOLRIREIHE VD Vv LU 2702 OIEHEEE
FIET0b L, fEXRIX, BB LHMEE, I2EERE LTENTWD
Db LR, ZHWETOEIIER S E D I2o72O0 b F2 0, #EFEN
PEICIRODIAA T LE 7200 LRV, E Vbt 72D BICERMFERZ D
X, ZHUE EEIC R SUFE O A 2 209 2 S B T < L v mAko
EWE BTS20 00t Ly, £ 9 %Zé &L B < BT
HARTHEIMCEZ2M 9 L WIHEEIT, D LARBMICEST-RITREETED
AREMERH D, TN HEIXFED 7 v — S\ AIZ D72 N D 2 EITMEV 72,

s

i Matthew Guinn % After Southern Modernism(2000)(Z33\ T, [AIERIZ, B O LWMEF 7=
HITME O EICx LT MERLL ARG ()& b > TIhE T@{ﬁ%ﬂ’]éﬁ%*ﬂisﬁ (Z%F
L ESELTND LB TND,

i “Preface: Violence, the Body and “The South”{Z3V T, 2“‘The South’ is thick with civilly
disappeared history, the history of indigenous, black, Latino, and Asian laborers and their families,
their joys and suffering largely effaced in this history of the Civil, under the mark of ‘The
South’”(236) &, “The South” & V9 SHENS, H AL OFER 23 L CE 72 L fafi L
TV,

i Raymond Mohl |%, BIiflCIIT 5 & A= v 7 2D A\ OB T & 5 (drastic) & 54§ L
TWa, 1990 5753% 2000 E@iﬁéﬂﬂ UL TomE) Thod, /—AFx¥aT747F39%4%, 7
=WV =33T%., Va—TT 300%, THR—2T8%., FUR XX T AT 202%, T 7
3% 208% T & 5 (37),

iv. Romine [ “the preferred mode of representation for the Agrarian was myth...”(“Where is
Southern Literature 2 11) & ik TW 5, & 52473 “The South still operates as a battle
slogan”(The Real South 9) & iR TWAH X 912, T bEERMEHBEZTEY HT72H0 THn
DAu—H ) ELTHIELLLE R TS

v Rubin (X 1962 4R D I'll Take My Stand D J¥3LC “as poets they were given to the metaphor,
and they instinctively resorted to an image for their critique of American society”(vii) & #E-~<XTUu>

50

vi Dominy (L“Creation of a specifically southern literary canon, by the nationalistic project of the
Cold War” (vi)& . MEEMWIDEZEH 7 v 27 MBREHES = A LE2T A Y BLFOX Y /

VEAEY BEF T LR RTW S,

vi Kreyling 1%, 2B AFBMAESZ & L TiX. Ralph Ellison, Richard Wright, Ernest Gaines,
Raymond Andrew, H AZMAEZ & LTI, Lee Smith, Josephine Humphrey, Jill McCorkle,
Dorothy Allison % %817 TV 5 (viv-vx), Kreyling (X205 DIEIZIMA T, 74— F—¢&
WO MERZRDATE] 2V ANIRY B 20 b EERFRE L LTWD, T, T bl
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Writing assessment in the new landscape of Al writing software — How
do we respond?

Cathrine-Mette Mork

Natural Language Generators or Al (Artificial Intelligence) Writers came onto the
scene at the onset of the Coronavirus pandemic and have since been developing at an
incredible pace. They’re already used in multiple industries - from journalism to
marketing to creating web content. On June 11, 2020, OpenAl released a significant
upgrade to its Generative Pre-trained Transformer (GPT), an autoregressive language
model that uses deep learning to produce human-like text. There have been subsequent
upgrades since that third-generation release. At the time of this writing, the most recent
was on March 3, 2023, with the GPT 3.5 Turbo model, which was ten times cheaper than
the earlier version, and GPT3.5 Whisper, an upgrade to its 2022 speech-to-text model.
Language instructors need not understand all the intricacies of how the model works, but
what they need to know is this: robots are now capable of writing original prose with the
fluency equivalent to that of a human, as noted in an April 2022 piece by Johnson and
Iziev in the New York Times. They are also capable of paraphrasing, summarizing, and
changing the style and tone of any text fed into them, as well as suggesting changes to
grammar, punctuation, and soon much more.

The imposition of new technology on education is nothing new. There was a time
when calculators were not well received, as they provided us with a way to bypass the
need for mental computations — seen as a form of cheating. Most of us would never think
that way about calculators now. Likewise, the use of spell checkers, grammar checkers,
and thesauri in word processors are accepted today without much thought, and more
recently tools like Grammarly.com are often accepted for student use, albeit sometimes
begrudgingly. Many of us make use of time-saving predictive text when writing messages
in the Gmail app and appreciate auto-correct functions on our phones (those times when
it does accurately read our minds).

At this point, it is not known to what degree or how English as a foreign language

(EFL) student in Japan are currently using Al writing tools. Anecdotally, I know that many
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of them have discovered machine translation (although they may not know it is Al). I
believe that thanks to heavy marketing in Japan, Grammarly.com is a tool that students
may reach for to improve their writing, but how many have discovered one or two among
the sudden and massive influx of online Al writing systems now on offer? If they’re
already using one, what do they think of it? How do we predict they might make use of
them moving forward? There are many questions that beg for answers and there is much
research to be done, but in what follows I hope to offer food for thought when it comes
to the issue of non-native writing assessment.

ESL/EFL writing instructors who find themselves in the thick of it, before any
institutional or broader policies regarding Al writing tools have been made, likely fall into
three camps. The first camp includes those who chose to ignore the technology and carry
on as usual, possibly making use of Al detection tools at most. There are already Al tools

emerging to check if work has been done by AI (see https://openai-openai-

detector.hf.space/,  https://gptzero.me/,  https://writer.com/ai-content-detector,  or

https://openai-openai-detector.hf.space/) that they could make use of. Second, rather than

focus on detection, many instructors will try to circumvent Al use altogether. The final
group is made up of those educators who will choose to embrace Al In this paper I am
more interested in sharing ways that instructors can either circumvent or embrace the use

of Al writing tools.

Circumventing student use of Al

Erikson (2022) outlines three solutions to at least reduce or discourage student use
of Al. All come with downsides, however. First is to require students to always cite their
sources (which instructors should be doing anyway). Students must prove where their
research comes from, learn good research skills and practices such as being able to
differentiate between reliable and non-reliable sources, and through independent research
learn something from their reading. Most Al-produced content does not cite reliable
sources yet, but it is likely that many soon will. Regardless, students can search for facts
on the Internet from their Al-written work and pull sources from their search results after
the fact.

A second solution Erikson (2022) suggests is for instructors to make assessments
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in person, and/or purely exam based. Students can be monitored throughout their writing
processes and can be prevented from using third-party assistance. Original work can be
guaranteed. However, this is far from ideal. As many students get test anxiety, making
assessments completely test-based is arguably unfair. The in-class-only assessment model
also promotes a Big Brother mindset where students aren't trusted and cheating by
students is assumed, given the opportunity. Furthermore, restricting writing assessment
to the classroom, even going as far as only using pen and paper, does not match up with
the realities of real-world writing. Longer-form or academic writing is particularly messy
and non-linear. In practice, academic writing is rarely a one-and-done activity that neatly
follows a process approach to writing (see below), and it typically takes more time than
the class can afford.

The third solution with pros and cons offered by Erikson (2022) is to require
students to use tailor-made online platforms in which they can write and submit work.
This could ensure students do not copy and paste, since instructors can see what students
are doing in real-time. Also, with screen recording, instructors can see if students are
using “unauthorized” software. However, such software might be expensive. Also, screen
recording is invasive. It also assumes that the written work must be done in one session,
teacher present, without distractions or multi-focus. This does not fit all learning types.
Students can still use Al writing programs without being detected if they have other
devices. Indeed, this has proven to be an issue for the author even before 2019: I have
caught students checking their cell phones under the table while taking a (real-time, in-
class) reading assessment on Moodle equipped with a script preventing users from
wandering off the site.

My approach to teaching writing in the EFL classroom has always been process-
oriented, a model that encourages selecting, reselecting, and narrowing writing topics,
brainstorming, organizing ideas, outlining, drafting, redrafting, and finally, proofreading.
The process approach requires learners to manage their writing by allowing them a chance
to think as they write (Brown, 2020). If writing instructors focus on this approach, it is
inherently difficult for students to abuse Al writing tools. The focus on process over (or
at least equal to) product requires a certain amount of student reflection and requires

instructors to grade on progress steps and thinking processes (journaling can be added to
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the mix so that students can share their reflections). McKnight (September 15, 2022), too,
argues for a process approach that fosters planning, editing, and reediting. For this reason,
writing assessment that includes time-limited, exam-style writing for no audience is not
a solution because it does not embrace a process approach.

During the recent pandemic, instructors were faced with an array of integrity issues,
and we rose to the challenge by coming up with a variety of solutions centered on building
communities around academic integrity, upholding academic integrity in course and
assessment design, communicating assessment purposes with students and parents, and
following up with assessment (Lee, 2020). We are surely also capable of structuring our
writing assignments in ways that are more resistant to shortcut-taking using Al, such as
creating writing assignments with in-class portions (Bailey, 2022). In this new age of Al,
in which it can be difficult to ascertain the degree to which the student is the real writer,
another approach to assessment is to focus the grading elsewhere, such as oral discussions,
oral presentations, oral paper defenses, and the like. Teachers could still require students
to write research papers, but they could lower the stakes. Although time-consuming, oral
assessment might be appealing in situations where oral outputs are often not on par
written outputs (like in Japan).

As one can imagine, clearly there are many ways instructors can adapt to
circumvent the shortcut-taking temptations that accompany Al technology: They can ask
students to cite course materials, notes, lectures, and sources behind firewalls. In addition
to more oral presentations and in-class writing, they can create group-based assignments
that require members to integrate the whole together. They can require student work be
delivered in formats that Al cannot yet produce, such as infographics, slides, posters,
timelines, etc. They can get students to write about “dark” topics that Al currently refuses
to do. They can prompt students to write about more recent topics that Al will not yet
have full access to. They can ask students to write highly personal perspectives of highly
specific writing prompts (prompts that Al does not yet excel at). McKnight (September
15, 2022) says that students need to practice “writing in which they are invested, that they
care about and that they hope will effect change in the world as well as in their genuine,
known readers.” Such writing would be difficult to produce via Al writing tools as the

main author, and therefore is easier for the teacher to evaluate. Of course, this approach
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and mindset does not come as easily to the ESL/EFL context, but it is not impossible.

It could be argued that student use of Al writing tools is not always a case of
shortcut-taking and indeed might be beneficial to learning. Kellogg (2008) has argued
that non-native writers allocate excesses of cognitive (working memory) resources to
low-level writing tasks (word production, translation) at the expense of time being
allocated to higher-level writing tasks such as organization and revision, which are
essential to developing writing proficiency and producing higher-level output.
Preliminary results from a study by Gayed, Carlon, Oriola, and Cross (2022) found that
non-native speakers tasked with writing in English significantly benefited from a
structured, researcher-developed Al writing tool called “Al KAKU.” It presumedly was
able to reduce the cognitive barriers EFL writers face when producing written text in

English.

Embracing student use of Al

There are instructors who might elect to become more progressive in their mindset
towards the new writing landscape. Rather than try to circumvent the problems of tools
such as ChatGPT, instead they might embrace Al and encourage its incorporation into
assignments. They could choose to assign work that requires learners to analyse, review,
revise, or refine Al-produced texts. For example, they could have students get the Al to
write an assignment and then critique it. Learners might also compare/contrast Al and
human writing and make presentations about it. McKnight (2022, September 15) agrees
with this type of approach, writing that creativity and co-creativity (with machines)
should be fostered in learners. This is because in her view, literacy today means being
able to interact with Al as well as critically evaluate it. She argues that writers will
increasingly use Al as researchers, to produce text for critique, to produce text that can be
compared and evaluated, to produce and attribute routine text (such as blog content), and
much more. Hellmich and Vinall (2021) assert that Al developments will lead to improved
performance in writing tasks and that we must live with the reality that students are going
to access Al for help with their writing. Considering this, educators can act as mediators
or guides, helping students discover the strengths and limitations of these tools and better

use them.
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In an interview with Turnitin (Integrity Matters by Turnitin, 2022), McKnight
claims we are heading in the direction of a posthuman epistemology, in which the lines
between humans, nature, and technology are blurring. In line with this transition,
McKnight believes that we need to rethink and reconstruct the entire competitive
assessment model that we use in education, which focuses on avoiding plagiarism. She
argues that we must figure out how to make fair the high-stakes assessment that often
helps to determine a young person’s future in an environment where students have access
to all these technologies that can augment, perhaps dramatically, what the students can
do. She also feels that in the future, students will probably have to determine provenance
and document their processes to share with instructors as well as develop their skills of
critical evaluation. They will need to be able to evaluate the quality of what Al does for
them as well as be able to prime the Al to do what they hope it can do. They’ll also be
required to think algorithmically so that they can conceive of the limitations of Al, and
then what humans can do to improve Al outputs (Integrity Matters by Turnitin, 2021).
Educators would have to focus more about the quality and originality of ideas presented
through the writing rather than the writing itself.

Machines are trained to predict and replicate based on finite data, but humans are
much better at innovating with intent. McKnight (2022, September 15) claims that
students of writing in any language will now have to go beyond basic, formulaic writing,
because the machines have apparently already mastered that. Now they need to
additionally learn to write purposefully and masterfully to best meet their communication
goals. They will still need to learn the rules, but now more than ever they will have to
learn them “so that they can break them,” showcasing their problem-solving skills,
judgement, creativity, empathy with readers, and social and intercultural intelligence,
providing insight with humor and satire (something Al cannot readily do).

Learners are going to find the plethora of Al tools exploding onto the Internet with
or without the guidance of educators, so we are probably all going to have to address it at
some point very soon as individual teachers in the classroom in addition to at the
institutional level. Bailey (2022) recommends that we talk to our students about these
tools, asking them to reflect on how they are using them. He argues that we should get

students to think about the degree to which they are in control when writing their essays;
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to question whether Al is crossing that important line from editor to writer. His example
questions, “Who is responsible if your grammar checker makes a mistake?”” and “If your
word processor changes a sentence, did you write that sentence or did it?” resemble
questions posed by Mindzak and Eaton (2021), who claim that “the traditional landscape
surrounding academic integrity and authorship is being rapidly reshaped by technological
developments. Educational stakeholders at all levels will be required to respond and
rethink definitions as well as values surrounding plagiarism, originality, academic ethics,
and academic labour in the very near future.” Specific points to ponder they mention
include:
o “If apiece of writing was 49 percent written by Al, with the remaining 51
percent written by a human, is this considered original work?”’
e “What if an essay was 100 percent written by Al, but a student did some of the
coding themselves?”
o “What qualifies as ‘Al assistance’ as opposed to ‘academic cheating’?”’
e “Do the same rules apply to students as they would to academics and
researchers?”
As Al technologies continue to improve, educators are going to be faced with these
difficult questions and more. Since Al is going to make authorship integrity a bigger
aspect of academic institutions’ plans and policies for academic integrity, plagiarism
checker tools that can detect changes in a student’s writing in addition to traditional
plagiarism are going to become even more important for institutions to consider adopting
if the focus continues to be on plagiarism avoidance.

Whether we focus on process approaches and/or oral evaluation, or something
completely different, our assessment methods need reform for yet another reason: the
unfair wealth gap that this new technology exacerbates. Most of the platforms that offer
Al writing services operate on a freemium system, where you get a taste of the software’s
offerings, but nowhere near the quality and functionality of the offerings once you start to
pay for a subscription plan. Unless schools pay for student access (unlikely in most cases),
the wealth gap will manifest in academic achievement and the problem will continue to

grow.
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Moving forward

Ultimately, we are going to have to reassess how we define writing, how we
evaluate the quality and effectiveness of writing, what the steps to achieving a good piece
of writing are, what skills we need to develop good writing, and probably more. Al writing
technology affords all writers room for experimentation and even a bit of fun, so bringing

that into the classroom could be a positive.

Goshen postulates that in a perfect world, human writers and Al would collaborate
harmoniously:

As the machine learning tech develops, writers will be able to spend less time on
the writing aspect of the process and more on deep thinking — honing their
creativity and crafting unique perspectives. Writers with innovative ideas in
content writing will be the ones who will benefit from this inevitable shift in the
industry. And the world will benefit from their ideas — expressed with clarity
and concision (2022).

The above is indeed utopian, and since we ultimately have no direct control over the
progress of Al, use of an optimistic lens through which to look at AI writing tools is
tempting. It is probably prudent to take off the glasses, though. Late last year there were
already reports of and confessions from students who had discovered Al writing
technology and started using it to do homework for other students and make money in the
process (Dysart, 2022,). And future potential problems indirectly related to education are
already predicted. Goshen also observes, for example, that although Al won’t replace
writers, the writers who use Al will replace the writers who don’t. A two-year study by
Manyika et al. (2022) claims that intelligent agents and robots could replace up to 30%
of the world's current workforce by 2030. More ominously, OpenAl’s managers were
concerned about the generator being used to create fake material, such as reviews of
products or election-related commentary. So much so, in fact, that they had originally
refused to release GPT-3 (Mak, 2019). While the creation of fake media and its
repercussions are outside the scope of this paper, Mondschein claims that “professors
have nothing to worry about: artificial ‘intelligence’ is, in fact, quite stupid.” While he

admits that Al can produce a paper “about on par with an uninterested first-year student
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who went to a good school system and turned out an essay by rote, maybe looking up the
assigned reading on CourseHero or something similar,” it falls short when asked to
generate anything more specialized. It makes mistakes, makes things (facts) up, seems
relentlessly politically correct and optimistic, and writes robotically (ha!) and repetitively,
without wit or humor (2023). For how much longer will that be the case? And is not the
fact that it at present makes things up and is “overly politically correct” disconcerting?
And what about ESL/EFL teaching and learning? I personally am bothered that Al can
write a paper “about on par with an uninterested first-year student,” because those

students might be like many of my 4" year, senior thesis-writing, EFL students.

I decided it would be fun to consult an alternate perspective, or more accurately,
an alternate source, on the future of writing assessment. Wouldn’t it be interesting to read
what OpenAl’s ChatGPT-3 itself had to say? I plugged the following into
https://chat.openai.com/ (this was in January 2023):

What changes should university educators make regarding writing assessment in

the new landscape of advanced Al writing software?

Here is its initial response (ChatGPT-3 users can always refine by asking for length, style,
and content changes later), produced within seconds (in stark contrast to the time I have

spent writing so far):

There are a few key changes that university educators may want to consider

regarding writing assessment in the face of advanced Al writing software:

1. Emphasize the importance of originality: As AI writing software becomes
more advanced, it is increasingly important for students to understand the
importance of producing original work that is not simply a reassembled
version of existing content. This may involve emphasizing the importance of
proper citation and avoiding plagiarism.

2. Focus on higher-level writing skills: While AI writing software can be very
useful for proofreading and correcting basic grammatical errors, it is not as

effective at helping students develop more advanced writing skills such as
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critical thinking, analysis, and argumentation. Educators may want to focus
on these higher-level skills in their writing assessments to help students
develop more robust writing abilities.

3. Encourage the use of AI writing software as a tool: While it is important for
students to understand the limitations of AI writing software and to focus on
developing their own writing skills, it can still be a useful tool for improving
the quality and clarity of their writing. Educators may want to encourage
students to use Al writing software as a way to identify and correct basic
errors, but to also be mindful of its limitations and not rely on it too heavily.

4. Consider alternative assessment methods: In addition to traditional written
assignments, educators may want to consider using alternative assessment
methods such as oral presentations, group projects, or online discussions to

help students demonstrate their writing skills in different contexts.

At the time of writing this paper, OpenAl does not have access to data more recent
than 2021(ChatGPT FAQ); it cannot release digital spiders out to probe the more recent
publications I discovered when writing this paper. Of course, that is one of the many
things that will likely change with the release of GPT-4, which has already come out in
March 2023 for beta testing. But one thing is certain: it appears from the above that I am
not alone in trying to keep up with the literature. ChatGPT answered adeptly, all things

considered.

I believe this new Al is indeed disruptive to writing assessment; we will have to
change at least some of our teaching and evaluation methods, whether we try to prevent
student use of Al tools or encourage them to embrace it. There will always be free riders
in all aspects of any given society, and shortcut-taking students are no exception. Older
types of services exemplified by companies such as Chegg, Course Hero, and Coles Notes
offer students, for a price, the temptation to bypass the challenging processes of reading,
understanding, thinking, and writing. Such companies now have stiff competition that can
produce work for students at lightning speed, and at least for the moment, at no cost. The
new Al competition simply makes the issue harder to ignore, pushing educators once

more to refocus on the ultimate goals of student writing — to demonstrate understanding
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and judgement.

When I worked as a level one EIKEN (Jitsuyo Eigo Gino Kentei; Test in Practical
English Proficiency) examiner, I noted how the rubric was constructed in a way that a
test-taker who didn’t quite have the ideal proficiency levels in vocabulary, grammar, and
pronunciation could still pass, so long as they had something of value to say, whereas a
test-taker with flawless skills who produced nothing of substance could still fail. I feel
this is as it should be. Work produced by Al tends to produce essays that may show a lack
of regard for the truth and/or demonstrate a lack of understanding. Moreover, Al writing,
unsurprisingly but importantly, simply does not care (White & Skorburg, 2023). Even as
ESL/EFL educators, for whom the mechanics of writing may seem more important, we
must reflect on why we are teaching writing skills to begin with, and address forebodings
about fairness and integrity. We should concern ourselves with how: How we can
encourage and maintain academic integrity alongside the proliferation of fleets of
intelligent robot writers, how we can best help students to work with Al writing tools to
help them write better and produce better work, how we can properly credit the software
when used, and finally, how we are going to be able to work with Al writing tools in the
future, as the technology continues to further improve, in a way that maintains

authenticity and legitimacy.
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Book Review
East Asian Perspectives on Silence in English Language Education. Edited by
Jim King and Seiko Harumi, Multilingual Matters, 2020.

Reviewed by Ellen Head

In the course of getting acclimatized to teaching in Japan, ELT professionals
frequently come up against silence from students. We develop strategies for dealing with
it, asking students to “Discuss the answer with your partner first”, “Write it down before
you speak” and so on. But there are still times when teachers may ask a question and get
no response and not know why. East Asian Perspectives on Silence in English Language
Education aims to address that question. The book brings together eight studies, offering
an excellent overview of research in this area. The papers in this book help us to
understand that silence does not necessarily mean failure, but at the same time there are
potential interventions which could make for more productive classrooms. The editors
have both been involved in researching silence in Japanese ELT classrooms for a
substantial period of time, with Seiko Harumi completing doctoral research on the topic
in 1999 and Jim King in 2011. King published the results of his thesis in 2013. It was an
influential study of 48 hours of class video-observation across 900 university students,
showing that that talk initiated by students only accounted for 0.24% of the lesson (p.
124), and 20% of lesson time was silent. The current volume attempts to broaden the
context, both in terms of geographical scope and theoretical base. Two of the studies are
based on research in China, five on Japan and the remainder include informants from
Mongolia and South Korea, in the context of study abroad. Notably, there are two
contributions involving researchers known for studying willingness to communicate
(Tomoko Yashima and Jian E. Peng), which look at silence as the obverse of WTC. Peng’s
observation-based study highlights the state of “Willing Silence and Silent Willingness to
Communicate” as part of a dynamic system and suggests positive ways that teachers can
help students who are “silent but yearning to speak” by simple interventions such as
offering a smile or waiting longer for a response (p. 161). Yashima contributes to a group
paper with King, Humphries, Aubrey and Ikeda about a longitudinal study aimed at

reducing speaking anxiety by having students do a fun, social activity outside class (p.
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60-79).

In the introduction, Harumi and King lay out the groundwork for the whole book,
with the suggestion that silence is a complex phenomenon which may arise from very
different situations: a sign of linguistic or psychological difficulties; an expression of
solitary, reflective activity; or a signal which has social or cultural significance.
Interestingly, none of these three possibilities are quite the same as unwillingness to
communicate. Harumi and King refer to silence as “an interactional resource” (p.1),
reminding us that the effect, meaning and interpretation are highly context dependent and
silence is not inherently negative. They claim that “education-oriented research into ...
silence has the potential to have a significant impact not only on second-language
acquisition theorists but also on classroom practitioners and education policy planners
alike.” (p.1) The introduction offers a historical outline of research into silence with an
emphasis on intercultural factors, citing studies such as Yamada (1997), which found that
the average waiting time in a Japanese meeting was 5 seconds, as against less than 1
second in an American business meeting (p. 4). However, they caution against stereotypes
of East and West, pointing to findings suggesting a longer wait time in Finnish culture
(p-4), among others. Each chapter has several prompts for self-reflection to assist the
reader in applying the findings to their own experience.

Two of the chapters offer particularly interesting data about silence from the point
of view of language learners. Chapter 2 “Silence, talk and in-betweens: East Asian
Students’ Responses to Task Challenge in an Australian University” by Dat Bao, reports
on an interview study in which he asked students to describe the reasons for their choice
of speech, silence or what he calls “in-between” combinations in which speaking is
preceded or followed by reflection, in relation to particular tasks. He highlights the
importance of “the productive silent moment” (p.31). This was especially interesting in
relation to “tasks which require alternation between silence and talk™ such as problem-
solving or discussion. For these, most students preferred an “in-between” mode such as
self-talk or whispering to one’s neighbor, in other words “neither public talk nor complete
silence” (p.27). Bao points out that these choices relate to the ecology of the classroom,
including peer dynamics and teacher factors, and calls for teachers to monitor more

carefully: “to allocate processing time, monitor it well, follow up on it in a timely manner,
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demonstrate receptivity and organize discussion.” (p.29). One interesting finding was that
students generally try to adapt to the communicative norm of the host country (p.30).

Bao suggests that tasks should include instructions about learning strategies or
performance strategies which incorporate time for thinking and rehearsal (p.31). His
paper offers the strongest reminder that silence is an essential concomitant to meaning
making in the classroom. “Pedagogy founded on a profound understanding of productive
silence can liberate learners from the constraint of having to produce impulsive, low-
quality participation.” (p.32). This statement is quite inspiring. However, the reader has
to remember that the interviewees were all postgraduate students on master’s degrees in
education. The same strategies might not work successfully with teenagers in compulsory
English classes with little knowledge of English. Secondly, the use of L1 was not
discussed, but presumably when students are planning how to do a cognitively
challenging task, L1 talk is one of the resources which they might use.

The other chapters in the book are set in EFL rather than ESL contexts, and many
of the authors mention the social norms of deference to the teacher and allegiance to the
group as creating a cultural tendency to silence. Chapter 5 “Examining L2 Learner’ Silent
Behavior and Anxiety in the Classroom using an Approach based on Cognitive
Behavioral Theory” by Kate Maher gives striking insights into a single learner who
suffered from extreme anxiety about speaking English. During the course of work as a
learning advisor, Maher had the chance to prepare an intervention to help the student to
analyze the reasons for her anxiety and identify behavioral changes which she could
implement. This chapter exemplifies the potential of a single case study to reveal insights
which are highly relevant to teachers and learners. If we have never agonized over our
self-expression in a foreign language, it is hard to realize how frequently classroom
silence may be the result, not of laziness or stupidity, but of debilitating anxiety. Here is
Maher’s interviewee: “I stayed up until 2 am practicing what I wanted to say, but when I
went to class and sat with my group, I looked at their faces and imagined what they were
thinking about me. Then it was gone. I didn’t speak.” (p.80).

During the course of four interviews, the researcher created a visual model to
help the student clarify her beliefs, thoughts and feelings in the moment of stopping
speaking or deciding not to speak. (p. 95). The diagram has a space for “feared
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predictions”, “self-focus image”, “safety behaviors” and “somatic and cognitive
problems”. Maher explains the theory from Cognitive Behavior Therapy which underlay
her intervention. After analyzing thoughts and behaviors, one can look for alternative
behaviors and explanations, offering a way out of the cycle of anxiety. In addition, Maher
asked the student to make a graph showing how her confidence fell during the group work
with classmates who made her shy, and increased again next day. This kind of task helped
the student to realize that the anxiety is limited in scope, and to expand the thoughts which
do not lead to anxiety (p.99). Such an approach might be difficult to realize in class, but
approaches or tools from language advising can be used if there are supportive
relationships between classmates, or in one-to-one situations if teachers notice that a
particular student needs help with anxiety. In addition, the chapter is a salutary reminder
of just how deeply some students may fear that speaking out will expose them to censure
or ridicule, and refrain from speaking, not due to laziness or apathy but due to fear.

East Asian Perspectives on Silence is highly recommended to everyone teaching in
East Asia. It is hard to do justice to the book in a relatively short review. That said, there
are two areas of which would be interesting to see more consideration in relation to
silence: mindfulness approaches, and the question of proper use of L1. Movements such
as mindfulness-based teaching (Zeilhofer, 2020) and mindfulness in language advising
(Mozzon-McPherson, 2019) offer helpful approaches to understanding silence and
overcoming the barriers which lead to unproductive silence. Secondly, it seems that the
use of L1 was not seriously considered as a possible tool for facilitating classroom
learning. Although outside the scope of this book, there is evidence that L1 can help put
students at ease and signify a willingness to accept their culture, reducing the
defensiveness which some groups feel about foreign culture and language. (Carson and
Kashihara, 2012, p. 42). In addition, as Carson and Kashihara, remark, “L1 can assist
when L2 examples cannot alleviate confusion.” (Carson and Kashihara, 2012, p. 48). |
mention these points, not because they seem to be omissions from the book but to give a
sense of how, after reading East Asian Perspectives on Silence, 1 found myself thinking

about silence in a new way and making new connections.
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