SR 26 £ X EFF AR
RKEZEEREMETOTS L

AEBEBEMETOIS A

Bk 28 FEEHEE
REHEBEMETOT 5 L(AP)
[T —~ 1 Il EE&HE]

2. SIBERAS

Mivazaki International Caollege







| 2= o D5 Y PR 1
I1. SRk 28 FEEEBIGEIBRRIED AP T2 oo ee e e aeeeereeasasasananes 3
1. R AP B DMEEE ..o e e ee e et e e et e e e et e e e et eeeteee et eeannaaeanneeaennes 4
2. R 28 EEE AP DM B T U R ettt ee e e e ee e e e e enaeeeesneeeeneneees 5

3. EH 28 FEE AP EE-DIEBI AT ¥ 2 B BRI 22 BRI e oeeeeeeeeeeeeeeeeee e 7
Tl SRR 28 A BT i ... eeeeeeeeeeeeeeeeeeeaeeeeeeaeneeeeessssneeeesssanseeesesasssnaesesssnseeesasans 12
IR A SN A ey A1 1 - o= SO SRRRPRRERR 13
TI2TF 4T« G2 T T2 T T (ALWEG)  oooeooeeeeeeeeeeeeeeeeeeeeeeeeeesasins 13
VT 4N e oF T T = T T =T (CTWGB)  coeeeeeeeeeeeeereeeeerreeeseanns 24
eR— PR T F VT T =FU T T I =T (E€PWEG)  cooeeeeeeeeeeeeeeeeeeeeeeeseseesasesessssnnnnns 32
N—TFV o e "=« SRR —F T TN —T (RBSWG) oo, 43

2. %5 65 B SN HIR KRR G BB T T L T In e eeeeeeeeeeaeeeeaeeans 49
3. BIREREKRFE T 2I2T47 + Gl TV VBRI I 2016 eeeeeeeeeeeeeeeeeeeeenas 52
4, IHEAKRZF « FEEED U AT I 2017 ceeeeeeeeeeeeeeeeeeeeeeeeeeeeeseeesseeasessssesessessssessssases 81
IV. SRR 28 AR B A i M 2 B oo oo ee oo ee e e e eeeeeeeresaeeearesasasesasasaeaees 84
1. 2B 2 [E] AP A IZE B2y oo e e e e e eeeeeeeeeeeeeeeeeeeeeeeaaseaeaasaaeseaaaeeeaneeeans 85
2. AR ZE B IR DORBEEE & Bt eeeeeeeeeeeeeeeeeeetteeesteeeesatesesneeeesseaeesaresesasasananes 86
N, R AP BB (D T U C D i et eeeeeeeeeeeeesseeeeeesssseseesssseseeeesssssaassssnsseaaees 93
VL, BB Bl e e eeeeeeeeeeereeeeeeseeesassessasseeasasessasseesassseeesasaasanasaeessseaesassaesasnnees 96
1. MIC-AP S =R L e e eeeeee e et eeeae e et eesaeaaseesataeesseaaseeessessseessseaasseennes 96

2. BIFEEERZAP T T R 0 A U 78 ceieieeeeeeeesesesseesssssesssssssssssssssesesss 100



. [(FC®HIZ



—AP BHEA~DBY MAIZ DN T —
ERERAY ¥R LT BT

PRk 27 I RHABFEFBERER T TH LOEMRIZS S D LW E KR O EZIU M) 728
BEPSHE . RFEHE . RKEARBKO —KHWHEIZSOWT) MRS SN, HE LToid:
DEKRKTZ o ThD TRRERREEFITT 7 DRESNE L, Z0%, TRk 28 41
X, B Y A T AR TEEHE) CERR 2842 3 A 31 H) BHENELE, Z0
M, RFETREHEEOZ R LT EMEZIICHE L, 320K —DRE LR L D
WHEIZI D AHA TR £ LT,

ARETIX, AINLLISE 22 4B, URT IV - T—YHBELT VT 47 « 7—=2 T DFIEIC K
STITV, KV ZHEMNREEEETHEEZBR L THET,

(F—~1 (TIT7 47 - F7—=27) - T—<1 (FERROFAH) OEAR L LT
SHEREMRATATAPHREIT, 22FMORTFHELIRY RO LR, SORLHEBED
B Blcmid - BRIC 2> TWA EE X E T,

KREE T, CNETREMEELTCELT VT 47 T—= 0 P REOERENER L L
2o ADDOHT IV =232~ b v 7 RIAZOBKERERORFEIC K E ez 525 1
DERHS>TWET, /o, REMBICEHBLIZZ VT o - U772 NI, ZEM
BELZTMT 22— E LT, FERROATUL~ORERRLTHY £9, RELFENML
foif my b7 A ME, AREFERICANT THREZED TWET, FIZ, V=TV v « R—
AV T NRA, FHOT 4 T avR) Ul E SN EARE R D L—T Y v T (FEBEE
P AR L2 Z Ik D BV X a T Avy I L DAL ORTEEE CREREL £ LT,
SERCTAUR, FAEE O A CORIABOEERN AR TE, DI L2 Ko THERK
LTI L AL TOET,

AEOAPHRERELZBELTHLNERSTETCWD, TI/T 47 « 7—=0 T OFEREN
Lo TEDNDZ VT 4 L - S oF o Z7OaHbE. 5B OFEEICB W TREE )
ELTWOHZDHRE, DEVFFECEBTEIAMEE CLI) LT DO HADK
FEHBICRERERNTELOTIERAVWNEHAL TS EZ AT,

APT7+—T LIIBIT2ERLH, BiE. APAIIHMIEZRERIC LD aA L bRl K%
HEOHEIZIIZ ONETHEE Lz, LDEVBILPL ETFET,

KEODAPHFEN AAROHEERIZHD L THLEMRTE S L2 . 2/ THVMHATSY £,
St b THEE, TXEE LA LSBT LET,



I1.

LRk 28 £F

K20 AP BE



1. REAPEEXDHE

B ERR R, BIRLCRERRA Y RT L« T —Y B 2, 1R TORELIGEET
TV, 70747 « F—=7%E8ALTWD, LL, ZTHNETOIFL TR, 2hE M
T IT AT e T2 TICRER T VT AN X TORREEIILD, 77T 47
T —= U IS K D HERS E WAL T 2 BB WE - FMEAARSERTHY , FT T 4
T T TR SDICRIBE ST DO OMNEIROREEMHNE S TWRWE R+547
SRboT-, T2 T, AFEETE, OEROT /T 47 « 7—=0 T ILITRESE, X
A TT7 0T 4 A0 L ERE BIET. @27 VT 4 v v 7 2 RBRNTHIE -
A5 Y — a2 D, @QDBFEI L) KFEAF N EM LS ELT /T 4T - T—=
YITa T T NEBET D, e R — N7 4 VA E AW THERRO AL ET S, GL—
TV e XR—=R e T NAOEANZLDEED PDCA VA VNV EHENLSED, D5 DODHL
MEZORFE LI FELRAT 22 COARAFHBTOIORIEM LA BT Z L2 B E T 5,

A AP FHEOR X

ik
HE
-3
hill

[ALOARZR-T59T4X]

. amssivdbieaR <: :>

{\ =HED 27w b RAR HED
ICTOEA PDCA PDCA
- e HiE <:‘I ST
(R17)

BRAICE KR P DAL @ \«}-‘*.;j\
'
#E DBRFEAL @ E .
[ e-R—hI41) A
SR X ‘ .
[ ZERREORIRLL ]| | LREEE [ W=y :A—R-2F5/3R ]
[ FEmRoaTR‘E | - ALEZBREOHIGYT

PP ||| | enerearosmsmon
T | i - ERBED N —TYUy I

. J
X AL=7 0747 5—Z0 0 CT=2UF«DIL-2ox 7




2. FR 28 EE AP EZXDWMERURE

KEEOREEFEDOHIE, FIZ329H-7-, 1 DRI, ¥Rk 27 FEICER LT 7T 4
T T2 TDORAL T T 7T 4 ADHALD D OWREFHEICE SN T, KENE X
DT IT AT« FT—=U TDRAN T F3I7T4AD 1 DOETNERRTDHIETHD,
FRliz# 7Ly NaREAWEICT #EA LT 7T 47 « 7 —=2 7T OFEMIOWTIE, /i
RIS & e x K R E RSOV TOREEED, TOEEREEL Y VRY T A
THET D, 2 SHIE., WEEICHEM - RAELIZKET X —TRRKZOZ VT 4 - v
VXU T ANORRESEIL, RFREDOI VT 4 HL s X TT A NORREE X
DFRITEATO, ZORROKRE - 9 EITH> & THD, 32HIZ, =T Vv o « X—R -
VT NADKKEHIEARETH D, Pk 27 FEIEM LI AT 25K v—T Y v 7 -
N—=R « T NRERFOHE EFENIRNIEATEL LI, V=TV v« R—R -
VINA T =X T ITN—=T L eR— T VA =R V=TT T .
NR—Z « YT NADOEFHIRIER 2 HEES D,

(A TICBELTC) MERIC &, ZAEPRETHENT 277747 - 9—=7D
FIEOTFT—ZENEL, 77T 47+ T—=0 TOFEORRHIEREBEALT, O
FBUC, BHEBHCDOT 7T 47 « 5—=V T OFERER LSBT, 77747 -
T T I N—TEEDO FD IZBWC, 77747+ F—=2TDNAK -7
T 7T 4 AT Digam A, BEOMRN T 7T 4T - T — = T D miRik
NWEEN, METOEIRT VT 47 « T—=V 7 OERENMEES N, 20Xk ) s s
WUC, ZHEORELENMEESN, BECTOMRNRT /T 47 « F—=2 7 %BLT,
FARTDHROBRBENZ T L ENTERLLEBZOND, SFEDOHEL LTWEARTENE
ZDRAN T T I T A ADETIVORIROER TERN-T20DT, REEILX, FDk)
IZARA & RHT»O#F®REZHOERT, TTAMRNTEL X107 5, 7Ly MR
EHNCOICT 2 EAN LT 7T 47« 7—=7%, 2 LT BRI RTERERR SR
T2DT, REELBITNAEOS 2 TICT 2R LT /T 47« T—= v T EIRLFE
NTHFETDHZ T, FEICESTHENROENICT A% BT,

(B 21T L Q) FEEEICEN - ML L7 kET 2 —TRRZOZ VT - v
XU TANTHEERRRBREZELIZ, RPMBEOZ VT 4 W« X TT AR
(MICCAT) OBRIZCEF L. Z VT A hL o FX T T —F% 27 7 —7H MICCAT &
W AMERL L 72, MICCAT WO A i & e iz B2 5 721, FAEICx LT MICCAT



ZARBRANCFEM L, ZORFEORTT - 3T, BESHTIZHE-S VT, MICCAT 4 2
FRSMERL S AL, SREE DT /2567 — X INEEZB LT, KETEKRT L7 VT 4 HL - v F
YITRAMM L VRN ENTZT A FIPMERESNDTFETH D, 7 VT 4 )L %
VI —=X T I N—TREMET D FD @ U T, SO MICCAT (2R3 2 kN #E
IZHE S, MICCAT (2R o7, FED T VT 4 b« o F U TR Z VRIS E D D
FAEIZOW T bigmm S 4Llc, 7o, 7 A MElE, FARITZEZOZ VT 4 v - kT
BENEAIICND Z LN TE, TA MERIIGUT, LVHMIZZ VT oL v oFky
M EEEBL CHEICHD Z N TED, XoT, 2T 4 - o 7RENm R
LT, BEN—FOIIRET20TIERS T, FELIZ VT 4 IV - VU X TOFERER
PR L. ZORESmM B2 LR TE S,

(B 3IZBI L) MEEFEERBRANZEA LT T NRRAANDN—T U v JEAN, SEED
FEH I EREEEFTICB O TABNER N ME o7z, ZOL—T Vv « "=«
TNRAZEY, BEIIMMZESEZEWTHZTEOWOON, Flo, FAPREICBNT, &
D XD 725, - HREA L9 VO BUCH ST IUZ R VOB IAREIZ R Y | PRI ERICE
RO EMTEREEEZIOND, o, V=TV w7 « R=R « YT NREEAT
52 & T, BRFEREEFHOFEAEZFICER LIEENTE, PALFERELR
FHIZEWTHEICIRYMET Z LN TE DO T, FHREKRTHERIRITR > T BB RO E N
REOERBICORPB ST B EHE LTI A —7 ) v 7 OIERIZBEOEAENH D T-0DIT,
R FD 2@ LT, v—7 U v 7 OIERFEEZBRIZEM L, RFRETL—7Y v
WCHD fHTe LR D D, Fo, 8 AlZiE, v—T U w7 « X—=R « I RZADOERIZET 5
TR EHEEFENOIEL, V=TV v I DIEAKONAL—T Y o7 « X=X « TR
kT BBZ TR EORRERIETH LN TE L, S%OEMICERE LR DERIHE LR
22T, KEEDODL—TY w7 « XR=R « YT NRAT—X 7 7 )—T OIRE NI & 7
V. XVRRNRA—TY v 7 OIERENHm S v, FAEDOFEBEN L IR —
7Yy JiERE BT,



3. ¥R 28 FE AP BEDFMRAY P2 —ILRUVEFHLGEE

H2

S

AR 2R

4 A

N—=TY o7 + XR=R « YINRROFEBER Z 26D D,

VI NRN—T Y v T R IA
To—T VU o J « R=R « VT INAD
A DB EBRBEFICB W T E -
Teo Flz. EEEER INICA VAT
A4 T a—vat (&FH) Vv—7Y
v 7 DRZETOIEN BV IAE T,

N—=T VN w7 e Re=R « T INAD KK
WREM &G 5 2 & T, FAERZTNEID
RECBWT, RIEEZETHINTN
IRV /2 >7-, Zhick v,
AT EAE A R o CEAMICREIZERY
D LT irole, £, HEIZE ST
BI—T Y w7 e X—=R e TN e
L. FEDBN—TY v 7 OB ZEKTE
BRI D ENTE L, Zhick-
T, BHDOHELX RELIGETE L%
BHZENTET,

4 A~
5 A

el — M7+ UV ADOHEBMITEOFEEMITF I =T —a r&2175,

e-lN— b7 4 U A D HBLMHH A
IZOWT, HEROFAEICHMEZ X
V. KVEYIZER DO OICE RASH
T o7,

4 AlZ e R— 7+ U AT 5 FD 2
ITONHED eedr—F 7+ AIZxtT 5
HREDRE o T2, FAIT LT, 6 A,
TAKOLIRAICAH Y =T —a VBl
SINT, FAEIZ e — b7+ U AOMEHE
EHE L, KFERERTO X0 EN e R
— h 7 UAERDBAREE oo Te, edh—
N7+ VA EENLIREOMIZ, FIALE
IXFAEDFEE T L DT X—V Bk L,
HEDOFHEERYIRD Z LN TET,

5A4

SRR 28 FEANFAILS TV y MNERER ST 5,

AL LZ T Ly bR EE
b4z Lk oA EIC
DWT OIS % B LT,

AL SE T Ly MR OBEAR 72 ff
MEEIRES L 2 & TOMALITARFETD
RENNDFECBITLZ T Ly FOE
MR 709 A 2 B T & 72,

5 A~
10 A

WMEBDZ VT 4N X7 T2 (MICCAT) DBAZZ2BMET 5,

WEARFE I K E 7 % v — TR R 03B
% L7z CAT #5EE L= 2 & THE-&5
WZHASWT, RMBEOY VT 1 L -
VX TT A NORRENMTOI,

TIT AT« T—= T THEINDY
UT 4 xR 7t s —o
DFENRFEEINDL Z iy, ZEDY
UT 4 J1Iv s X TRES BRI
ET DT A NDORFRITETF LI,




6 H

ERNDOERXTeR— 74 Y ABARETEREZIT,

H R Lakeland College TRAfE <
7= Global Higher Education D%
T eR— 7+ U AEANICHET L3
RETHOZET, e — 7+ VA
B4 o HMARRO LA L LT,

KRFDOFEBEMRE IR L, hRKFOHIE
FoERWT HZ & T, HMHERA LA
G Lo, KFEFAEICA T e R— M7+
VAER %3 25 LT, BISSEDERIS
b7z,

6 A~
TH

N—7Y v 7B L CH#HE LZEIHELZITI,

T RIS, FAEKRCHEEICHLT, v
—7 U7 e X=X« YT RADIEH]
BT 5T v — MREEITo T,

N—T VT e XR=R + T NZADIEH
BT AT — X EGDH LT, AL FAE
DNV—=T U 7 e Re=R « T NATHT
LDERFGIREDEREEEIET HZ LN T
70, FAEORHEIZE > THERL—TY
v JERICRNLTH Z ENTET,

TH

TI2TLT « F—==V T DRAD « 75375 4 ZAZBET5 FD (Fpk 28 EESE 1

E) Z1T79.

TIT AT «TF—=2 T« U—F
TITN—=T BRI E TR BBk
LCT 7T 47« F7—=27 OEH
R FEIZOVWTORE 21T 7=,

HEIZH LT IT 4T - TF7—=2TD
BhREZRIEELRED 1 DD Z TR T 5 2 &
T, HEIZHNRRT 7T 47« F—=V
IR H R A e 2 LT E
Too RETORKELMIET D LT, A%
72T 77 47 « T—=2 7 OIFHMEE
Sh, PALIRMCHEELZITHZ N
TX 5,

TH~
8 A

eN— b7+ U DOEMICET L HHBEEZERT 5,

INETD eedR— r 7+ U A DIE
Mz F & D= PSS NER S -,

R 27 AREE KD ARSEICHE - FAEI
WAL edlR— F 74 U A OEMICET
HHEHEEEER L, 2 E TORE%E
FL, edR— b7+ VADBRFETENL
S5VER L TWHWEDOM, EZTEDRER
FHNTIER SN TV D O0NMERTE 7,
TNERIIC, FAEICE ST D HBEREN
BmED edh— F 7+ U ATEHANER SN
T, SEO LV ERNMERHIENMES N
77

10 A

N—=T Vs e R=R + YITRNZADTERICET 5 FRHREEZIERT D,

N=T V7 « R=R « YTINX -
J—X% T T N—T bl LT, K

INETONL—T Y v I T—% T T
N—T DOIEEN R O —T U v 7 OIE Lk




FILBTLHZL—=T7 Y v 7 OIEMICH
TOPRBMEENE LDOLNT,

WMAELOLNTZ, ZHICTEY, 5%OMR
B QYCE RNFE LY & p otz FAEI
Lo TR RN —TY v 7 IEREE A
HLU, PR TIRET D Z LT b O
BTH D,

10 A
~1A4

MICCAT D BR% Dftfeds KX OBRBRAER 2468 5,

MICCAT #FIhRERL S du., [ERS s
FEROD 1, 3. 4 FEAITR L CREBRIIIC
FEhi ST,

MICCAT BAZE Diflkfsids J O Y &
HIOLHZ LT, ZJ VT4 rFx
7 DN FHPRE DN T OFENIEE D |
ZOWEDINE STz, T —F g ik
W2, FHRICE > TERDOH H7 A MHFEN
Him S, T A POWEIIENL -T2,

1 H

TI2TLT « F—=VTDRRD « 75375 4 RZET5 FD (Fpk 28 EEE 2

E) Z1T79.

RAK T T 7T 4 AET D
FD M1 C . HERTT 77 147 -
T —= BT kA A L,

XA T Ty 7T 4 AT 5 FD %
e 22 &C, REMEADOT 7T 47 -
T == T DM - BEDOFIEIZOWTH
BEczomgza L, SH%ORA | -
7T 0T 4 ADERRIEOHEREI TN o T2,
AT IZ DT, K0 B2 %)
ROCFAEK LT V7T 47 - T—=
TEATH Z NI CE . FESDEER)
R ERsb0LEZLND,

1 H

TITAT  FG—=VTDRAL T T 7T 4 RACEATHHE2EBDY VR Y A

ZBET 5,

11 H 12 HIZHRT, 12016 77 7
4T T2 TR Y T N B
Wllz, 70747« F—=V T 70
— 7 DRE [ RPZBITLT 7T 4
T T—=r 7 OR k) (YT .
WD — NEER, W2 ) —F - &—7
sEfl) b L, LFORNE TR
TOI—FXF T ITN—T N NET
DIV ERFR LTI, (7 VT 4 v
YHXRUTTALNORE | (Y 7Y
ARNT7p—Ta VgD | Te
NI X VFEMESTT 7T 47 -
T == T ORROAHIE) (YT

SEBIIRITTY URY T L Z B
%2 LT, BARLSEOHE K OHEEN D
RKEDT VT 4T« T—=V T DRA R -
TIT0T 4 ACETLEERER AL
ZEMTE, KFEAP OME L NZENE
NOT =% 7T N—TNZETDOIE
e, £, 7747 - T —=
YT AU a v FHBRE . A%
RT VT 4T T == T DOEFRIEE RN
L. ZINEXZ OBERIEZ KR L7220 6%
KR ENTE -, ZMED S IS ER
7RRH 2 THW 223, [FIRFICZ L EN D T —
XTI N—TORELEICTHZ L




VT ey I AREESR) . [RE
HiE & FERRRED =D DL—T
Uy 2| (Y o R —h—2%
MR, TOMIch, 7V A~ AH
BED (70747 =TT
—7vav7] b,

MTE, SEONEAFEHEIIE NI Z
ENTELEREGDLZENTE, K7
IZESTEHBERV VARV LE RS, &
. REFELEEDT 77 47« F—= 0
(7—~ D RUOEBREOH (77—
~ ID® AP $3I2HY A TV D KRB
REDRG L, VAR YU ARITIERIZE
RAHPATON T, KFD AP FEAZ O

REHEERBEA~EE T L b TEL,

12 A

MICCAT DBA% & FRICEET % FD #

BREATH.

=% 7T —TF DM B
KFORFMRBEDOI VT L%
v 75 A (MICCAT) DBH%E & plE
\ZB9 % FD ™M1z,

BIfE, BA%EH D MICCAT OWNEK VS
FEORBRIVERIZBET 5 2 FD #His
£ TTHE S MICCAT D% B PR % (et
THZEMNTER, £z, BHEIIBWT,
MICCAT (ZHDNWT= 27 VT 4 - %
YT OERIEbEm I, 7T 4 v -
VXU T EBRT DIREEOREICK
B, FESOHELIFTE D,

1A~ | N—=T Vv 7 « X=X« YINZOREGHT FH - BREE) 24TV, BRI E

3 H DSWERELZITY,
N—T Vo J e "=« TN - INETOL—TY v« XR=R 7
U—F% 7T N—T N RPN AORRESHTICHESE . L0 R e
BIFOINV=T VT« X=X« T | =TV 7 OIERENEmI N, ZiZ
ADEESHT GHE - #E5E) AT | L0, 4%, BHEDRO Ensr—71U >
7o IR RETE D,

1A~ |e®— 72V ZOERCET L7 « MEEZITV. DERAELZITY,

3 A

emR— b7 VA B H—%T0
W2, KRBT DeR— b7+ U FD
EAIZET 255 - MREETT - 72,

e R — FT7 VA H—nF0L LR
ST, SEED e R— b7 4 U ADIEHIC
B3 25l - BGEEZATV., 5%OT 7T «
T T—= 7B b e R — T+ U A
DR A BN OV THRE L AT -7,
RAEFELRED e-R— 7 4 U A OiE L
DHREIZ72 D . K FPAEOFEL Y AR— |
TE5X97% edr— b7+ UV AOFERIE
& S AL7,




2 A MICCAT DR (FHAfh - #REE) %2179,

TVT A I« U—F MICCAT ¥R DA MEZ R L A% D
> T T N—T ZHIZ MICCAT Dk | i BAfEIZ 72 0 | K 0 272 MICCAT
ot GHli - #5E) 21772, B2 MOIER D e E ~ 70, Zhic kv,

EOEDEI T VT 4 INrFx T
RRAZBERTREDPRL VWL, £
DRHENEBRESEDLT VT 47« F—=V
7 DFIEDRRIIT B,

3 A SRR 28 FEDERBE 21TV, INFFMEEBERIC L 5l E =T 5,

Wk 28 RO FEDOHER R & AR
ROFERFEZITV, TRk 29 4 3 A
24 BIZTERL 28 4R = IR EFE R AP
SR E B2 B L, RKF 0 AP
FELMICEAL T, MEEEIZS] Sk
x| MR A2 T T, SRR B
2L, FHOFHE 34 RiFELOK
FUEHR, R — R R BR
HAE 77 L EE IR EHGERLE) . KT
DR 1 4 (BREKRIEFEEG) . A
EIEFA 1 4 TR S LTz,

SN Z BSOS AE, 77T 47 -
TV T EMEREE LTV D RFH
B 1A, KRZELFLAP T—~ 1 II iR
BTAPHYORFHE 1 A, BUEARFD
REEZITTCWDEHAE LN, TOREE R
> THE T, 2 OEKROHAEBY; CIEHET
HEFEATAN, LT, HEBS L 1TE-
T B CIERT DAWE LA, L, A
BUG DI 72 & TR 2 2B D . RFED
AP ¥ ~DOEHEIZ DV T O AN & 5 1T
720 Ak 28 FEFED AP HENEDOREN
DR L | A% OFEEITEIIT L AE L
SOUcE AP D L3RI, PRk 29 4F
ORI EERHFICOWTHLEERERT
RANA ZABZ 0T 5 2 LN TE I, AREMD
LD AP FEEOME, ARy, £ L THEBIR
DB B aCxt L, SMERREIGZ B 2
DIFERLDEM EBERR SV | SMERFHNnZ:
BRIZTOERIZHO AFED PDCA %
BWENTAT 9 LW LR B AT, I
KboT-bDLtEZBND,




1. =

LRk 28 £

FERBRIHE




1. 7= WL—TDEEHE

Group Members (7' /L —=7" X > 73—) : Gregory Dunne(V — % —), Cathrine Mork, Anne Howard,
Aya Kasai, Haruko Aito

Summary of Working Group Activity this year SFED U —X 0 7 7/ — 7 DIEB DOER

Activities 2016-17

The study group embarked on surveying teachers and students with regard to active
learning practice on campus. This was done as a means of acquiring information and data on
how often particular strategies were being used in and out of class. This research followed
upon our earlier work of building an index of active learning strategies in use at MIC and then
categorizing them into readily understood heuristic matrix. The ongoing survey work on the
teachers and students is continuing as we gather more information on which strategies are
being used, how often they are being used and in which classes they are being used. It is
thought that this information will allow us to eventually determine which strategies
constitute “best practices” in active learning at MIC. The surveys will allow us to forgo the
building of a documentation system, which was earlier considered as a means of determining
“best practices.” The group feels that he surveys are a much more efficient way of gathering
the needed information. Much of the year has been spent in designing and implementing the
surveys.

In October, the study group presented an FD on campus and informed the faculty of
their work, past, present and future. In Nov, the group presented their preliminary findings
at the AP Active Learning symposium in Tokyo. In Feb, Professor Mork travelled to Kumamoto
to speak about categorization of active learning strategies at Sojo University Teaching and
Learning Forum: Conference on “Active Learning in a Globalized World.” At the end of the

semester fall semester in February, both teachers and student surveys were conducted.

SAEEOIRE) (2016 44 225 20174 3 H)
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Plan for Next Year:3C4EBE D BH

Plan 2017-18

Going forward next year, the study group intends to develop and refine its survey
practice related to active learning. This will entail more surveying of both teachers and
students. The goal is to acquire a significant amount of data on the use of active learning
strategies in the classroom as reported by teachers and to also collect data on the students to
ascertain to what degree they are aware of the strategies being used. It is thought that this
frequency of use determination will aid the study group significantly in determining which
active learning strategies in use at MIC constitute best practice.

In addition to the ongoing survey work, the study group intends to work more closely
with the study group on critical thinking in order to more clearly draw out the relationship
between active learning and the development of critical thinking skills. We would like to
determine which active learning strategies are most beneficial within specific disciplines for

the development of critical thinking skills.

2017-18 DILETE

REEIX, AL BT 57 07— MIEZHTICKR T FPETT,. ZIUTL-> T, BHEKDY
ENOERDLT—2ENELET, ZOHMNIE, BEPRETHEH LTS AL OFEICET S
FVELDOTF =22 NETHZ LT, £/o, BEOMEHLTVWD AL OFELZFAETENS D
WL TV AN ERHET S ZELHMNE LTOVET, ZOF—FZ2INETHZ LT, AZETHE
HAENTWD ED AL OFENROIONEFRET D OIS H £ T,
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How to Achieve the Final Goal of your WG
EDXSTLT, V—F T IN—TOBEKEZEEERT 5 DI OV TOREIR

Vision 2018-2020

In 2018, we will have ample data (from our surveys), reflective of the active learning
strategies in use at MIC and their frequency of use within specific disciplines. Armed with
this data we will be able to determine active learning “best practices” within specific
disciplines. We may also be able to determine which strategies the students themselves feel
to be most desirable and effective in helping to develop their critical thinking skills. We
envision the development of a website or data base that will house lessons plans that
incorporate best practices in active learning strategies to be easily accessed by both MIC
faculty and by instructors teaching at other colleges and university in Japan. This will
significantly enhance visibility of best practices in active leaning at MIC. In 2018 and 2019,
we will be working more closely with the study group on critical thinking. We will work to
more fully clarify the relationship between active learning and the development of critical

thinking skills.

2018-2020 D&Y =

2018 FFITiF, AFTHH ENTWD AL OFEKR CREOF H THEA SN TWD AL OBE L
KM LTe S KR T =2 %7 o r— NHENODINETEET, ZOT7T—F %2722 & T, FE
OFRBIZEBT 2A80078 AL OFENFFECEET, £/, CT BBNZEBRT H2OIHKBLEEL
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List of AP-related Faculty Development AP B&i# ™ FD

FD1

Date Hft June 9, 2016

Number of participants | 12

Z NS

Title Enhancing Active Learning Tool Kit: Using Drama in Classroom,

ZA4 hv By Dr. Aya Kasai
TIT 4T« T THIEORFE  HETO NI~ FEOTEM

Purpose To develop faculty’s range and knowledge of active learning

H Y strategies that they may wish to consider using in their
classrooms.
RETICHTEDT 7747 « 7—=2 7 OFEO N Z R L
2 [ D 72

Content of FD Drama is frequently used in MIC classes to facilitate active

N learning. Dr. Kasai share drama warm-up exercises from drama
therapy, theatre of the oppressed and playback theatre that
enhance learning, fun and care in classrooms.
TIT AT« == T HRRET L7202, FIvOFETRTD
BETERO ANOGNDZENRHY ET, 2D FD Tk, FEHER,
WLIREXRET D RIRIEZICH LIRENTHENTE LT
DT AT T == T DT — LT v T2 PH A X% LET,

Result of FD The faculty participated actively in this workshop and learned

i S how to adapt and apply this strategy in their varied classes.
HEIFZZOTU—r gy FICBBINIZSIM L, BODORETZDOF
EOMRARIEN TiEZFEH TN TE T,

FD2

Date HfF October, 24th, 2016

Number of participants | 13 A

ZIANE

Title Defining “Best Practices” in Active Learning at MIC: A

ZA hv provisional summary of ongoing observations and conversations
regarding the use of active learning teaching strategies. By Dr.
Gregory Dunne
RKECOT VT 47« == T8 TD [(RA LTI 774
A DEF: TNECTOBLEICBIT DEENRRIER T 77 4 7
T — = 7 OEEEOHE N T 5w




Purpose

HHY

Knowledge on research and educational methods are shared
among faculty members and systematization of best practices is
promoted.

TIT 4T T2 T O OEE A BT D k2 BA
THAL, XAD T T I T4 ADVAT MuaHET L0

Content of FD
NE

1. AP Grant Background: What it is? And how “Active
Learning” is involved in the grant. (Increased Visible of
Active Learning Strategies)

2. How the Study Group has approached the Challenge and

Progress Made.
Future Directions

AP FEOFRITHONT (AP LI ?AP (BT LT 77 4

« T == T ORE)

ZIETO ALWG OBk J OSSR

ZAH B OIEE)

A AN

Result of FD
=TS

Faculty informed and updated on the current research and future
direction of the study group’s activity as related to the grant.
BEICK LT, AP B85 ALWG OHBAEDOHIZE K OVA 14 D J7 1k
IZOWT, T 52 &ENTET,

List of Other Presentations, excluding FD.  FD LI#b D33k

1
Date Hf¥F November 12, 2017
Conference AP Active Learning Symposium, Tokyo

Name& Location

Fa RO

Title AP Active Learning Symposium

ZA4 hv Active Learning Working Group Presentation

Content The presentation took the form of a yearly report and update as to the
N activities of the study group on Active Learning and how those

activities could be of use to other colleges and universities. In brief, the
groups continued work on documenting best practices in active
learning strategies were shared. Chief among our activities have been
the surveying of teachers and students as to which strategies have
been used within classes and the building of a matrix which categories

how various strategies are used and for what purpose.




IOT VBT —a TR, ALWG OIFEEE RO, DX Hicsn
— 7 OIEE DR TR O NI T D 7 — 7 OFEREE 21775
ot RIZE L, TV BT =2 a T, JA—T R To TV HR
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T EEAUL T 7200~ b v 7 ZADERTH - 72,

2
Date Hf¥ February 4th, 2017
Conference Active Learning in a Globalized World,

Name& Location

Sojo University Teaching and Learning Forum

T KOGt Kumamoto
EWKRFTOT VT 47« T —= %% [Active Learning in a
Globalized World |
Title Heuristic for Categorizing Active Learning Teaching Strategies
2 A hv AL OBEFEDOFER b~ 3 R R EfR 5
Content As part of its project with MEXT’s Acceleration Program (AP) Grant,
N the Miyazaki International College Active Learning Working Group

(MIC ALWG) compiled and defined a list of over 30 of what we have
come to term Active Learning Teaching Strategies. (ALTSs). These
strategies are essentially the teaching techniques that instructors
employ in their classes to engage students in the learning process,
encouraging them actively interact with the materials, the instructor,
and each other and employ various levels of critical thinking. The list
was compiled by researching strategies used at several American
universities and through class observations and interviews with
teaching faculty at MIC. The ALWG decided to organize the strategies
in a logical fashion in hopes of determining how the AL strategies differ
from each other, and how much of what kinds of activities are currently
being employed at MIC. The group’s efforts resulted in a categorization
heuristic that may be of use to other institutions wishing to clarify
their educators’ preferred practices for AL teaching techniques. This
poster presented includes a visual of the MIC ALWG’s “matrix” and the
group’s compilation of ALTSs will be made available to those
interested.

AP{E#EDO—BR L LT, ALWG %, 30 U o7 7747« T —=>
7 DEREEZED T, VA MERLE L, 20 AL OHEREL WD
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List of Data Collection Activity (Survey, Observation, Interview, etc.) 7 — % UL E)

Data Collection 1.

LRSS = C VRN
N9

Date Hf} July 25, 2016
Purpose The teacher questionnaire (a pilot) was conducted to ascertain which
H Y active learning strategies instructors are using.
EO AL OFEEZHEMEA L THWDHO01D (A my ) JifEET 5
728
Data Collection | Questionnaire (electronic) A > 7 A »Ji#
Method
T — 2N Tk
Characteristics of | 23 of 29 potential respondents from the School of International
participants Liberal Arts completed the survey

EBEH R OZE 23 A

Major Findings
TR AR R

(Please
separate paper
needed)

use a
if

All of the strategies listed in the questionnaire were chosen by at least
one teacher. At the top of the list for all teachers are “pause for
reflection,” “interactive lectures,” “free discussion,” and “group-work.”
“Pause for reflection” was used by almost all of the instructors.

The fell the

extemporaneous” quadrant in our matrix and the least commonly

most often used strategies nto “outward
used fell into “inward extemporaneous” quadrant. This may be
reflective of some sort of bias in how we think about active learning,
but it may be indicative of how instructors want to spend their class
time—they may feel that it is a good opportunity for students to

interact. Inward extemporaneous may simply not lend itself to many




things—when we are doing something alone which takes higher order
thinking skills, we may just need more time or preparation to do it.
Finally, teachers felt that completing the survey had enhanced their
awareness of these strategies, writing comments saying that it helped

them reflect on their practice or get new ideas.

PO R, BMEIZEALZFETDRCE L 1 AOHBIZEH ST
WBHZ EbhoTz, £72, “pause for reflection” “interactive lectures”
“free discussion” & (Ngroup-work”73, &E;@f FEHENTWE=Z E3b
Mmool iz FFTRTOHENMEH LT
A/
*%m%lﬁﬁéﬂéiﬁiT%W%W@ﬂj
 THEEDIL TR WFEL TR EAIER ] (2SN FIETH
Sz, AL IZRTHBLZHFORMANS, ZORERIZ/R>T-FIeeEIEH D
D, ZAUIRFEENTFHEILT 7T 4 TIRESINT DS E 52 720
ZEEBRLTNDDNE Lt WA RO ALIE, HiIchED
HOTEENZ DR BIRVGENZ Y, DED | MIRIEOBBREN
ERIDOIEE 235 & & 1X, TNZTDDOEFEN S - L LB DD
T, NMZAIERIO AL IZH E 0 bt nond Ly,
%S, 2O AL O7 7 — MRV T Z & BIEA, AL Ok 2T
EaMD 9 R THRICIL > 7o LEBITIRE Lz, BY OEIRIESH LW
BIEOT AT T 2R/ DDIENL Tz \NW) a A Moz,

“Pause for reflection” %

LSS AL OFE

Data Collection 2

Date July 25, 2016

EED) STUDENT QUESTIONNAIRES 4 7i#

Purpose The purpose of the student questionnaires was to gain a fuller

H Y understanding of student perceptions on the frequency of ALTS used
by instructors as well as their views on Bloom’s hierarchy of critical
thinking as it related to that given course.
ZOMRMED BN, BEMEAT D AL OB BT 2 FAEORME T
FrEDIREIZBIT DT N—LD7 VT A ) o Fr ZITHT 54

DRk XL VIS BRT 2720 TH D,

Data Collection | Questionnaire (electronic) A 7 A Fi#

Method

T —Z Tk

Characteristics of

participants

A total of 165 students responded to the survey, surpassing

requirements for a valid sample size.




(Who and how
many)

ARG GED.
N9

A Selective Sampling approach was taken in the piloting. We
attempted to select students in courses that were distributed among
language courses in the 1st and 2nd years, team-taught CLIL courses
in the 1st and 2nd years, and content-only courses taught in the 3vd and
4th year. It was hoped that this sampling would give a good
representation of learner-driven activities occurring at MIC.
TRV TN TH D, 165 L DOFENF T A VIREICRE L,
BRI VOFEPBEA I, 1, 2FEOFEORIE, 1, 2904ED
F—b T4 —F U TORE, KO3, 4 FLEDRENS, T — b
WCEZADFEZIRAULE, ZOHFEIZLY, FEEFERORETEZ1T-
TWVWORFOREND, T—FBIPETE LB I OND,

Major Findings
F 7R FRARE R

The teacher surveys showed that group discussions are done in many
kinds of classes, and this is reflected here as well, and we can see that
students actually participate in them. 36% said they participate every
day and an addition 17% participate at least once per week.

One of the surprising findings was the number of students who said
they persist in challenging learning activities despite initial setbacks:
96.23 of the students. One third of the students (33.33%) said they do
this every day, and an additional 32% said they do this at least once
per week. Maybe we can say that students are aware of the cognitive
challenge in taking college courses in English, and even in their first
year they've learned to persist through difficulties. We think that this
is one of the strengths of our program, which we have uncovered
through this project
BE~OREMRICED & aRFEHEORET, IV—TT 4 Ay
a YIMThITEn, ZOMRITFEE~OREND AL NI ST,
36% DA TEH LEIE L, TIZ 17%1%, D7 &b THEMIC 1 BX
IN—T T4 A Iy arkdHEN) ORREME RN DT, %
SREFEFRD 1 2L LT, M 96%DFAEN, FIDIFEEL L T, FHH
RAICHRER LT 2 L E R T2 L Th D, FFLSFED &, 33%ITX2hzEm
FfeiT. 32% 230 72< &b TR 1 ELRIE Lz, 202 L, A%
FAITRFECTHET DARFOREICK T 2R MAHEZER L, 144
DG, PRk LEET 5 2 & DEEMEZFATH DL S LItk
ALWG (%, AP F3E4 8 L TR Lz Z O RITEEREER FH O 240
15ThdHEEZXTND,

Data Collection 3

Date Hf}

Feb.13, 2017




Purpose Instructor Survey #E ~DOFHA

HE

Data Collection | Questionnaire (electronic) 7> 7 A L i#
Method

T — 2N

Characteristics of
participants
A GE GlED,
N9

19 ILA faculty members.
[EFRHER A O HE 19 4

Major Findings

Analysis is in process

TR AR T =& o

Data Collection 2

Date Hf} Feb.7, 2017

Purpose The purpose of this survey was to follow up on an earlier piloted

H Y version with a refined survey that could be administered to a larger
number of students. It was designed to gather student perceptions of
active learning in their classes: what strategies were used and which
strategies they felt to be effective.
ZOREOHMIL, BIEAT T2 FAE~ORHEZELZKE L, 10V Z 0%
FICHEZIT) 2L Th D, HEIT WENTOT 7T 47« F—=V
TN o EOR. BIRMIC, EoFEMEFISN T, EoFiEE
FAIFR LK C T ZH D7D TH D,

Data Collection | 138 Students 138 A

Method

T —Z Ik

Characteristics of | ILA students comprised of first, second, third, and fourth year

participants students in classes that were team taught and single teacher taught

(Who and how | The surveys were administered among language classes and content

many) classes.

ELEESSE = C VAN
N9

F—Lb T4 —=F T ROHE 1 N L DERORECK TS, EEE#H
BEHO 1, 2, 3 KON 4 FFEMR, SiEOREL T BOFZEICBW
T, AEMTDNT,

Major Findings
TR AR

IHrH

Analysis is in process




List of any other activity (Training Received, Conference Attended) Z DfthDILE)

Date Description of Activity
A A THEINE

Publication of research article in Comparative Culture, the in-house research

June, journal at MIC: “An Investigation into Active Learning at MIC a Beginning and

2016 the Way Forward.” By Anne McLellan Howard and Catherine-Mette Mork.

RFFAT OWF MRS Comparative Culture (ZHg#; = 4172 STk
[ An Investigation into Active Learning at MIC a Beginning and the Way
Forward.| /7 — N#EFdz, £— 7 A

TI2T4T « F—= T IIN—TDBEEE

RAR =R B RFETDT 7T 4 7+ T —= 72T Active Learning in a Globalized World |

XWEPED SRR
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Active Learning in a Globalized World )} AFRABENE .‘7 z

and Learning Forum 2017

SiLc

1. EREEAS

~ Miyazaki International College

ACTIVE LEARNING TEACHING STRATEGIES (ALTSs)

An initial list of AL teaching strategies was mads through informal conversations with instructors as well as chacking
several US universities for the AL strategies that they use. This was followed by observations and subsequent interviews

ACCELERATION PROGRAM

As part of the Accsieration Program for
University Rebuild (AP) grant received by
Miyazaki International College (MIC) from
Japan's Ministry of Education, Culture,
Sports, Science and Technelogy (MEXT}) in
2014, the Active Learning Working Group
(ALWG) was charged with investigating the
active learning (AL) practices of MIC faculty
over the next several years, in order to:
facilitate the growth of AL by giving the
MIC community a commen definition
share practices among differing
disciplines (MIC has a liberal arts
program featuring CLIL courses)
improve instructors’ overall teaching skills
Increase visibility of MIC's mission to
stakeholders in Japan, where knowledge
and practice of AL is not so widespread
{particularly in universities).

ACTIVE LEARNING DEFINED

Active leaming (AL) is an approach to
instruction in which students dynamically
engage with the material they study through
reading, writing, speaking, listening, and
reflecting. It stands in contrast to traditional
modes of instruction in which teachers do
most of the talking and students are
passive.

The philosophy of AL is at the core of the
MIC program, and asserts that academic
capability “... is achieved through
explorative activities that require students to
be actively engaged in reading, writing and
discussion as part of the process of problem
solving. Through this kind of active leaming,
students engage in the dynamic
development of higher-order thinking skills
that enable them to analyze, synthesize,
evaluate and create.”

to refine the list and possibly the strategies to critical thinking goals.

AL teaching strategies include activities or technigues that require students to be active through speaking, reading, writing,
and reflecting in addition to listening. The MIC AL Working Group has defined over 30 separate teaching strategies, and
has created an original, two-dimensional matrix into which these strategies can be categorized. We hope to be able to
draw conclusions about MIC preferred strategies and about which type of strategy is used for a certain critical thinking
goal or discipline by mapping tham anto the matrix below.

PREPARED

(strategies that allotted longer preparation or rehearsal time and involve
presenting to an audience or submitting work)

re reflective,

Category 1 Category 2

Category 3 Category 4
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aAoAUl Jey) saiajens [eucsiadiajul)

(intrapersonal strategies th

EXTEMPORANEOUS

(strategies that are more impromptu, often in pair or small groups)

MIC’S CURRENT ALTSs, CATEGORIZED

CATEGORY 1: INWARD-PREPARED
Written Peer Review, Creative Writing, Self- Written
Journal Writing, Response/ Reaction Writing, Senior Thesis
CATEGORY 2: OUTWARD-PREPARED
Skits and Dramatic Productions, Formal Debates and Panel Discussions, Presentations and Reverse Presentations,
Creative Recitations, Surveys and Interviews, Peer Teaching
CATEGORY 3: INWARD-EXTEMPORANEOUS
Written Peer Review of Written Work, Pause for Reflection, Active Listening, Close Reading, Symbolized Paraphrases and
‘Summaries
CATEGORY 4: OUTWARD-EXTEMPORANEOUS

Lectures, Facili Di Froe Discussions, Case Studies, Role Plays and Impromptu Skits, Jigsaw
Activities, Oral Paraphrases and Summaries, Informal Debates, Group Work on Questions, Think-Pair-Share and Think-
Group-Share, Oral Peer Review of Written Work
ALTS IN ALL CATEGORIES
Cooperative Student Projects, Simulations and Experiments, Community Based Projects, Student-Created Assessment
Criteria

and Summaries, Feedback Survey/ Report,

ALWG GOALS

Complete:
identify and categorize AL teaching
sirategies in use at MIC
develop questionnaires for faculty and
students to access type and quantity of
AL and self-directed learning at MIC -
to be given at end of each semester

In progress:
determine AL “best” teaching practices
(through results of AL questicnnaires,
interviews, class observations)
share AL teaching practices via faculty
development seminars

Future action:
develop a documentation system for
ALTSs.
investigate the relationship between AL
and the development of critical thinking
skills
investigate further into active learning
practices from the student end

KEY REFERENCES

Center for Teaching and Learming, University of
Minnesota

it umn

hat

MIC Institutional Self-Study, Descriptive Analysis.
2003,p.2

A INvestigation Into active leaming at MIC: the
beginning and the way forward

CURRENT ALWG MEMBERS

Presented by Cathine-Mette Mork
(emorkggskymiyazaki-mic. ac )

Developed in conjunction with MIC facuity

‘Gregory Dunne, Anfie Howaed, Haruko Al Aya Kasai




JUTFAHIL -0 T7—X0550L—F (CTWG)

Group Members (7' /L —7" A . s3—) : Christopher Johnson (U —#—) , Benjamin Peters,

Yuko Matsumoto, James Furse

Summary of Working Group Activity this year SEED T —F 7 J N — 7 OIFEIDOER

Activities 2016-17
April - August 2016: Development of MIC Critical Thinking test. Determination of
core critical thinking skills to be assessed, and formulation of test questions by which
to assess those skills.
July 2016: Presentation to President of Kansai International University on the
CTWG’s progress and developments.
August — October 2016: Pre-Pilot testing of MIC Critical Thinking test. Delivery of
pre-pilot tests on two occasions (to 3 and 4 2nd year students respectively), and
revision of test based on student feedback.
October 2016: Delivery of pilot MIC Critical Thinking test to 50 1st year students and
47 3rd/4th year students.
November 2016: Participation in MIC AL Symposium in Tokyo.
October — December 2016: Assessment of results from pilot test.
December 2016: FD Workshop informing MIC faculty of the CTWG’s development of
an MIC CT test.
January — February 2017: Determination of testing schedule for 2017-2018;
refinement of analysis methods; research into available automated test evaluation

systems to be used for future testing.

SEEEOILE) (2016 -4 H 5 201743 H)
4~8 H  ARZWMED I VT 4 a0 % 7T A~ (MICCAT) OBIRZIED 5,
MICCAT 231% CT O EARBZRBEN ZRFE L, £ DREN W DT A N OB FEIHZ 1ERL
L7z,
7 A BEEBERFZOZREICR LT, CTWG OFE K OVEEh2 %% LT,
8~10 H : MICCAT O 3 A v v b7 A MHIOMERT A by FABANIZITTHHW, 7
4 — Ky 7 %45TC, MICCAT %3] L7=,
10 H : MICCAT D/ A vy b7 A b & EEREEE T 1 44 50 4 MO 3, 4 4D 47 4
(250 L7z,
1A 77747« == 7V ARY T AT, ZIVE TOIFENI OV TIE,
10~12 H : 10 HD 31 1 v b T A N OFERGHT,
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Plan for Next Year: 4B DFHH

Plan 2017-18

+ April — March: Collaborate with other AP groups (in particular ALWG)

As yet the CTWG has been working to develop the MIC CT test independently of other
AP working groups. However, since the purpose of the CT test is to evaluate the
development of students’ critical thinking skills over the course of their degree
programmes, it is important that faculty are aware of the particular critical thinking
skills being tested, and can incorporate the teaching and evaluation of these skills into
their daily lesson planning and overall course design. To this end, the CTWG must
collaborate with other AP working groups to ensure that the goals and content of the
CTWG are reflected in the activities of all other groups. This is particularly important
since the development of critical thinking skills constitutes the ultimate justification of
all other groups: active learning must be to the end of learning critical thinking; rubrics
must be to the end of assessing critical thinking; and e-portfolio must be to the end of
reflecting critical thinking. Beginning in January, the CTWG will begin to collaborate
more closely with the other APWGs to ensure this integrity of purpose. Doing so during
this period will also enable more informed budget requests to support more integrated

long-term planning.

* April — July: Review and Revise CT Pilot Test
Revision and improvement (as necessary) of the CT Pilot Test to be delivered in 2017-2018.

*  April: Deliver CT Second-year Pilot Test to 3rd year students.

In April 2017 the MIC CT second-year pilot test will be delivered to 3rd year students.
The majority of these students will have returned from Study Abroad, and will not have
written previous versions of the CT test. By testing 3rd year students (in addition to 1st
and 4th year students) as part of an overall test design the CTWG will be able to gauge
students’ progress in developing their critical thinking skills at the midway point in their

college programme.

«  April — June: Assess and Analyze April CT Second-year Pilot Test (3rd year students)
Following delivery of the CT second-year pilot test in April the results must be analyzed
and compiled with the results from previous CT Pilot tests to further establish the



reliability of test questions and/or to refine them as appropriate.

July/August: Deliver CT Second-year Pilot Test to 1st year students
In July/August 2017 the MIC CT second-year pilot test will be delivered to 1st year
students. This will be the first time the incoming 2017 cohort will write the test, and will
provide a baseline for analysis of future development. By testing at the end of the first
semester (as opposed to at the beginning) we hope to minimize language comprehension

problems that would otherwise interfere with test results.

August — October: Assess and Analyze CT Second-year Pilot Test (1st year students)
Following delivery of the CT second-year pilot test in July/August the results must be
analyzed and compiled with the results from previous CT Pilot tests to further establish

the reliability of test questions and/or to refine them as appropriate.

December: Deliver CT Second-year Pilot Test to 4th year students
In December 2017 the MIC CT second-year pilot test will be delivered to 4th year students.
This will be the last time that MIC students will write the MIC CT test, and will provide
the final data for analyzing development of students’ critical thinking skills at MIC. The

test will be delivered in December so as to avoid conflicts with senior thesis work.

January — March: Assess and Analyze CT Second-year Pilot Test (4th year students)
Following delivery of the CT second-year pilot test in October the results must be analyzed
and compiled with the results from the previous CT pilot tests to further establish the

reliability of test questions and/or to refine them as appropriate.

2017-18 DIEETE
A H~ Mhov—% 77 0—7 (Fi2 ALWG) &l L CiEE+ 2%,

CTWG [3Hh~7 LT MICCAT OB %21T7-> T&7-, L)L, MICCAT ® HiJlZ, KFETDH
B2 U TIRET DHEDORENT CT ZFVRIERO T, A%HE 1L MICCAT 23HE 4
% CT AFNVOEEZGT, TOAFNVAEE LT 5 Z & 2BETT o ORITHZAT
CENEETT, TORMEERT DO, CTWG (Fho T —F > 7 7 —7 Ll LT,
CTWG DIFEINAC BRSO 7 —T OIFEENC S KM SN D BN H D £3, BRI
X, ALZBEULTO CTOFK, CT ZEVIAALTELN—T Y v 7 CTRENEXKM LT e-/R—
N7V AOFEHTY,

4 H : MICCAT % 2 % [EBS#EE 5 3 FAICEmT 5
B 3D ICEREEE 2T LT\ =D T, MICCAT #3217 TR, #FF 34EAICZ T T
HHHIZET, KETO 4 RO EK T LIEFAED CT BENEHD Z EMTE D,



4~6 H : MICCAT % 2 kR OD#& B34
MICCAT % 2 i FEMife 12, HEEE D XA 1y b T A FOFER LI ZOfE R A2 58 L, SE
WS U TTF A NOWET 2T 5,

7, 8 A : 14542 MICCAT % 2 i & Fhi4 %,
FNE~OIDHTO MICCAT OEfi L 725 DT, H 1 FAEDODR—RTA L Db T —4 %
WETDHZENTED, FHOPDTIEARL T, 7 AICEMT 2B, Hr AT RGE IS
LEeRFEIRMBETZ N TH Y | FEENARBIZE DT A A~DEEL /LI $THZLTH D,

8~10 A : MICCAT % 2 IR D#E BT
1HACEB LT A MEREZDITL, REIZISUTT A NEWRT 5,

12 A : 4 #4212 MICCAT % 3Ffi4 5,
4 AT L 5 TII MICCAT #3%F 25tk & 72D DT, RFEZEDEERO I VT 4 L
YR UTRNEEET SEERERT X LD, 12 AIZERT 2EAIE, 1 H ORI O
LW ZBE T 5720 TH D, 7 A MEITEHRESHT L, REIZE U THET 5,

Description of How to Achieve the Final Goal of your WG
EDXHTLT, V=R T IN—TDORKBEBEEZZERT 22OV TORLR

Vision 2018-2020

Full completion of pilot testing of MIC CT test with all appropriate refinements,
and scheduling of regular ongoing testing of MIC students. Collaboration with other
APWGs to ensure core critical thinking skills are incorporated into Active Learning,

Rubrics, and the e-portfolio system.

2018-2020 DY 5

MICCAT % 5| &t & £ L, RIS L TT A &R L, FEEOEWT 2 R 21E
T D, o, OV —F 77N —7 L@ LT, MICCAT 27 VT 4 i v oF 7
BRI, TI7T 47 « == N—TU w7 kDeR— 7+ VAIZHEY ANLD LI
T 5,
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List of AP-related Faculty Development : AP Bdi# @ FD

FD1

Date Hft December 8, 2016

Number of | 7T A

participants

2PN

Title CTWG: Developments and Prospects

ZA v TVTAAN o F T T—=F L T T N—T DI NE TROS
% OIEHE)

Purpose To provide an update on the working group’s recent

H developments and to discuss its plans going forward.
CTV—F2 77 N—70OEEIRINZRE L, 5% O E % i#im
THD

Content of FD The workshop included a review of the MIC Critical Thinking

A test and its pilot delivery in October 2016, analysis of its
results, and a discussion of how the core skills assessed by the
test might be incorporated into the activities of other AP
working groups.
MICCAT & ZivE TOIERIREL, 2016 2 T A 1 v b
T A b FE e O R AT DIERR,
MICCAT 2HIET HRENE ED X HICLTO T —F 7« 7
N— T DIFENTNEI T 2 D it

Result of FD &5 The above was achieved. LF2D BRI EER S 417z,

List of Other Presentations, excluding FD FD LIS D35

1

Date Hff July 22, 2016

Conference Information session with the President of Kansai International

Nameé& Location

University, Miyazaki International College

o KOG BT EBRR AR~ DFEFR

Title Development and Progress of the MIC AP CTWG
ZA hv MICCAT DBA%E M ON Z 4L E TORLE

Content Presentation on the activities of MIC’s AP CTWG
A MICCAT %D 7' )v— 7 D5 E)




2
Date Hft November 12, 2017
Conference MIC AL Symposium, Tokyo
Nameé& Location | 2016 7277 47 « 7—=U 7L VARIT A
T KOS
Title Developing Critical Thinking Assessment
2 A kv MICCAT DBf¥&
Content A review of the CTWG’s development of a critical thinking
N2 assessment tool.
U —% 7 7 —7? MICCAT BAZIZEI 5 2 E TOIRE)

List of Data Collection Activity (Survey, Observation, Interview, etc.) 7 — & VA5 E)

Data Collection 1

Date Hft August 2, 2017
Purpose To gather information and feedback on the CTWG’s pilot
H test.
MICCAT D /3A m v 7 A RO HINE
Data Collection Method Pre-Pilot Test #1, and post-test debriefing interviews
T — Z LTIk MICCAT ®/3A vy MRIDT A M JROA » Z B2 —
Characteristics of | 3 2nd year students
participants [EFRHER T 2 4 34

(Who and how many)
ARt gE GEr. A0

Major Findings Determination of problematic vocabulary on the CT test;
F AR R determination of ambiguities in questions and answers
on the CT test; determination of difficult grammatical
structures on the CT test; determination of perceived
difficulty of MIC CT test compared with TTU’s CT test

(delivered the previous year).

TANESRET DHIZOICLL T OFHREFE LT,
o MLV VEEZE
o DI WER K OFE D SCE
o HEL UV
o MEEERE LT X —TRKFEOT A | & il
LT, HELWIHEH




Data Collection 2

Date Hft October 6, 2017
Purpose To gather information and feedback on the CTWG’s pilot
H i) test. Pre-Pilot Test #2 included revisions based on

feedback from students who wrote Pre-Pilot Test #1.
NA 1y hF A BRI MICCAT O 722 i B

Data Collection Method

Pre-Pilot Test #2, and post-test debriefing interviews

T — 2T MICCAT ®/3A vy b7 A MaiDOT A K (2[EH) kO
VA E a—

Characteristics of | 4 2nd year students

participants [EBRBEEFE 2 4R, 44

(Who and how many)

A RE G AE)

Major Findings Determination of problematic vocabulary on the CT test;

EEVAS ECSRES determination of ambiguities in questions and answers
on the CT test; determination of difficult grammatical
structures on the CT test; determination of perceived
difficulty of MIC CT test compared with TTU’s CT test
(delivered the previous year).
F1IEA ERERIC, EERICAA vy N T X MEITORTIOT
ANDF =y 7 HIToT,

Data Collection 3

Date Hft October 18 & 20, 2016

Purpose To gather preliminary data on the reliability and validity

H i) of the MIC CT test, and to revise the test accordingly.
MICCAT OfEfMEL NS 2 17— Z ZUET 5 /-
o)

Data Collection Method Pilot Test 7/~ 2> b7 A b

T — Z LTIk

Characteristics of | 50 1st year students [EFEZEFH 144 504

participants 47 3rd/4th year students [EFEHEFH 3, 4HFHE4 T4

(Who and how many)
A RE G, AE)

Major Findings
F 7 AR R

The number of students who took the test provided a
usefully large overall sample size. The overall pattern of
results from analysis supports the conclusion that there

are not any obvious problems with the CT Pilot Test,




either in terms of design or difficulty for MIC students.
Distributions of scores for 1t year, 3'd year and 4t year
students were normal, and suggestive of a test that is
moderately difficult. These findings justify continuing to
administer the test with as few changes as possible to
enable deeper analysis.
BERDOBIIIRDG IR FERDT — 2 255 Z N TET,
T —H M OREFR . MICCAT ORI OARFFAEIZE 5T
OEESFEICBI LTI, RERMEIT o7, WD
FRER T, 72 MEROREELVWE WS ZE 2R LT
%o ZOfERIZ, MICCAT O R E RREGETIFMER L, §1&
& T A MEEmL, R LTWITIERWE WS Z & &R
LTW5,

TUVT AN X T ITN—TDSEER

AR VT o hV e oo M ay RT R ROFER

Number of Students

CT Pilot Test - Distribution of Results (all Years)

b

fﬂtﬂx’

A1 1 1]

/\ 4" Year Skew 0428,p = 0.38

" 1stYear: D=0.0831,p <n.s., Lilliefors-p < 1
3rd Year: D=0.1153,p <n.s,, Lilliefors-p < 1
4th Year: D=0.1344,p <ns,, Lilliefors-p <1

15! Year Skew 0.297,p = 0.38
3" Year Skew 0.285, p = 0.56

4 5

6 789

” -]
K
Reilziix I in : ~4 0t 1st Year (n=50)
101112131415161718192021222 3rd Year (n=23)

4th Year (n=23)
Total Test Score




el R— kI VAITI—F2F5L—T (ePWG)

Group Members (7 /L —=7 % . s3—) :(SILA) Debra Occhi (U —%4—) , Anderson Passos,
Yukichi Shimizu; (SEDU) Adam Murray, Mai Sakakura

Summary of Working Group Activity this year
LSEEDT—X 0 T I N—T DIEBDOER

Activities 2016-17

e Provided orientations for faculty and first year students in both departments
(initial orientation, Intro to LA, and end-of-year page orientation) second year SILA
(study abroad page) n.b., transforming the existing practice of study abroad
portfolio into e-portfolio format results in savings of materials and postage while
allowing Study Abroad leader to view portfolio creation in process. I suggest this
might be something to show off in the report as it dovetails AP with existing
practices of the college

* Created materials for SEDU end-of-year page criteria

*  Worked with new AP leader to develop e-portfolio center

¢ Re-established roles/responsibilities according to AP grant with the successful
establishment of the e-Portfolio center

e Through consultation with stakeholders, laid groundwork for development of SILA
3rd & 4th year e-portfolio pages to enhance senior thesis process

* Presented results of implementation and in-class case study at conferences and

symposium

2016-17 OIEHE)

s HEROVEE~OAVTUT—varEELE
B LEE~OF Y 2T — 3 v (HEEBETEH, BE T, eBR— 74 U AHEIT,
URINT =Y A, FERRX—=VOOOF VT — 3

o [EHEHEETH2HFEOETFX—VICHTLIA V=T —va
BHER— 74 ) AT — AT TR, eedR— b7+ VAHCEFT L Z LI
Lo T, BERHR EOERZEOLTIC, A2 —%y b ETHR— M7+ U AAERD
MR A BERE R D = & N AETREIC 22 o 72,

o HEBEFH 1 FAEDFERASA— T EFHMT B 72 D OFHmEEE Y

o e R— 7 U AL X — % FEIEE

o AP FEOHBEIZIN -T2 e R— F 7 4 U Tt o X —FESL D 723D DR EIOTAT- O iR

o [EHEEHEET 3, 4 FEDOREERINERDTZDD e-R— ~ 7+ U A DIEHRDOIER

o FERVVERVUATD e R—h 73 UA « U= T 7N —T DOIREIFE



Plan for Next Year: 3REEDOEHH

Plan 2017-18

*  Provide orientations for faculty and students in both departments as needed (1st,
2nd, 3rd year SILA and all years in SEDU)

*  Develop or improve existing orientation materials to support these orientations

e Up to here is the extent of the AP plan for us

* Explore & implement ways to better support faculty/courses that incorporate e-
portfolio (ICT, 1st year Intro to LA & Global Citizenship in SILA and whatever
SEDU may be doing to enhance integration)

e Work with e-portfolio center to support development of new e-portfolio criteria.

2017-18 DIFEEFE

o BlEXEE., BEROFE~DOF VT —a U ERITH, FEBREES 1, 2, 344
R OBERNERE, HE~DF V=T — gy (BWEIDSLT)

e AV UT—varEMRICT LD AV =T —Ta VERE RIE LSGETT 5,

o HENMNRETLY edRN— 7+ VA EHGIERTHHEEZEZ D, SFEIL, ICT,
URIF LT =Y A, HRHREORET e R — M7+ UADNEHINZN, FICRE
TIEHT&E L9127 %,

e WMENZSUT, FrLWedR— b7+ UAOFMEEFEZ21EKT 5,

EDXHICLT, V= T IN—TOEKBEZZERT DANDICTONTOEIR

Illl

Vision 2018-2020

The final goal is campus-wide implementation for e-portfolio use by all students
for visualization of active learning outcomes. The e-portfolio system is already set up to
support creation and assessment of evidence-based portfolios using rubrics as specified in
the AP grant. The WG must continue orientation and outreach activities to support students
and faculty, in cooperation with the e-portfolio center activities, to achieve these goals. We

will continue using the PDCA cycle to improve our efforts.

2018-2020 P EY g

eR—hT7HVUF - U=F 77N —TDORKAEZ, HEREO LD DD
B e R— b7+ UATEH T, ZRETOFEMLY, e B— b7+ U A% 1ER Lk
ThHeR—h 7+ VAT AT AIBEINE LT, BIEEZERT D702, e R— b7 1 U A
U=l HLT, V—F VI N—TIFHEROFED e — N7+ U ATER 2R — b
THEOIC, jlEmE A mr T —va v EffnEd, PDCA 2 L7 V—7OiF#E % T =
v LTHELTNEET,



e R— F 7+ U A WG OEEHRIFEINE

List of AP-related Faculty Development AP Bi# ™ FD

FD1

Date Hft

8 April 2016

Number of participants

2PN

2 N

Title e-Portfolio orientation: A follow-through on the first steps of
ZA v Mahara presented in September 2015
eR— b7V A AV T—var v TOHE—HOTrn
—Zb— (2015 FEED 9 HIATONIZ b D& tsh THEHID)
Purpose Teach how to use the e-portfolio system
H Y e — R 7+ VA« VAT LOBREEHZ D720
Content of FD See materials from 2015 & orientation Moodle course
N2 Hands-on portfolio creation, Q & A
AR e mR— bt 7 U A OVERTITIE KR OB REIGE
Result of FD Faculty learned basics of e-portfolio system
i R AT e R — 7+ VAV AT AORKBEEFAT

Student orientation FE~DOAV T T— g

Date Hft

22 April 2016 SILA first years, 8 July 2016 SEDU first years

Number of participants

ZIMNEK

HETES 28 A

Title e-Portfolio orientation e-’/R— 7+ U A « AV =T —3 9
ZA hv

Purpose Teach how to use the e-portfolio system

Hi eR—br 7+ VA« VAT LOMEMELZHZ DD

Content See materials from 2015

N Hands-on portfolio creation, Q & A

Result Students learned basics of e-portfolio system

(GRS FHET eR— 74 VATV AT AOKMEEFAT

Student Orientation

Date Hf)

23 June 2016

Number of participants

PN

32 A

Title
A B~V

e-Portfolio orientation for SILA 2nd years
ERHBE A 2 FE~D e R— T+ VA - AV T—v 3




Purpose

To create a page collection for the Study Abroad portfolio

H & B D I D~— IR

Content Hands-on portfolio creation, Q & A

N

Result Students created a page collection for the Study Abroad portfolio
i and submitted secret URLs by email to Occhi, who replied with

editing suggestions and shared the URLs with Nishimura and
Ozeki for assessment purposes.

PR FOIZD D=V Dal 7 v a yEER L, TON—=IR
SAERDN D HAr D K 9 12k o URL 242 L7z,

Student Orientation

Date 11 Jan 2017 (18th, 19th, 20th, and 234 for small group or individual
Hff session)
Number of participants | 34 A

SN

Title e-Portfolio orientation for EDU students: End-of-year Page

B A B HEFM L FEEDFFERN—V DD ) =T —a v
Purpose To create an end-of-year page for 1st year EDU

HEY BETH 1V FENFFERR—VEEDL 2D

Content Hands-on portfolio creation, Q & A

N

Result Students created a Mahara page for an EDU 1st year end-of-year
(TS page and submitted secret URLs by email to Ozeki, who gave

them feedback on their page using a rubric.
BEFO VEEL, 1 EOPEE E LD FERDN— DA ER
L. %o URL ##EH L7,

Student Orientation

Date
HfF

13 & 17 Jan 2017 (20, 23, 24, and 25 for small group or individual

session)

Number of participants

2PN

55 A

Title e-Portfolio orientation for SILA students: End-of-year Page
SA b EBREEE 0 1 FEDOFERR—V DD F ) 2T —a v
Purpose To create an end-of-year page for 1st year SILA

H Y EBREE S 1 FENFERN—VEED 2D

Content Hands-on portfolio creation, Q & A




A

Result
i

Students created a Mahara page for a SILA 1st year end-of-year
page and submitted secret URLs through Moodle to Ozeki, who
gave them feedback on their page

FERZEE O 1EAIT 1 FEOHEEL F LOTFHERON—V%
ER L, %% URL Z#EH L7,

List of Other Presentations, excluding FD.  FD LISt D3R
1
Date HfF 21 May 2016
Conference JALT (Japan Association of Language Teachers) PANSIG

Name& Location

Meio University, Nago, Okinawa

Nameé& Location

FRAKROGHT | REFEFEEFRJTALD O5) B HIRFE 2 (SIG)
AR (R IR)
Title Implementing e-Portfolios for Reflective Learning: the early stages
SA b V7V T 4 THEBRDIZOD e R— b7+ VA OEN - Y1 B
Content Poster presentation (2015 symposium posters) and one-on-one
N discussion
RAZ =T VLB T—a KON & 1 OxtEs
2
Date HfF 4 June 2016
Conference 3rd Annual Conference on Global Higher Education

Lakeland College, Tokyo

FRALKOGET | B 3RMREFEEERE LA T PR GULH)

Title Benefits and challenges in the campus-wide introduction of an e-

ZA ~v portfolio system: a PDCA-based analysis of the first year (Occhi)
eR—F7+ VA - VAT L% RFRE~NEANT D BE KOk
PDCA %A 7 Vi b BIZHIEEEE Do « A FHif%
A case study of e-Portfolio implementation in and out of the classroom
(Passos) RHEWNITD e — b7+ VAFEMDr—ARLT 4 1 /XY R
%

Content https//youtu.be/PzDGIDvGILY?t=19m18s

NE TR T—va Il benhT 7 AR (T ER)

Content https!//youtu.be/PzDGIDvGILY

NE TR T—va Il bbb T 7 AR (Y AUEEER)



https://youtu.be/PzDG9DvGlLY?t=19m18s
https://youtu.be/PzDG9DvGlLY

List of Data Collection Activity (Survey, Observation, Interview, etc.) 7 — & INUSEJG 8%

Data Collection 1

(Who and how many)
AR gE GE2. AED

Date First semester Hiji]

H A

Purpose Student’s portfolio pages

HEY FHEBER LI e R— s 7+ VARV E2HET 5720
Data Collection Method Retrieve students course pages from Mahara

T 2N Tk TNTDDFEON—URNE LT

Characteristics of | All first year students who are enrolled in the mandatory
participants Introduction to ICT class had their course pages analyzed

WMED ICT Af 255 L TV e e TOEBREEE T O 144

Major Findings
F ARG R

(Please use a separate paper
if needed)

The Intro to ICT course tried to address the need of
orienting students on e-Portfolio page creation by having
explanations delivered in class on how to create their pages.
By looking at the final product, it is easy to see that
students who asked questions outside classroom had better
pages. This suggests that class orientation was not as
effective as we thought.

ICT AfID#EETIE, AL e R—F 7+ UAITHH LA T
HH I HNT WETe R — b7+ U FOIERIELZIEE LT,
FAEBER Lo "=V bIid, 3N CHEMZ L5 EITE,
BONR—=UNERCTERLZENBETE T, ENTOAY
TUT = aYEHEV A TR 72Ot Lt

Data Collection 2

(Who and how many)
sExgE GE2. AE)

Date First semester R

H A

Purpose Student’s portfolio pages

HEY FAEDMER LT e R— b7 3 VA=V ET 5720
Data Collection Method Retrieve students course pages from Mahara

T — 2N Tk TNTINBFEEON—UENE LT

Characteristics of | All first year students who are enrolled in the mandatory
participants Intro to L.A. class had their course pages analyzed

WED Y RF VT — AP E S5 L T 22T o EREHER
o 144

Major Findings
TR AR

Instructors did not understand well the process of page

creation and many students did not complete the




assignment due to instructors not enforcing it.

HBEILX eR—bF 7+ VAMEROWEZHEVHEL TEH
FOFAETHHI LR o720 T, L 0REFEBAL LE
RV EERTE Do Tz,

Data Collection 3

Date Hf¥ Second semester 4]

Purpose Student’s portfolio pages

HH FHEBER LI e R— s 7+ VARV E2HET 5720
Data Collection Method Retrieve students course pages from Mahara

T — 2N Tk TNTDDFEON—URNE LT

Characteristics of | All first year students who are enrolled in the mandatory
participants Intro to Global Citizenship class had their course pages

(Who and how many)
g G A%

analyzed
MEOHRHREZ#H L T2 COEBHEFT O 144

Major Findings
F ARG R

Most students created great pages with all the content
required by the instructors. In addition, many pages have
evidence of active learning (by describing what students did
or how they got information), as well as critical thinking (by
explaining their thoughts and conclusions on things that
were not explained in class).
We believe the success of this data collection was due to:
(1) To address problems from data collection 1, a model of
the page was posted in the course Moodle page as well
as a video showing how to build the page step-by-step.
(2) Due to reluctance of some instructors to use the e-
Portfolio system, one member of the e-Portfolio WG was
in charge of making sure that students knew and

completed the e-Portfolio component of the course.

BEIZHERLIZEY ONET, ZEAEDFEDN e R— 7
U AZERT DT ENTE, ZRITIMAT, FED e
— "7 HVFORNENDIL, TI2T 47 « T—=2 T KO
VT4 AN X THREM L TWERELYA S5 Z L0130
Molz, LLED, e — N7 4 U A OFE NS LI2BH7E &
Ebhsd,
WEIFMORE B Z2 B L, b— R EIZET L E gD ~—
RO AED FOFIREHH L BT A b,




Qe R—b 7+ VAL AT LEHE VN RWHBICE
BIZHHLT 72012, edm— 74 VA T—F 0 T T N—7
DHEN, e R— 7+ U AHEREFE LT~

Data Collection 4

Date HfF Second Semester %V

Purpose Student’s portfolio pages

HH FHEBER LI e R— s 7+ VARV E2HET 5720
Data Collection Method Retrieve students course pages from Mahara

T — 2N Tk TNTINDFEOR—UERINE LT

Characteristics of | SILA 1st Year Students EDU 1st Year Students
participants ERABGE T 1A BE T 1 FE

(Who and how many)
AR gE GE2. AE

Major Findings
TR AR R

EFRBERFES 1 A EDRERN—Y

KETIRIRGAT—=YORBZ, 77747 « F—=7
EBUTHEL, 2T 4L VR THEODZERT S
BEZFEMHL TWDHOT, HEZETH 1 FAEDON—U1,
FNERRLIZLEDER>TNWS, BRMICE S &, 3 fifd
DY RFNT =Y OFRERE (—BF ROV ICT, ASCFF
BB o, 77T 47 - F—= T I VT 4
VX T RO OFEMETOISHOFEHLAEG £ b & FAN
O R TIER LI O R 2 BT 72, £72. K%
TOFREINTOMBRFRO BIE, 1 FEROHEDIR Y K Y
DB HEVIALT,

R=UN&EHALER SN0 &2 7T 572912, FHMEEE
EENTEN—T 0 v 7 R Uiz, ERRBER D 39 4 0
ENFAERR—=V R LT, FEAEDFENREHA LA
—VHEAER LTS, 1 AR OFHEERIR Y KD BT H
FOTETWRNPSTEDOT, REEIL, a2 LRV IRD )
ZAREICHRE LT, FEPEROD LRV IR RN TEDL LD
(2T %, EBICHAENHIE L=V O35 G R 2 20,

BEFE AT, TERTHET SR AR (BEAE L.
HRLHER R, HMER) IS L TRV IRY N TE 5 —
VHERER LTz, EEEROR T REEIL 2 FRTHEET HF




H72DT, Zhb 2 20RVIKY O v a > bIEK LTz,
HEFED 1 H4E 30 A=V 2{ERk L, RITEENETR
WY IZR—VERERT D 2 LN TE -, BRI HIEL
T R_R—=T ORNIBEE R E S,

el — k730 F WG DBELEE

[EIR 28 28 1 AR DA R AL— T D

Reflective Writing

1. The sosial science paper | put on this page shows evidence of my developed liberal arts becauce thinking about connection between climate change and phycology. The
humanities paper show evidence for my developed critical thinking because thinking about difference and similary between two things. My Mahara page that | created in ICT
class show my developed of critical thinking skills to environmental issues.

2. To study at MIC is sometimes hard for me but | could study hard with my friends. My goal in first year student is to increase my English level. I think that | could become
reality but | need more English skills.

3. In my second year, | will go to study abroad. | want to communicate with foreign people by using English more naturally. | don't have enogh grammer skill so | want to study
grammer more.

2. Goals and Plans 1-A General Science Assignment

My career choice is a flight attendant. I study English Here is a link to the Mahara page | created in ICT class.
hard to get high score in TOEIC. And also | study hard
in all class. My goal are to get more than 860 on TOEIC
by the end of third year and to be a flight attendant by
graduation.

http://portfolio.miyazaki-mic.ac.jp/mahara/view/view.php?t=0ABQIRNSXW8visjrD2cK

1-B Social Science Paper

3. Active Learning flcts = [ Afomatc Zoom =
Climate Change
“How Psychology can help Climate Change”

In addition to attending classes, | study for TOEIC when
I ride a bus to go to school every day. And also | want
to be able to speak Korean so | study Korean by
reading text and listeing Korean CD.

Climate Change

Climate change is the difference in the Earth’s global climate or in regional
climates over time.
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Site default (English) ~
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£ Previous page

Area Studies

Tags: SA 2nd year
On this page | wil upload materials for my SA portfolio.

The Homosexual

There is a country where even Japanese citizens
can marry formally as a same-sex couple. It is Canada.
Ten years has passed since same-sex marriage was
legalized in the whole land of Canada. Canada was the
fourth country in the world to approve same-sex
marriage It is said that Canada is understanding and
kind to homosexuals.

Many same-sex couples from all over the world where
same-sex marriage was not allowed, including the
United States, visited Canada and held a wedding
ceremony in those days. This is because in Canada,
people besides Canadian can marry regardless of being
aman or awoman.

It is sure that same-sex marriage is accepted in Canada
rather than Japan. Therefore, it is sure that there is still
the sense of discrimination. Vancouver is the city that is
very kind and friendly to gays. The gay pride parade is
held every year and also Vancouver is the city where is

Collection: Stusy Abroad Portfolio

Navigate to page: | You are on page 3/3 v

Remembrance Day

Today is November 11, which is the Canadian
Remembrance Day. Remembrance Day is the
anniversary of the official end of World War | on
November 11, 1918. It is a national holiday.

Many people died and were injured during the
war, so Remembrance Day is the day to rememeber
those who died in war conflicts since World War I. |
often see many people who wear artificial red poppies
on their clothes close to Remembrance Day regardless
of age. This artificial poppy is the symbol of
Remembrance Day. The origin of the poppy symbol is a
poem by John McCrae, a soldier who fought in World
War I. According to his poem, after a battle was over in
Flanders, which was a fierce battlefield, many red
poppies seemed to bloom to fill up the battlefield. In
Canada, one out of two people wear artificial poppies
on their left breast. In addition, | often see people who
had a donation box at shopping mall or everywhere in
downtown. This money is usually spent on veterans.

Personality of Canadians

When | encountered Canadians, | found various
characteristics of Canadians. Furthermore, | can find a
lot of good parts that are uncommon for Japanese. It
seems that people in Canada tend to say their opinion
directly and people are assertive.

At first, seen from a Japanese perspective, they do not
have a sense of reserve or hesitation, so people in
Canada express their feeling directly. People in Canada
make clear their true intention and what they say in
public and clarify their opinion like their favorites and
not so favorite ones. On the other hand, people in
Japan don't say yes or no clearly. Also people in Japan
have a character such as reading the atmosphere of a
place and have a tendency to align themselves with the
opinions of those around. People sometimes endure
that they want to say, or control their emotion and
endure a thing that they want. Words show the
Japanese way of thinking. I think it is important for
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Group Members (7 /L —=7 x> /3—) : Katherine Bishop (U —4—) , Julia Christmas,
Koji Watanabe, Lloyd Walker

Summary of Working Group Activity this year
LSEEDT—X 0 T I N—T DIEBDOER

YRk 28-29 4R

4 F: EBREEFTICB O CRZEL—T ) v 7 OEA
TH:NV=TU vy 7RI T 25 E~DT 7 — b
S8A V=TV v VT HFE~DT o r— |

1LH: 77747 T7—= TV ARY T A

Faculty Rubric Evaluation/Use 2016 4~ 9 H

FNTOL—TY v 7ERHZFET H7-012, 2016 4 9 AICHBICA T A V& ZAT
Sty ZOFUTA VREDO BB, BEDON—T Y v 7 ICRTHERE, B2 R EDE
A OMERICOWTORMi ThH -7, £F. 2FLV—T7 Vv 7 Thd MIC L—7 Y v 7T
OWCHEMZ Lz, 6 BT v 7r— R alEERNL—T ) v 73RO EE 2T, 56% 0%
D HEEAFHE T D DITHENLD LB X, 44% D FEIZE DR TOFAED L~V ERT DI
BNLoTo EEIE LTc, WRIZ, TR ASRERINICE LY TOL—T Y v 7 25 HE L7 2 1%
LIZBE. 25 L2 28 L, V=7V v 7 ONE%E 50%LL EEF LIZ#E D
67%1%. ST HREOARTICE S TVRWEDEF L] &L, £/, v—7
v 7 OMEHBREL, LB T—vay (67%) KOV AR— F/NgasC (66%) OFEm &[]
BLIHENR ST, T2, 5%OUGERE LTL, 61%DHEHEIFINV—T U v 7 25D
=—X (A1) ZHLETHET L2 HECHATLIV -7 v a y PRHERKLELE T TV D
EBEZT,

SO

MIC V—7Y v ZIZBWT, KREOZADACTHMT v 7r— N &fTo7-, 20T /77— h
(T, EBRBEREHO 1EAE3TH, 2484304, 3HEAE 164, 4 FE 2N ANREE LT, L
TOYZ7h6bh5 k512, Critical Thinking (7 UV F 4 L« % 7HET),
Advanced Communication Proficiency (& £ 72 2 I = =% — 3 a3 i /1), Global
Perspectives (A 7211 57), English Language Ability (5562 /J). Japanese Language
Ability (HAGERET]) OFNENOEEB IR LT, Advanced (Ffdi 417218 71). Proficient
(;FIV GEJ7). Developing (1] EH), Emerging (EHH). No Attempt(§2/)1a E~%57) LT
RO 5 B CTHANE ORI A T o 72, FERITZUT DS 7 7 TRIN TV D,
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Proficient &\ 9 H /Ml ZFf-> T\ 5 Z Lo 72, JHBBIIZ#A 5 & | Critical Thinking
TIX. 20% D40 Advanced & H CiFfiZ LTV C. Emerging & No Attempt (L&t
T 13% CToh~>7-, Advanced Communication Skill (ZB8 L TlX, 11%7% Advanced & bz
)/ 7203 o 7273 Proficient & Developing 73 79% & 27> 7=, Global Perspectives, English
Language Skills & 08 Japanese Language Skills (23 TlX[EAEDEA 23 7 54T,
Advanced 1% 10% 15 To o773, Proficient & " Developing N FADE < & 5o 7-, A&
FONEULDOFAENR 1, 2HFEL NS ZLEBET L L. REOFAED A ORI R
WV E WD RERDE BT,



Plan for Next Year: REEDOFHE
Plan 2017-18
D Plan institutional visits (flLARZE~DF - H1£2)
Description: Investigate and visit other AP and non- AP institutions using rubrics (AP K%
PUHDORKRFZEZD T, V=TV v 7 ZEA L TWDLRFOHRELITO,)
Expected Results: Develop collaborative networks, gather information to improve MIC

program and disseminate information where appropriate. (IEF2E5ED R >~ T —27 5L Y
ERELZND, RPOFELELHEROERZMS,)

@ Collate and analyze data from second surveys (5 2 [a]7 > 47— kDT — X 5347)

Description: Analyze data from surveys conducted at end of March 2017 in both departments.
(2017 4 8 H EREDO W FEIRI RO T v r— NERE ST 5,)

Expected Results: Better understanding of ILA and EDU student and faculty rubric needs

and usage. (FHONL—TV v 7 OIEFHOHTT ENAV—T U v 7 IZkT 2 B Z R 5)

@ Faculty Development Seminars on Use of the Institutional Rubric (£ —7V v 7 Ok
M Bd % FD %)

Description: FD to develop greater consensus among faculty on how to use and rubrics for
institutional assessment and individual course assessment. (4770 FERE K OME BRI
BT DI~ BA L CTHE R OBRZED 5 )

Expected Results: Improve and deepen understanding and use of rubrics; modification of
rubrics based on faculty and student needs. (/L —=7"V v 7 OE IR O i K OVBRAR DL,
HE R OPED=—RZE 2 HNL—T U v 7 OWIE)

@ Continued institutional rubric modification (& 572 % k)

Description: Modify rubrics based on results of surveys and outcomes of FD activities. (7 >/
77— MR FDIEEOREZENL, V—T7 U v 7 OWEEMD,)

Expected Results: Develop a more up-to-date rubric that better represents the revisions in
the Curriculum, Diploma and Admission policies. (3 DD RV > —DUEIZKG LTz/—7 U
v 7 DYEEND,)

® Investigation of the value of integrating rubric items into the e-Portfolio (e-7/"— k7 #+ U
F~DON—TY v 7 OB AR

Description: Meet with e-Portfolio Office and the working group to discuss integration of
rubrics (e "—h 7+ VA « &7 4 2 (AP FHR) LB THRHEIT.)

Expected Results: Collaboration and integration between working groups V—% > 7 7 /L —

TR O BT TEE B A et T D,



Description of How to Achieve the Final Goal of your WG
EDXSTLT, V—F T IN—TOBEKEZEEERT 5 DI OV TOREIR

Vision 2018-2020

Visualization of learning outcomes will be achieved through continued communication

with faculty and students and use of PDCA cycle to assess and improve the curriculum and

student performance, and to achieve more use of and understanding of institutional rubric.

2018-2020 DEY 3 »

BELFAELDII2=r—va U RELRND PDCA 25| & ETEM L. HEREST
BB DFERROUEE - 1] EXORFN—T U v 7 ~OBRZIRD 5 Z & T, FAER R % W]

BALd 2,

N—=T VYUl e R=R « F N2 WG O EAHREBNE

List of AP-related Faculty Development AP B&i# ™ FD

FD1

Date Hft

November 19, 2016

Number of participants

PN

10 A

Title Individualizing Rubrics Within the MIC Curriculum
FA by &2 R EIZEDLETZV—7 U v 7 OERK
Purpose To further understand the various uses of Rubrics
HH N—T Y v 7 OIERFTEOSARYEIZET 2 A (eET 5 2 &
Content of FD Sharing specific ways of using rubrics for student self-assessment
N in content classes.

N—7V w7 ZiEH LT P A B Rl 0 51EIC B3 2 15 A HA,
Result of FD Instructors were able to apply a course-specific rubric to self-
i S evaluation of progress in a course.

ZOFD &L T, HESEMB RIS LIZA—T ) v 7 O%E
A ORHE~OISAIEEFEH L, RETHATH 2 &N TET,




List of Other Presentations, excluding FD. FD L4t o5

1

Date Hft

November 26, 2016

Conference Name&

AP Active Learning Symposium

Location APT VT 47 « T—=2 TV R T L

R4 K OGP Tokyo, Odaiba i, BEY

Title # A kb Rubrics Update & PDCA

Content Described the past, present and future activities of the RBS Working
N2 Group, and interim results and observations of surveys of faculty on the

use of rubrics.

N—TV 7 e R—=R « U TNRAT—F L T N—TI12B) 5=, BUE
T OVt DIREVRE K O T > o — S OFENE « s R OB 21T\, 4%
DREEIZHOW TR,

List of Data Collection Activity (Survey, Observation, Interview, etc.) 7 — & [ E % H)

Data Collection 1

Date Hf¥ July 28 through August 3, 2016

Purpose To collect data on rubric use

Hi N—=TV y ZERICET 27— 2 2 INET D720
Data Collection Method Qualtrics Surveys:

T —Z NSk “Student Self Reflection (ILA)”

“All  Faculty Spring 2016 Rubric Use/Evaluation
Assessment (Bilingual)”

Fr T4 VRE  FEOACKEKRD, HEOV=T ) v
fift JH K OV At

Characteristics of participants All Faculty and Students

(Who and how many)
gExgE GED. AE

2R OEHE

Major Findings
TR ARG R

See Attachments A4 OJEEI 2 50
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Advanced Proficient Developing Emerging No Attempt
{
Ablllty to Ident! |fy & Insightful comments in class o i s Beginning to visualize the Student shows motivation
sol Probl discussions di R S ways in which information but must learn the
olve Problems Student shows proven ability Bosic anan;k BOPCIITLE can be combined and concepts and mechanisms NG attenit Was nisde 1o
Critical Thinking | Information Gathering | toanalyze data, gather and e e mme'ssm 3 applied to solving a given that apply to critical i d:’se e
assess resources, and R problem, but struggles thinking, such as 2
Assessment of disseminate opinions in a S with complex and information gatherin|
Credibili P adequate manner. = r A g,'
redibility scholarly manner. relationships assessment and synthesis
N " Able to create a relevant
Public Speakmg response when asked to Able to answer Student is or
Social Skills king & clear, using a expressanopmof\ or andgwebas{c nmm. finds ltv?tyd#ﬁcultrnheﬂ
Advanced oo fanee ety respond to a complicated However, inconsistent attempting to explain an
C icati i vt trvz G Studerz{ situation, but iati iation, i i opinion or respond to a No attempt was made to
ommunication U st R and grammar can often and stress may sometimes | complicated scenario. The | achieve these objectives.
e uses appropriate social cues 2 R
Proficiency professional Skills 3 make responses and make their responses response may be limited to
Cao s explanations unclear to a difficult a single sentence or part of
listener and must be to understand or interpret. a sentence.
interpreted.
Fully engaged in current Student is aware of current Exhibits interest and s‘:::;‘:::;?;:’:’
Global Cultural Relevancy events and shows and events and world cukures, | intrigue in currsntevents | s i 3
i ing of social but is unable to apply macro- | and world culture, but has o Co ":‘:o':;;‘smw' a;:::":;:“ !na - g
Perspectives | Awareness of Current inequalities and cutural level situations to her/his | difficulty understanding | _ COTPItelyizals obiectves.
Events & Global Issues e -t Y, or events.
. Student has some English
Reading Exhibits fluency ability, but lacks
Writing in speaking and writing. Proficient English ability; confidence in using and
Enghsh Language Grammar and reading ability relies mainly on familiar Adequate English ability; understanding. Very o s
2y similar to native English vocabulary. Should be must icti Y limited y achi ':: objecti
Ability speaker. Able to use context |  encouraged to advanced often knowledge, struggles with coied vt e
Oral Communication clues when faced with beyond comfort zone. grammar and
unfamiliar vocabulary. pronunciation Unable to
form guestions
N Student shows a lack of
Readmg Able to express one’s self Proficient oral and written confidence in writing,
Writin clearly and il both in ication; relies q oral and written reading, and oral
Ja panese riting wiriting and orally. Able to mainly on familiar tends to icati Very No attempt was made to
Language Abi“ty use context clues when vocabulary. Should be have difficulty clearly limited vocabulary achieve these objectives.
. . faced with to ing ideas. struggles with
Oral Communication vocabulary. beyond comfort zone. grammar Unable to form
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Miyazaki International College and the AP grant: Work in progress toward

visualizing outcomes

HIFERERY: A7) b

1. Miyazaki International College and the AP grant

My talk was about how we applied for the AP grant at Miyazaki International
College (MIC) and how we set about implementing it. The application process is key
because the application itself was not based merely on what is trending in Japanese
education which would be likely to appeal to the Ministry of Education, Culture,
Sports, Science and Technology, but on two other things: 1) the work of MIC to date
which from its beginning in 1994 has concentrated on Active Learning, Critical
Thinking, through the medium of English in a Liberal Arts Program; 2) Pre—existing
faculty research in these areas which was both evaluative of our efforts to date and
suggestive of improvements by the introduction of a rubrics based set of syllabi and
the use of individual e—portfolios by students. The grant was intended to further
increase our work in the fields that we have pioneered and to add rubrics and e—
portfolio to them. The latter through the use of tablet computers by all incoming
students. Specifically we wanted to: 1) establish a basis of “best practices” in
Active Learning which could be used for FD at MIC and more widely; 2) A test of
Critical Thinking which would provide measurable statistics in a bilingual format to
assess critical thinking skills; 3) Utilizing rubrics to create a goals/objectives
basis for individual courses and the program as a whole alongside more traditional
knowledge acquisition measurements; 4) A system of e—portfolios whereby students

could form a personal record of their progress over time.



2. An Interim Report on Work in Progress Toward Visualizing Outcomes

I then presented an interim report on these. An Active Learning composite of
Best Practices is being established, workshops have been held, FD sessions have also
been held, an Open Symposia in both Miyazaki and Tokyo. Various Critical Thinking
tests have been studies and faculty trained in the Critical Thinking test of
Tennessee Technical University. Our own bilingual test has been created and will be
administered for the first time in 2017. Rubrics workshops have been held and all
syllabi now include a rubrics element. Subject variability has proven to be a
retarding factor but rubrics can still be used across disciplines. All incoming
students are loaned tablet computers and trained in their usage. They are extensively
employed in the first two years at the college and there are plans to extend their
usage throughout the degree program. While there were expected and unexpected
problems, the AP program has been of benefit to MIC and to the students and we hope
that these benefits will both continue and multiply as we move towards the end of the

grant.
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2016 ACTIVE LEARNING SYMPOSIUM

EIEBRE  REHT RN T 27T A (AP)

MIYAZAKI INTERNATIONAL COLLEGE

Acceleration Program for University Education Rebuilding (AP)

055 L(Program
FRIDER \ Morning Session
m IR Reception

m S DBIY Opening Remarks and Overview
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Office Satash

VRO L 2016
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Miyazaki International College
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10:00~10:30
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Opening Remarks and Overview
by Benjamin Peters
10 15
TIPS~ SO
Measaring Active Learing Activity at MIC
by Anne Haward, Cathrine-Mette Motk
TEA5~12:00 RESH  Questions and Answers

(%

AT IR TSP A ORBO R
utcomes of Active Learning with

Rubrics for Assessment
by Lioyd Walker
HA5~15:00 REEF Quostlons and Answers

i et
Active Learning Workshap
by Julia Christmas

SR DER \ Afternoon Session

TUFA NI I F I TFT A DI

Developing a Critical Thinking Assessment Test

13:00~13:45

v FEBRLFPERRMEOLDH DI —TVvD
Rubrics for Assessment of Learning Objectives

14:25~14:45
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Miyazaki International College

AP Active Learning Symposium

Nov. 12, 2016
Tokyo

Dr. Benjamin A. Peters, Vice President
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Active Learning Working Group
(ALWG)

TOT47 5—=09 9—F T TN—T

REE:
HEYF =T P RILT INT—FK
Cathrine-Mette Mork & Anne McLellan Howard

Y, 1 { i
g / . IO XFRARENET OIS A
Outline

1) Past Activities — Overview CNFETDEE)
2) Recent Activities — Overview #iED;EE)

3) Brief Analysis of Questionnaire Data
Tor—rD T

4) Future Plans ChhbDEHE

y 4
/ 1 2D X$BRRENRTOI5A
What is Active Learning (AL)?

“...[Sltudents must do more than just listen: they must
read, write, discuss, or be engaged in solving problems.
Most important, to be actively involved, students must
engage in such higher-order thinking tasks as analysis,
synthesis, and evaluation. Within this context, it is
proposed that strategies promoting active learning be
defined as instructional activities involving students in
doing things and thinking about what they are doing.”

(Bonwell & James. 1991).

4
IO XFRARENET OS54

= /1 Initial Research Questions

HAADIRFRE

1) What are preferred practices for AL teaching strategies
(ALTSs) at MIC? 7UT4T53—=27 DY—)LTHATHE
HRTLDLDIE [ ?

2) What is the connection between AL strategies with MIC’s
critical thinking (CT) goals?7 #7427 5—=2J &9 T45
WX OREEICHEMEEHEIN?

3) Is there a connection between AL strategies and the

discipline in which they are used? #HHEIZk->THWLLNT
WBY—ILDER A H DM ?

4 4d
/o xeRRRENETOI5A
g 1 Pre-2016 Efforts

2016 AIMDIEE

1) Compilation of initial list of active learning teaching
strategies (ALTSs), refined through informal discussion
with faculty 79747 5—=24"Y—JL(ALTS)DJRLTy
T BB LEDOREEICLD

2) Class observations 75XM R %
3) Interviews with Instructors ZHEADARE 31—

4) Further refinement of ALTS list, development of “matrix”
— a typology for classifying ALTSs ALTSUR MG, AT
J—zRHELA LT,

{
paptl ULETE PR

-/' 1 Categorization of ALTSs
- ALTSOD% 8
ALTSs = Active Learning Teaching Strategies

1) OUTWARD - interpersonal strategies involving communicative
involvement with others

SAE —hELBITIEEED

2) INWARD - intrapersonal strategies involving reflective, mostly
written, mostly individual work

WAE — BELRBGE ., EITEANIIT>FEEES
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3) PREPARED - strategies allotted longer preparation or
rehearsal time and involving presenting to an audience and/or
submitting work

HERE — BANCERZELTHEEED

4) EXTEMPORANEOUS - strategies that are more impromptu,
often in pairs or small groups

BRA — zDHOKRITHCTRASESFEEY

) 1 MIC ALTS “Matrix” ;xsnusmr}u'zaa

PREPARED #E{@E!

INWARD B
24 advm.Lno

EXTEMPORANEOUS EPEEZES

{
/ 1 D X¥RRARENRTOIS5A

OUTWARD-EXTEMPORANEOUS
51 [ =B E R
Examples i:
* Role Play AB—)LFLA
* Facilitated Discussions
T7VT—RENTF=T1 XAy ay

/ 1 ,;xsulu;mn7uasﬁ
OUTWARD-PREPARED
S mE-HEiEER
Examples #i:

« Formal Debates #micfzT14X—k
* Presentations Lo 7—o3>

i / 1 ,1) AFRANENETOISA
INWARD-EXTEMPORANEOUS
AmE-ENER
Examples f§l:

» Written Peer Review of Written Work
FAER T OHEFEZEE R

 Pause for Reflection
BEYIRMEEES

{
) 1 DAFRARENRTOI5A

INWARD-PREPARED
AR E-ZEER
Examples fi:
- Self-assessment HC 51

» Written Paraphrases / Summaries
BVMRZ Y MEEFLHTELLLE
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ALL Four Quadrants
4DQHhTI)—
Examples #1:

» Cooperative Based Projects
thE LB ALTITSTRD I

 Simulations and Experiments
EEADISAEEER

4
75 x¥BARENETOI5 4

A

No. of ALTSs in each quadrant

PREPARED #£{&E.

7 6
%
S} 11

INWARD B E

2EN4 advMLNO

EXTEMPORANEOUS EPEEES

y A
P 1 b xRARENRTOI5A

Instructor Questionnaire
FRENDT > 0—b

1) Demographic questions A AZHE &
2) ALTS use EDKIFALTSEFE->TLNVS ?
3) Other ALTSs? Z®DHDALTSIE?

)

4) Efforts to give students encouragement, feedback, and
time outside class REFMSM, FEITHLTED LS
BEEXEOIT(—RN\vIZELTNEM?

5) Bloom’s Taxonomy 7 /)L—LM B1Z45 48

6) Self-reflection on ALTS use ALTSOERIZ DL TDIRY
&Y

|
25 x¥RRRENAT OS54

I / 1 Bloom’s Taxonomy
TI—LDOBEEDE

Analysis

Knowledge \ Remembering %\

Old Version New Version

4 A
1 725 xeaRRENRTOI54

National Survey of Student Engagement (NSSE)
EOFETEHIETILERE

« Indiana University Bloomington 4> T4 7+ X%

* Assesses ‘the extent to which students engage in
educational practices associated with high levels of
learning and development.” E/ELFEEEFEIZEE
MDHEEIEEPOFEITEEIE ?

Carr, R., Palmer, S., & Hagel, P. (2015). Active learning: The importance of developing a
comprehensive measure. Active Learning in Higher Education, 16(3) 173-186.

4
75 x¥BARENETOI5 4

e 1 Student Questionnaire
FEEANDT -

1) Demographic questions AOZ¥HE S

2) Perceptions of class activities (ALTSs)
ALTSIZDW\TDIEAZ

3) Self-analysis of self-directed learning behaviors
BEBIMEEFTEIC OV TO B EEHE

4) Bloom’s Taxonomy 7 )L—LD B85 38
5) Self-reflection #xYiRY)
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; 1 No. of instructors reporting use /yxsnuuunas.s 1 ‘:xsuusn'}u'zaa
7 of ALTSs from each quadrant / Results
PREPARED #E{FAY
BEITIHMENRD HNAZ-AMEN 21
XEREER S AE-ARE 20
(@) Bt StAE-BRY 20
il 84 1 3 c BRI BIN—T T~ SEE-ERE 20
ey g BEoELnERITS MEE- 19
£ 4 s OETOENMEAPELSD S A AR 18
(a] Il bl i eSS L] 18
(14 w) RPCEZTL T TH. IL—TTE HAE-HRR 14
< 5 1 45 - ATU1795%
= = FLtrr—say HEE-MEHE 14
4 FHFATYR=Y MAE-ERE 14
ﬂH‘ E7T4—FL5 5l RE-2E R 13
EXTEMPORANEOUS ElEEiEY
/ 1 i‘k?ﬁllibl?uﬂ?h / 1 ,‘;xsnumnnau
DUTIATAT AT AAE L 13 IhAIE - e
YFHL AL SATAY IR ] 13 HHIHE SHAE-RHE 8
BERBHLTHFHITOS YL TRTOATIY—I@8FhE 13 EXISOVWTOOBETHOEEE 4t ME-ERE 8
27N T—hENE=T4R Ay SHAZ-EIRE 12 S—F I SAT4VY WA HE 8
ff SR T » (L BFERED MR FTRATOATIY—IBENS 8
7T~ 5 1%
o BIEIERETE= 2 R DBACESR FATONFHY—Ic8ENS &
S : reciocun  menas :
i = = A . e
T4—RNwH-FUr—kL  SAE-EIRE 10 BUEHEHR ShRE-MmE 6
HR—Fk O—LILAPEEDRE vk - H R 5
AV TH—RIET4R—h S m=-ARa 9 For—boA( 82— ShrE-EHR 5
REYRORSTHIE SrE-EEHR 3

ShiE)=- ENERAY SRR - SRR

Outward-extemporaneous Outward-prepared
o s 0 s a0 as o s 10 15 20 25
HIHER ToEvF—vay
B
IN=ID=2 ET =TT
R aE E
RPCEZTCOzT T3 FAN =RV E R
TrUUF—FEREF AN —
DOV — BlE6)73RATE
AU TF =TT N~ —
SO — ToT e A A
Dﬁtmmj?fiiﬁ [r— RF VR FSTHIE

_
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Inward-extemporaneous

BETBHMERS
R
TOF4TNRZYY
BEHLIVEEDY TS

e £ yr=——

Inward-prepared

BROELOERETS
UP O AT
PUTAFAT 57407
EEFHE

—Kri 2 P bR
BERFHORE
G AT

Axénunmnn i i ;Axuu:nyuau
j-z\—ca)jh-:. l )—( é‘i«‘n.%’) own participation
» Small-group discussion
FENMBALTITI>TIOD L Ob
Group projects
FECLSFHELEDER Whole-class discussion
EBEAODICHYEE Small-group presentation
Az =57« —(CRSLIETOD Ok Whole-class presentation | | | |
;Ax#nlsnyuﬁb Students’ autonomous ;Axn"sn;'naah

Student views of their
own participation

NI —=TFDFA 2Dy 3w
JOTx ok

OS2 EDFA 2Py 3
TLtErF—av OhTIL—TDFED

ILErF—2av (U522 0D

0 20 40 60 80 100

learning behaviors

10 20 30 40 50 60 70 80 90 100

Persisted with challenging learning activities
Sought help from teachers during class

Sought help from peers

Searched online

Got feedback from teachers

Helped other students to understand content
Sought help from teachers outside of class time
Worked with other students outside of class
Got feedback from peers

Searched library resources
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Ax#lll!ll?ud?b

Students’ autonomous
learning behaviors

0 20 40 60 80 100

R FEFEEHTSHT(CEY
REPCRECERLLY, TR/
D52A—MIERILIZY . PE/SA R0
AU AR EE>TRIYWELEL
HEDLTIE v IELLLEL
DFEDYR—FLELIE
BEOBRIMIKECEREL
D FE - ERBEEELE L
DS2A= DS TAR Iy DEESL
HEETRAWELE L

‘

'_4 X$RARENET OS54

How much did the class
emphasize memorization? Teachers:

o 20 a0 60 80 100

(close to) all

a lot

about half

a bit

(close to) none

A XFRRRENAT OS5

How much did the class
emphasize analysis? Teachers:

40 60 80 100

(close to) all

alot

about half

a bit

(close to) none

4 o
N
=1

\

.AHIIIHUDHA

How much did the course emphasize
synthesis and organization? Teachers:

0 20 40 60 80 100

(close to) all
alot

about half
a bit

(close to) none

How much did the class emphasize
making value judgements about
information? Teachers:

0 20 40 60 80 100

Axmmlmu

(close to) all

alot

about half

a bit

(close to) none

How much did the class A i
emphasize applying concepts to
practical problems? Teachers:
0 20 40 60 80 100
(close to) all
alot
about half
a bit
(close to) none
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How much did the class emphasize A Y h did the cl A svinrsunrorss
getting students to use their creativity? ow much did the class
Teachers: emphasize memorization? Students:
0 20 40 60 20 100 0 20 40 60 80 100
(close to) all I don't understand
alot 75%+
about half 50%-74%
a bit 25%-49%
(close to) none 0-24%

- A : , A
How much did the class Lo How much did the course emphasize 7"
emphasize analysis? Students: synthesis and organization? Students:
0 20 40 60 80 100 ? 10 20 30 40 50 60 70 80 90 100

. I don't understand I
I don't understand

oo [

75%+
50%-74% 50%-74%
25%-49%

25%-49%

0-24% 0-24%

a1

How much did the class emphasize Asiwm How much did the class emphasize A
making value judgements about applying concepts to practical
information? Students: problems? Students:

40 60 80 100 [ 20 40 60 80 100

I don't understand I don't understand

75%+ 75%+

50%-74% 50%-74%
25%-49% 25%-49%
0-24% 0-24%

4 o
] )
=1
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HOW mUCh d|d the C|aSS emphaSIZG ‘axslll!llnﬁn / 1 APLACHV? Le_amiﬁg Sy["rjposium ‘:xsuusn'}u'zaa
getting students to use their APTOTAT T—=2TYYRITA
creativity? Students:

o 10 20 30 40 50 60 70 80 90 100

Moving
Forward

I don't understand

50%-74%
25%-49%

0-24%
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Critical Thinking
Assessment

DR. CHRIS JOHNSON

Oy

1. QUFAONSEDT ()T L—T O B L ER
2. MICISE1HBCTORSE

3. TANHEDER

4. TRFDEAT:/AOVRTAR

5. SHROFE

1. GUTAAND R T (CNT N—T D B iaLshd
2. MICIZEHHCTORASE

3. TAMEREDER

4. FRLOREAT: /4 OYFTFRE

5. $ROFE

T NL—TD B EfEd

s MICICBIT 5B EHE DIaif
FOTAT 5= DTN XD

© AXEEDOEHT
BHGERRE ABRRK
ERROHLHRER

- BERVERE
REDRFRE

HEEELLTOEE
1. FHEDEEHICEATEI71—F/1\vY
2. ENRRDE=ODEREFRK-HE

3. BEITBITA2FERRDERE

1. GUTAh x0T (T IV —T 0 B i LEd
2. MICIZE T HCTORASE

3. TRMHEEDIERL

4. FAMDEST: /M AYFTFRE

5. SROFE
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L DVTFAANDFDT (YT N—T D BRIL s
. MICISEB (D CTODRASE

. TAMEREOER

. TFARDRT: MOV FFAR

. SHROPE

1. AR EDRTIVERZDMN?

2. R EDISILTENLDRAFIVERZDM ?

3. i EEIRICENCD VD DBETITIOMN ?

_____ EsozEL

. BEEHREREBDS

- EHROEBEMEERIBOD
. FERER THR IR HER

- JERE TR IR R HE R

- FREKBEE
SEMRE

- RBLERBE

. B &ERE

0N A BN

€9 C | hpsmechecucasbautsils

ACADEMICS v RESEA

Getng St Skills

Lty Q

MMAYERVIEW

Skills Assessed by CAT Instrument.

Ealiating nformaton
Delpmnt

e + Separtefctal formaion o ferences
Foms (CrdtngFen etc) + itepret umerel lsionsgs i

Successu Pro » Undrstand te mftions o ccreletionaldtz.

+ Bt e concusons

and ey nappr

CATVideo Resouroes

i
Taiing Grestve Thinking

» Hently st rerpetatons or data o coseratons.
» Wentfy e infomtin ha: might supporor contradc ahypaess.
+ Eplin bownew normationcancharge aprooe.

Using CAT
Repots&Publatons

Retuming CAT Wateral Leaning and Problen Sling

+ Separateeeantfom et nfometion

+ tgratenformation o sohe paems

+ Leam endaply e nformtion
+ Use mathemaial sills tosobe reabwort padems,

Communicaton

+ Commuscat deas efetely.

VT

[

GVE

M
e ariop) (CGieniogh
[NsinT Wessuring Thinking Woriowice /

Gvyopm - =l

on x5
orvarkace efings wheh darand e 220nad i ke and sl
ortiem sohing

Table 1.2
Topics for Evaluating
Critical Thinking Abilities
(Abbreviated Version)

Elementary Clarification
Focusing on a question
Analyzing arguments

Asking and answering questions.
that clarify and challenge

PN

Basic Support
4. Judging the credibility of a source
5. Making and judging observations
Inference
6. Making and judging deductions
7. Making and judging inductions
8. Making and judging value judgments
Advanced Clarification
9. Defining terms and judging definitions
10.  Identifying assumptions

Strategies and Tactics
11. Deciding on an action
12. Interacting with others

Norris & Ennis, Evaluating Critical Thinking. Midwest Publications: Pacific Grove, 1989. p. 14
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1. QUFAANIFDT (VT L—T O BRI EER L DVTAANSERDT ()T IL—T O BRIEfE

-

2. MICISE 1FBCTORR 2. MICISE1TBCTORSE

3. TAMHREDIER 3. TAMHEDER

4. TALDEIT: //AYMTFR 4. FARDELT M OYFTRE
5. SHOFE 5. SHROFE

NMAYrTR

B A AIE R X)L

Tdentifying
Relevant

of| Logical | Logical | &

Thinking | Thinking

&
Evaluation

X X
X

<

<

4
g
A

1. JUTAANSOF T (T L —T DB L 1 QYT ORI T (T N—T DB iL
2. MICIZH1HBHCTORAS 2. MICIZEITSCTORSE

3. TAMEEDER 3. FTAMEED R

4. FAMDRIT//AYMTRE 4. FRMDRELT:/MAYMTRR

6. §RDFRE 5. SRDOFE
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CT score TOEIC GPA
(SD) (SD)
“ 2.97

10.18 395
(3.76)  (87.46)

13.36 589
rd gth
(3:93) (141.06) 2%

11.72 486
ol @419) (8820 28

E7YR:0.6179

p <0.0001

95% {S#EX fH]: 0.4747 to 0.7292
.00-.19 ETHHELVER
.20-.39 EEIRY: ||
40-.59 RIZE DR

C 60-79 HUNiERS
80-10 ETHHELVER

A SEQMRER: EEENEADTAMNIAS

1. SUTAAND R T (CNT N—T O B iaLshd
2. MICIZEHHCTORR

3. TAMHEREDER

4. FROFEAT: /4 OYFTFRR

5. $ROFE

L DVTFLANI T (VT L —T D BRIEE
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2. MICIZHITHCTORSE

3. TAMHEDER

4. FREDOEAT:/AOVRTAR
5. SHROFE
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+ CTT ROl EZ #EHE

2017%18—38:
o BERXILLEDIAFILESNTD
o CTTRMIBINT 51T BELRREHRTE

2017%48:
o BETHRCTT R REHE

20174%4H—88:

- FERDH

o PEICHUIHET

o BEOCTTAREMICOCTT RARED LB

KBROMELEETAER
- REOHELBTAL
« ERAXEDORF
RO CTHATIRAFILERNGL
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Visualizing Outcomes of Active Learning
with e-Portfolio

e-iR—NIAVAZRESTETI51T -
S—>P DREDAIRIE

#E3I®  Anderson Passos

Agenda AFERDEYE

* What is the e-Portfolio
e-R—hI+)FElE?

* Schedule of implementation
EHER S 21—ILIZDNT

* Orientation for faculty and students
BREZEADF)IT—Pay

* Outcomes
R

* Curricular changes
A)FaSLER

* E-Portfolio intrinsic to a course

e TR—bI7H)F DIFETOFER

What is the e-Portfolio? e-fR—k
TA)AElE?

Organize
= Reflect

=)
Archive

E-portfolio

What is the e-Portfolio? e-fk—bk
TA)A &2

Archive
E-portfolio

fnoodle 8mah|\a

Organize
[

Reflect

Archive

E-portfolio
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e-Portfolio Strengths FT

[oJefs] + User Management 1—H—NEIE

* Privacy 54/ —

(A avaal
@ * Controlled environment {EIR1E

e-Portfolio Problems FSRE S

A
“ « Technical limitations $& i B4R 57

* To get facultyon board & DEF

_—v * Assessment FFAil

Schedule of implementation EfERAT P 1—)L

/

M

Schedulq of implementation
BRI a—)L

* 2014
* Setting up of Moodle/Mahara environment
Moodle/Mahara (e?R—k 741 7) IR D Bl
* 2015
* Pilot use of Badges and Rubrics in Moodle
Moodle T, 1\ EL—TYwHFERD/A(Ovk
* Pilot use of journals in Mahara
MaharaT. HEEEA®D/\1Ovk
* End of year page for 1st year students
1FEEDQERR—D
* Study abroad (on campus) portfolio submitted in Mahara
MaharaT, BER—FIHVF (Fro/ARARADH) R

Schedule; of implementation 3£
R 1—)L

* 2016
* Full implementation of e-portfolio course pages in
Mahara (3 in total)
MaharaT. £ TDe- R—r I+ A R—SEZEHE
B (5+32)
* End of year page for 15t and 2"d year students
1FELE2EEDERR—D
« Study abroad (on campus and off campus) portfolio
submitted in Mahara
MaharaT. BER—LITA)A (Fro/RXREFYY
AV S/

Schedulg of implementation 3£
BRI 1—)L

* 2017
* Continue efforts to train faculty through FD sessions
FDT. HE~ADIL—=2 T DG
* End of year page for 15t, 2"d and 3" year students

1. 2. 3FEDERR—Y
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Orientation for faculty and students
BEEFEADF)TIUT—3Y

Orientation for faculty and students
BEEFE~ADF)TT—3Y

Orientation for faculty and students
HEEFEADF)TOT—23Y

Outcomes FXER

Goals and Evidence: First Year
Portfolio

EHELEEHL: 1 EE DR ERDA—
S/

term goals

show: show: show:
meaning of liberal college study relationship of first- || critical application of CT to
arts skills year goals to long- thinking skills real-world issues

Evidence: coursework from three courses (general science, humanities, social science)
reflective writing in introductory text box & descriptions of evidence, career counseling data,

also Journals, other text, Moodle forums, etc.

Note: This e-portfolio submission must be 1 page, not including wall, friends, profile data or other sns

info. Links to Mahara coursework pages are allowed if linked to text which explains their relevance to

\this submission.

~

/

End of Year Mahara Page Submission
Rubric X
FERR—DRHEDIL—T )Y

[ _____sad | Acepwble | Good |

Pags Layout

Layout makes content hard to understand,
contains inappropriate items.
Opoints

Content missing, unreadable, or

Reflective writing inappropriate

General Science

Socisl Science

Humanities

Active Lesming

Goals and Tasks

Submission

Opoirts
Content missing or from a non-liberal arts
course

Opoints
Content missing or from a non-liberal arts
course

Opoirts
Content missing or from a non-liberal arts
course

Opoints
Content missing, unreadable, or
inappropriate

Opoints
Content missing, unreadable, or
inappropriate

Opoints

Problems with both screenshot and secret
url
Opoints.

Layout needs improvement

Short, hard to read, lacking description

Title needs improvement, content not
suitable

1peints
Title needs improvement, content not
suitable

1points
Title needs improvement, content not
sui

1points

Short, hard to read, lacking description

Short, hard to read, lacking description

Problem with either screenshot or secret
url
1poirts

Layout looks and functions well,
contains title
2points
Readable paragraph, describes page
well
2points
Good title with proper content
2points

Good title with proper content
2points

Good title with proper content

Readable journal or paragraph,
describes AL experience well
2points
Readable module or paragraph,
describes goals/tasks well
2points

Proper use of screenshot & secret url
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Outcomes R

« e-portfolio course pages in Mahara (3 in total)
MaharaCIRER—CDER (3D D)

* Year-end pages: visualizing evidence of learning
outcomes

FEROR—D  FERRDFRND AL

* On-site SA e-portfolios assigned to sophomores on
campus in fall

BRR—RT4)F (Fro /SRR DH) DIZH
* Faculty reappointment portfolios submitted in Mahara

MaharaT. H 8 OBER—LTAUARE

The Final Product: 15t Year students
(2015)
1FEHEDFERI/NGR—DH

The Final Product: Study abroad
BER—rT7+)F D1

Study Abroad on Campus

Areastudy Independent Study  English

Area Study: On Campus

Study Abroad on Campus

The Differences between School Lunches Systems of
the U.K. and Japan

Study Abroad on Campus

AreaSudy  Independent Study  English

English: Study Abroad on Campus

CONTENTS

1. DIARY

2. MULTI-WORD VERBS

NeR?

T or st THE WoRLD
‘COURT CASE SPARKS OFF CITY RIOT

4. ACADEMIC WRITING 3
WIC Teacens

Bl wual

Curricular changes AJF 1S LEE
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Curricular Changes A)Fao L
ZE

* Introduction to ICT course has become mandatory to all
students

MEHRE S BT BER 1 AR B (2807

* Newly created courses had the e-Portfolio page
included in their syllabi as a requirement
2016 FEICHT=ITELNI-FLE T, e R— I+ UAR—D1E
BALALEY, OFNRICHEINA TS

Introduction to Liberal Arts JRZ)L-7—Y A
Introduction to Global Citizenship ¥’ B—/\ LR AP

E-Portfolio Intrinsic to a Course

e R—hIAUA DIRETOER

/1

Making it Part of Students’ Learning
Experience

RNTEZEDFEERERA

* Assignment submissions online
TUSAUTOHORBERE

* Make grades available to students and keep them
up-to-date
“?%ﬁﬁ%t?thF%‘ﬁﬁ§7v7?—hf

* Make sure students keep a class journal
BREROBEZMHELT D
* Page assessment (optional)

R— D (FER)

Integrating it in the Moodle Course
INTDL—FIL~DHFE

F news forum B Us102 sytavus
B cscr01 syiabus R Announcements
.| Online Dictionaries Submit your secret URL here!l!
Kanoot All students must create a portfolio page for this course.

i course siossay You can check the e-Portiolio manual handed to you during the
. Iniroduction to ICT class.
<! Stdent Page URL 2

| How to create a course page in Mahara

Submit your secret URL here

Integrating it in the Moodle Course
TNTDL—FL~DIfRE

000
. Gy miyazaki Subimitted Eql
me ac for grading

The Final Product: Introduction to ICT
ICTAFIa—XTOHI

"“ﬂhﬂﬁ U T cse |

ascio1
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The Final Product: Introduction to
Liberal Arts
JRZILT —Y AFFTOH

{matisa T

Introduction to Liberal Arts

The Final Product: Introduction to
Global Citizenship
HHRETEATOH

&mahu(a s e |

Global Citizenship

enalizaion, thy ol a thy ae lbal itizenshi,In th word, e sduceion gl citzar
it and e and cen e st i Ty nae 0 get

ctee. Thy can understan each atrss

[ —

Trars s 10 ol

Thar s 1o foumal st tagged "LBTIZ

Home by I I sy miyazaki-mic.a): [

I ournal ;7
SCI151 - Home by IR (MENN @sky miyazaki-mic ac j): [ NN

Journal : Typing

Student’s vs Teacher’s
Post

Today we leamed about excel prog Typing
thing about this program, because Pos
that we went to researched from s
more than students, which teache [}
cartoo. For students, the most co
seem like more colorful than stude

on 21 December 2015, 6:02 P
-omm

for both are silver.

=<
I tied quickly type as possible as |. At first, | couldon't type just lttle quickly, but everyane around by me can type
very quickly. Therefore, | disappointed about it | practiced hard many times. Finally, | get 33 score. Another student’s
score is more better than me, but | think “The process is more important than result * So, | lttle satisfide it result. |
will try without watch key board. And | want to become more quickly type

Exemplary Proficient Partially Proficient Unsatisfactory
ELEM BN (3 points) (2 points) (1 point) (0 points) HOINE

Student clearly have Student wrote at least |Student did at least No drafts, no mind /3
written several drafts a draft before one of the following: | mapping and no

before engaging in writing | submitting the final |- draft brainstorming before

the final assignment. work - mind mapping start writing the final

Pre - brainstorm work.
Production / | Effectively used mind Mind

Drafts | mapping and/or
brainstorming.

mapping/brainstormin
g may be not present
but review of draft
might make up for it.

UPLOAD: word file with your typing scores AND a paragraph explaining it.

Submission status

Submission status No attempt
Grading status Not graded
Due date Tuesday, 8 December 2015, 1:00 PM

Time remaining Assignment is overdue by: 50 days 6 hours

Grading criteria Pre-Production / Drafts  No drafts, no mind ~ Student did at Student wrote at least a Student clearly have
mappingand no  least one of the  draft before submitting  written several drafts

brainstorming before following: - draft - the final work. Mind ~ before engaging in

start writing the final mind mapping - mapping/brainstorming  writing the final
work. brainstorm may be not present but  assignment
e S o review of draft might ~ Effectively used
make up for it. mind mapping
andfor

2 points
brainstorming

3 points

Thank you

Anderson Passos (apassos@sky.miyazaki-mic.ac.jp)
E-Portfolio Office (ap@sky.miyazaki-mic.ac.jp)

/
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Rubrics Update &
PCDA

Lloyd Walker

M
Rubrics PDCA: What We Have Done

NETITof=CE

Education Implementation Evaluation
Assessed educational needs ) . Evaluated faculty
EEOGLBEORE - c and i of rubrics
Performed Digital Faculty drafted college-wide

i . ﬁé(r)gb—jwﬂwg
DT

FD3F—0A Y51
3 RN xmemor Tt

Performed Live Faculty OBELEER * Evaluated faculty
Development Seminar and = attitude toward rubrics
orkshop * Requested and . T
FD#2— %S analyzed facuity L el gl

Performed additional One- feedback on templates

on-One Tutoring, as needed + Evaluated current
ERIERORIE . HANSOTUIL—k faculty use of rubrics
Began sharing rubrics in a ADYHITARET4—F _

shared file /(\yo)a)ﬁﬁ b © BADL—TVIIHER
=T DE (MR T |

A
Rubrics PDGA: What We are Doing

IRETHOTLNBIE

Education Implementation Evaluation
* Growing the shared * Including rubrios on syllabi | | Continuing evaluation
rubrics file © USRRADIL—T o of faculty attitudes
© L—TYvHDEEOHL A toward rubrics
x + Continuing analysis of « BAOL—TYvYIZ
« Continuing to meet with faculty feedback on rubrics H T BEEDFHED

faculty, as needed

BEITELIHBAAD

HANDDI(—F1ID
RGBT

Continuing evaluation

it + Continuing modification of of faculty use of
« Individ laining our syllabus rubrics
rubrics-based syllabi to templates . BEOL—TYvHE
our students o L—=TYYTR—RST8 AIZOVTOFHED
- BEAOL—T zoFdi—tousis (|

—RF-LF1RR

PDCA: CHECK—one part of the
checking process

—~Evaluated faculty understanding of rubrics
BRDIN—T ) HEREDME
—~Evaluated faculty attitudes toward rubrics
BADIL—T Uy SBEOFE
—Evaluated current faculty use of rubrics
BRON—T s ERIZOVTORE

Next up: Anintroduction to some of our survey results

R FROFAERR

A
Rubrics PDCA: What We Will Do

SHRITOCE

Education Implementation Evaluation
Continue to share rubrics « Enhance the modification of | |7 Sontinue to study the effect
;‘Z";{:;‘ﬂ" . template rubrics oy o

BEDIL—TVI7DHA Citional

=T F T mmml Gourse, and
Conunue to meet with HEDOEE . .y r DER
individual faculty, as needed izati Ea A 0R088
+ Increase the personalization P
%ﬁgmu RN DHIE of rubrics for each course uaw;ﬁil By sk on
Continue to give Faculty © I=RTEDL—TUvD ||,
Development Seminars, EHiLoE Corne s gveluate faculty
focused on workshopping ) .
different types of rubrics for | |* College-wide integration of . aém 7#;{1!!3!:)
Gifferent classes and rubrics with working groups, BeBh
assignments including E-portfolio, Critical | |, acsess effect of rubrics on
§,‘. iy 5-; . mr— aba) Thinking, & Ac;\-/e Learning st ;;T.fé’;‘lf&i“:’;ﬂ'

173 THYA, FYT AN satisfaction
bE] ;;%kﬂ)mo)mb: 77
Student seminars. 5. E29 . > )}% T \—(g)
HFEADEIF— T—TEr x;gwﬂ) =

HaL: )l«—j‘J Prlokia4

Sample of Faculty use of
rubric & faculty reflections
HEIZKBIL—TVvIDiEH
ETa—kn\vy
A survey regarding rubrics was
administered to EDU and ILA faculty (ILA

faculty included both Content and
Language Faculty)

AFEOHEEHRITIL—TYvYIC
Y57 r—hEEELELE
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PDCA: CHECK
—one part of the checking process

Sample Survey Question 1:
For Spring 2016, did you find the rubric useful?
MICIL—T )y ERISIBELIM,

Result: In spring of 2016, 60% of faculty were positive about the
usefulness of rubrics.

Significant positive feedback:
56% = “Rubric helped me to plan the objectives for the course.”
REOBREHETHDITRID
44% > “Rubric helped to show students where their performance
level stood.”
PEICZOBRTORBEOLRILERT ORI

PDCA: CHECK
—Survey Results I

Sample Survey Question 2:

Did you alter the rubric to fit your course or activities in your
course? If yes, why?
HEOREFHICEDLE LTV IERARLELLN 2 RE
Lim& HEE5Lm?

Result: For faculty who said that they had altered the rubric to
fit their own course, 67% gave the reason “The original rubric
did not fit the content in my course” when asked for reasons
why they altered 50% or more of the school rubric.
L=V DNEES0% UL ERLI-BEN67%(E, [0
BEOARICE>TVENV O ERLIIEESELT,

PDCA: CHECK
—Survey Results II1

Sample Survey Question 3:
With what kinds of activities did you use rubrics?
EDESEFBITIL—T UV IEFERLELEM?

RESULT:

The majority of respondents who frequently or somewhat
frequently, use rubrics used them on presentations 67%,
and papers or essays 66%

L=V o & BERTHHABOKRERTL L T—a(
67%) R ULKR—0/INR (66%) DFHEI AT S

PDCA: CHECK
—Survey Results [V

Sample Survey Result 4:
61% of respondents stated that they felt a Workshop on how to
tailor the MIC rubric to personal needs would be useful.

61%NDHAFIL—TVIEBENO=—X (BB ITAEHET

BT RHEICETET7— 0 av I ORENBELEL TS

]

1

Rubric Samples
—Please see Appendix 1 & 2

1. An adaption of the institutional syllabus
22 —TV YOI ABIOKIFEE LK E D RE)
2. An example of an adapted rubric

22 —TVvY OIS ABIQULEFIE LK E DHRE)

##® SYLLABUS RUBRIC EXAMPLE 1 M

Developing Proficent

Able to perform data analysi, gatherand
assess resources, and express opinions
cogently. Able to ask and answer
questions beyond comprehension level
Ableto create and supportan oiginal
argument

Thiking,
through Active Learning

credivilty)
Advanced Able

eaningful to class

Communication

proficiency

(presentations, social opiion or respond toa complicated

sl email etquette) Situation. Able to research, prepare, and
communicateideas and questions
classmates andinstructor rally and in
weting,

Global Perspecives Aware of urrent and historica events
cultural elevancy; ‘and world cultures, Demonstratesabilty
tolearn about and understand cufural

and historical events relevance of issues presented i texts
and gobal ssues) and discussion.
Englsh Language Proficientoraland written

does not relyonly on
(reading, writng, familar vocabulary but continues to buld

peaking)

make some errors but
advances beyond comfort zone,showing
growth and efort.
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1. An adapted Syllabus
Appendix 1

1. Use: It was used in a 3rd & 4th year Abnormal Psychology Course.
3AEROBEIERDERIHERA

. Purpose: It was used at the end of the term to help students
understand the parameters of the assignment and for evaluating
presentations
FHROBRERVILELT—ar OFHERLEADPEDERE
ERES B-HITEA

. Criteria: Criteria for the rubric language was chosen by the teacher
but approved by the studentsin the class.
L=V vY OFHEER [FHE ISR >THERL., FEDREEF

N

w

Appendix 1

4. Description of the activity: Students were placed in groups of
four and one member of each group presented to their own
group, while at the same time other members of the class were
presenting to their own small groups. The members of each group
were required to use the rubric to give feedback and a numerical
grade to the speaker. Student feedback was taken into account,
along with the PPT or flier, by the teacher during consideration of
the final presentation grade.

FEFANDT L—TIZHDN. FRETRDT IL—TDREH

MO EISHLTRERLIZ, ThZTROTL—TTIL—TY

VYICESVWTHEDERISHT 5T7—F/\wIET, mE
THHAELH o=, UK EFENSDT—F/\wY, /87—

T(zbhﬁﬁ?ﬁﬁ%@ﬂf&&%&ﬂkéﬁé&ol ILEyT—v
270

M
Appendix 1

5. Reflection: the teacher and students found it to be a useful tool.
Students said that the clearness of the rubric helped them better
understand the parameters of the assignment. The teacher stated
that it made grading the presentations much easier. She will
continue to use rubrics because they offer good guidelines before
the assignmentand help to maintain transparency and objectivity
during the grading process.
BER.FEMELLN—TVIEMRISIDOY—ILIELTEF
fliLTLS, FERIL—T)vIIZE>TILET—Lav Dk
REENARETHHY SO RBEOHMEEEN LB TE
feEilfiRtz, BBITESTETILELT—2avE5HEiT 5 LT
W=DV IBNRERITIDERE T, Fo, REDHARSAY
DAL CFHEBIE E DERAU R UERMEEERT SN
TEHEND, §HREL—TVVIEREERT S~ 1=,

1

FHHD) Sample Rubric from a Psychology Course

3 5 Seore

T
(Termatants

e

e
e o
[ormaicn e ocs Vore[inen
e TR by
s s
ot
emerouion
[resroniens ey antsomomn
.
ot
ot

[inciar.

| formationisunique.

Erpertie

lquetin. ascauestiors.

nclude i ems

el

[necahe

e subjctve or
[biectiveperspective Jpespectve

PDCA: ACTION —wnhatWe will Do
——~—
SRITOICE
 Continue to study the effect of rubrics on student and faculty
communication, especially related to institutional, course, and
personal goals
REFE B FEBAAOBRICEHES ¥ ELHBNII2=y
—2avITOWTOL—T Yo DHRIZET 2T OME
 Continue to evaluate faculty use of rubrics
HEDL—T VI ERITONTOFHEO#EE
* Assess effect of rubrics on student understanding, communication,
and satisfaction

BEQERN. 2Za=H—Lav kN HREISOVTOIL—
POPZIOE L Yok
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M.
PDCA: ACTION —what we will Do
DS —
SHITOC
* We are working on the institutional rubric to achieve more
clarity and emphasis on active learning and critical thinking
outcomes
PEREOARILISE DT IT1T-5—=27E0)F

12X T DELRLHAEIERVERER DL,
EFL—TVIEBETD

« In the next stage we will apply the rubric to the objectives
of the Critical Thinking, Active Learning and e-Portfolio
Working Groups
ROBET, HEI—FV T - JIL—TOERICELETH
HHBEE T HIEEICAS
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Active Learning
through
Student Engagement &
Total Participation
Techniques

Active Learning Workshop 2016

Julia Christmas
Miyazaki International College

Active Learning—Key Idea I

eL_earning is Clear & Engaging
»>Qutcomes/goals/expectations
are clear. (Can—do/Rubrics)
»Students are engaged with each
other, with the learning process,
and with the content.

Key Idea [[—Co—construction &
Safety

» Learning is co—constructed and empowering.

» Co—construction means learning is hot a
one—way street. Students learn from each
other, from me and I learn from them as
well.

> Learning occurs, as often as possible, in a
student—centered environment. The
classroom a safe place for discussion and
idea exchange.

Key Idea III-Empowerment

e Students feel powerful because they can
see what they can do, understand where
they need to make progress and know they
can get help with what they can’t do yet.
(Because teachers use can—do lists and
rubrics).

e Empowerment means students learn to
value their own potential by looking at what
they have already accomplished and
helping them to make goals for their future.

Critical Thinking Connects with
Engagement & Participation

Higher-Order Thinking
3 4
High Cognition/Low Participation High Cognition/High Participation
_ Low Participation High Participation
1 2

Low Cognition/Low Participation Low Cognition/High Participation

Lower-Order Thinking

Source: Himmele, P., & Himmele, W. (2011). Total participation techniques:
Making every student an active learner. Alexandria, VA: ASCD.

Engagement Model of Active

Learning

[The engagement model] “is aimed at helping
you visualize the relationship between total
participation and higher—order thinking in your
classroom. Evidence of learning will occur when
students are actively participating and
developing higher—order thinking, as is the case
when activities fit into Quadrant 4 in the model.
Although all of the quadrants may reflect
important aspects of your teaching, be sure to
shift back to Quadrant 4 throughout your lesson
to allow students to process and interact
regarding the learning.”

(Himmele & Himmele, 2011, p. 14)
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Next up: Workshop Style

Let’ s try some Active

Learning, Engagement

classroom activities

«1. With “Talk & Chalk”

¢ 2. Total Participation
Techniques

«3. Active Learning
Engagement Activities

Active Engagement with “talk &
chalk”

e 1. Teacher talks (lecture/explanation)
e 2. Pair, janken, winner shares
> Pause for “processing & digestion”
> Teach students to pause as they read too.
Expanded for more skills
e 1. Teacher talks e.g. comparatives & superlatives
(Tokyo Tower/Sky Tree/Eiffel Tower)
e 2. Solo write/do (e.g. with vocab. or grammar)
e 3. Pair, Janken,——winner shares (with their
partner & sometimes the whole class)

e 4. (optional) Change partners, Janken——winner
shares

Total Participation Techniques

« Assigning Roles (Everyone MUST speak)
(One example)

a. Students learn how to make questions on
a topic. (Food, sports, seasons, animals,
music, etc.)

b. Students memorize ways to agree and

disagree (e.g. “I agree because ", “Me
too, because**” or “I disagree
because--”

c. MODEL-Then, put students in groups
and assign roles (write on board)

Roles continued—Hot Seat Game

AIMS: Question Making, Listening skills & 2—-way
communication skills practice, agreeing and disagreeing
with reasons practice

Activity: Hot seat (Role 1 person is “in the hot seat)

o Plan: (This assumes that students can make questions,
agree & disagree using because)

1. Generate possible topics on board and make groups of 4.
2. Use one strong group to model roles in front of class.
3. Use Janken to assign roles, or pass out numbers.

* Role 1 is the winner at Janken.
» Draw a diagram on the board to illustrate as necessary.
» Roles rotate clockwise four times.

Roles—Hot Seat game (Model)

e Topics: Food, Seasons, Sports

HOT SEAT MISSIONS:

* Role 1: Choose the topic —and answer Role 2
person’ s question, etc.

* Role 2: Ask 1 question about the topic to the Role
1 person

« Role 3: Agree or disagree (using “because”) with
the Role 1 person

 Role 4: Ask a related (follow—up) question to the
Role 1 person & React to the answer using
agree/disagree and because.

Janken Role 2
winner
(Role 1)

First
Janken winner
Role 4

Role 1

‘ Role 4 ‘

Role 3 ‘

Role 3 ‘ ‘ Role 2 ‘

First  time Role 4 First  time Role 3
Janken winner Janken winner
Role 3 Role 2

HOT SEAT MISSIONS: (Make sure these are clear by modelin,

Role 1: Choose the topic —and answer Role 2 person’ s question, etc.
Role 2: Ask 1 question about the topic to the Role 1 person

Role 3: Agree or disagree (using “because”) with the Role 1 person
Role 4: Ask a related (follow—up) question to the Role 1 person & React
to the answer using agree/disagree and because.
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Missions can change: Next up:

¢ Role: “How about you?” (encourages silent
group members)

¢ Role: Grammar assistant & Timekeeper

* Role: Question Writer

e Role: Dictionary/Fact Checker

e Role: Agree—er (must always agree)

e Role: Disagree—er (must always disagree)

e Role: The Questioner “Where did you get
your information?” “Could you offer more
details?” “How is that supported by the
reading?”

¢ 3. Active Learning
Engagement Activities

Active Engagement with 4 skills

Activity Packet 1-Dictogloss

1. Dictogloss —Sani Brown (Packet Activity
1)
2. Jigsaws (Packet Activity 2)

a) J.K. Rowling, Malala, (Timeline & Key
words)
b) b) Shichi-Go-San, Kyari-Pamyu-—
Pamyu (Keyword maps)
3. Interview and share (Packet Activity 3)

What it looks like 2

. '(could use googledocs)

What it looks like 1---

rd

Mow e is 7(7;4 in e wporld ronking {-le is gt Fonns Playerf
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( The Takeaway

1) “What do I want my students to be able to

2)

3)

4)

DO?” “Is this clear to me? Them?”

“How can I make my teaching more
engaging?” (Interesting/relevant/Ss are
DOING it—more skills are involved)
“How can I change my teaching to help
more students learn?”

“How can I get them to realize and also
SHOW me that they are learning?”

2

Thank. you

Please contact me if you have
questions:

jchristm@sky.miyazaki—mic.ac jp
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Progress Toward Miyazaki International College’s AP Objectives A

Benjamin A. Peters, Vice President

Miyazaki International College

Miyazaki International College (MIC) continues to make progress toward
achieving its AP objectives of improving both Active Learning and the Visualization of
Learning Outcomes. During the 2016-2017 academic year, MIC’s AP Working Groups’
activities centered on analyzing active learning, assessing critical thinking skills, and
improving the visualization of student progress through e-Portfolios rubrics. This is a

brief overview of some of our tangible achievements.

After observing and measuring active learning activity at MIC, the Active
Learning Working Group (ALWG) reported on the group’s classification of active learning
activities and the results of research conducted on faculty and students. The ALWG
classifies active learning activities with two measures. One is classification of activities
as “outward” (interpersonal strategies) or “inward” (intrapersonal strategies), and the
other is classification of activities as “prepared” (prepared or rehearsed strategies) or
“extemporaneous” (impromptu strategies). The ALWG’s research shows that the most
frequent active learning activities employed by MIC faculty are outward and
extemporaneous, for example informal debates. The second most frequent are inward and
prepared, for example writing one’s reaction to a text. One important finding of their
research into students’ views of their own participation is that 95% of students report that
they persist with challenging learning activities even when they do not first succeed. I
believe this reflects the cultivation of the students’ diligence and their strong

determination to succeed.

This year, the Critical Thinking Working Group (CTWG) designed and
administered a pilot critical thinking test. The practice and mastery of critical thinking
through active learning has been a core educational objective of MIC since its founding.
Through the AP project the CTWG aims to evaluate students’ progress in mastering
critical thinking skills and create a test instrument that helps to visualize those learning

outcomes. The CTWG reported on the design of MIC’s Critical Thinking Test, including



the kinds of CT skills it measures, the test format, and the results of a pilot test
administered to first-, third-, and fourth-year MIC students in the fall of 2016. Taking
into account the preliminary results, the CTWG will refine the test instrument and begin

official testing of CT skills in the next academic year.

The e-Portfolio Working Group (ePWG) developed criteria for student e-Portfolio
submissions and their assessment. The MIC portfolio system, which employs the Mahara
platform, is intended to guide students in the visualization of outcomes of active learning
across the four years of college. The ePWG has directed the phase-in of the e-Portfolio,
including its inclusion in core SILA first-year courses and the study abroad program. All
first-year students in the required ICT, Introduction to Liberal Arts, and Introduction to
Global Citizenship courses as well as all second-year students completing study abroad

now submit assignments through their e-Portfolios on the Mahara platform.

After research and faculty consultation this year, Rubric Working Group (RWG)
developed an institution-wide rubric, and all classes are currently using rubric-based
syllabi. The purpose of including a rubric in course syllabi is to help students understand
the learning objectives related to the college’s Diploma Policy and to track their progress
toward achieving the objectives. MIC faculty members may amend and supplement the
institution-wide rubric, and the RWG has surveyed them on the results of such usage to

continue to improve the institution-wide rubric.

From the beginning of Miyazaki International College’s AP project in 2014, it has
been a faculty-led initiative. Currently more than one-third of MIC faculty members are
on an AP Working Group, and the college has several staff members with assigned roles
in the project, including two professional staff in the AP Office. MIC has made steady
progress toward achieving its AP project objectives thanks to the dedicated efforts of
everyone involved. Now that the Working Groups have finished the steps outlined in the
first three years of the AP plan, they are moving toward increased coordination and

further integration of their aims.



vVI. SEEH

1. MIC-AP —a—X L4 —

B EREAE

Miyazaki International College

1

Miyazaki Intemational College

ICARINEWS LETTER

Newsletter of MIC-AP

ZERFESORRANL
APRABERRTOT L

School Year 2016 (March, 2017)

CONTENTS
e 2016-2017 Project Summary e Active Learning Symposium
e Working Group Highlight :MIC Critical Thinking Test

Issued by the e-Portfolio Center
Miyazaki International College
1405 Kano, Kiyotake,
Miyazaki 889-1605, Japan

2016-1017 Project Summary

The Acceleration Program for University Education Rebuilding
(AP) project at MIC completed its third year. Starting in April,
20186, rubric-based syllabi started to be incorporated into the
School of International Liberal Arts (SILA) and data were
collected to understand faculty use of rubric-based syllabi and
identify their strengths and weaknesses. In May, MIC’s own
critical thinking test (MICCAT) started to be developed and its
first edition was created. This pilot edition of MICCAT was
administered to SILA students to examine its effectiveness. The
AL Working Group held two FD seminars, in addition to a
presentation and a workshop that were held at the AL
symposium. Following on from the last year, e-Portfolio
orientations were held several times so that MIC students can
make effective use of e-Portfolio. All the AP activities were
fruitful, leading to further advancement of the AP project.

Miyazaki International College (MIC) held its
2016 Active Learning Symposium in Odaiba,
Tokyo on Saturday, November 12th. Vice
President, Dr.Peters, opened the symposium
with an explanation and overview of the MIC-AP
project. Professor Anne Howard and Lecturer
Cathrine-Mette Mork, representatives of the
Active Learning Working Group (ALWG), led the
keynote session entitled, “Measuring Active =
Learning Activity at MIC". They reported on the :
group’s classification of active learning activities and the
results of research conducted on faculty and students.
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Lecturer Christopher Johnson, a representative of the Critical
Thinking Working Group, reported on the group’s progress in
designing and administering an original critical thinking test.
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MIC-AP Goals
Theme | : Active Learning (AL)

1. To identify and categorize AL teaching
strategies in use at MIC, and determine
effective AL teaching practices

. To create AL program to improve English
skills

Theme Il : Visualization of Learning Outcomes

1. To develop critical thinking assessment tool

. To establish a PDCA cycle of learning by
introducing rubric-based syllabi

. To visualize learning outcomes through e-

Portfolio

Orientation for faculty and students

What is the e-Portfolio? e-R—kI#UA&lE?
= BREEFEADF)I T—Pay

/‘1
Associate Professor Anderson Passos from e-Portfolio
Working Group (ePWG) led a session on visualizing
outcomes of active learning with e-Portfolios. He
showed examples of students’ e-Portfolio pages and
explained the phase-in of the e-Portfolio, including its
inclusion in core courses and the study abroad
program.

» -~ J
The final session was an active learning workshop
led by Professor Julia Christmas, who taught the
participants about different AL techniques by which
to engage students in the learning process.
Participants came not only from the Kanto area, but
also from a farther field, such as Hokkaido. During
the Q&A session, the participants actively asked
questions and expressed their opinions, which gave
important feedback on our AP project.



@Working Group Activity Highlight :Developing MIC Critical Thinking Test

MICCAT First Edition
Based on MIC’s experiences of
administering the Critical Thinking
Assessment test developed by
Tennessee Technological
University, the CTWG started to
develop MICCAT. The critical
thinking skills to be assessed were
identified, and then the first edition
of MICCAT with items targeting
those skills was created.

MIC Students Taking MICCAT

- 7
Subskills by Grades
Identifying Relevant 6
Information
5
; Evaluating Reliability of 2
Reduction Information Su
2
:
23
[
2
Application & Cvaluation Methods & Strategy 2
1 i
= i |
Perspectival Thinking. Categorical Thinking 4567

Initial Administration

The first edition of MICCAT was
administered to SILA 1st, 3rd, and
4th year students to examine its
effectiveness and identify areas for
improvement. MICCAT consists of
26 questions, targeting different
critical thinking skills such as
inductive and deductive reasoning,
thinking through different
perspectives, and identifying
relevant information. MICCAT was
created in English, and English
proficiency is likely to influence the
test results. One goal is to modify
MICCAT so that it can accurately
and reliability measure critical
thinking skills.

MICCAT First Edition Outcomes

Figure 4

CT Pilot Test - Distribution of Results (all Years)
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D 1t Year (v=50)
51 31d Year (n=23)
B2 4h Year (n=23)

Total Test Score

2017- 2018 AP Plan \
Deliver Second CT Pilot Test

Create Goals of Collaboration among WGs
Tablet & e-Portfolio Crientation for students
FD on Use of the Institutional Rubric

FD on Active Learning

Modification of the Institutional Rubric
Deliver Third CT Pilot Test

FD on Integration of Rubric into e-Portfolio
2017 Active Learning Symposium

FD on Development/Outcomes of MICCAT
Analysis of WG Activities

)

22

[ 2016-17 AP Major Activities\ /
Apr Rubric-based syllabi incorporated into SILA Apr~
May~  Development of MICCAT first edition
Jun Tablet & e-Portfolio Orientation for Students May

1st FD on Active Learning
July Administered questionnaires from each WG
Oct MICCAT Pilot Test Jun~
Nov 2016 Active Learning Symposium Oct
2nd FD on Active Learning Nov
Dec FD on Development/Outcomes of MICCAT Dec
Jan e-Portfolio Orientation for End-of-Year Page Jan~
Jan~  Analysis of WG activities Mar
2016 External Evaluation Committee

2017 External Evaluation Committee J
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