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Group Members : Gregory Dunne ( ), Cathrine Mork, Anne Howard,
Aya Kasai, Haruko Aito

Summary of Working Group Activity this year

Activities 2016 -17
The study group embarked on surveying teachers and students with reg  ard to active
learning practice on campus. This was done as a means of acquiring information and data on
how often particular strategies were being used in and out of class. This research followed
upon our earlier work of building an index of active learni  ng strategies in use at MIC and then
categorizing them into readily understood heuristic matrix. The ongoing survey work on the
teachers and students is continuing as we gather more information on which strategies are
being used, how often they are being u sed and in which classes they are being used. It is
thought that this information will allow us to eventually determine which strategies
constitute Obest practicesdé in active | earning at
building of a documentati on system, which was earlier considered as a means of determining
Obest practices. 6 The group feels that he surveys
the needed information. Much of the year has been spent in designing and implementing the
surveys.
In October, the study group presented an FD on campus and informed the faculty of
their work, past, present and future. In Nov, the group presented their preliminary findings
at the AP Active Learning symposium in Tokyo. In Feb, Professor Mork travelled to Kumamoto
to speak about categorization of active learning strategies at Sojo University Teaching and
Learning Forum: Conference on O0Act iAvthe ehdechtheni ng i n

semester fall semester in February, both teachers and student  surveys were conducted.

2016 4 2017 3
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Plan for Next Year:

Plan 2017-18

Going forward next year, the study group intends to d evelop and refine its survey
practice related to active learning. This will entail more surveying of both teachers and
students. The goal is to acquire a significant amount of data on the use of active learning
strategies in the classroom as reported by te achers and to also collect data on the students to
ascertain to what degree they are aware of the strategies being used. It is thought that this
frequency of use determination will aid the study group significantly in determining which
active learning stra tegies in use at MIC constitute best practice.

In addition to the ongoing survey work, the study group intends to work more closely
with the study group on critical thinking in order to more clearly draw out the relationship
between active learning and the development of critical thinking skills. We would like to
determine which active learning strategies are most beneficial within specific disciplines for

the development of critical thinking skills.

2017-18
AL
AL
AL

AL
AL CT
ALWG CT
CT AL



How to Achieve the Final Goal of your WG

Vision 2018 -2020

In 2018, we will have ample data (from our surveys), reflecti  ve of the active learning
strategies in use at MIC and their frequency of use within specific disciplines. Armed with
this data we wil/ be able to determine active
disciplines. We may also be able to determine whic h strategies the students themselves feel
to be most desirable and effective in helping to develop their critical thinking skills. We
envision the development of a website or data base that will house lessons plans that
incorporate best practices in active learning strategies to be easily accessed by both MIC
faculty and by instructors teaching at other colleges and university in Japan. This will
significantly enhance visibility of best practices in active leaning at MIC. In 2018 and 2019,
we will be workin g more closely with the study group on critical thinking. We will work to

more fully clarify the relationship between active learning and the development of critical

thinking skills.
2018-2020
2018 AL AL
AL CT
AL ALWG
AL
AL

2018 2019 CT AL CT



WG

List of AP -related Faculty Development AP FD
FD1
Date June 9, 2016

Number of participants

12

Title Enhancing Active Learning Tool Kit: Using Drama in Classroom,
By Dr. Aya Kasai
Purpose To develop facultyds range ang(

strategies that they may wish to consider using in their
classrooms.

Content of FD

Drama is frequently used in MIC classes to facilitate active
learning. Dr. Kasai share drama warm -up exercises from drama
therapy, theatre of the oppressed and playback theatre that
enhance learning, fun and care in classrooms.

FD

Result of FD The faculty participated actively in this workshop and learned
how to adapt and ap ply this strategy in their varied classes.

FD2

Date October, 24th, 2016

Number of participants 13

Title Defining 0OBest Practicesbod i n

provisional summary of 0 ngoing observations and conversations
regarding the use of active learning teaching strategies. By Dr.

Gregory Dunne




Purpose

Knowledge on research and educational methods a re shared
among faculty members and systematization of best practices is

promoted.

Content of FD

1. AP Grant Background: What it is ? And how
Lear ni ngvolved irs thei grant. (Increased Visible of
Active Learning Strategies)

2. How the Study Group has a pproached the Challenge and
Progress Made.

3. Future Directions

1 AP AP AP
2. ALWG
3.
Result of FD Faculty informed and updated on the ¢ urrent research and future
direction of the study groupds
AP ALWG
List of Other Presentations, excluding FD. FD
1
Date November 12, 2017
Conference AP Active Learning Symposium, Tokyo

Nameé& Location

Title AP Active Learning Symposium
Active Learning Working Group Presentation
Content The presentation took the form of a yearly report and update as to the

activities of the study group on Active Learning an d how those
activities could be of use to other colleges and universities. In brief, the
groups continued work on documenting best practices in active
learning strategies were shared. Chief among our activities have been
the surveying of teachers and stude nts as to which strategies have
been used within classes and the building of a matrix which categories

how various strategies are used and for what purpose.




ALWG

2
Date February 4 th, 2017
Conference Active Learning in a Globalized World,

Name& Location

Sojo University Teaching and Learning Forum
Kumamoto

Active Learning in a
Globalized World

Title Heuristic for Categorizing Active Learning Teaching Strategie s
AL
Content As part of its project with MEXTZ(

the Miyazaki International College Active Learning Working Group
(MIC ALWG) compiled and defined a list of over 30 of what we have
come to term Active Le arning Teaching Strategies. (ALTSs). These
strategies are essentially the teaching techniques that instructors
employ in their classes to engage students in the learning process,
encouraging them actively interact with the materials, the instructor,

and each other and employ various levels of critical thinking. The list
was compiled by researching strategies used at several American
universities and through class observations and interviews with
teaching faculty at MIC. The ALWG decided to organize the stra  tegies
in a logical fashion in hopes of determining how the AL strategies differ
from each other, and how much of what kinds of activities are currently
being employed at MIC. The groupd
heuristic that may be of use to other institutions wishing to clarify

their educatorsé6 preferred practi

poster presented includes a visua
groupds compil ation of ALTSGSs w
interested.

AP ALWG 30

AL




ALWG AL AL
AL
AL

AL

List of Data Collection Activity (Survey, Observation, Interview, etc.)

Data Collecti on 1.

Date

July 25, 2016

Purpose

The teacher questionnaire (a pilot) was conducted to ascertain which
active learning strategies instructors are using.
AL

Data Collection

Questionnaire (electronic)

Method
Characteristics of | 23 of 29 potential respondents from the School of International
participants Liberal Arts completed the survey
23
Major Findings All of the strategies listed in the questionnaire were chosen by at least
one teacher. At the top of t he
reflection, 6 0interactive | ecwarlk
(Please use a|lo0Pause for refl ectastahobthewnatsictorss e d |
separate paper if |The mo st of ten used strategi €
needed) extemporaneousdé quadrant in our
used fell into oOinward extempor

reflective of some sort of bias in how we think about active learning,
but it m ay be indicative of how instructors want to spend their class

time A they may feel that it is a good opportu nity for students to

interact. Inward extemporaneous may simply not lend itself to many




things i when we are doing something alone which takes higher o rder

thinking skills, we may just need more time or preparation to do it.
Finally, teachers felt that completing the survey had enhanced their

awareness of these strategies, writing comments saying that it helped

them reflect on their practice or get new ideas.
1
opause for reflectio
0free di scogs bvmopdk 6
Pause for reflectioné
AL
AL
AL
AL
AL AL
Data Collection 2
Date July 25, 2016

STUDENT QUESTIONNAIRES

Purpose The purpose of the student questionnaires was to gain a fuller
understanding of student perceptions on the frequency of ALTS used
byinstruct ors as wel |l as their views
thinking as it related to that given course.

AL

Data Collection | Questionnaire (electronic)

Method

Characteristics  of

participants

A total of 165 students responded to the survey, surpassing

requirements for a valid sample size.




(Who and how

many)

A Selective Sampling approach was taken in the piloting. We
attempted to select students i n courses that were distributed among
language courses in the 1 st and 2nd years, team -taught CLIL courses
in the 1 st and 2nd years, and content -only courses taughtin the 3 r and
4t year. It was hoped that this sampling would give a good
representation of learner -driven activities occurring at MIC.

165

Major Findings

The teacher surveys showed that group discussions are done in many
kinds of classes, and this is reflected here as well, and we can see that
students actually participate in them. 36% said they participate every
day and an addition 17% participate at least once per week.

One of the surprising findings was the number of students  who said
they persist in challenging learning activities despite initial setbacks:
96.23 of the students. One third of the students (33.33%) said they do
this every day, and an additional 32% said they do this at least once
per week. Maybe we can say that students are aware of the cognitive
challenge in taking college courses in English, and even in their first
year theydve | earned to persist
is one of the strengths of our program, which we have uncovered

through thi s project

36 17 1
1 96
33
32 1
1
ALWG AP
1

t

Data Collection 3

Date

Feb.13, 2017




Purpose Instructor Survey
Data Collection | Questionnaire (electronic)
Method

Characteristics  of
partic ipants

19 ILA faculty members.
19

Major Findings

Analysis is in process

Data Collection 2

Date

Feb.7, 2017

Purpose The purpose of this survey was to follow up on an earlier piloted
version with a refined s urvey that could be administered to a larger
number of students. It was designed to gather student perceptions of
active learning in their classes: what strategies were used and which
strategies they felt to be effective.

Data Collection | 138 Students 138

Method

Characteristics of
participants
(Who

many)

and how

ILA students comprised of first, second, third, and fourt h year
students in classes that were team taught and single teacher taught
The surveys were administered among langua ge classes and content

classes.

Major Findings

Analysis is in process




List of any other activity (Training Received, Conference Attended)

Date

Description of Activity

June,

2016 t he

Forward.

journal at

Wa y

An Investigation

Publication of research article in Comparative Culture, the in
Ml C: niotédActive Liearning at MIG a Begirming and
Mc L-iddtté Mork. Ho v

Forward. 6 By Anne

: Comparative Culture

into Active Learning at MIC a Beginning and the Way

-house research

Active Learning in a Globalized World )}

S0]J0 University Teaching and Learning Forum 2017

T SiLc

. BIREPEAZF

~ Miyazaki International College

ACCELERATION PROGRAM

As part of the Accsieration Program for
University Rebuild (AP) grant received by
Miyazaki International College (MIC) from
Japan's Ministry of Education, Culture,
Sports, Science and Technelogy (MEXT}) in
2014, the Active Learning Working Group
(ALWG) was charged with investigating the
active learning (AL) practices of MIC faculty
over the next several years, in order to:
facilitate the growth of AL by giving the
MIC community a commen definition
share practices among differing
disciplines (MIC has a liberal arts
program featuring CLIL courses)
improve instructors’ overall teaching skills
Increase visibility of MIC's mission to
stakeholders in Japan, where knowledge
and practice of AL is not so widespread
{particularly in universities).

ACTIVE LEARNING DEFINED

Active leaming (AL) is an approach to
instruction in which students dynamically
engage with the material they study through
reading, writing, speaking, listening, and
reflecting. It stands in contrast to traditional
modes of instruction in which teachers do
most of the talking and students are
passive.

The philosophy of AL is at the core of the
MIC program, and asserts that academic
capability “... is achieved through
explorative activities that require students to
be actively engaged in reading, writing and
discussion as part of the process of problem
solving. Through this kind of active leaming,
students engage in the dynamic
development of higher-order thinking skills
that enable them to analyze, synthesize,
evaluate and create.”

Active Learning in a Globalized World

ACTIVE LEARNING TEACHING STRATEGIES (ALTSs)

An initial list of AL teaching strategies was made through informal conversations with instructors as well as checking
several US universities for the AL strategies that they use. This was followed by observations and subsequent interviews
to refine the list and possibly the strategies to critical thinking goals.

AL teaching strategies include activities or technigues that require students to be active through speaking, reading, writing,
and reflecting in addition to listening. The MIC AL Working Group has defined over 30 separate teaching strategies, and
has created an original, two-dimensional matrix into which these strategies can be categorized. We hope to be able to
draw conclusions about MIC preferred strategies and about which type of strategy is used for a certain critical thinking
goal or discipline by mapping tham anto the matrix below.

PREPARED

(strategies that allotted longer preparation or rehearsal time and involve
presenting to an audience or submitting work)

Category 1 Category 2

Category 3 Category 4

(intrapersonal strategies that are reflective,
mostly written, mostly individu:

(SIOUI0 LI UBWIBAIOAU] BAREDIINWLIOD
anjoAul 18y} SaiB3lens [euosiadiaiul)

EXTEMPORANEOUS

(strategies that are more impromptu, often in pair or small groups)

MIC’S CURRENT ALTSs, CATEGORIZED

CATEGORY 1: INWARD-PREPARED
Written Peer Review, Creative Writing, Self- Written
Journal Writing, Response/ Reaction Writing, Senior Thesis
CATEGORY 2: OUTWARD-PREPARED
Skits and Dramatic Productions, Formal Debates and Panel Discussions, Presentations and Reverse Presentations,
Creative Recitations, Surveys and Interviews, Peer Teaching
CATEGORY 3: INWARD-EXTEMPORANEOUS
Written Peer Review of Written Work, Pause for Reflection, Active Listening, Close Reading, Symbolized Paraphrases and
‘Summaries
CATEGORY 4: OUTWARD-EXTEMPORANEOUS

Lectures, Facili Di Froe Discussions, Case Studies, Role Plays and Impromptu Skits, Jigsaw
Activities, Oral Paraphrases and Summaries, Informal Debates, Group Work on Questions, Think-Pair-Share and Think-
Group-Share, Oral Peer Review of Written Work
ALTS IN ALL CATEGORIES
Cooperative Student Projects, Simulations and Experiments, Community Based Projects, Student-Created Assessment
Criteria

and Summaries, Feedback Survey/ Report,

AXWEPESSERINL
AFREBEMBETOY 54

ALWG GOALS

Complete:

+ identify and categorize AL teaching
sirategies in use at MIC
develop questionnaires for faculty and
students to access type and quantity of
AL and self-directed learning at MIC -
to be given at end of each semester

In progress:
determine AL “best” teaching practices
(through results of AL questicnnaires,
interviews, class observations)
share AL teaching practices via faculty
development seminars

Future action:
develop a documentation system for
ALTSs.
investigate the relationship between AL
and the development of critical thinking
skills
investigate further into active learning
practices from the student end

KEY REFERENCES

Center for Teaching and Learming, University of
Minnesota

it umn

hat

MIC Institutional Self-Study, Descriptive Analysis.
2003,p.2

AN Investigation into active leaming at MIC: the
beginning and the way forward
p s

CURRENT ALWG MEMBERS

Presented by Cathine-Mette Mork
(emorkggskymiyazaki-mic. ac )

Developed In conjunction with MIC facuity

‘Gregory Dunne, Anfie Howaed, Haruko Al Aya Kasai




Group Members : Chris topher Johnson , Benjamin Peters,
Yuko Matsumoto , James Furse

Summary o f Working Group Activity this year

Activities 2016 -17

A April - August 2016: Development of MIC Critical Thinking test. Determination of
core critical thinking skills to be assessed, and formulation of test questions by which
to assess those skills.

A July 2016: Presentation to President of Kansai International University on the
CTWG6s progress and devel opment s.

A August & October 2016: Pre-Pilot testing of MIC Critical Thinking test. Delivery of
pre-pilot tests on two occasions (to 3 and 4 2n d year students respectively), and
revision of test based on student feedback.

A October 2016: Delivery of pilot MIC Critical Thinking test to 50 1st year students and
47 3rd/4th year students.

A November 2016: Participation in MIC AL Symposium in Tokyo.
A October 8 December 2016: Assessment of results from pilot test.
A December 2016: FD Workshop informing MIC facul

an MIC CT test.

A January & February 2017: Determination of testing schedule for 2017 -2018;
refinement of analysis method s; research into available automated test evaluation
systems to be used for future testing.

2016 4 2017 3
A 4 8 MICCAT

MICCAT CT
A 7 CTWG
A 8 10 MICCAT

MICCAT

A 10 MICCAT 1 50 34 47
A 11

A 10 12 10



A 12 FD MICCAT

Plan for Next Year:
Plan 2017-18
A April 8 March: Collaborate with othe r AP groups (in particular ALWG)
As yet the CTWG has been working to develop the MIC CT test independently of other
AP working groups. However, since the purpose of the CT test is to evaluate the
devel opment of student sd cr i tcoucse lof theih degr&ei n g s ki
programmes, it is important that faculty are aware of the particular critical thinking
skills being tested, and can incorporate the teaching and evaluation of these skills into
their daily lesson planning and overall course design. T o this end, the CTWG must
collaborate with other AP working groups to ensure that the goals and content of the
CTWG are reflected in the activities of all other groups. This is particularly important
since the development of critical thinking skills consti  tutes the ultimate justification of
all other groups: active learning must be to the end of learning critical thinking; rubrics
must be to the end of assessing critical thinking; and e -portfolio must be to the end of
reflecting critical thinking. Beginning in January, the CTWG will begin to collaborate
more closely with the other APWGs to ensure this integrity of purpose. Doing so during
this period will also enable more informed budget requests to support more integrated
long-term planning.

A April 8 July: Review and Revise CT Pilot Test
Revision and improvement (as necessary) of the CT Pilot Test to be delivered in 2017 -2018.

A April: Deliver CT Second -year Pilot Test to 3rd year students.

In April 2017 the MIC CT second -year pilot test will be delivered to  3rd year students.

The majority of these students will have returned from Study Abroad, and will not have

written previous versions of the CT test. By testing 3rd year students (in addition to 1st

and 4th year students) as part of an overall test design th e CTWG will be able to gauge
studentsd progress in developing their critical
college programme.

A April & June: Assess and Analyze April CT Second -year Pilot Test (3rd year students)
Following delivery of the CT secondyear pilot test in April the results must be analyzed
and compiled with the results from previous CT Pilot tests to further establish the



reliability of test questions and/or to refine them as appropriate.

A July/August: Deliver CT Second -year Pilot Test to 1st year students

In July/August 2017 the MIC CT second -year pilot test will be delivered to 1st year
students. This will be the first time the incoming 2017 cohort will write the test, and will
provide a baseline for analysis of future development . By testing at the end of the first
semester (as opposed to at the beginning) we hope to minimize language comprehension
problems that would otherwise interfere with test results.

A August & October: Assess and Analyze CT Second-year Pilot Test (1st year s tudents)
Following delivery of the CT second -year pilot test in July/August the results must be
analyzed and compiled with the results from previous CT Pilot tests to further establish

the reliability of test questions and/or to refine them as appropriate.

A December: Deliver CT Second -year Pilot Test to 4th year students

In December 2017 the MIC CT second -year pilot test will be delivered to 4th year students.

This will be the last time that MIC students will write the MIC CT test, and will provide

the fina | data for analyzing development of students
test will be delivered in December so as to avoid conflicts with senior thesis work.

A January 8 March: Assess and Analyze CT Second -year Pilot Test (4th year students)
Following delivery of the CT second -year pilot test in October the results must be analyzed
and compiled with the results from the previous CT pilot tests to further establish the
reliability of test questions and/or to refine them as appropriate.

2017-18
A 4 ALWG
CTWG MICCAT MICCAT
CT MICCAT
CT
CTWG
CTWG
AL CT CT CT e-

A 4 MICCAT 2 3
3 MICCAT 3



A 4 6 MICCAT 2
MICCAT 2

A 7 8 1 MICCAT 2
MICCAT 1

A 8 10 MICCAT 2

1
A 12 4 MICCAT
4 MICCAT

12 1

Description of How to Achieve the Final Goal of your WG

Vision 2018 -2020

Full completion of pilot testing of MIC CT test with all appropriat e refinements,
and scheduling of regular ongoing testing of MIC students. Collaboration with other
APWGs to ensure core critical thinking skills are incorporated into Active Learning,
Rubrics, and the e -portfolio system.

2018-2020
MICCAT
MICCAT
e-



WG

List of AP -related Faculty Development : AP FD

FD1

Date December 8, 2016

Number of |7

participants

Title CTWG: Developments and Prospects

Purpose To provide an update on the working group & s r g
developments and to discuss its plans going forward.
CT

Content of FD The worksho p included a review of the MIC Ciritical Thinking
test and its pilot delivery in October 2016, analysis of its
results, and a discussion of how the core skills assessed by the
test might be incorporated into the activities of other AP
working groups.
MICCAT 2016
MICCAT

Result of FD The above was achieved.

List of Other Presentations, excluding FD FD

1

Date July 22, 2016

Conference Information session with the President of Kans ai International

Nameé& Location

University , Miyazaki International College

Title Development and Progress of the MIC AP CTWG
MICCAT
Content Presentation on the activitesof MIC 6 s AP CT WG

MICCAT




2

Date November 12, 2017

Conference MIC AL Symposium, Tokyo
Name& Location 2016

Title Developing Critical Thinking Assessment
MICCAT
Content Areview of t he CTWGH s develkng

assessment tool.

MICCAT

List of Data Collection Activity (Survey, Observation, Interview, etc.)

Data Collection 1

Date August 2, 2017

Purpose Togatheri nf or mati on and feedba
test.
MICCAT

Data Collection Method Pre-Pilot Test # 1, and post-test debriefing interviews
MICCAT

Characteristics of | 3 2 year students

participants 2

(Who and how many)

Major Findings Deter mination of problematic vocabulary on the CT test;

determination of ambiguities in questions and answers
on the CT test; determination of difficult grammatical
structures on the CT test; determination of perceived
difficulty of MIC CT test compared with TT U8 s
(delivered the previous year).

= =4 =4 =2

CT




Data Collection 2

Date

October 6, 2017

Purpose

feedba
Pre -Pilot Test #2 included revisions based on

Togatheri nf or mati on and
test.
feedback from students who wrote Pre -Pilot Test #1.

MICCAT

Data Collection Method

Pre-Pilot Test #2, and post -test debriefing interviews
MICCAT

Characteristics of | 4 2n year students

participants 2

(Who and how many)

Major Findings Determination of problematic vocabulary on the CT test;
determination of ambiguities in questions and answers
on the CT test; determination of difficult grammatical
structures on the CT test; determinat ion of perceived
di fficulty of MIC CT test
(delivered the previous year).

1

Data Collection 3

Date October 18 & 20, 2016

Purpose To gather preliminary data onthe reliability and validity
of the MIC CT test, and to revise the test accordingly.
MICCAT

Data Collection Method Pilot Test

Characteristics of | 50 1st year students 1

participants
(Who and how many)

47 31/4% year students

Major Findings

The number of students who took the test provided a
usefully large overall sample size. The overall pattern of
results from analysis supports the conclusion that there
are not any obvious problems with t he CT Pilot Test,




either in terms of design or difficulty for MIC students.
Distributions of scores for 1 st year, 3 year and 4t year
students were normal, and suggestive of a test that is
moderately difficult. These findings justify continuing to
admini ster the test with as few changes as possible to
enable deeper analysis.

MICCAT

MICCAT

CT Pilot Test - Distribution of Results (al

Number of Students

_— | i HL L H | LA

"1stYear: D= 0'.08'31,'p < n.é., Lillieforg -p<1
3rd Year: D=0.1153,p <n.s,, Lilliefors-p <1
4th Year: D=0.1344,p <n.s., Lillieforg-p <1

15tYear Skew 0.297,p = 0.38
39Year Skew 0.285, p = 0.56

/\ _ 4"Year Skew 0.428, p = 0.38

A
P

i

iRl 1l ~i i | M 1stYear (n=5

4 56 7 8 9101112131415161718192021222 3rd Year (n=z
4th Year (n=2
Total Test Score




Group M embers : (SILA) Debra Occhi , Anderson Passos,
Yukichi Shimizu; (SEDU) Adam Murray, Mai Sakakura

Summary of Working Group Activity  this year

Activities 2016 -17
Provided orientations for faculty and first year students in both departments
(initial orientation, Introto LA, and end  -of-year page orientation) second year SILA
(study abroad page) n.b., transforming the existing practice of study abroad
portfolio into e -portfolio format results in savings of materials and posta  ge while
allowing Study Abroad leader to view portfolio creation in process. | suggest this
might be something to show off in the report as it dovetails AP with existing
practices of the college
Created materials for SEDU end -of-year page criteria
Worked w ith new AP leader to develop e -portfolio center
Re-established roles/responsibilities according to AP grant with the successful
establishment of the e -Portfolio center
Through consultation with stakeholders, laid groundwork for development of SILA
3rd & 4t h year e-portfolio pages to enhance senior thesis process
Presented results of implementation and in -class case study at conferences and

symposium
2016-17
e_
2
e_
1

e_
AP e-

3 4 e-



Plan for Next Year :

Plan 2017-18
Provide orientations for faculty and students in both departments as needed (1s t,
2nd, 3rd year SILA and all years in SEDU)
Develop or improve existing orientation materials to support these orientations
Up to here is the extent of the AP plan for us
Explore & implement ways to better support faculty/courses that incorporate e -
portfolio (ICT, 1st year Intro to LA & Global Citizenship in SILA and whatever
SEDU may be doing to enhance integration)
Work with e -portfolio center to support development of new e -portfolio criteria.

2017-18

e- ICT

Vision 2018-2020

The final goal is campus -wide implementation for e -portfolio use by all students
for visualization of active learning outcomes. The e -portfolio system is already set up to
support creation and assessment of e vidence-based portfolios using rubrics as specified in
the AP grant. The WG must continue orientation and outreach activities to support students
and faculty, in cooperation with the e -portfolio center activities, to achieve these goals. We

will continue u sing the PDCA cycle to improve our efforts.

2018-2020



List of AP -related Faculty Development AP FD
FD1
Date 8 April 2016
Number of participants 2

Title e-Portfolio orientation: A follow -through on the first steps of
Mahara presented in September 2015
e-
2015 9
Purpose Teach how to use the e -portfolio system

e-

Content of FD

See materials from 2015 & orientation Moodle course
Hands -on portfolio creation, Q & A
e_

Result of FD

Faculty learned basics of e -portfolio system
e_

Student orientation

Date

22 April 2016 SILA first years, 8 July 2016 SEDU first years

Number of participants

28

Title e-Portfolio orientation e-
Purpose Teach how to use the e -portfolio system
e-
Content See materials from 2015
Hands -on portfolio creation, Q & A
Result Students learned basics of e -portfolio system

e_

Student Orientation

Date

23 June 2016

Number of participants

32

Title

e-Portfolio orientation for SILA 2
2 e-

nd years




Purpose

To create a page collection for the Study Abroad portfolio

Content

Hands -on portfolio creation, Q & A

Result

Students created a page collection for the Study Abroad portfolio
and submitted secret URLs by email to Occhi, who replied with
editing suggestions and shared the URLs with Nishimura and

Ozeki for assessment purposes.

URL

Student Orientation

Date

11 Jan 2017 (18th, 19th, 20t and 23rd for small group or individual

session)

Number of participants

34

Title e-Portfolio orientation for EDU students: End  -of-year Page
1
Purpose To create an end-of-year page for 1st year EDU
1
Content Hands -on portfolio creation, Q & A
Result Students created a Mahara page for an EDU 1 st year end-of-year

page and submitted secret URLs by email to O zeki, who gave
them feedback on their page using a rubric.

1 1

URL

Student Orientation

Date

13 & 17 Jan 2017 (20, 23, 24, and 25 for small group or individual

session)

Number of participants

55

Title e-Portfolio orientation for SILA students: End  -of-year Page
1

Purpose To create an end-of-year page for 1st year SILA
1

Content Hands -on portfolio creation, Q & A




Result Students created a Mahara page for a SILA 1 st year end-of-year
page and submitted secret URLs through Moodle to O zeki, who
gave them feedback on their page

1 1

URL

List of Other Presentations, excludingF D. FD

1
Date 21 May 2016
Conference JALT (Japan Association of Language Teachers) PANSIG
Nameé& Location | Meio University, Nago, Okinawa
(JALT) (SIG)

Title Implementing e -Portfolios for Reflective Learning: t he early stages

e-
Content Poster presentation (2015 symposium posters) and one -on-one

discussion
1 1

2
Date 4 June 2016
Conference 3rd Annual Conference on Global Higher Educ ation

Nameé& Location | Lakeland College, Tokyo
3

Title Benefits and challenges in the campus -wide introduction of an e-
portfolio system: a PDCA -based analysis of the first year (Occhi)

e-

PDCA

A case study of e-Portfolio implementation in and out of the classroom

(Passos) e-

Content https://youtu.be/PzDG9DvGILY?t=19m18s

Content https://youtu.be/PzDG9DvVGILY



https://youtu.be/PzDG9DvGlLY?t=19m18s
https://youtu.be/PzDG9DvGlLY

List of Data Collection Activity (Survey, Observation, Interview, etc.)

Data Collection 1

Date

First semester

Purpose

Studentds portfolio pages
e_

Data Collection Method

Retrieve students course pages from Mahara

Characteristics of
participants
(Who and how many)

All first year students  who are enrolled in the man datory
Introduction to ICT class had their course pages analyzed
ICT 1

Major Findings

(Please use a separate paper
if needed)

The Intro to ICT course tried to address the need of
orienting students on e -Portfolio page creati on by having
explanations delivered in class on how to create their pages.
By looking at the final product, it is easy to see that
students who asked questions outside classroom had better
pages. This suggests that class orientation was not as
effective as we thought.

ICT e-

Data Collection 2

Date

First semester

Purpose

Studentd s portfolio pages

e-

Data Collection Method

Retrieve students course pages from Mahara

Characteristics of
participants

(Who and how many)

All first year students who are enrolled in the mandatory

Intro to L.A. class had their course pages analyzed

1

Major Findings

Instructors did not understand well the process of page

creation and many students did not complete the




assignment due to instructors not enforcing it.

e-

Data Collection 3

Date Second semester
Purpose Studentds portfolio pages
e_

Data Collection Method

Retrieve students course pages from Mahara

Charact eristics
participants
(Who and how many)

of

All first year students  who are enrolled in the mandatory
Intro to Global Citizenship class had their course pages
analyzed

1

Major Findings

Most students creat ed great pages with all the content
required by the instructors. In addition, many pages have
evidence of active learning (by describing what students did
or how they got information), as well as critical thinking (by
explaining their thoughts and conclusions o n things that
were not explained in class).
We believe the success of this data collection was due to:
(1) To address problems from data collection 1, a model of
the page was posted in the course Moodle page as well
as a video showing how to build the page ste p-by-step.
(2) Due to reluctance of some instructors to use the e -
Portfolio system, one member of the e -Portfolio WG was
in charge of making sure that students knew and

completed the e-Portfolio component of the course.

@)




(2)e-

e_
e-
Data Collecti on 4
Date Second Semester
Purpose Studentds portfolio pages

e-

Data Collection Method

Retrieve students course pages from Mahara

Characteristics of | SILA 1 st Year Students EDU 1 st Year Students
participants 1 1
(Who and how many)
Major Findings 1
1
ICT
1
39
1
1 1
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Reflective Writing

1. The sosial science paper | put on this page shows evidence of my developed liberal arts becauce thinking about connection between climate change and phycology. The
humanities paper show evidence for my developed critical thinking because thinking about difference and similary between two things. My Mahara page that | created in ICT
class show my developed of critical thinking skills to environmental issues.

2. To study at MIC is sometimes hard for me but | could study hard with my friends. My goal in first year student is to increase my English level. I think that | could become

reality but | need more English skills.

3. In my second year, | will go to study abroad. | want to communicate with foreign people by using English more naturally. | don't have enogh grammer skill so | want to study

grammer more.

2. Goals and Plans

My career choice is a flight attendant. I study English
hard to get high score in TOEIC. And also | study hard
in all class. My goal are to get more than 860 on TOEIC
by the end of third year and to be a flight attendant by
graduation.

3. Active Learning

In addition to attending classes, | study for TOEIC when
I ride a bus to go to school every day. And also | want
to be able to speak Korean so | study Korean by
reading text and listeing Korean CD.

1-A General Science Assignment

Here is a link to the Mahara page | created in ICT class.

http://portfolio.miyazaki-mic.ac.jp/mahara/view/view.php?t=0ABQIRNSXW8visjrD2cK

1-B Social Science Paper

+  Automatic Zoom *

Climate Change
“How Psychology can help Climate Change”

Climate Change

Climate change is the difference in the Earth’s global climate or in regional
climates over time.
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£ Previous page

Area Studies

Tags: SA 2nd year
On this page | wil upload materials for my SA portfolio.

The Homosexual

There is a country where even Japanese citizens
can marry formally as a same-sex couple. It is Canada.
Ten years has passed since same-sex marriage was
legalized in the whole land of Canada. Canada was the
fourth country in the world to approve same-sex
marriage It is said that Canada is understanding and
kind to homosexuals.

Many same-sex couples from all over the world where
same-sex marriage was not allowed, including the
United States, visited Canada and held a wedding
ceremony in those days. This is because in Canada,
people besides Canadian can marry regardless of being
aman or awoman.

It is sure that same-sex marriage is accepted in Canada
rather than Japan. Therefore, it is sure that there is still
the sense of discrimination. Vancouver is the city that is
very kind and friendly to gays. The gay pride parade is
held every year and also Vancouver is the city where is

Collection: Stusy Abroad Portfolio

Navigate to page: | You are on page 3/3 v

Remembrance Day

Today is November 11, which is the Canadian
Remembrance Day. Remembrance Day is the
anniversary of the official end of World War | on
November 11, 1918. It is a national holiday.

Many people died and were injured during the
war, so Remembrance Day is the day to rememeber
those who died in war conflicts since World War I. |
often see many people who wear artificial red poppies
on their clothes close to Remembrance Day regardless
of age. This artificial poppy is the symbol of
Remembrance Day. The origin of the poppy symbol is a
poem by John McCrae, a soldier who fought in World
War I. According to his poem, after a battle was over in
Flanders, which was a fierce battlefield, many red
poppies seemed to bloom to fill up the battlefield. In
Canada, one out of two people wear artificial poppies
on their left breast. In addition, | often see people who
had a donation box at shopping mall or everywhere in
downtown. This money is usually spent on veterans.

Personality of Canadians

When | encountered Canadians, | found various
characteristics of Canadians. Furthermore, | can find a
lot of good parts that are uncommon for Japanese. It
seems that people in Canada tend to say their opinion
directly and people are assertive.

At first, seen from a Japanese perspective, they do not
have a sense of reserve or hesitation, so people in
Canada express their feeling directly. People in Canada
make clear their true intention and what they say in
public and clarify their opinion like their favorites and
not so favorite ones. On the other hand, people in
Japan don't say yes or no clearly. Also people in Japan
have a character such as reading the atmosphere of a
place and have a tendency to align themselves with the
opinions of those around. People sometimes endure
that they want to say, or control their emotion and
endure a thing that they want. Words show the
Japanese way of thinking. I think it is important for
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Group Members Katherine Bishop , Julia Christmas
Koji Watanabe , Lloyd Walker

Summary of Working Group Activity this year

28-29

11

Faculty Rubric Evaluation/Use 2016 9

2016 9
MIC
6 56%
44%
50
67
67 66
61
MIC
1 37 2 30 3 15 4 21
Critical Thinking ( )
Advanced Communication Proficiency ( ) Global
Perspectives ( ) English Language Ability ( ) Japanese Language
Ability Advanced ( ) Proficient
( ) Developing ( ) Emerging ( ) No Attempt(

) 5



0% 20% 40% G60% 80% 100%

Critical Thinking 2o % sen o
Advanced Communication Skill IS s 7ol
Global Perspectives L L e 7 3
English Lanuguage Skills | ESEENIESS e e
Japanese Language Skils | ESERNRISER S iz

B Advanced H Proficient B Developing W Emerging B No Attempt

45 55 Advanced
Proficient Critical Thinking
20% Advanced Emerging No Attempt
13 Advanced Communication Skill 11 Advanced
Proficient ~ Developing 79 Global Perspectives English
Language Skills Japanese Language Skills
Advanced 10 Proficient Developing



Plan for Next Year:
Plan 2017-18
Plan institutional visits

Description: Investigate and visit other AP and non - AP institutions using rubrics AP

Expected Results: Develop collaborative networks, gather information to improve MIC
program a nd disseminate information where appropriate.

Collate and analyze data from second surveys 2
Description: Analyze data from surveys conducted at end of March 2017 in both departments.
2017 3
Expected Results: Better understanding of ILA and EDU student and faculty rubric needs
and usage.

Faculty Development Seminars on Use of the Institutional Rubric
FD
Description: F D to develop greater consensus among faculty on how to use and rubrics for
institutional assessment and individual course assessment.

Expected Results: Improve and deepen understanding and use of rubrics; modificatio  n of
rubrics based on faculty and student needs.

Continued institutional rubric modification
Description: Modify rubrics based on results of surveys and outcomes of FD activities.
FD
Expected Results: Develop a more up -to-date rubric that better represents the revisions in
the Curriculum, Diploma and Admission policies. 3

Investigation of the value of integrating rubric items into the e -Portfolio  e-

Description: Meet with e -Portfolio Office and the working group to discuss integration of

rubrics e AP

Expected Results: Collaboration and integration between working groups



Description of How to Achieve the Final Goal of your WG

Vision 2018-2020

Visualization of learning outcomes will be achieved through continued communication

with faculty and students and use of PDCA cycle to asses s and improve the curriculum and

student performance, and to achieve more use of and understanding of institutional rubric.

2018-2020
PDCA
WG
List of AP -related Faculty Development AP FD
FD1
Date November 19, 2016

Number of participants

10

Title

Individualizing Rubrics Within the MIC Curriculum

Purpose

To further understand the various uses of  Rubrics

Content of FD

Sharing specific ways of using rubrics for student self -assessment

in content classes.

Result of FD

Instructors were able to apply a course -specific rubric to self -
evaluation of progress in a course.
FD




List of Other Presentations, excluding FD. FD
1
Date November 26, 2016

Conference Name& | AP Active Learning Symposium

Location AP
Tokyo, Odaiba
Title Rubrics Update & PDCA
Content Described the past, present and future activities of the RBS Working

use of rubrics.

Group, and interim results and observations of surveys of faculty on the

List of Data Collection Activity (Survey

, Observation, Interview, etc.)

Data Collection 1

Date

July 28 through August 3, 2016

Purpose

To collect data on rubric use

Data Collection Method

Quialtrics Surveys:
0Student
oAl I

Assessment

Self R
Facul ty
(Bil

efl ection

(1
Spring 2016

i ngual ) é

Characteristics of participants

(Who and how many)

All Faculty and Students

Major Findings

See Attachments
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Solve Problems iscussions discussions, and to performa | WaYSin information ut must leam the
Student shows proven ability basic analysis of data, gather can be combined and concepts and mechanisms No ettt sl o
Critical Thinking | Information Gathering | toanalyze data, gather and e e mm;m 3 applied to solving a given that apply to critical i u:se e
Assessment of assess resources, and s op in‘an problem, but struggles thinking, such as 2
SIS disseminate opinions in a RS T with complex and information gathering,
Credlblhty scholarly manner. - ) relationships assessment and synthesis
N " Able to create a relevant
Public Speakmg response when asked to Able to answer Student is or
Social Skills king & clear, using a express an opinion or and give basic information. finds it very difficult when
Advanced Speal % respond to a complicated However, inconsistent attempting to explain an
broad range of vocabulary Ry 0 TSI 2 S
5 3 Ry situation, but opinion or respond to a No attempt was made to
Communication and relative jargon. Student |~ o ar canoften | and stress may sometimes | complicated scenario. The | achieve these objectives.
. s uses appropriate social cues 2 227
Proficiency - . make responses and make their responses response may be limited to
Professional Skills and nuance. s X ’
explanations unclear to a difficult a single sentence or part of
listener and must be to understand or interpret. a sentence.
interpreted.
Fully engaged in current Student is aware of current Exhibits interest and Student e
Cultural Relevanc skledidests from sn
Global Y events and shows and events and world cultures, intrigue in current events | o @ A
i ing of social but is unable to apply macro- | and world culture, but has "o(::‘":":o':;;‘smw' adoam’;zs !na o Ao
Perspectives [ Awareness of Current inequalities and cultural level situations to her/his | difficulty understanding | _  COmPIet v'x’ e e objectives.
Events & Global Issues diffecenices: v e retevancy: or events.
. Student has some English
Reading Exhibits fluency ability, but lacks
Writin in speaking and writing. Proficient English ability; confidence in using and
Enghsh Language g Grammar and reading ability relies mainly on familiar Adequate English ability; understanding. Very o s
2y similar to native English vocabulary. Should be must icti Y limited achi ':? objecti
Ability speaker. Able to use context | encouraged to advanced often knowledge, struggles with ik i
Oral Communication clues when faced with beyond comfort zone. grammar and
unfamiliar vocabulary. pronunciation Unable to
form guestions
x Student shows a lack of
Readmg Able to express one’s self Proficient oral and written confidence in writing,
Writin clearly and il both in ication; relies q oral and written reading, and oral
Ja panese riting wiriting and orally. Able to mainly on familiar tends to icati Very No attempt was made to
ili use context clues when vocabulary. Should be have difficulty clearly limited vocabulary achieve these objectives.
Language Ability = i
= o faced witl to ing ideas. struggles witl
Oral Communication vocabulary. beyond comfort zone. grammar Unable to form
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Miyazaki International College and the AP grant: Work in progress

toward visualizing outcomes

Miyazaki International College and the AP grant: Work in progress toward
visualizing outcomes

Miyazaki International College and the AP grant

My talk was about how we applied for the AP grant at Miyazaki International
College (MIC) and how we set about implementing it. The application process is key
because the application itself was not based merely on what is trending in Japanese
education which would be likely to appeal to the Ministry of Education, Culture,
Sports, Science and Technology, but on two other things: 1) the work of MIC to date
which from its beginning in 1994 has concentrated o n Active Learning, Critical
Thinking, through the medium of English in a Liberal Arts Program; 2) Pre - existing
faculty research in these areas which was both evaluative of our efforts to date and
suggestive of improvements by the introduction of a rubrics based set of syllabi and
the use of individual e - portfolios by students. The grant was intended to further
increase our work in the fields that we have pioneered and to add rubrics and e -
portfolio to them. The latter through the use of tablet computers by all incoming
students. Specifically we wanted to: 1) establish a basis of "best practices" in
Active Learning which could be used for FD at MIC and more widely; 2) A test of
Critical Thinking which would provide measurable statistics in a bilingual format
assess critical thinking skills; 3) Utilizing rubrics to create a goals/objectives
basis for individual courses and the program as a whole alongside more traditional
knowledge acquisition measurements; 4) A system of e - portfolios whereby students

could form a personal record of their progress over time.



2. An Interim Report on Work in Progress Toward Visualizing Outcomes

| then presented an interim report on these. An Active Learning composite of
Best Practices is being established, workshops have been h eld, FD sessions have also
been held, an Open Symposia in both Miyazaki and Tokyo. Various Critical Thinking
tests have been studies and faculty trained in the Critical Thinking test of
Tennessee Technical University. Our own bilingual test has been create d and will be
administered for the first time in 2017. Rubrics workshops have been held and all
syllabi now include a rubrics element. Subject variability has proven to be a
retarding factor but rubrics can still be used across disciplines. All incoming
st udents are loaned tablet computers and trained in their usage. They are extensively
employed in the first two years at the college and there are plans to extend their
usage throughout the degree program. While there were expected and unexpected
problems, t he AP program has been of benefit to MIC and to the students and we hope
that these benefits will both continue and multiply as we move towards the end of the

grant.

AP

AP AP

1994

AP
AP

AP
PC e-
AP 1) FD
2)
3)
4)

FD



2017

PC

PC 4
AP
AP

AP



3. N=ove KNn'>dafieo fiworr 2016

28 11 12 10 00 16 10

Miyazaki International College

,é; FPITAT +S==V9
1-" ljb-:'azssma!so

2016

11/12e % 0

930~ NG

10:00~10:30
BEDEISRUAFAPT OB
Opening Remarks and Overview

by Benjamin Peters

5
5T (S roRE
Learning Activity 3t MIC “ S
by Anne Howard, Cathrine-Mette Mork e ‘

TEA5~12:00 RESH  Questions and Answers by Lioyd Walker
HA5~15:00 REEF Quostlons and Answers

BFTR7FORBERHEREFDOIUAIR
RS SDRBREED T~ 0 Y ns THRM
LET,

DSWEBHELTBLET I

= I-NE G RURINE

SR DER \ Afternoon Session
SUFA NIV FITTANDISE a

1300~ 13485\ eveloping a Critical Thinking Assessment Test

il

Fri28F11R128(1)

2016795475 —=V0YIRIDL
2016 ACTIVE LEARNING SYMPOSIUM

SRR KR BRAE RN T7F A (AP)
MIYAZAKI INTERNATIONAL COLLEGE
Acceleration Program for University Education Rebuilding (AP)

o eriticat thinking
il T hinking Test

e-iK— h?z'JZ’EfE::f‘?ﬂ;w
1350~ 14:20), Visualizin of Active Learn

DEHBORE. =
B 2PHDOPEIT

ZFRIDER \ Morning Sessi 2 X
BUMEE \ Morning Session TRAPEER ABIEE MC: AP Office Satahi Ozeki SEEEESERREAEOEHD I —TUS
TA25 145\ Rubrics for Assessment of Le; hjectives »
o
20—t

A= N—FERME

m IR Reception REEOA -
Presenter : Assistant to the Dean of Faculty Lloyd Walker

)

m S DBIY Opening Remarks and Overview

Prof. Anne Howard, Lect

WREHE W

BY:I3U7-JURTARE

Instructar ¢ Prof, Julia Christma

1C Active Lear ring Group (ALWG)
sal fo studeat tod o

11451200 Lo RO
























































































4. n o fi wopr 2017

29 3 14 14 00 17 30
YIC Studio 2

15 05 15 20
AP

AP

<

Yamaguchi University - ( e :
Acceleration Program 3/ / "Vf*\ ~ :_:'UAZOW

for University Education Rebuilding

Global Symposium 2017 .., 1 | e

vz

Wi,

. B =

* m! FHTHYSA /S AR
MREI S 125 CEOFRICHER. ==

3%, * Feculy Deveiopment in the Ags
ot Evidence: Cuent Practiss, Futwrs
impers! ach. Sorcinelll, Austin &
P 2016) G5, B W Sh:

I 127 Creating $ie Futurs of Faulty
Daveioproant. Lomming o0 e Foet
Underetancane 06 Prosent’ Sorcioan

20, Eddy G Beach, 2008) £ £, H#
=ty

=, y -,

7 #®/ (Hirotaka Oki) kB W® (Satoshi Ozeki

(x4
TREXY nu:mlal;rg N8 - :‘; a)‘:’t’m;) ';E;}}Z/uﬂ’/’bl 7@:‘;;”‘
’I!Q /9 —H18, PN PPN
:“IM(M!IH?“B v RL‘WB?MI!I? BRRTOY DLNE. HRSER.

SN, LS Saune

# & (Toru Hayashi)
g Tegoi o BT

AL

saomE-|
W ERHERARGL R
‘ﬁiﬁw!:ﬁw Is =, 00117, !'
20163) B2, Al - MTLH, . g:{: -mxwm BB RARGIGE. *
i 7 N,
(% { e
| WOASBTHE 26 > 2 DS LOF 1 IRSBICRIRENF LR, WOAT - APSAMHENRT

DIBLYUAPITH. RB—ZYYISITF 4 ) 3
BREBOIGEAOREICESCRTITEEBNICAY UM IOLERRLVELET. MASD FD (Faculty Development) OHRE%E
1EBEL. FO DR CRRICEUTTSRRA R L EBIT, T, AUAPRE

& rLET.

7075 L sammssi

1400~ 1406 W&#E W EM WOAPR)

14051420 EEEA| [BARASECAYRNEENES0TS L]
XEBRYERSERRATERR FE)

1420~ 1450 EWWAZ [FO OBE. l& R ~ULBBAELTET. ETLANSTUSON~]
HR (TSAAT ARNTMLRAN, JAED k)

1450~ 1620 HRNE mn*sA

# B AIDAS ATEARN APRATY S —ERE)
TESERA¥ OO0~/ VBT & AP RO
KB WE (SREEAT AP FEAXY b XTSI
1620~ 1550 1R/MA “Creating the Future of Faculty Development Across the Border*
Dr. Mary Deane Sorcinelli (Sanior Feion. Institute for Teaching Excallence &
Faculty Davelopment, UMASS <UILIAS AP 7 K/t tf—, 7i - POD 246>

EL120174£ 38 148(X) 14:00-17:30

ad |
E771 YIC Studio 2 IR (FLOIR - S8FACIH) ) 1850160610
E3 1 wnox% el 1606~17:26 J0-/UL D=2 3v7 [NOFEROFO ORERVTS~BX FO LERWEALLS A 7O~T~)
Dr. Andrea L. Beach (Profe of Hig Education Leadership, Weste
(1] BXBSRANRIBE (JAED) bt - Wasim
ERERAY £ W OAE (LOAT APRAER APEA LS —R<HE>)
AR WnXS XPRTHM X28Tt 2~ YU-AP i E - 1726~17:30 20~V MAKLY BB MR (WDAFER - APK<BAPEEY>)
(TEL : 083-933-5261 E-mail : yuap@yamaguchi-u.ac.jp) oS










IV

28



29 3 24 ): 14 00 17 30
UMK
3
14:00 2-103
O
14:15 1
2-102
14:15 O
1
15:15 1
10
2-103
15:25 O
(WG)
16:25
16:30 2-102
O
17:00 1
(2-103)
17:00 2-103
O
17 30 1
(30 T
1l




MIC

28

29

20

AL

AL

Preferred Practice s

MIC AL
AL

AL
AP

AL

AL

MIC



2018 2019 AL CT

MIC 36 37
AL

CT
MIC MICCAT

CAT AP
MIC

(1) ) ®3) (4)



MIC AP MICCAT
CT
MICCAT
CT
AL CT
MIC
CT
C
CT
MICCAT
D
3. e
AP

AL

PC

CT

CT

MIC



ICT

web

MIC

11

AL CT

MIC

AP



WG
C
D
A
MIC CAT

MIC AP

WG

28



e epf rb
epf rb
epf AL MICAP

MIC
MIC
AP
PR
C
AL CT
MIC
AP
AP 3
29
10

AP

AP

20

MIC
MIC
AL

MIC

29



AP



AP —1dl3#—



Progress Toward Miyazaki |l nterna A Coll e

Benjamin A. Peters, Vice President

Miyazaki International College

Miyazaki International College (MIC) continues to make progress toward
achieving its AP objectives of improving both Active L  earning and the Visualization of
Learning Outcomes. During the 2016 -2017 academic year, MI Cés AP
activities centered on analyzing active learning, assessing critical thinking skills, and
improving the visualization of student progress throu  gh e-Portfolios rubrics. This is a

brief overview of some of our tangible achievements.

After observing and measuring active learning activity at MIC, the Active
Learning Working Group (ALWG) reported on the gr
activities and the results of research conducted on faculty and students. The ALWG

classifies active learning activities with two measures. One is classification of activities

as oOoutwarddé (interpersonal strategies) hear 0Oi nw
ot her is classification of activities as oOprepa
oOextemporaneouso6 (i mpromptu strategies). The AL

frequent active learning activities employed by MIC faculty are outward and

extemporaneous, for example informal debates. The second most frequent are inward and
prepared, for example writing oneds reaction to
research into studentsd views of their ohan part.i
they persist with challenging learning activities even when they do not first succeed. |

believe t his reflects t he cultivation of t he

determination to succeed.

This year, the Critical Thinking Working Group (CTWG) designed and
administered a pilot critical thinking test. The practice and mastery of critical thinking
through active learning has been a core educational objective of MIC since its founding.
Through the AP project t he CTWG ress imsasteriog eval ua
critical thinking skills and create a test instrument that helps to visualize those learning

out comes. The CTWG reported on the design of Ml



the kinds of CT skills it measures, the test format, and the results of a pilot test
administered to first -, third -, and fourth -year MIC students in the fall of 2016. Taking
into account the preliminary results, the CTWG will refine the test instrument and begin

official testing of CT skills in the next academic ye ar.

The e-Portfolio Working Group (ePWG) developed criteria for student e  -Portfolio
submissions and their assessment. The MIC portfolio system, which employs the Mahara
platform, is intended to guide students in the visualization of outcomes of active lea rning
across the four years of college. The ePWG has directed the phase -in of the e -Portfolio,
including its inclusion in core SILAfirst  -year courses and the study abroad program. All
first -year students in the required ICT, Introduction to Liberal Arts, and Introduction to
Global Citizenship courses as well as all second -year students completing study abroad

now submit assignments through their e  -Portfolios on the Mahara platform.

After research and faculty consultation this year, Rubric Working Group (R WG)
developed an institution -wide rubric, and all classes are currently using rubric  -based
syllabi. The purpose of including a rubric in course syllabi is to help students understand
the I earning objectives rel ated taoktheihpeogress!l | e ge & s
toward achieving the objectives. MIC faculty members may amend and supplement the
institution -wide rubric, and the RWG has surveyed them on the results of such usage to

continue to improve the institution  -wide rubric.

From the beginning of Mi yazaki I nternational Col |l egeds
been a faculty -led initiative. Currently more than one  -third of MIC faculty members are
on an AP Working Group, and the college has several staff members with assigned roles
in the project, in cluding two professional staff in the AP Office. MIC has made steady
progress toward achieving its AP project objectives thanks to the dedicated efforts of
everyone involved. Now that the Working Groups have finished the steps outlined in the
first three y ears of the AP plan, they are moving toward increased coordination and

further integration of their aims.
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2016-1017 Project Summary

The Acceleration Program for University Education Rebuilding
(AP) project at MIC completed its third year. Starting in April,
20186, rubric-based syllabi started to be incorporated into the
School of International Liberal Arts (SILA) and data were
collected to understand faculty use of rubric-based syllabi and
identify their strengths and weaknesses. In May, MIC’s own
critical thinking test (MICCAT) started to be developed and its
first edition was created. This pilot edition of MICCAT was
administered to SILA students to examine its effectiveness. The
AL Working Group held two FD seminars, in addition to a
presentation and a workshop that were held at the AL
symposium. Following on from the last year, e-Portfolio
orientations were held several times so that MIC students can
make effective use of e-Portfolio. All the AP activities were
fruitful, leading to further advancement of the AP project.

Miyazaki International College (MIC) held its
2016 Active Learning Symposium in Odaiba,
Tokyo on Saturday, November 12th. Vice
President, Dr.Peters, opened the symposium
with an explanation and overview of the MIC-AP
project. Professor Anne Howard and Lecturer
Cathrine-Mette Mork, representatives of the
Active Learning Working Group (ALWG), led the
keynote session entitled, “Measuring Active
Learning Activity at MIC". They reported on the :
group’s classification of active learning activities and the
results of research conducted on faculty and students.
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Lecturer Christopher Johnson, a representative of the Critical
Thinking Working Group, reported on the group’s progress in
designing and administering an original critical thinking test.

-1-

MIC-AP Goals
Theme | : Active Learning (AL)

1. To identify and categorize AL teaching
strategies in use at MIC, and determine
effective AL teaching practices

. To create AL program to improve English
skills

Theme Il : Visualization of Learning Outcomes

1. To develop critical thinking assessment tool

. To establish a PDCA cycle of learning by
introducing rubric-based syllabi

. To visualize learning outcomes through e-

Portfolio

Orientation for faculty and students

What is the e-Portfolio? e-R—kI#UA&lE?
= BREEFEADF)I T—Pay

/‘1
Associate Professor Anderson Passos from e-Portfolio
Working Group (ePWG) led a session on visualizing
outcomes of active learning with e-Portfolios. He
showed examples of students’ e-Portfolio pages and
explained the phase-in of the e-Portfolio, including its
inclusion in core courses and the study abroad
program.

~ -

The final session was an active learning workshop
led by Professor Julia Christmas, who taught the
participants about different AL techniques by which
to engage students in the learning process.
Participants came not only from the Kanto area, but
also from a farther field, such as Hokkaido. During
the Q&A session, the participants actively asked
questions and expressed their opinions, which gave
important feedback on our AP project.



@Working Group Activity Highlight :Developing MIC Critical Thinking Test

MICCAT First Edition
Based on MIC’s experiences of
administering the Critical Thinking
Assessment test developed by
Tennessee Technological
University, the CTWG started to
develop MICCAT. The critical
thinking skills to be assessed were
identified, and then the first edition
of MICCAT with items targeting
those skills was created.

MIC Students Taking MICCAT

- 7
Subskills by Grades
Identifying Relevant 6
Information
5
; Evaluating Reliability of 2
Reduction Information Su
2
:
23
[
2
Application & Cvaluation Methods & Strategy 2
1 i
= i |
Perspectival Thinking. Categorical Thinking 4567

Initial Administration

The first edition of MICCAT was
administered to SILA 1st, 3rd, and
4th year students to examine its
effectiveness and identify areas for
improvement. MICCAT consists of
26 questions, targeting different
critical thinking skills such as
inductive and deductive reasoning,
thinking through different
perspectives, and identifying
relevant information. MICCAT was
created in English, and English
proficiency is likely to influence the
test results. One goal is to modify
MICCAT so that it can accurately
and reliability measure critical
thinking skills.

MICCAT First Edition Outcomes

Figure 4

CT Pilot Test - Distribution of Results (all Years)

—_—AlL —e—2rdldth  —e—1at

Ts{¥ear D=00831 p<ns. Liidorsp<1
%dYear D=01153,p<ns. Liieorsp < |
4th Year D=01344 p<ns. Lilieforsp < 1

1% Year Skew 0297, p =0 38
39Year Skew 0285,p =056
4" Year Skew 0428,p =038

D 1t Year (v=50)
51 31d Year (n=23)
B2 4h Year (n=23)

Total Test Score

2017- 2018 AP Plan \
Deliver Second CT Pilot Test

Create Goals of Collaboration among WGs
Tablet & e-Portfolio Crientation for students
FD on Use of the Institutional Rubric

FD on Active Learning

Modification of the Institutional Rubric
Deliver Third CT Pilot Test

FD on Integration of Rubric into e-Portfolio
2017 Active Learning Symposium

FD on Development/Outcomes of MICCAT
Analysis of WG Activities

)

22

[ 2016-17 AP Major Activities\ /
Apr Rubric-based syllabi incorporated into SILA Apr~
May~  Development of MICCAT first edition
Jun Tablet & e-Portfolio Orientation for Students May

1st FD on Active Learning
July Administered questionnaires from each WG
Oct MICCAT Pilot Test Jun~
Nov 2016 Active Learning Symposium Oct
2nd FD on Active Learning Nov
Dec FD on Development/Outcomes of MICCAT Dec
Jan e-Portfolio Orientation for End-of-Year Page Jan~
Jan~  Analysis of WG activities Mar
2016 External Evaluation Committee

2017 External Evaluation Committee J
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