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BIFEEREAKFEZE Benjamin A. Peters

Miyazaki International College (MIC) continues to make progress toward its AP
Project goals of improving Active Learning (Theme I) and the Visualization of Learning
Outcomes (Theme II). Achieving these goals will strengthen the college, and we hope
that the research outcomes and education reforms that result from our project will also
be useful to the Japanese higher education community. Of course, we are also eager to

learn about the result of other universities' AP Project achievements.

The AP Project research and reforms at MIC are faculty-driven, and in the
2015-2016 academic year, faculty members actively participated in the AP Working
Groups. Nearly half of the college faculty, including members of both the School of
International Liberal Arts and the School of Education, are AP Working Group
members. Their research and classroom implementation of reform projects are steadily
propelling the project forward. Thanks to the active involvement of the faculty, students

are already benefiting from the project.

In 2015-2016, the Active Learning Working Group (ALWG) conducted class
observations and instructor interviews, held two FD seminars on best practices in Active
Learning on campus, and played the central role in hosting our Active Learning
Symposium in November 2015. In addition, one ALWG member participated in a
training session in the U.S. for the Critical Thinking Assessment Test (CAT). The
Critical Thinking Working Group administered the CAT twice on campus during the
2015-2016 academic year, and faculty volunteers participated in assessment sessions
following each administration of the CAT. CTWG also held an FD workshop on the CAT
results and on recommendations for incorporating what we have learned from the test

into classroom practices.



Working groups also made progress toward Visualization of Learning Outcomes.
In particular, the e-Portfolio Work Group (ePWG) successfully introduced the e-Portfolio
system for student-driven Mahara input and facilitation of output into Moodle for
rubric-based assessment by students (self-assessment) and instructors. The Rubric-
Based Syllabus Working Group (RBSWG) contributed to the success of the project
through establishment and introduction of the college-wide rubric, digital and live FD

seminars, and surveys of rubric usage.

Since the establishment of the college, MIC has been dedicated to teaching
critical thinking through active learning and helping students to become independent
learners and global citizens. The AP Project is helping us achieve those goals and set
new standards for improvement. Two of the benefits of the AP Project at a small college
like ours are wide faculty participation in the project and the ability to carry out reforms

that have immediate effects for all of our students.
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" Active Learning Documentation : The Way Forward
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This presentation explains progress thus far from the Active Learning Working Group at MIC. The presenters will describe an ongoing project to index

and categorize teaching strategies used by instructors to encourage active learning. The members of the working group have been collecting these

strategies through observations, interviews, and surveys, and have designed a matrix to categorize them. This matrix will be explained and some

preliminary results will be shared
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This panel presentation will focus on the linkage between active learning

of critical thinking skills. The panel will include an
introduction to the Critical Thinking Test (CAT) developed by Tenr sity and its connection to teaching critical thinking

through active learning in the classroom. The speakers will introduce classroom acti

hey have ned in order to target the development of

specific critical thinking skills in their respective fields, literature and political scie will discuss the application of these skills beyond the

classroom in real-world problem solving situations
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JLvhPCOMRAERREMO—ELTS
BECSNL. RRICEBEHBASDIER . INSOENICHRZBEL . 20E LEERE

ICRIT 2MRACHUA R E T IBEL. U—F 1 VT AT AT RU THAERFLZOHREICRLIEDHDDRHIEBNALET . £o, BMBEICIE.
7L DHREDEREZ I BHEINET. ZNENHBINCRBIIBIFIZUF Q-2 E2T8HDE L
This hands-on workshop will allow participants to participate ICETAEMNCOVNT IV AN TT BB REREINFET .

in an actual language and content assignment integrating tablet The workshop will give a brief overview of CT skills assessed by the

use into the classroom. The lesson will incorporate reading CAT test and will demonsirate examples of how classroom activities

media, and tablet use. can be developed to emphasize & practice some of these skills.
Participants will also have a chance to brainstorm ideas for activities

that could help enhance CT skills in their own unigue environment

C7o9F147-5—=vT,eik—hT3UF
Active Learning and e-Portfolios : COI—223w T T ENEICEBBEOR—~I2UAN—JEBSIER

LTHESW. eii—r I UA EFIF 4T S—Z I RUHBENERED
BIREIC OV TERLTHSVET .

}ﬂ%i-j—”rﬁﬁ?ﬂ‘ ﬂ}& \is- P This workshop allows participants to create a model portfolio page and
[

Instructor . Prof. Debra Occhi /?’_ consider its relationship to Active Learning and pedagogical practice

16'.10""1 630 ﬁﬁ&wﬁ% Conclusion and Farewell Address
ﬁﬁﬁ{&f’APjD:jlahumﬂ-— ﬁ*ﬁﬁm Assistant to the President /AP Project Leader Naoki Nishimura

Posters exhibiting the work of each AP project Working Group are displayed in the hallway.
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AP Active Leaming Symposium
APFOF AT+ D= RS DA

TTRRAENATOSTA

e
APFOF 4T« D=0 TLRIVAL aivinty

Active Learning Working Group

What is active learning?
RO+ F T 2via e

[Sltudents must do more than just listen: they must read, write,
discuss, or be engaged in solving problems. Most important, to
be actively involved, students must engage in such higher-
$3=%E : Dr. Anne McLellan Howard

order thinking tasks as analysis, synthesis, and evaluation.

FPOF4ITS—=FEIX?
Cathrine-Mette Mork

FHE HREETRIITRAL, F|RLED, ElLIsD. B
FEROIESHICHRLIIEN S 5. REMBAC &(E. O, BS

i EEBL T, KDEBELEZE YA (THEENICE D.’Pﬂt}.
Tk

AP Leaming Symposium

What is active learning?

Within this context, it is proposed that strategies promoting

AP
ST,
Research questions

active learning be defined as instructional activities inveolving * What are preferred active Iearmng
students in doing things and thinking about what they are strategies at MIC?
doing (Bonwell & James 1991).

PIOFAITS—=20&IX2

COXMCENTCIE, FPOFT« TS5 O EETDIFES
F. 2EHENEFTSCLE. FREEFEEHNITo>TULDT L
CDOWTERSCEZRIBIBELZETES.
James 1991).

THFTERRE

(Bonwell &

MICTHREBNCEBAENTWVWS 751
TITS—>OB8AER?

AP Active Leaming Symposium

AN T

Research questions Research questions

+ What is the connection between « What is the connection between

active learning and critical thinking? active learning and discipline?
TR R AT ERER
« POF4TS——20LtHMBEDMFR . POFA4TS——35 - ENBPOME
= drd o

00 sosssa"

1
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AP Active Learning Symposium :

Categorization of AL Teaching Strategies

1)OUTWARD - interpersonal strategies involving
communicative involvement with others

AmmE —MECHRICiITOFEER

2) INWARD - intrapersonal strategies involving reflective,
mostly written, mostly individual work

AEE — BEvIEdEE. FICEANCHTSFEEH

AP Active Leaming Symposium w
APFOF A7 D=2 2RI 0A

PREPARED ##\%

INWARD A2
£ g4VMLNO

EXTEMPORANEOUS BB E

AP Active Leaming Symposium

3) PREPARED - strategies allotted longer preparation or
rehearsal time and involving presenting to an audience
and/or submitting work

MHE — FAICEREZL CB<FREY

4) EXTEMPORANEOQUS - strategies that are mare
impromptu, often in pairs or small groups

HEE - 20BORRICIEL TEHSEA¥E T

AP Active Leaming Symposium

OUTWARD-EXTEMPORANEOUS
N ZE-RIEAE
Examples #1:
*Role Plays —IJLJ L
eFacilitated Discussions
I 7 FEERE T R Ea

4 AP Active Leaming Symposium

OUTWARD-PREPARED
S-S HE

Examples #l:
eFormal Debates F 1 ~— |~
sPresentations JLtE2F—=3>

15

INWARD-EXTEMPORANEOUS

AmEE-RER
Examples {i:
*Written Peer Review of Written Work
FHE T OB R il fEalk
*Pause for Reflection
BRI SEMELS




A W ) BT
| APFPOF 47 9—:*/#'/*/1!7-:-1. i APPOF AT F=Z0 PRI A bbb

PREPARED # i &

6 8

INWARD-PREPARED
AEE -XEmE
Examples l:
eSelf-assessment BT

«\Written Paraphrases / Summaries
SRR ED, IBZEFTLHTELL L

4 12

INWARD a2

£B44 advmLNO

EXTEMPORANEOUS EIB %

m APPHFAT- S——oHLRIIA

PREPARED ¥l % Method #2225 %

AP Active Leaming Symposium
APFOF AT =0T RS 0A

3
3
]

w 8 = Class observations
& = * Interviews
E Student-Created Self-Assessment Criteria ;
m . 5
g Cooperative Student Projects ; o E ﬁ Ei
F o s - SIS ~
ik

|

EXTEMPORANEOUS MR &

APAm'eLun'll AP Active Leamning Symposium

Results (thus far)
= A wide variety of activities were found

= Teachers overwhelmingly choose
“application” as the critical thinking goal.

CNETORABECTHSH (CRD e &~
- SEOFPITIEFTF—HEAEZTNTWLS.

- BEOZD [HH] ZHENBEOCT—IL
EIMATLD,
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AP Active Leaming Symposium
APFPOF AT+ B=20 T2 RS TA

TTTELEEN

RS (20 1)

Symposium
AP'??T'Q’7 7— e e Y

Active Learning and Critical Thinking
FOFA IS D ETUF A - SFD

Active Learning Working Group
DUF I - SF T D—F TN

F®|E : Dr. Gregory J. Dunne

A AP Active Leaming Symposium {
BN 5 ST

I. Active Learning & Critical Thinking: A Year in Review
FOF AT - SO EDUF A - ST L LEORDED

= Reviewing Qualitative Research & Visibility

Preview> > Connecting Active Learning & Critical Thinking
> Developing CTS Through Active Learning
> BRI REOREL
P > SPOTA T S—S P ETUThIL s TS

IFPOF 4T SO EBIUT AL - TFTROER

AP Active Leaming Symposium
APFOF AT DT RS0 A g

Reviewing Qualitative Research & Visibility

AR & BlRE
Identified AL through CI. Observations
2015 Built an Index of AL Strategies

Categorized AL Strategies
BREeH_CLZTFIT«T ATFEOTOEL
FIOTT 35 ZOFREDA Ty I
FPOT T S DFREOATI U — S8

20186 Documentation System

NEBIAFL

AP Active Leaming S:

ymposium
APF T A~ 7—-4?"/‘/#791\

Il. Connecting Active Learning & Critical Thinking
POT4T ST EDUT 1Al SFTERUOID
Moving Toward Quantitative Research:
BRHAROBT

What is the linkage between active learning strategies & the
development of critical thinking skills?

FIOAFF - = dEFUF DI SFTENHR OB S EED
How do we know that active learning strategies can help to

develop critical thinking skills?

ESTNEFITT - 5 —IDFENIUFT DI - 2 FTENH%E
MRS IMTERDBOTONBDESIN,

Accomplishments of MIC Critical Thinking Survey:

=  Provided "a detailed iook at student perceplions of critical thinking practice in the
different types of courses offered at MIC."

- Polied students on multiple aspeets of critical thinking practice (skills) without ever
meatior H[‘m the term critical thic ]&ﬂu

= Allowed instructors in specific disciplines to identify multiple aspects of critical
thinking practice (skills) used in their courses.

Murguiz, Saivador, etal “Student Perceptions of Gritical Trinking Practics” Comparative Cuiture, The
Joumnal of Miyazaki international Caliege, Onine-Only Journal, Voume 16 (2011) : Page 1 10 27. 11
Novembar 2015
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Accomplishments of MIC Critical Thinking Survey:
MICIESIT 527 1 Fb - = T HEOKSE

+ MCICHITSHA R TDIUT AL - 2 >FI0RKIC OV TR
FHEOEE T TR

o, ZUFTHN - SFLIDER (BB COVWTIZUF i)l - Sl
EVOERFS{ BT CHECHEENE

+ BEOBRATOBETHSTLASIUT 1 AL - S F L JoEN
(HEZD) i A2 HlE = P THIEE

Musguin, Suader, elal, “Siuden Percagtians of Criical Thinking Practics” Comparafive Suture, The Joumal of Mipasaki
intamanicnal Calleps, Onlna-Grly Joural, Yolume 16 (2011) ; Page 1 1o 27, 11 Novamaer 2015,
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AP Active Leaming Symposium
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LELEEN

Active Learning and Critical Thinking
FOF4 TS TEIUTF AL - ESY

Critical Thinking Working Group
DUFAAN A SFD D—FTTNT

558 : Dr. Benjamin A. Peters

T
APFOF 47 S="TLoRD DA = it

AP Active Learning Symposium
APFIF AT =T 2RI IAL

Why Critical Thinking? &SE2UFrAL - > F I 500

A shift has occurred in education:

BE_ssEE
= Finding relevant information
B SR
Remembering information > = Understanding and evaluating information
[ EERO R - ETA
> Using information effectively
THROREIVFR

Why Critical Thinking? #“#E2UFxHhb - S>F000h0

“Good critical thinking might be seen as the foundation of science and a
liberal democratic society.” (Daigaku-ko, p.41)

TRLWAUF AL 2232003 BEPEREE I8 S0BBEER
BhELNELEA. | ( TAES] 405—32)

Otsuba, H. (2014). Daigaku-Ko. The English-based Liberal Aris Education of Miyazaki
International College. Tokyo: Bungeishunju Publishing Department.

AP Active Leaming S!

ymposium
APFOTF AT D="0 PRS0 b

Why Critical Thinking? &E0UF1HiL - 2oFdob

“Mow | must describe how one goes about learning critical thinking. The
answer to this question is, in a word, "active learning.” {Daigaku-ko, p.47)

RiFEDLSICLTTNEZEFONEHEALZFNEIRDEEA. BT

WARIE, [FPO7147 - 3-"2033OTT] cLSONERTT.
[ TREE] 465—3)

Otsuba, H. (2014). Daigaku-Ko. The Englisn-based Liberal Arts Education of Miyazaki
International Callege. Tokyo: Bungeishunju Publishing Depariment.

AR T
APFOF AT D=" U RDDA . iy

CAT - Critical Thinking Assessment Test

Designed by Tennes: Technological University, the CAT Instrument is
a unigue tool designed to assess and promote the improvement of critical
thinking and real-world problem saolving skills. The National Science
Foundation {NSF) has provided support for its development.

CATI? [RHEDBMICHLT, AFTHCOUREIUF LSS
DN E LOBEGHTESN BAFEISCENBENTHRS.
EREFHE (NSF) OFBICL O THMRENIEEDTHS.
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Skill Areas Assessed by the CAT
CATIC & o THli= N SHETD

Evaluating Information from Other HEoEMahSHBERETS

Points of View

- IBAEEECESTORERESE

«Separating factual information fram ERF D

inferences e
“Interpreting numerical relationships in | o N 00 2
graphs - ERF SOREREEETE

*Understanding the limitations of
correlation data

+Evaluating evidence and identifying
inappropriate conclusions

- EEEVEIMEL. TSR
BESD




AP Active Leaming Symposium
APFIF47- 5—-/711*.‘?71&

(RLELTY

Symposium z
BN TR o

Skill Areas Assessed by the CAT
CATIC &> TEHliT NS R

DUIAF«T - 2%
= FOSTBREERCOTRIOR

Creative Thinking

+Identifying alternative interpretations

for data or observations RERMY

“Identifying new information that might

support or contradict a hypothesis T ﬁg‘:riﬁé?gf;“aﬁmta

*Explaining how new information can - e

Shengs 4 ol . FICAERL SRR S0ED
CEASNERATS

AP Active Leaming Symposium
APFIF17- 7—:/7"//’!7'711

ATRRRENATON 54

Skill Areas Assessed by the CAT
CATIC & > THl = S

Learning & Prablem Solving FESLUHERR

+Separating relevant from irrelevant = MBS SIER S RLEEDLIL Y

information BRTEN TS

*Integrating information to solve . RREREE R =
b (1 R e
«Learning and applying new < WFLVESEFUIDMY S
e D P e
+Using mathematical skills to solve 3 Gel 2 =
real-world problems MERRYD

AP Active Leaming Symposium
| APFOF AT =200 0RIDA

Skill Areas Assessed by the CAT
CATIC &2 Tl NS HE

Communication d=a=H—-33>

“Communicating ideas effectively = BRNICEAELEAS

AP Active Leaming Symposium
APFOF AT D=2 T2 RD A

AFRRNENATON 54

Why assess critical thinking?
« We measure success for accountability.
+ Assessment drives improvement efforts.
+ How we assess determines what students learn.

REDUF 1 -2 2F 2 TEFHET SO

HE L ONFORESHCRNERNS

+ FHlCEDEELTEENS
- HMHC Ko TRENFEEIAECHIONHEG TS
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CAT Design

The CAT is designed as a 1-hour test with 15 questions. Scores ranges from
0 to 38 points. The average score for college seniors in the U.S. is 19.5
paints. The average gain over 4 years of college is 4.5 points.

CATFH+>

CAT/H | SHOMEANSRSMERRE 1 BECTARTY,. BERAE0mATEBAN
I8EEDET, RETOXFIFEDFIENZ, 19 5EATT. AFD
FHOBEFSEEPEOTIONSEEDO LRSI, SETT.

‘| AP Active L posium

Closing the Loop in Assessment and Ouallty Improvement
Pl & B kT 2L

_.p Assess Student Performance
P EDRENDIE 1
wECL FDEmOER

Increase Faculty Awareness
of Student Weaknesses
{Faculty Participate in Test Scoring)

(RADRESEN]

Improve Student Learning
FEDEIFOM L

Increase Faculty Awareness of Best Practices

¥ O A DR b
© 2007 Ternases Tachnoogecas Unversy.
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Developing Parallel Learning CATOREDHD Example Activity FPOF+ EF -+ OB
Activities to CAT WALBFI7 1 £ 1 DHRE SR R BUFADR - SE R
Saparate rlevant fam rreavan: nfsematan waen
y 1 o FES-THAECLNE. BHTALCE =ofving a reat-world prablen ETEOEMERRY So0C REE 05 SRES
+ Agcording to TTU, parallel learning &2 ROMC15S Sy Lk Y
activities between pre-test and post- iy W Scanaris
i Gl :verage o ﬁis :Zwﬂ tr; 'r;;o tﬂ The yeat s 1957, a0y 262 phe of rosifent il
) = e
score of a class by 4 points. EOREDCATOR L L]
ERAC LN EETHA. { TEECRE WSS Seth FERODN
-m T KUEELET D
« CAT questions serve as models for 1 5 hn 118 1S T et s TLET. R0, AR
constructing discipline specific 6 2 L o o 1 2 0 il i guph oy e b o = HRELD
e Bl Rk ot i shouil saquast an incraase in the g s
analogs thal can be used as =FT ‘dgfaﬁlrgétm"h‘o Lo i o T T PR S
instructional tools for invalving FOF4T S ZLIOFREAD give him your policy recommendaticn AU PHERMLTLET. Boy T AELISC
students in active learning that BRI R LT T ET A TRY LS FREMO TS ERRT E5a s
encourages critical thinking. BFRTEEFILEMLS. ESNEMABBEEOET, AEWIBLRL
CEACMT SRS L NE LT HEL RN
BEETISLeRBTLET.

AP Active Leami Sympml AP Active Leaming Symposium A
APFIFA7- 3—2 f.ﬂ/’l??h m APFOFAT D=2 PRI IA

Example Activity FIF1ET1 0N Course Task Design BRTOIRAIDTHA>HE
wastion Which < the tynes < infermatiza stes s L.

Eﬂw nm:"ne;‘,;: _r:ust“r%mul i ":ZWL i KR FEDeT. UMARESL. MRS OZ0K « Engage students In active learning, . REQFIF.T D-ILUERETS

plegere your anehysis ans adviee? Circle faur

AORRIR LT AL® DT ’F?’l :

+ Link learning activities to real-world « METIF T EREE CORESM
i e cicm f o Sy bases |:.::;&l;;:f;-w:ma':v;:z!r.wz;rwlil:en goals and problem-solving. HRREBUDITS
: { : + Create numerous opportunities to AR SRR S T
ELA. ncere cw with @ Scuist ol tary fficer w°e 5 494 05 2] €1 AL LARED A ATES JET PO EBRESAT ice in di s <BL

DELs e practice in dwergent contexts. P REHEERS
3} Ak of - e 0 e Sowise U .o A + Develop a scoring rubric for each
3w i 3] 1S54 S9SN U T SOEEDD - LEIEE aSSignmEﬂl- F “ﬂiﬁﬁi%ﬁmm"' Ty owiER
1 Tasal Se st oy sngnnd turecer ymar L430-1037 41 195080 519578 FTO Y ET bOS U AR « For course assignments, indicate T3
o S et o =" . 51 1960EH S 1563 ETD Y T hOS YL LSS what percentage of the score will == il

i EEEER AR - . come from factual knowledge and + BRTREREHIMC, i!fﬂli_i cdE
0 I 0 5 e e e e 61 1AW 21957 R T £ 1 FORFARTEAD BEETUFTANIL - S FDICESE
et et 2 poy HREETR what percentage will come from ED— TSR ERT
i) . ] 0 G 71 1954EEN S ISSEMMY T OB A DT L h I critical thinking.

=

| DRI S 9 L8

5] Currat numbnr of U nurina-eies ing

AP Active Leaming Symposium
w757 a5 YR o

Beyond the CAT:

Develop a student CT cutcome assessment system specific to the curricular,
cultural, language, and pedagogical characteristics of the Scheol of
International Liberal Arts and School of Education at Miyazaki International
Caollege (MIC).

SEOBREBIR

#%F. EIREARFIRUEFFIOCRFRR L. SRRURE LOS
SOREOUF AL - SRS ERERES AT LAORSE
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E-Portfolio WG Report 2015: Debra J Occhi, WG Leader

Introduction

We were half a year late of the expected implementation timeframe; however, we
now have a working e-Portfolio system that follows the AP grant plan. This system uses
existing Gmail login usernames and passwords. The workflow involves Mahara for input
and creation of output pages, with submission of this work into Moodle assignment
modules for rubric-based grading. We provided several orientations for students (SILA)
and faculty, FD sessions, and a poster with workshop at the AL Symposium. Orientation
materials are currently housed in the Moodle section of PORTFOLIO in a self-enroll
course called Mahoodle Orientation for members of the MIC community

(http://portfolio.miyazaki-mic.ac.jp/moodle/login/index.php)

System Setup & Orientation

In April (the anticipated start date) the AP leader was negotiating with vendors
for setting up the system. In May, Passos set up a trial of Moodle/Mahara software on his
personal server. Thanks to this, Occhi was able to create a model of the e-portfolio system,
with proof-of-concept results, interaction design personas for the various groups of users
and their work expectations, and explanatory materials for the system workflow. The
rubric materials were presented to the Rubrics WG in May; their editorial suggestions
were incorporated. In July, Occhi gave an overview of the e-portfolio system to first year
students at tablet orientation and gave detailed instruction to the vendor for materials

preparation.

The e-portfolio software was installed in late September just prior to the
orientation date. Orientations for ILA students (15t — 3vd year) were held from October to
January, with weekly help desk time provided. Since the vendor’s materials didn’t match
the specs for the e-portfolio system workflow, we created additional materials and
distributed them to students. These are archived online with the other orientation

materials.
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Orientations for faculty were held on 28 September (for all faculty with one
session in English & one in Japanese) and on 24 December (for EDU). On 5 November
Occhi led an FD for ILA explaining the interface of new Moodle & Mahara with orientation
on rubric building, and on 28 January Murray, Occhi, and Passos held an FD on “Using
e-Portfolios for Active Learning” that included an overview of the system and a case study

from a first-year ITC (Information & Communication Technology) course.

Scholarship

We sponsored two iMoot conference events on campus to encourage faculty
Moodle/Mahara involvement (30 May and 6 Nov). Occhi attended the Mahara Open
Forum conference in Chiba on 10 & 11 October. Materials from these events were made
available to interested faculty and staff. Occhi and Passos have submitted abstracts on
our e-portfolio research to the Conference on Global Higher Education slated for June

2016 at Lakeland College Shinjuku.

PDCA in progress

The status of the e-Portfolio Center, its administration and committee as
described in the AP grant remain unclear; however, the e-portfolio WG leader, whose
expected tasks were completed by orientation, has taken on various center tasks with the
support of Ms Ikeda. Among these, the AP grant’s expectation of generating evidence for
active learning by e-portfolio pages to be graded by rubrics has been accomplished by

almost half the first-year SILA students.

We are currently preparing to evaluate two sets of portfolio pages: those made for
orientation by students and faculty, and the first-year SILA students’ end-of-year pages.
We also anticipate collecting data from first-year ICT, second-year onsite Study Abroad,
and IDS308 portfolio pages. This data will aid our revision of the orientation materials to
be used in April 2016 with faculty, first-year, and second-year students, and facilitate

planning of second-year portfolio implementation (first semester and Study Abroad).

Since the e-Portfolio project plan in the AP grant did not allow time for a

preliminary planning, testing and development stage prior to implementation, or provide
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any mechanism to enforce e-Portfolio use, we have not been able to reach all first-year
students despite multiple, bilingual orientation sessions. However, an e-portfolio
component has been incorporated into the SILA’s new First Year Liberal Arts & Global
Studies introductory courses, along with the expansion of ICT courses. We anticipate
these curricular uses in addition to the existing software orientation will help to routinize

e-portfolio use among first year SILA students and lead to better outcomes.

E-Portfolio WG Report #2, 2015-16: Debra J Occhi, WG Leader

Introduction

This report follows up on the first E-Portfolio WG Report 2015 submitted in late
January 2016.

E-Portfolio Trial Implementation: Student Orientations and Outcomes

SILA first year students were provided six training sessions in fall semester 2015:
three for introducing Mahara and three for preparing the end-of-year page. 52 of 56
students (93%) attended at least one session, though not all the students attended at any
given session; see chart “Numbers of first year students at training” below (n.b. The

student name file I received had only 56 students though the number posted in GA is 62).

Numbers of first year students at training

50
45
40 -
35 A

30 -
25 -
20
15 -
10 -
5,
0 - \
1 2 3 4 5 6

24 students created an introduction page, and 25 created the end-of-year page,

see chart “Numbers of page completion”.
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Numbers of page
completion
26
25
; -
03 |
1 2

This data shows that less than half the students who attended any training
completed page submission during this initial implementation round (47% and 48% of 52
respectively). This is far from ideal; however, it must be considered that e-portfolio use
was not yet officially implemented into curricula as a course with grades and credits.
Moreover, first year students had not been made aware initially that tablet use entailed
e-portfolio use. Therefore, their overall motivation to participate in e-portfolio activity was
low. Since they will be doing e-portfolios for Study Abroad in 2016-17, they will be given
further orientation during SA pre-departure meetings and made to complete a spring
semester page collection assignment to ensure they have software skills along with the
usual SA portfolio specifications before departure. Also during 2016-17, upper division
specifications must be developed by the WG to support this initial implementation group

of students throughout the remainder of their MIC career.

Despite the low number of first year page submissions, there have been some
encouraging findings from the data analyzed so far. The end-of-year pages show that
students are able to provide evidence of their learning and reflect upon it, expressing even
at this early stage of English proficiency their development with regard to the SILA
objectives. In turn these outcomes provide support for achievement of the AP mission. To
improve implementation in 2016-17, e-Portfolio use has been incorporated in the new
Introduction to Liberal Arts and Introduction to Global Leadership courses for all first-
year SILA students. There will be software orientation in the first three weeks of spring

semester.

One first-year Intro to IT course (Passos & Murray) successfully integrated the e-
Portfolio into its practice. They also provided a case study of this implementation
presented for Faculty Development for both SILA & SEDU and also at an academic

conference. Occhi trained other students who did not receive tablets from AP.
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SILA second year students on campus are few during the fall Study Abroad period;
however, these on-campus SA Area Studies students (Bishop & Kasai) were trained
during class time and created pages. Their outcomes provide insight in preparing for the

rising second year students.

SILA upper division students in IDS 308 Instructional Technology (Adachi) were
also trained during two class periods and created pages. Six open orientation sessions
were held for upper division students. As mentioned in the previous report, Occhi also
held a weekly help desk hour; this was used for student support or other e-portfolio related

matters.

EDU department implementation so far has included one orientation session
each for faculty (who were also invited to the overall orientation in September). 32 first
years and 11 second years who attended orientation created introduction pages. It is still
unclear what the overall goals are for the SEDU e-portfolio implementation; this is a
concern for the success of the AP mission. Their participation level has been much lower
than that of SILA up to this point. The WG leader requested administration to assign two
new members from EDU faculty to join the WG in 2016. These members must actively
take part to establish expected outcomes and assessment criteria for their students’ e-
portfolio experience, and lead workshops to help their students provide evidence that they

meet SEDU outcomes and fulfill AP goals.

Faculty Development and Scholarship

The previous section describes FD sessions by Passos and Murray explaining
their trial implementation. They also presented research papers on this topic at the IEEE
Hi no Kuni Symposium at Miyadai in March. As mentioned in the previous report, Occhi
and Passos are presenting e-portfolio research to the Conference on Global Higher
Education slated for June 2016 at Lakeland College Shinjuku, and Occhi will present at
PANSIG in May. These efforts help fulfill AP objectives and contribute to overall WG goals,

providing feedback that enhances PDCA-based improvement of our work.

In March Occhi followed up the Rubric WG’s explanatory session of the Rubrics

FD with a hands-on rubric creation and assessment workshop in e-Portfolio. This included
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an explanation of the overall system flow of the AP designated process: creation of Mahara
pages submitted into Moodle assignments and graded with a rubric. This workshop (as
with other orientation materials) remains available online for self-study. The materials

will be revised in 2016-7.

Furthermore, in order to facilitate use of e-Portfolio as an alternative to the paper
portfolios used for faculty reappointment, Occhi received consent from Dean Thompson
for that initiative and sent a mail to faculty, also providing online resources to guide users.
Especially given the current lack of shared printer resources, e-portfolio provides a handy
option. It is also possible that greater faculty awareness of e-portfolio use will help support

students’ efforts.

PDCA
Several issues and plans for improvement have already been discussed. Two other

serious areas of concern described below are those of staffing/workload and budget.

As mentioned in the previous report, the e-portfolio WG leader, whose expected
tasks according to the AP guidelines were completed by the initial orientations, took on
various e-Portfolio Center tasks (expected of the Assessment Officer) with translation and
other support by Ms Ikeda, the part-time assistant. This increased commitment seemed
necessary to the survival of the AP project, whose logistics regarding e-portfolio
implementation were largely left unspecified. These efforts (some of which are described
above and in the previous report) have necessitated a substantial time investment, easily
surpassing that of a regularly taught course. Administration has supported these efforts
in part: Occhi received one course release (along with teaching one regular course and one
special tutorial) in fall, and though another release was slated, she now has two regular
courses with one special tutorial in the spring. This means, effectively, no real course
reduction (n.b. special tutorials do not show on the official schedule). This projected
workload is an issue of concern, since orientation duty alone will double for 2016-17 with
the entering first year class and the need for re-orienting the rising second year students.
Furthermore, there is an increased need to establish criteria and develop teaching and
assessment materials in support of new uses for existing SILA students’ e-portfolios (e.g.,

Study Abroad, upper division) as well as provide support for SEDU implementation.
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The reformulation of the WG as described above (.e., Occhi, Passos, two SEDU
faculty) may help facilitate the SEDU implementation once those WG members are
trained in e-portfolio use. It is also anticipated that a new assessment officer will join MIC
in the spring. This person should eventually take on the e-portfolio center role, which is
part of their job description, after a reasonable orientation period. However, it is
unrealistic to expect that person to take on the existing demands immediately. Moreover,
Ms. Ikeda the assistant may be leaving; this will be a huge loss to the AP office. Thus the
burden on the e-Portfolio WG leader is likely to remain heavy for the spring semester at
least. If administration does not support the channeling of teaching time into the effort of
training e-portfolio use and these personnel changes do not take place, it will not be
possible to maintain the slight momentum generated thus far for the e-portfolio project’s

progress.

There is also an ongoing concern of constantly shifting budgetary allotment
which potentially effects the stability of the e-portfolio system at the hardware/software
level. A reasonable investment in the backbone of e-portfolio for maintenance and

improvement must be earmarked for each year of the AP.
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Rubric-Based Syllabus Working Group 2015-2016
For the past year the focal points of the Rubric-Based Syllabus Working Group

(RBSWG) have been assessment, planning, training, and implementation.

Assessment (Informal Rubric Survey)

Beginning in Spring 2015, the RBSWG constructed an Informal Rubrics Survey
to MIC faculty of both the SILA and EDU departments. The Informal Rubrics Survey was
an online convenience sample of MIC faculty members, made available in both English

and Japanese from June 10 to June 16. Twenty-four respondents completed the survey.

Findings

We found that the most important measurements of students’ abilities among
faculty were critical thinking, proficiency in communication, and a grasp of global
perspectives. Less than half of the faculty use rubrics for overall student performance,
presentations, exams, or regular homework assignments. However, nearly 9 out of 10
expressed a willingness to begin using or continue to use rubrics in their classes. Faculty

expressed a desire to have a greater understanding of rubrics and how to use them as well.

Planning

Over the entire course of the Spring 2015 semester, the RBSWG held several
meetings to construct an institutional rubric to be integrated into all syllabi during the
Fall 2015 semester. In addition, as a response to the request for a greater understanding
of rubrics and how to use them, the RBSWG planned 2 faculty development seminars. In
addition, in response to the Active Learning Symposium during November 2015 we
created a poster reviewing the tasks that our group have completed, as well as the tasks

that we will complete in the next few years of the AP grant.

Training & Implementation
As stated before, the RBSWG planned and successfully completed 2 Faculty

Development sessions. The first session, titled “Rubrics 101” and provided digitally in
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early August 2015, both disseminated the results of the Informal Rubric Survey and gave
a very basic description of (a) what rubrics are, (b) their purpose, and (c) introduced the

MIC rubric.

The second session was given as a face-to-face seminar during the last week of
September 2015. This seminar gave more detail about the different types of rubrics, as
well as an introduction to the MIC Rubric-Based Syllabus. At this time, faculty members
were offered hands on assistance with tailoring the rubric to their needs and posting

syllabi including the rubric on the MIC database.
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2) RUBRIC 101

RUBRIGS 101

RUEBRIC WORKING GROUF
FACULTY DEYELOPHMENT SEMINAR, SUMMER 2015

WHAT IS THIS?

= Thiz material iz being provided by the Rubric-Based Syfabus ‘Working Group members to offer
darity on:
= What rubrics are,
= "When rubrics can be used,
— And how to use 2 rubric in 2 syllabas.
= Touwill also receive

— A vemplte rubric and sylhbaus eample induding the ediable rubric
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WHAT IS A RUBRICG?

» Rubrics {<dick here) are tools used for
aszessment and evaluation

» Rubrics provide criteriz for measuring
progress and ability

» Rubrics help provide instruction and
clarify expec@tions

» Eamples {€-dick here} of rubrics @n be
found all over the Internet!

WHEN SHOULD 1 USE A RUBRIG?

« Parbrics can be used at 2 multitude of levels
— Az 2 tool for dhe collepe
» To awailote cor mikion
* To evahete cor comiculem
— A=z 2 vood for teachers
= T avahote cor sylhii
* To evahoite cor courses

* To evahmts stedent papars. axigneene, and
prasantions

— A= 3 tool for soudents
= To parform sall avakotion
v T ofier per svalmitions
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WHAT IS A RUBRIG-BASED
SYLLABUS?

« A rubric-bazed sylabus i an important
tool for consistent a2nd valid evidence
bazed learning

« Tool to set the tone and expectations ofa
COUrse

« Helps to align the syllabus and course with
the colleges goals

* Provides measurement for student
learning outconmes

rEuTArAEEI N
EPARNTERTOT YA

WO = R =
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WHAT DOES THIS MEAN FOR ME?

= Beginning this Fall 2015, faculty across ampus will be reguired to use 3 rubric-based sylabus
= This means incorporating either the MIC rubric shown {which you may alter) or some other sort
of rubric system in your syllabus and course

= This does WOT mean that you have to grade your students using rubrics—the rubric system helps
both you and your students set dear guidelines for achievement in your dasses and'or MIC.

— However, beep in mind that an institutonal rubrnic anddass rubrics will be invtepraved as part of the
eFortolic implementition.

= Anediable template will be sent to you shorty to esther plug into your current syliabi or alter to
fit pour needs.

= The Rubric-Bazed Syfabus Working Group will be holding a series of FO sessions to help vou get
the most out of this experience! 5@y tuned.
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3) Rubrics and AP

7/19/16

board is essential.

®Wo will attempt to achieve soma college-wide rubrics in conjunction with testing in
Critical Thinking, Activa Learning, English Skills and e-Portfolio.

®Current syllabl provide datailed class-by-class descriptions that clarify and make
transparent tha Teaching Objectives as discrate tems. Using this as a base, faculty
can then create a rubric for Learning Objectives for sach class. How you do this will be
ﬁ up to you.

‘@While rubrics can be utilized at any time, they can be used as an end of course tool to

: TP"B ol';glnal vision : Sl ¢ i z evaluate what skills did you wanted studants to lsarn and whather they did so.

®Rubrics can help you clarify objectives and revise class materials.

®In a later stage groups of faculty (Humanities, Social Sclancas, atc) may come up with
some common Leaming Objectives for Rubrics.

¢ I 1 : L ] o . th
Brought to you by the Rubrics Working Group,
Miyazaki International College
30 September 2015

Contact E. Bishop (| mic.ac.jp) with questions.

strength, weakness, and
progress.

Rubrics help students to
understand expectations.
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7/19/16

- students to understand ~ areas of strength and weakness.
expectations and
instructions.

Rubrics also help students to see
their progress over time.

e Imagine that you had to send
the person to your left out
shopping for you for a major
occasion.

o : 5 e The stakes are high.

Rubrics help to b, e They need to get y?:u a spi
puteveryone | Praisar _ outf%, ace shoes, and some fly

onthe same [ LN e accessories. Oh, and they

should order you a delicious
meal, too.

e Do you trust them to do it?

e What if the situation were
reversed? Would you feel
absolutely confident that
you'd be able to match their
expectations and intuit their
notions of “spiffy” and “ace”?

-

payueD
‘SuoNoBIISqY

e What about for the person to
your right?
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e Might you doubt your
interpretation of “spiffy”?

e Might you spend a long time
trying to decide what the
heck your neighbor means
by “ace”?

e Might you put off your task
for too long because you
don’t really understand
what’s expected of you?

e Some sort of definite
schematic that would help
you to understand what the
other person sees as “spiffy,”
“fly,” “ace,” and “delicious”
would be helpful, right?

e And if it included what the
other person sees as less

than “spiffy,” all the better,
right?

Analytical: A grid with the parameters on the Y-axis
and the performance descriptors on the X-axis

Developmental: Shows progress rather than
mastery or a lack of mastery.

Holistic: Bases scale on a single parameter.

Ex: Articulating thoughts orally in final presentation.

Single-point: Like analytic but only describes
criterion for proficiency, leaving rcom for comments
on both sides
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e You could do with some
more guidelines, eh?

o We've all been there.

'suojensqY

e Your students are there now.

Lavels of performancs (scals)

Rubric

design | 4 3 2 1
Criterion| Yot

| i oo (ves.

| mors) | (vesn | but) | (Nol

14]

Seiteria o Dimensions

3 BaSlcaﬂ ) y‘;s w"at' |
| you want here
is a rubric.

Needs improvement (1) Developing (2} Sufficient (3) Above Average (4]

Clarity {Thasis T f | The ce SUrpos purpose
v | 3 " 5 it work

supported b
el

infarmatian
and ideas.)

Organization
(Sequencing of
elements/ideas)

Mechanics
[Correctness of
grammar and
spelling)




Intermediate Level of Mature Level of Development
Domain Initial Level of Development (1) g t02) e

THERE ARE MANY USEFUL
RESOURCES OUT THERE.

HERE ARE TWO.
hittp:/fwww.cultofpedagogy.com/holistic-analytic-single-point-rubrics/

http:firesources.depaul edu/teaching-commonsiteaching-guides/feadback-
grading/rubrics/pages/types-of-rubrics.aspx
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or concerns



4) Informal Rubrics Survey

Informal Rubrics Survey
Research Results, Takeaways, and Recommendations

Online Convenience Sample Survey of MIC Faculty Members, June 10-16, 2015

Contents:

» Sample Distribution

* Ranking of Skills and Traits

* Rubric Use and Attitudes

* Appendix A: Additional Traits

« Appendix B: Reasons Why Faculty Do Not Currently Use
Rubrics

» Appendix C: Suggestions for Making Rubric Transition Easier

Report Prepared by MIC AP Rubric-Based Syllabus Working Group
8/8/2016 For additional information, contact Jeniece Lusk, PhD (Rubric WG Leader)
jlusk@sky.miyazaki-mic.ac.jp| 0985-85-5931

Sample Distribution
Online Convenience Sample Survey of MIC Faculty Members, June 10-16, 2015

Faculty Main Instructional Area

Of the 24 MIC faculty respondents, nearly one-half are SILA Content Instructors.

8/8/2016 Report Prepared by MIC AP Rubric-Based Syllabus Working Group
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Ranking of Skills and Traits

Online Convenience Sample Survey of MIC Faculty Members, June 10-16, 2015

Ranking of Most Important Student Skills and Traits
B ALL MIC Students Overall W Depending on Class

Critical Thinking vi i
Advanced Communicative Proficiency —953%
Global Perspectives 21% e
Ability to identify and solve problems _45% 549
Reading Skills | 5 o
Listening Skills _ 382
Cultural Understanding _923%
IT Proficiency 1&% e
Academic Writing Skills m 6%
Personal Sense of Ethics .
Personal sense of identity
Presentation Skills
0% 20% 40% 60% 80% 100%

Among all MIC faculty, over half agree that critical thinking, advanced communicative proficiency, and global
perspectives are the most the most important skills and traits for all MIC students to have. While presentation and
academic writing skills aren’t seen as very important to all students in general, they rank higher as traits important in
clagga/2016 Report Prepared by MIC AP Rubric-Based Syllabus Working Group 3

Rubric Use and Attitudes

Online Convenience Sample Survey of MIC Faculty Members, June 10-16, 2015

Current Rubric Use Among ALL MIC Faculty

W Very Often m Somewhat Often m Not At All Often

Use rubrics for to evaluate own teaching

Use rubrics for overall student
performance

Use rubrics for presentations

Use rubrics for tests/quizzes

Use rubrics for assignments and
homework

0% 20% 40% 60% 80% 100%

Over 60% of all MIC faculty use rubrics for presentations or for overall student performance at least somewhat often.
The highest percentage of faculty using rubrics “very often” use them for evaluating presentations.

8/8/2016 Report Prepared by MIC AP Rubric-Based Syllabus Working Group 4
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Rubric Use and Attitudes

Online Convenience Sample Survey of MIC Faculty Members, June 10-16, 2015

Willingness to Use/Continue Using Rubrics Among ALL MIC Faculty

W Very Willing m Somewhat Willing m Not At All Willing

Use rubrics for to evaluate own teaching

Use rubrics for overall student
performance

Use rubrics for presentations

Use rubrics for tests/quizzes

Use rubrics for assignments and
homework

0% 20% 40% 60%

80% 100%

The majority of MIC faculty are at least somewhat willing to use or continue using rubrics. Faculty seem most open to

using rubrics for evaluating student presentations.

8/8/2016 Report Prepared by MIC AP Rubric-Based Syllabus Working Group

Informal Rubrics Survey: Appendix A

Additional Traits

*  What other traits would you add to either list?

—  Collaborative work/teamwork skills

— Inquisitiveness with regard to a wide range of issues
—  Open-mindedness regarding divergent world views
—  Fair mindedness in appraising reasoning

—  Honesty in facing one’s own biases, prejudices, stereotypes, egocentric or sociocentric tendencies

—  Orderliness in working with complexity

—  Skills to research, disseminate, and evaluate information

—  Negotiation and persuasion skills

—  Leadership skills

—  Time management, organization, planning, and ability to work under pressure
—  Cultural competence

—  Library research skills

—  Emotional competence

—  Responsibility (interpersonal, educational, environmental, etc.)

) é;jiﬁx?ggbft SRR %ﬁgé%ﬁfﬁ%%ﬁ%g%rﬁéf 2

2) 1’@ ERC b ifj(—?—h.é’jb‘%;%?ﬁ HTEFED =
Seierat % Db L LR e sha) %F%
h il T
% &i ik ;m@ B ST
- E%J’;‘@hﬁ?
8/8/2016 Report Prepared by MIC AP Rubric-Based Syllabus Working Group

s

p
K_
o E
&
L

5
&
=
" hs
Fofas

41




Informal Rubrics Survey: Appendix B
Reasons Why Faculty Don’t Currently Use Rubrics (1 of 2)

Are there any reasons (such as bad experiences, etc.) for why you do not currently use rubrics?

—  The institution has never told me what skills they want my students to develop/be trained. Also, rubrics are not supposed to be
used for direct grading, so since there is no skill set desired from our students it is pointless to use rubrics in the current state of
affairs.

—  In AW, | focus on different skills at different times, and don't want to go through the trouble of making different rubrics. Also, |
prefer to have a lot more detail in other areas that fall outside of o rubric when giving feedback on writing. That said, the rubrics
are perfect for assessing major assignments when precise, detailed feedback is not necessary, such as with final writing
assignments or exams.

—  Lack of familiarity/experience making/using rubrics.
—  When | don't use rubrics, that's because something in my mind has not been systematized yet.

—  Ithink for teachers, rubrics are often instinctive and internalized rather than formal. Using one's own internal sense of student
performances has advantages and drawbacks. Formalized rubrics take more time to use in grading students. They also often do
not allow for assessment of features of student performance that foll between the items specified in the rubric.

—  Itis sometimes the case that setting up a rubric based on expectations will surpass the reality of outcomes and make assessment
difficult.

— I do use rubrics and | use them frequently. *But™* they can be challenging in many ways. For example, | do like to count effort
which is difficult to account for in an objective rubric, yet | think taking it into account can be quite crucial for additional growth.
A paper that would earn one student a "C" might have enough layers of blood, sweat, and tears encrusting it to earn another
student a "B" or even a "B."

— I would like to use rubrics more, but as my teaching assignments change so often, | do not have time to develop rubrics
for all aspects of any one course.

Informal Rubrics Survey: Appendix B

Reasons Why Faculty Don’t Currently Use Rubrics (2 of 2)
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Informal Rubrics Survey: Appendix C
Suggestions for Making Rubric Transition Easier (1 of 2)

+  Asfor 'making the transition easier,' as mentioned above, first make clear to everyone what rubrics are in
the minds of the people who are requiring them to be included in the teaching at MIC. | guess that the
people requiring the use of rubrics are Japanese government officials? And where does the "requirement"”
come from? Is it a (new) law that specifies this and which is now being enacted? If so, does the legal
requirement apply to public and private institutions alike? How will it make education at MIC better? How
does it connect {or not) with MIC' specific mission? | guess there's a real need for a workshop and some
transparency on this . . . Ganbatte with that!

+  Ask faculty who already use rubrics to share their experiences and the process of rubrics in a FD.

*  Personally, | think that rubrics can give more detailed feedback for tasks that composite skills, like
presentations and essays, but they aren't really necessary for simpler assignments. Because of this, | hope
the college doesn't force us to use rubrics just because they've become the latest buzzword. I'm happy to
use them when | think they add something to the feedback, but if it just creates extra paperwork for no
good reason, then | don't want to use them. It would be helpful to be able to see some sample syllabi with
rubrics, even mock syllabi, just to make sure we're all on the same page with this.

. Obviously, we all need training in developing good rubrics.

+  Fall 20157 Who will validate those rubrics? One way to make it easier is to set institutional goals and ask
instructors to create rubrics for their classes inside those big categories. This way the administration would
be able to see if a student reached expected excellency in each of the institutional goals by averaging (or
any other formula) the course goals that are directly mapped to it.

Informal Rubrics Survey: Appendix C
Suggestions for Making Rubric Transition Easier (2 of 2)

Provide FD, examples of best practice, mentoring

. I would suggest to inform everyone about this change as soon as possible, hold some workshops and provide
opportunities to DISCUSS EXAMPLES. | would personally appreciate feedback. Collaborating with other working
groups (e.g. Active Learning and Critical Thinking) would be probably helpful to expand ideas and coordinate the
thinking process.

Provide faculty with sample/model rubrics that they could adopt or adapt as they see fit for their specific classes.
Hold a workshop to teach faculty members about rubrics (what they are, how they are used, how to design them,
best practices, samples, etc.)

. Continual changes/upgrades of rubrics should be possible and desirable. Teachers should not have to use rubrics all

the time; they can use them just for major assignments/tests, for example; in the language program, only for
programwide assessment.

. I suggest your committee write up a couple example syllabi with corresponding rubrics as models to use as a
template.
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(BYIVT1AIL - UFVIWG
Critical Thinking Working Group (CTWG) 2015 FY Annual Report

1) FN—FR N —

The CTWG currently consists of Monica Hamciuc (CTWG leader), Yuko
Matsumoto, Benjamin Peters, and Christopher Johnson. Monica Hamciuc (MH)
assembled this report based on significant input from the WG members and from the AP
Office (indicated where appropriate). In this report I have tried to faithfully represent the
work done by the CTWG during the 2015 fiscal year (i.e. up to and including January 31,
2016). Any opinions expressed in this report are my own and not necessarily reflective of

those held by the working group as a whole.

2) HEE
April 14& 21. CTWG meets to discuss administration and assessment of CAT in 2015 AY.
Benjamin Peters sends CAT workshop report to all MIC faculty.

April 27. Survey is sent to all faculty with a call for volunteers for CAT test assessment

sessions

April 28. CTWG meets to discuss results of faculty survey, decide to order additional copies

of CAT for summer administration.

July 9 & 21. CTWG meets to organize CAT administration & assessment sessions.
July 31. Spring semester CAT test administration proctored by B. Peters & MH.
Aug. 3. First CAT assessment session led by MH.

Sep. 3. CTWG meets to discuss modifications to budget for trip to TTU, statistical software

licenses and CAT assessment.
Sep. 10. Second CAT assessment session led by B. Peters.
Oct. 10. Institutional CAT Report arrives from TTU.

Oct. 14. CTWG meets to welcome new member (Chris Johnson) and confirm schedule for

the second half of 2015 & AY 2016. MH becomes leader of CTWG.
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Oct. 21. CTWG submits FY 2016 budget proposal at a request from the AP Office.
Oct. 27. CTWG mid-year report prepared by B. Peters is submitted to the AP Office.

Nov. 12. CTWG prepares a call for volunteer students to take the CAT test in Feb. 2016.

The message is translated into Japanese and sent to students on Nov. 19.

Nov. 16-19. CTWG prepares an explanatory session (B. Peters), a poster (Y. Matsumoto &
C. Johnson) and a CT workshop (MH) for 2015 Active Learning Symposium.

Nov.28. CTWG participates in 2015 Active Learning Symposium.
Dec. 24. CTWG member B. Peters prepares materials for AP homepage update.

Jan. 25. CTWG meets to coordinate schedules to proctor CAT tests and to organize
assessment sessions. CTWG members C. Johnson & Y. Matsumoto prepare informal

consent (English & Japanese versions) for the CAT test takers.

Feb. 5. CAT test administration proctored by B. Peters.

Prepared by Monica Hamciuc on behalf of the CTWG.

January 31, 2015
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3) BEAR

I. INTRODUCTION

On March 5% and 6th, 2015 two members of the MIC Critical Thinking Working
Group, Benjamin Peters and Monica Hamciuc, participated in the Critical Thinking
Assessment Test (CAT) train-the-trainer workshop in Boston, MA (USA). Faculty and
staff from Tennessee Technological University (TTU) organized and led the two-days

workshop with funding from the National Science Foundation.

The first day (7:30am - 4:30pm) was hands-on assessment training. Participants
used the CAT assessment rubric to assess and score copies of tests completed by fourth-
year undergraduates from U.S. colleges. Skills learned during the session included
scoring calibration, rubric usage, and assessment session organization and facilitation.
Having completed the hands-on assessment training, Peters and Monciuc are now
qualified to administer the CAT and to organize and facilitate assessment sessions at

MIC.

On the second day (7:30am - 3:30pm) participants learned about the reliability
of the CAT instrument and the kinds of statistical analyses TTU provides to member
institutions like MIC. Participants also learned how to develop and implement CAT
“analogs” or course activities meant to develop particular critical thinking skills. This
training occurred through cross-disciplinary collaboration among small groups of the

trainees and presentations to the larger group.

Finally, TTU staff facilitated small group consultations during which they
provided research design advice to each participating institution’s representatives. At
that time, Peters and Hamciuc explained MIC’s goals related to implementation of the
CAT as a component of the Accelerated Program for Rebuilding Higher Education in
Japan grant and received advice from TTU staff. In particular, TTU staff advised us on
a phased implementation sequence that will help us determine whether and to what
degree English language proficiency might interfere with second-language learners’

performance on the CAT.
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II. BACKGROUND

There is a shift in education underway from remembering information to:

Finding relevant information
Understanding and evaluating information

Using information effectively

Why assess critical thinking skills?

Institutions that make claims about emphasizing critical thinking skills need to
measure student gains for accountability
Assessment drives improvement efforts

How we assess often determines what students learn

How can one test measure critical thinking skills across disciplines?

The content of the CAT is interdisciplinary.
CAT questions include content that any student can relate to. For example, some
questions are health-related, and most college students give some thought to

their health and healthy lifestyles.

III. THE TEST

The CAT instrument consists of 15 questions with a possible high score of 38
points. The average score for U.S. seniors is 19.5 points, and the average gain
over the four years of college is 4.5 points.

The CAT is assessed using a scoring rubric.

Students who take CAT at the beginning (pre-test) and end (post-test) of a
semester in a class that implements active learning and emphasizes critical
thinking can make gains greater than the 4-year average gain in a single

semester, in a single course.
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e Administering the CAT in individual classes (pre-test/post-test) is useful for
assessing gains in critical thinking with intervention (active learning and critical
thinking).

e When administering the CAT in a pre-test/post-test sequence, TTU recommends
a minimum of 15 matched pairs (same student taking pre-/post-tests).

e Administering the CAT in individual classes may increase students’ motivation
to do well on the test since it is a course requirement.

e At U.S. institutions, non-native English speakers tend to score lower than native

English speakers.

IV. ASSESSMENT

What are the best practices for assessing students’ tests?

o At least 6 faculty members should score the tests, but TTU recommends 8-12
scorers.

e Anyone leading a scoring session does not score during the session.

e Scorers who are new to the test can assess 6-7 tests in one, all-day scoring
session.

e Scorers must calibrate at the beginning of each scoring session. It is not
problematic if scorers disagree on the score of an ambiguous answer.

e Score all tests by pencil.

e If a student leaves more than one answer blank, TTU will not evaluate the
students’ test. MIC scorers should not score them either.

e If a student does not answer the question (even if she wrote an answer), the
score for the question is 0 (zero).

e If the scorer cannot understand the answer, the score for the question is 0
(zero).

e At MIC, scorers should keep in mind that we have experience “reading into”
students’ answers to questions posed in class. When scoring CAT, it is not
recommended that scorers “read into” students’ answers.

e Use the scoring sessions to generate faculty observations about students’ critical

thinking skills and written communication skills.
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Scorers should aim to assess questions 1-4 before breaking for lunch, questions
5-9 in the early afternoon, and questions 10-15 after an afternoon break.

All scorers assess the same question at the same time and only one question at a
time. Never assess two questions at once.

Students may use a paper dictionary while taking the test.

It is OK to read a question out loud to a student if the student cannot read the
question (for example, a visually impaired student).

Do not paraphrase or explain questions to students during the test.

Do not translate any question content for students during the test.

Involving faculty in scoring is not just an opportunity for Faculty Development,
it 1s also a way for faculty members to improve assessment and student learning
in the classroom.

Compensate faculty for contributing their time for scoring. “/nvest in areas you
want to improve.”

It is acceptable to allow MIC’s TC students to score a test (after taking it
previously). This could be an added professionalization and credentialing

experience for them.

V. POST-ASSESSMENT

It is up to us whether or not we give students their individual scores, but if scores
are returned to students, we must give them context for the scores. However, it is
not recommended that we go through test results with students and explain each

answer and assessment.

How can we use the CAT for Faculty Development?

The CAT can be used as a model for developing classroom assessment tools that
target critical thinking rather than factual knowledge.

Faculty become familiar with and think more carefully about effective teaching
practices and appropriate assessments.

Faculty should consider whether the target skills assessed in each course match
the course goals and whether the course activities match the target skills and

goals.
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e Faculty should use the CAT scoring sessions to a) identify student weaknesses, b)
improve course assessment, c¢) identify instructional strategies for improving

critical thinking.

How can CAT have a ‘wash-back’ effect on course design?

e Engage students in active learning as much as possible.

e Learning activities should have ‘real-world’ goals.

e Instructors should create numerous opportunities to practice specific critical
thinking skills in diverse contexts.

e Faculty can develop CAT “analogs” for class use. In other words, they can develop
discipline-specific activities and assessment that mirror the CAT items.

e As a class activity, have students take and grade a CAT analog. The instructor
should create the course-specific analog and the assessment rubric that students
will use. The instructor guides the students in assessing each other’s answers
according to the rubric.

e Always include critical thinking skill items in primary course assessments.

e Develop a scoring rubric (objective evaluation) for critical thinking skill items in
primary course assessments.

e List critical thinking component in syllabus. For example: Factual knowledge
assessment -- 15% of grade, critical thinking assessment — 50% of grade, etc.

e Faculty should keep in mind the following: a) Students need multiple
opportunities to practice specific critical thinking skills, b) Assessment must be
appropriate to the skills, ¢) How students learn helps to determine how they will

be able to use knowledge.

VI. LOGISTICS AND TTU EVALUATION
Handling the CAT:

e MIC must send all scoring guides back to TTU with the tests. The scoring guides
are periodically updated, so MIC will receive new scoring guides the next time we

order tests.
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TTU services and recommendations:

e TTU can give us an analysis of our students relative to U.S. freshmen and
seniors only.

e TTU recommends comparing our student test-takers’ results on CAT over time
(as cohorts, etc.) rather than comparing them against U.S. college students.

e TTU recommends testing MIC students (beginning with seniors) on the English-
only CAT and then correlating scores with TOEIC to determine at what TOEIC
level there is possible language interference in test performance.

e TTU will do a scoring check (up to 20 tests) for each scoring session we conduct.

e If we score 20 tests during a session, they will check all 20 tests.

e TTU will provide consultation on our assessment plan at our request.

e TTU recommends focusing on the development of CAT analogs for
implementation in upper division courses. Then test for improvements using pre-

test/post-test within a course or from 34 year to 4t year.
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V. AP BEXRLERERKFORE

The AP program and Miyazaki International College
HIFERERY: EBREERSE Mk A7 by s

The AP grant offers the opportunity for a major movement forward in the
implementation of our Liberal Arts program and of our Education program. This is not an
accidental movement but one that is based on solid foundations reaching back to the very
beginnings of Miyazaki International College (MIC). The AP program at MIC) has from
its inception been faculty driven because the idea of applying for an AP grant was based
around faculty interests, research, and publications. Critical Thinking and Active
Learning have always been at the center of MIC for its more than twenty years existence.
Active Learning and the Visualization of Learning Outcomes are the concrete goals of our
AP grant and the mirror the theory and practice of the college. The AP grant has given us
the opportunity to begin to evaluate this theory and practice in terms both of our methods

and of our student achievements in concrete, quantifiable ways.

In 2015-2016 faculty have actively participated in the implementation of the AP
grant alongside the students. The AP grant has allowed MIC to introduce college wide
rubrics and has fostered course specific rubrics through surveys and training sessions.
The use of tablet computers by all incoming students was made possible by the AP grant
and all students are trained in Moodle applications and the creation of their individual e-
Portfolios. Needless to say, both the Active Learning Working Group (ALWG) and the
Critical Thinking Working Group (CTWG) have been equally active. Surveying faculty
and student practices, training sessions to share ideas and practices and creation of
possible templates for future practice based on these have been features. The CTWG has
the concrete task of creating a critical thinking test mechanism, which can provide solid
evaluative material on critical thinking at MIC and can then be used to improve it. It has
been a busy year but a profitable one. We still have a way to go to fully realize our goals,
in many ways it will always be an ongoing project, but we have made solid progress and

have clear plans for more progress yet to come.
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@ Working Group Highlight : Infroduction of e-Portfolio system

2015-2016 Project Summary

The Acceleration Program for University Education Rebuilding (AP)
project (Theme | and 1) at MIC is now in its second year. This year
the working groups of the project further widened the scope of their
research and activities to develop the foundations for visualization of
learning outcomes. In the first semester, tablet PCs were issued to
all freshmen and an e-Portfolio system was installed. e-Portfolio
orientations, introduction of the rubric-based syllabus and
administration of CAT tests were some of the activities of the second
semester. In November, MIC held the Active Learning Symposium,
providing the institution a great opportunity to share the activities
and research results of all the working groups of the project with
educators of other schools and other members of MIC

What is “Active Learning” ¥
“Active Learning” is defined in the glossary published by the Ministry
of Education, Culture, Sports, Science and Technology as follows: “It
refers to all kinds of teaching and learning methods that incorporate
active participation in learning by learners, which are different from
the type of education conducted through one-way lecturing by
teachers. Development of versatile abilities such as cognitive, ethical
and social ability, and gaining culture, knowledge and experience is
sought by active participate in learning by learners. Itincludes
discovery learning, problem solving, experiential learning and
exploratory learning. Inside classroom activities such as group
discussion, debate and group work are also effective active learning
methods.” The Active Learning Working Group of MIC also refers to
the definition provided by Bonwell and Eison (1991): “instructional
activities involving students in doing things and thinking about what
they are doing. *

ACTIVE LEARNING SYMPOSIUM

Active Learning Documentation: The Way Forward
Developing Critical Thinking through Active Learning

Our first Active Learning Symposium was held on November 28" at
MIC. The event brought together university faculty and staff and
high school and middle school teachers that share an interest in
active learning. The symposium began with welcome greetings
from MIC President, Dr. Masateru Nagata, followed by a speech on
the meaning of this symposium by Dr. Benjamin Peters. Dr. Anne
Howard and Lecturer Cathrine Mork gave a presentation entitled
“Active Learning Documentation: The Way Forward“. This
presentation summarized the work of the Active Learning working
group formed to enhance and to conduct research on active

learning at MIC as a part of the AP project. Dr. Howard and Ms. In the afternoon session, Dr. Gregory Dunne and Dr.

Mork presented their analysis of active learning methods collected Benjamin Peters gave presentations entitled “Developing
via questionnaire, class observations and interviews with faculty. Critical Thinking through Active Learning”. The

They described the matrix that divides methods into four presentations introduced the critical thinking assessment
quadrants, thusclarifying the characteristics of active learning test (CAT) developed by Tennessee Technical Institute (TTU)
methods at MIC. that were administered to MIC students as a part of the AP

project. They also introduced how critical thinking can be
developed in particular fields of study through methods
also developed by TTU. After the presentation, the
audience was encouraged to participate in one of three
active learning workshops: “Active learning and tablet PCs”

AP plive Leaming Symposkum
BT OFAT - B P RITE

PREPARED 4%

b3 6 } 8 E run by Dr. Jenice Lusk, “Active learning and critical thinking”

E § run by Lecturer Monica Hamciuc and “Active learning and

g 4 12 g the e-portfolio” run by Dr. Debra Occhi. Participants

= 2 learned how active learning can be enhanced by use of
EXTEMPORANEQUS MR E tablet PCs, critical thinking methods, and the e-portfolio

systermn through the workshop.
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rking Group Activity Highlights: e-Portfolio Introduction to MIC

Background: Mahara generated PAGE by
The School of International Liberal Arts of MIC has been using the open- the e-Portfolio Working Group
source LMS: Moodle since 2005. The open source e-Portfolio system Mahara
was chosen to introduce the e-Portfolio to MIC as a part of the AP grant as it
can be easily linked with Moodle. With the Mohoodle system, reflective
learning as well as visualization of learning outcomes became possible.

St o Bty
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Orientation :

A series of faculty orientation sessions
for Moodle and Mahara were
conducted to instruct faculty on how to
use the new system and how each
function can be used in their classes.
This was followed by orientation for
freshmen in the School of International
Liberal Arts who received tablet PCs
through the AP project. Then
orientations were expanded to upper
classmen and students in the School of
Education. Students were asked to
upload their files and create and submit
their e-portfolio pages using Mahara.

In the Classroom: Information Cornd
Technology & Environmental
Issues:
As students recorded their learning
outcomes by using the e-Portfolio
system’s journal function, they were
encouraged to reflect on their
learning. Students also submitted
assignments and homework to the
system for classes where instructors
used rubrics for grading. Giving virtual
S— badges to reward and encourage
students’ work and evaluating
students with ladder charts also
| A became possible with use of the e-
. T T T portfolio System.
e e

Glass Performance Evaluation

[

\

2015-2016 AP Activities \ / 2016-2017 AP Plan \

April  Establishment of the e-Portfolio Center. April Institution-wide introduction of the rubric-based syllabus
June Tablet PCs issued to the freshmen class. e-Portfolio orientation for faculty
July  Establishment of the e-Portfolio system. e-Portfolio orientation for students

Administration of the TTU CAT test. May Tablet PC orientation
Aug. Faculty participation in CAT workshops in the US. Active learning FD
Sep.  FD seminar to introduce Rubrics. June Development of MIC Critical Thinking Assessment Test

— ; (MIC-CAT) starts
e-Portfolio orientation for faculty.
Oct. MIC-CAT pilot administration

Oct.  Commencement of e-Portfolio orientation for students. i
Nov. The 2™ Active L i i
Nov. The 1 Active Learning Symposium. - R chive Laaming Sympsslun

Feb.  Administration of the TTU CAT test.

Qrch FD seminar for orientation to the rubric-based syllabus. / \ /

T P

Jan. Assessment on outcome of working group activites
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Gregory Dunne (Group Leader)
Anne Howard
Cathrine Mork
Aya Kasai
Haruko Aito

e e AR—F7+UA WG
Debra Occhi (Group Leader)
Anderson Passos
Yukichi Shimizu
Adam Murray
Mai Sakakura

o N—TVwr e RX=X .+ T NZAWG
Jeniece Lusk (Group Leader)
Katherine Bishop
Lloyd Walker
Koji Watanabe

o JUTA4HN TR T WG
Christopher Johnson (Group Leader)
Benjamin Peters
Yuko Matsumoto

James Furse

o el —FrT7Fx U A H—
Satoshi Ozeki

Masae Nishinaka

o HIFEPERKRT: - AP FEHEER
Masateru Nagata (President)
Naoki Nishimura (AP Project Leader)
Benjamin Peters (Vice President)
Micheal Thompson (Dean: School of International Liberal Arts)
Nobuhiro Fukuda (Dean: School of Education)
Lloyd Walker (Manager of Academic Affairs)
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