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Abstract

This study investigated the effectiveness of gratitude-listing interventions with two different
timings, each with the same amount of practice (i.e., once a day for six days for a total of six
times vs. once a week for five weeks for a total of six times) regarding subjective well-being.
Seventy-five participants were randomly assigned to one of three conditions (i.e., listing three
things for which they felt gratitude toward their parent(s) every day during six days for a total
of six times, or once a week during five weeks for a total of six times, or no treatment).
Results provided empirical evidence of effectiveness of the condensed gratitude listing
practice (i.e., every day during six days for a total of six times) for subjective happiness and

of effectiveness of the spaced-apart gratitude listing practice (i.e., once a week during five



weeks for a total of six times) for affect balance compared with the measurement-only control
group. Further studies are needed to investigate this issue more thoroughly.
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Since Emmons and McCullough (2003) developed the original gratitude-listing
interventions, many researchers have tried different variations of these interventions in
positive psychological research (See Davis et al., 2016, for a review). In meta-analyzing five
different studies, Davis et al. (2016) reported that gratitude-listing interventions demonstrated
significant effects to improve well-being of participants when compared with
measurement-only control groups.

However, there are still unknown factors that may influence the effectiveness of
gratitude listing interventions. For example, Layous and Lyubomirsky (2014) pointed out the
factors of timing and dosage. They used the metaphor of patients who are taking prescription
drugs for their treatments. How often the patients take pills and how many they take makes a
difference to the treatment effects. In the same vein, the effects of gratitude-listing
interventions may fluctuate due to timing (i.e., frequency) and dosage (i.e., sum) of the
gratitude listing practice.

Regarding the issue of timing and dosage, Dr. Robert Emmons, who is an authority

in gratitude research, asserts the following:

Occasional gratitude journaling (e.g., twice weekly) boosts well-being more than the
regular practice (e.g., every day) of counting blessings. Sometimes less is more. You
avoid gratitude fatigue this way (Emmons, 2013, p. 12).

In addition, Lyubomirsky, Sheldon, and Schkade (2005) reported on a six-week
gratitude listing intervention study. Lyubomirsky and her colleagues randomly made three
groups that did gratitude listing (a) once a week, (b) three times a week, and (c) did nothing.
They found that participants who did gratitude listing once a week, not three times a week,

significantly increased their happiness over those who were in the control group. According

to Emmons (2013) and Lyubomirsky, Sheldon, and Schkade (2005), lesser frequencies and



lower dosages seem effective in some situations, but there are no clear guidelines regarding
the issue of timing and dosage.

To my knowledge, there are no published experimental studies comparing the timing
effects of the same amount of gratitude listing practice. Even though the total number of the
pills that the patient takes is equal, the effect of the pill may be different if s/he takes three
pills once a day or one pill every eight hours three times per day. In other words, the present
study compared the timing effect for the same dosage of gratitude-listing interventions.
Moreover, a certain type of gratitude, gratitude towards one’s parent(s), was investigated in
the present study because it has been emphasized in Japanese culture and history (Matsudaira,
1984; Oohata, 1971; Shintou, 1986). Previous research reported that daily listing of five
things for which gratitude was felt toward one’s parent(s) had improved the scores of
subjective happiness and life satisfaction, however the daily events listing group, a control
group with a matched activity, also improved the scores of life satisfaction and empathy via
one-week intervention (Kobayashi, 2014). Additionally, other gratitude-listing intervention
studies with Japanese samples did not exhibit significant intervention effects on well-being
over control groups (Aikawa, Yada, & Yoshino, 2013; Otsuka, Hori, & Kawahito, 2012).

Three groups were randomly formed in this study. Group A, as a replication and a
slight revision of gratitude listing of Kobayashi (2014), involved the processes of retrieving
three things for which participants felt gratitude toward their parent(s), and required them to
notice the three things by daily listing for six consecutive days (i.e., six entries). Group B was
asked to retrieve three things for which they felt gratitude for their parent(s) and notice them
by listing once a week for five weeks (i.e., six entries). Group C, as a control group, had no
particular assignments for this study.

According to Ryan and Deci (2001), subjective well-being is defined with “three

components: life satisfaction, the presence of positive mood, and the absence of negative



mood, together often summarized as happiness” (p. 144). In order to measure the well-being
of the participants, three well-established subjective well-being measurements (i.e.,
subjective happiness, life satisfaction, & positive and negative affect) were used following
the definition of Ryan and Deci (2001). All participants responded to these three
measurements three times: just before the intervention started (Time 1), seven days later
(Time 2), and five weeks and a day (i.e., 36 days) later (Time 3).

Previous studies that used similar one-week gratitude-listing intervention strategies
demonstrated lasting effects toward subjective happiness in a one-month follow-up (Gander,
Proyer, Ruch, & Wyss, 2013; Seligman, Steen, Park, & Peterson, 2005) and a composite
score of life satisfaction and affect balance in a five-week follow-up (Watkins, Uhder, &
Pichinevskiy, 2015) after the intervention was terminated.

This research was designed to be exploratory in its nature instead of testing particular
hypotheses. | investigated how the subjective well-being of participants in Groups A, B, and
C would change as a research question. Especially, | compared the improvements of each
dependent variable for Group A from Time 1 to Time 2 and for Group B from Time 2 to
Time 3 in order to check the effectiveness of the different timing schedules. In following the
new statistics guidelines (Cumming, 2012), | investigated effect sizes and confidence
intervals more thoroughly instead of searching for statistically significant results so that the
results of the present study would be useful for future meta-analyses. When making statistical
judgments on the results, | considered all the results of statistical significance levels, effect

sizes, and confidence intervals, instead of relying on the statistical significance levels only.



Method
Participants
There were 25 participants in Group A, 25 participants in Group B, and 25
participants in Group C, for a total of 75. These 75 participants ranged in age from 18 to 47
years (M =19.53, SD = 3.48). They were all undergraduate students (49 women and 26 men)
who at the time were attending a liberal arts college in Miyazaki, Japan. They are all native

speakers of Japanese.

Materials

Subjective Happiness. Shimai, Otake, Utsuki, Ikemi, and Lyubomirsky (2004)
conducted a study with a sample of 302 Japanese undergraduate students in order to test the
reliability and validity of the Japanese Subjective Happiness Scale (JSHS) that was created
from the original Subjective Happiness Scale (Lyubomirsky & Lepper, 1999). The results
indicated that the JSHS demonstrated appropriate factorial validity from factor analysis, and
convergent and discriminate validity from significant correlations with relative scales.
Regarding reliability, there was also an indication of sound internal consistency (o = .82) and
appropriate five-week test-retest reliability (r = .86). The JSHS has four items and the
participants rate these items on a seven-point Likert-type scale and the sum values indicate
their global subjective happiness. Kobayashi (2013) reported that it demonstrated appropriate
construct validity by significant correlations with relative scales and sound internal

consistency (o = .83).

Positive and Negative Affect. In order to create a handy measurement to assess the
emotional states of participants, Sato and Yasuda (2001) conducted two different studies with

college-age Japanese samples. As a result, a Japanese version of the Positive and Negative



Affect Schedule (PANAS) was made from the original PANAS (Watson, Clark, & Tellegen,
1988). The Japanese PANAS has eight adjectives to measure positive affect (o = .90) and
another eight adjectives to measure negative affect (o =.91). In this scale, participants
indicate their emotional state by rating each adjective from 1 (does not apply to me at all) to 6
(applies to me greatly) on a Likert-type scale. Additionally, Kobayashi (2013) reported that
the Japanese PANAS demonstrated sound internal consistency for positive affect (o = .87)

and negative affect (o = .88) and appropriate construct validity.

Life Satisfaction. In order to create the Japanese version of the Satisfaction With
Life Scale (SWLS) (Diener, Emmons, Larsen, & Griffin, 1985), Sumino (1994) conducted
five different studies with various samples of Japanese university students and middle-age
adults. The Japanese version of SWLS has five items that are intended to measure cognitive
aspects of participants’ subjective well-being via ratings that range from 1 (strongly disagree)
to 7 (strongly agree) on a Likert-type scale. Regarding construct validity, it exhibited
significant correlations with five relative measurements. It also showed sound reliability by
acceptable internal consistency in an undergraduate sample (o = .84) and a middle-age adult
sample (a =.90) and r = .80 for four-week test-retest reliability. Recently, it also
demonstrated acceptable internal consistency (o = .83) and appropriate construct validity with

significant correlations with relative scales (Kobayashi, 2013).

Procedure

First of all, the Institutional Review Board and the Dean of the School of
International Liberal Arts where the study took place granted me ethical approval to conduct
this study. | visited several classes in the college where | work and explained the study to the

undergraduate students. Interested students visited my office to read the description of the



study and their rights and rewards for participation. Many of them decided to participate in
this study and provided informed consent. The participants randomly picked their own
identification number cards (e.g., “B15” representative of the 15th participant of Group B)
from a bag and used them in order to assure their anonymity whenever they answered the
surveys and wrote their gratitude listings. All the participants anonymously responded to the
three measurements of life satisfaction, subjective happiness, and positive and negative affect.
Then, notebooks were given to all the participants of Groups A and B, and they retrieved and
listed three things for which they felt gratitude toward their parent(s) for approximately five
to ten minutes every night for Group A (or once a week for Group B) before going to bed. In
order to avoid gratitude fatigue, participants of Groups A and B were asked to retrieve three
things for which they felt gratitude toward their parent(s) when they were ages 3 to 6 on the
first entry, ages 7 to 9 on the second entry, ages 10 to 12 on the third entry, ages 13 to 15 on
the fourth entry, ages 16 to 18 on the fifth entry, and in college on the sixth entry. Seven days
later, all participants returned to my office, answered the same surveys for the second time,
and the participants of Group A returned their notebooks. Five weeks and a day later, all
participants returned to my office and answered the same surveys for the third time and the
participants of Group B returned their notebooks. Then, each participant who answered the
surveys the full three times received 1,000 Japanese yen (approximately US $10 in August

2016) as a financial reward.

Results
A 3 (between subjects: treatment group) X 3 (within subjects: time of assessment)
Multivariate Analysis of Variance (MANOVA) was conducted toward three dependent
variables: subjective happiness, life satisfaction, and affect balance. The score of affect

balance was made by subtracting the total number of negative affect from that of positive
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affect. The results revealed significant multivariate effects across the interaction between
group and time, V = .311, F(12, 136) = 2.089, p = .021, np? = .156. However, no significant
multivariate effects were found on time, V = .080, F(6, 67) = .973, p = .450, ny? = .080 and
group, V =.031, F(6, 142) = .377, p = .893, np> = .016. Consequently, a 3 (between subjects:
treatment group) X 3 (within subjects: time of assessment) Analysis of Variance (ANOVA)
was conducted toward each dependent variable. Mauchly’s tests indicated that the assumption
of sphericity had been violated regarding subjective happiness, »*>® = 12.76, p = .002 and
affect valance, y*>® = 7.06, p = .029. Their estimates of sphericity were greater than .75 and
thus the Huynh-Feldt estimates were reported in the present study (See Field, 2013, p. 548).
The results indicated significant interaction effects on affect balance, F(3.849, 138.6) = 4.489,
p =.002, np? = .111. There were marginally significant interaction effects on subjective
happiness, F(3.609, 129.9) = 2.169, p = .083, ny = .057, and there were no significant
interaction effects on life satisfaction, F(4, 144) = 1.574, p = .184, np? = .042.

Regarding subjective happiness, post-hoc tests with a Bonferroni adjustment
revealed that Group A displayed a marginally significant increase in their scores from Time 1
to Time 2, t(24) = 2.14, p = .108, mean difference = 0.920, 95% CI = [-0.134, 1.974],
Cohen’s d = 0.428, and Group B increased their scores from Time 2 to Time 3, t(24) = 1.49,

p = .420, mean difference = 0.720, 95% CI = [-0.462, 1.902], Cohen’s d = 0.299. See Table 1
and Figure 1.

Regarding affect balance, post-hoc tests with a Bonferroni adjustment revealed that
Group A’s scores were significantly decreased from Time 2 to Time 3, t(24) = 2.60, p = .034,
mean difference = 5.640, 95% CI =[0.327, 10.953], Cohen’s d = 0.520, and Group C’s
scores also decreased significantly from Time 1 to Time 3, t(24) = 2.63, p = .031, mean
difference = 6.040, 95% CI =[0.413, 11.667], Cohen’s d = 0.526. Group A’s scores increased

from Time 1 to Time 2, t(24) = 1.31, p = .587, mean difference = 2.280, 95% CI = [-1.998,
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6.558], Cohen’s d = 0.261, and Group B’s scores increased with marginal significance from
Time 2 to Time 3, t(24) = 2.38, p = .060, mean difference = 5.160, 95% CI = [-0.153, 10.473],
Cohen’s d = 0.476. See Table 1 and Figure 2.

Regarding life satisfaction, post-hoc tests with a Bonferroni adjustment revealed that
Group A’s scores increased from Time 1 to Time 2, t(24) = 0.82, p = 1.00, mean difference =
0.600, 95% CI =[-1.193, 2.393], Cohen’s d = 0.164, and Group B’s scores increased from
Time 2 to Time 3, t(24) = 1.76, p = .247, mean difference = 1.200, 95% CI =[-0.470, 2.870],

Cohen’s d = 0.352. See Table 1 and Figure 3.

Discussion

In following the new statistics guidelines (Cumming, 2012), | considered all the
results of statistical significance levels, effect sizes, and confidence intervals and would like
to discuss four major findings of this study.

First, the subjective happiness of Group A seemed to increase from Time 1 to Time 2
but did not decrease at Time 3. This finding indicates that the condensed gratitude listing
practice (i.e., every day during six days for a total of six times) might be effective to increase
one’s subjective happiness and such an effect might continue for four weeks after the
termination of such a gratitude practice. Such an increase from Time 2 to Time 3 of Group B
who conducted the spaced-apart gratitude listing practice (i.e., once a week during five weeks
for a total of six times) was negligible.

Second, the affect balance of Group B seemed to increase from Time 2 to Time 3.
This finding indicates that the spaced-apart gratitude listing practice (i.e., once a week during
five weeks for a total of six times) might be effective to increase one’s affect balance. Such
an increase from Time 1 to Time 2 of Group A, who conducted the condensed gratitude

listing practice (i.e., every day during six days for a total of six times) was negligible.
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Third, the affect balance of Group C seemed to decrease from Time 1 to Time 3.
Additionally, those who were in Group A did not do anything from Time 2 to Time 3 and this
seemed to decrease their affect balance. These results indicate that one’s affect balance might
be decreased when one does not do any gratitude activities. Additionally, | suspect that the
particular semester schedule in which the study was conducted might have influenced the
results. Most of the participants started their assignments at the beginning of the semester
when there was not much demanding school work. As the semester went by, the amount of
school work increased and it might have influenced their level of affect balance.

Fourth, both the condensed and the spaced-apart gratitude listing practices seemed to
make no significant effects on life satisfaction. It is intriguing because previous similar
studies (Kobayashi, 2014, 2015) found the life satisfaction scale which was used in this study
was useful for measuring the effects of gratitude-related practices. This might have resulted
from idiosyncrasies of the particular sample.

There are some weaknesses in this study. First of all, this study used a convenience
sample from a particular institution. Second, the sample size was small. Therefore, all results
of this study might be the products of idiosyncrasies in the particular sample. Third, the
results were based on self-reporting by the participants, therefore, there is danger of
self-serving bias. Fourth, many participants of this study, who are native Japanese speakers,
might be qualitatively different from a general Japanese population because many of them
study liberal arts in English and they live their college life in an atypical, nearly English-only
environment.

Although this study has certain weaknesses, it could provide empirical evidence of the
effectiveness of the condensed gratitude listing practice (i.e., every day during six days for a
total of six times) for subjective happiness and of effectiveness of the spaced-apart gratitude

listing practice (i.e., once a week during five weeks for a total of six times) for affect balance
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compared to the measurement-only control group. Further studies, especially meta-analyses,

are needed to investigate this issue more thoroughly.
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Table 1
Means, Standard Errors, and 95% Confidence Intervals by Condition and Time of Assessment

Time of Assessment

DV Condition n Time1(SE)  95% ClI Time 2 (SE) 95% ClI Time 3 (SE)  95% ClI

Subjective

Happiness Group A 25 19.12 (0.764) [17.60,20.64]  20.04 (0.766) [18.51,21.57]  20.12(0.728) [18.67,21.57]
Group B 25 18.68 (0.764) [17.16,20.20]  18.32 (0.766) [16.79,19.85]  19.04 (0.728) [17.59, 20.49]
Group C 25 19.60 (0.764) [18.08,21.12]  18.92 (0.766) [17.39,20.45]  18.84 (0.728) [17.39, 20.29]

Affect

Balance Group A 25 8.60 (1.78)  [5.05, 12.15] 10.88 (2.28) [6.34, 15.42] 5.24 (2.33) [0.60, 9.88]
Group B 25 7.08 (1.78)  [3.53, 10.63] 4.04 (2.28)  [-.50, 8.58] 9.20 (2.33) [4.56, 13.84]
Group C 25 11.88 (1.78) [8.33, 15.43] 8.80 (2.28)  [4.26, 13.34] 5.84 (2.33) [1.20, 10.48]

Life

Satisfaction Group A 25 19.76 (1.05) [17.67, 21.85] 20.36 (1.22) [17.92, 22.80] 20.44 (1.25)  [17.96, 22.92]
Group B 25 18.96 (1.05) [16.87, 21.05] 18.96 (1.22) [16.52, 21.40] 20.16 (1.25)  [17.68, 22.64]
Group C 25 20.48 (1.05) [18.39, 22.57] 20.64 (1.22) [18.20, 23.08] 19.64 (1.25)  [17.16, 22.12]

Note. SE = standard error, Cl = confidence interval, DV = dependent variable.
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Subjective Happiness
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Figure 1. Changes of subjective happiness at three time periods: Time 1 (Pretest), Time 2 (7 days later) and Time 3 (36 days later). Error bars

indicate 95% confidence intervals.
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_ _ Affect Balance
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Figure 2. Changes of affect balance at three time periods: Time 1 (Pretest), Time 2 (7 days later) and Time 3 (36 days later). Error bars indicate
95% confidence intervals.
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Life Satisfaction
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Figure 3. Changes of life satisfaction at three time periods: Time 1 (Pretest), Time 2 (7 days later) and Time 3 (36 days later). Error bars indicate
95% confidence intervals.
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Monetary Integration Challenges in the Asia-Pacific Region

Pawel Mlodkowski

Abstract

Monetary integration in Asia has been a hot topic for years. Proponents justify
regional cooperation by proving a range of benefits. The importance of their arguments stems
from the fact that exchange rate instability plagues Asian countries. The competitiveness of
Asian economies, being export-oriented, relies on exchange rates. In the past,
macroeconomic stability was achieved through use of hard pegs. However, the costs of fixed
rates called for alternative solutions. Instead, for national regimes in the Asia-Pacific region it
may be feasible to introduce a common basket peg, or even a common currency, to cope with
exchange rate-related problems. Successful management of regional policy may lead to an
Asian Monetary Union and would not be easy. Not only must economies converge, but a
great deal of political will and solidarity would be required. This paper discusses alternative
solutions and offers a correlation analysis of business cycles showing the current situation in

Asia.
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Introduction

Asia has emerged as a global power during the last 25 years. Over this period, the
region has been characterized by high levels of foreign direct investment that fueled
incredible economic expansion. Factors contributing to growth have been numerous, but low
labor costs and fewer regulations (including a lack of environmental protection laws) have
been recognized as beneficial and therefore attractive for relocating global production to
Asian countries. Socio-economic success materialized through the improvement of living
standards over a relatively short period of time. This, in turn, provided grounds for discussion
on possible regional solutions with regard to economic and monetary integration. After
successful implementation of the ASEAN initiative, economists and governments in the
region have analyzed scenarios of monetary integration. The success of the Economic and
Monetary Union (EMU) in Europe has motivated popularity of the monetary integration in
Asia up until recent years. Literature concerned with various designs of the monetary system

in Asia is vast.

Problem
Monetary integration, regardless of the region of the world it covers, has been a hot
topic and has been gaining in popularity. This is in spite of the fact of fast expansion of

currencies issued online, which has been beyond national government control.
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The literature most often lists Japan, South Korea, Taiwan, Hong Kong, Indonesia,
Malaysia, Singapore, China, Thailand and the Philippines as members for Asian monetary
integration (Yuen, 2002; Williamson, 2005; Eichengreen & Bayoumi, 1996). A list of
potential member states of the currency union in Asia tends to differ from study to study. For
instance, Eichengreen & Bayoumi (1996) also include Australia and New Zealand in their
analysis of correlations. Different sets of countries are considered for the purpose of
answering questions on the optimal composition of a new monetary union. Optimality is
defined here with utility function maximizing potential benefits monetary union members.
The above list is concise and represents the focus group for this research.

Demand for monetary integration within this group stems from a desperate need to
achieve exchange rate stability. Such an attitude results from the fact that all of these
countries belong to highly open small economies. As a consequence, economic performance
depends heavily on the external value of their respective national currencies. The Asian
currency crisis of 1997 was a problem resulting mostly from rigidity of exchange rate
regimes (Hefeker & Nabor, 2002). This rigidity is also a result of the disproportionate share
(in currency baskets) assigned to the dollar (Rajan, 2002). The currency crisis of 1997 raised
the question of finding a valid solution to the myriad of exchange rate problems suffered by
Asian countries. The goal of this paper is to present various arguments for monetary
integration in the region and possible solutions to the problem of effective monetary
cooperation.

There have been already many studies that have discussed various methods of
achieving exchange rate stability. They have included exchange rate regimes based on fixed
and flexible rates, currency basket-based regimes, and the idea of a common currency for

selected countries in Asia.
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Current Asian exchange rate regimes range from hard peg to free float systems. The
former approach is still in use, despite the Asian currency crisis having resulted from rigidity
of fixed exchange rates (Hefeker & Nabor, 2002). This is justified by the fact that the main
benefit of hard peg is that of “reducing uncertainty in trade and investment” (Hefeker &
Habor, 2002, p. 3). Stability in the external value of domestic currency reduces the risk in
international business. Variability of exchange rates greatly affects the competitiveness of
products exported. Instable international capital flows and current account reversals put the
financial stability of a nation in question. Prevalent during the currency crisis in 1997 were
many competitive devaluations (Hefeker & Nabor, 2002, p. 4). As argued by Mc Kinnon
(1998), Rose (1998), and Hefeker & Nabor (2002), such countermeasures added to
macroeconomic instability in Asia. One may claim that hard peg regime effectively solves
most of the above-mentioned problems. Popularity of fixed exchange rates in Asia is
attributed to a long history of successful economic performance under such regimes. Limiting
exchange rate fluctuations created instability. Governments in the region, however, and
global institutions are still on a quest to achieve macroeconomic stability for the sake of each

society’s wellbeing.

Objective

The objective of this paper is to provide a review of opinions on monetary integration
in Asia and evaluation of possible forms of international cooperation in the area of exchange
rate regime in the region. In terms of specific contribution to a discussion of available
scenarios an objective is to offer a simple argument based on correlation of business cycles

among potential members of an Asian Monetary Union.
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Methodology

The idea of monetary integration belongs to international economic policy issues. Any
study in this area must draw heavily from literature and contemporary political discussion.
However, in addition to a systematic and diligent literature review, this paper offers a very
simple empirical investigation on business cycle correlation among potential members of an
Asian Monetary Union. Real GDP growth rates (annual observations) are the basis for
calculating correlation coefficients between pairs of countries. For the purpose of presenting
significant changes to the underlying situation and eligibility of Asian countries to create an
optimum currency area (according to classical OCA theory), correlation coefficients are
presented separately for three distinctive sub-periods over the last 113 years. Time series

employed in the empirical exercise come from GAPMINDER database.

Result and Discussion

The external value of domestic currency does not need to be fixed, though. There is
an option to employ the most self-sustaining solution in the form of a free float. However, to
have a flexible exchange rate, a set of conditions must be met. One should note, however, that
free float is not a solution for small economies. The most successful countries with freely
floating exchange rates are those with the largest share in the global economy. Only in a
stable and well-developed economic system do free market forces grant stability to the

external value of a domestic currency. Deep foreign exchange markets with millions of
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transactions and high turnover seem resistant to speculative capital flows and any other forms
of market mechanism deficiencies.

According to Cowen et al. (2006, p. 46) exchange rate management marked by
flexibility is likely to foster regional integration. Therefore, Asian countries would still be
able to pursue national agendas without losing autonomy in exchange rate policy. Debate on
monetary integration in Asia centers on an analysis of hard peg versus flexible exchange rate
regimes. Fixed rates with the same peg (probably pegged to the US dollar) can be a phase in
the transition to a common currency. On the other hand, remaining in a system that fuels
exchange rate volatility is likely to negatively influence international transactions (trade and
investment) due to inherent uncertainty (Cowen et al., 2006, p. 45).

The fundamental problem in designing and introducing monetary integration in Asia
is the scale of collective action required. Since the emergence of a “common currency” as an
idea for ASEAN countries, there have been many alterations in expressed willingness to
proceed with monetary cooperation. There was initially high solidarity followed by strong
resistance, as there were local economic problems and a global financial crisis that called for
drastic countermeasures at the national level.

These days it may be difficult to find many Asian countries that are still willing to
engage in close forms of monetary cooperation. Currently, each country pursues and retains
its own monetary and exchange rate policies, thus maintaining full autonomy in this regard.
However, there are still researchers that analyze monetary cooperation and integration
scenarios for Asian countries. There is one point found in the literature, as early as 2002 with
Hefeker & Nabor ( p.1), that has received substantial attention. It is about a system based on a
basket peg. Williamson (2005) offers the idea of either each country having its own basket
peg, or the creation of a single basket for pegging all Asian currencies. A different approach

is advocated by Rajan (2002). He proposes implementation of the Japanese government’s
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plan to introduce a tri-currency basket peg for East Asia. It would be composed of most
important international currencies for trade and investment, which are the dollar, the euro,
and the Japanese yen. It should be noted that currency pegs, in general, lead to more
positively correlated business cycles (Frankel & Rose, 1998). This may be perceived as a
substantial benefit to all countries involved in such forms of exchange rate cooperation. At
the same time, achieving high symmetry in business cycles would facilitate further attempts
to reach full monetary integration.

Fixed exchange rates are characterized in the literature as having few disadvantages in
special circumstances. Listing just the most prominent ones here, one should point out a loss
of autonomy for national governments in respect to external value of the local currency and
the requirement for setting an anchor currency, both of which may prove challenging.
Another problem, should some adjustments become necessary, results from further changes
to the exchange rate. Changes or a withdrawal from the fixed exchange rate regime could
generate a currency crisis and result in loss of credibility by the national government or its
specialized agency responsible for managing exchange rate policy (Hefeker & Nabor, 2002,
p. 9).

In spite of the introduction of a common basket peg for Asian countries being the
most realistic, there are many objections. These doubts stem from different compositions of
export and import-related flows along with diverse foreign direct and portfolio investment
transfers in all potential members of such exchange rate arrangement. Within such a common
basket, shares in the Japanese yen, the dollar, and the euro are difficult to calibrate in such a
way that suits all Asian countries involved. In particular, the Japanese yen is commonly
used for invoicing intra-regional trade. Also, denomination of sovereign debt issued by Asian
countries has shifted from the dollar to the yen. However, the US dollar still retains

significant influence when it comes to exchange rates in the region (Eichengreen & Bayoumi,

53



1996, p. 5). A collective basket may be a feasible solution in the mid-term, however. Hong
Kong and Singapore, as very small and highly open economies with strong trade links with
their neighbors, may find it more appealing to peg the external value of their respective
national currencies to other East Asian currencies (Eichengreen & Bayoumi, 1996, p. 10).
Eichengren & Bayoumi (1996, p. 11) noted that the country pairs consisting of Singapore and
Malaysia, Singapore and Thailand, Singapore and Hong Kong, Singapore and Taiwan, and
Hong Kong and Taiwan, would most benefit from a common external peg. Another group
that includes Indonesia, South Korea, and the Philippines exhibits a weaker case for benefits
stemming from a common hard peg. While the concept of a collective hard peg for Asian
countries has been studied for many years, there is still no credible plan for achieving such a
form of regional cooperation.

A common basket peg for all the Asian countries within this analysis has convincing
rationale. It seems that after many years of fascination with economic integration, the world
economy has entered a period of opposite tendencies in many regions. Not only Brexit, but
also the main themes of the US presidential campaign in 2016, prove that societies are willing
to support separatist initiatives. Voters support leaders that promise to protect national
economies by imposing barriers to trade, controls over investment, and restrictions to the
flow of people.

According to empirical investigations available in the literature, should each Asian
country peg its currency to one of the G-3 currencies, greater exchange rate stability would be
achieved (Cowen et al., 2006, p. 46). As a side effect, such regimes would guarantee that any
changes in “the third country exchange rates would [not] disturb the trading relationships
among the East Asian countries themselves” (Williamson, 2005, p. 1).

An alternative solution based on a basket of currencies to which external value of

national currency is pegged, is tailoring individual baskets for each Asian country. Such a
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country-specific basket would be composed of international currencies as well as the
currencies of neighboring countries in the immediate region. It can be argued that tailoring
currency baskets on the basis of currency composition of international trade and investment
would be better adapted to the features of each specific country. This would probably reduce
intraregional exchange rate variability, in turn promoting trade and investment (Cowen et al.,
2006, p. 46). When it comes to technical issues related to a country-tailored currency basket,
one should bear in mind that for each country involved, even a small one, the country would
need to operate its own forward market for foreign exchange. This has always been
problematic for smaller countries (Williamson, 2005, p. 2). Williamson (2005) claims that
this problem would be effectively solved through the introduction of a formerly presented
exchange rate regime based on the common basket for all Asian countries. Still, developing
the most appropriate weights to compose such basket would be somewhat challenging
(Cowen et al., 2006, p. 48).

The two forms of fixed exchange rate regimes using a currency basket (the common
basket and the tailored one) represent two similar solutions aimed at limiting exchange rate
variability at the cost of national economic policy independence. This issue may be even
more problematic as international capital mobility might also be affected, as derived from the
“impossible trinity” rule (Cowen et al., 2006, p. 45). The exchange rate regime options for
Asian countries discussed above would reduce independence in monetary policies as long as
capital flows remain unrestricted. In this case, they are subject to government control.
“...regional integration may in the end be held back if countries are forced to trade off
domestic stability for deeper trade linkages” (Cowen et al., 2006, p. 48).

Adapting an exchange rate regime that employs a collective currency basket and a
hard peg requires a great deal of solidarity and political will. There is a need for a very good

understanding of all benefits and trade-offs that are involved in such new arrangement.
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Prospective forms of exchange rate and monetary cooperation in Asia still require a
systematic analysis at the national level and at the regional level. Proper and competent
information campaigns are required to gain common acceptance for new forms of

international cooperation.

A reason for achieving good public understanding of this new regime is to avoid
populists gaining the attention of the public. Even the most developed countries, like the UK,
have witnessed populists, propelled by misunderstandings and ignorance, playing against
coordinated international initiatives. Therefore, all countries that wish to embark on a quest
for stability and prosperity by means of monetary and exchange rate cooperation must
approach the marketing of these ideas to the general public with due diligence and care.

Shaping appropriate mentality in societies and generating readiness for sacrifice,
especially at the beginning of monetary integration, are necessary for successful
implementation of any initiatives of this magnitude. It can be argued that East Asian
countries still lack the political solidarity in 2017. However, the same problem was
recognized as early as 1996 (Eichengreen & Bayoumi, 1996, p. 21). This is simply an

impediment that needs to be addressed by conscious and responsible public marketing.

How far are we from an Asian Monetary Union?

The various factors and conditions mentioned above lead to the fundamental question
of the feasibility of a monetary union among Asian countries. There has been a consensus
that an Asian Monetary Union (AMU) could be potentially beneficial. However, it is an
initiative that requires lengthy and gradual reforms national levels. This kind of economic

integration of diverse national economic systems calls for a great deal of political will and
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requires a longer time line for its successful completion (Hekefer & Nabor, 2002; Yuen,
2000; Cowen et al., 2006).

Economic policy implications resulting from monetary integration in Asian countries
would differ due to variety of factors. Smaller currency areas to be formed in Asia are also
advised (Yuen, 2000, p. 16) as a viable option. It may be easier to have several groups of
fewer countries that coordinate their monetary policies first, and then these small ‘currency
unions’ could more easily achieve external harmonization with other currency areas in the
region. Yuen (2000, p.3) claims that factors facilitating such a scenario are “the symmetry of
underlying [economic] shocks, geographic proximity and socio-cultural compatibility”. By
using such criteria, it has become possible to recognize three potential groupings of Asian
countries for the presented alternative two-stage monetary integration scenario. These
separate clusters would be comprised of: Singapore and Malaysia, Japan and Korea, and
Taiwan and Hong Kong (Yuen, 2000, p. 12).

There are still many impediments to the Asian Monetary Union becoming a reality.
As argued by Takeuchi (2006, p. 1) there are still significant disparities among Asian
economies. Differences in industrial structure and the efficiency of factor markets (labor and
capital markets) drive the costs of adopting a common currency in the region. Associated
reasoning and arguments of the role of such differences stem directly from the original
Optimal Currency Areas (OCA) theory. These differences are responsible for a higher
probability of asymmetric shocks and resulting mismatch between economic situations in
each member state and the common monetary policy. However, these arguments against
monetary integration in Asia may simply be an overreaction to the advice formulated by the
OCA theory. As already observed before the introduction of the euro by Eichengreen &
Bayoumi (1996, p. 15-16) the labor markets of East Asia are more flexible than those of

Western Europe. Monetary integration in Europe generated benefits for member countries.
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The member countries have had conditions far from optimal for those advised by the OCA
theory. It is more reasonable and justified to implement monetary integration in Asian
countries that are closer to satisfying the OCA criteria. Asian countries are much more
economically homogeneous than those of Europe. Probability of asymmetric shocks is
therefore much lower. The low probability of Asian countries exhibiting unique asymmetric
shocks creates a situation conducive to national governments in the region. There would be
no other choice but to pursue similar (if not identical) policies across the region. In such a
case, there is no reason for conflict of interest among potential member states. Joint and
coordinated fiscal adjustments, along with a common monetary policy, seem highly feasible.
Such a situation would allow Asian countries to form a successful monetary union (Yuen,
2000).

The main impediment for monetary integration in Asia is still a lack of political will,
political solidarity, and consensus regarding regional institutional infrastructure (Rajan,
2002). Other impediments result from China’s asymmetric shocks, due to many factors, but
mainly because of different production structures and a unique economic model pursued by
the Chinese government. This is why there had been a low correlation between the Chinese
business cycle and the cycle of other Asian economies (Yuen, 2000, p. 12). Impediments to
monetary integration in Asia are also of a political nature. European monetary integration
was marked with increased political integration along with the creation of a supranational
body (Eichengreen & Bayoumi, 1996, p. 18). The European Central Bank was able to
override national governments who reached consensus on relinquishing independence of
monetary policy. In 2017, after 21 years since Eichengreen & Bayoumi (1996, p. 19)
formulated their comments on Asian monetary integration, countries in the region still lack

understanding and the initiatives necessary to bring about greater solidarity and political
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cooperation. There must be much more trust and cooperation for an Asian Monetary Union to

emerge.

Another empirical test for the viability of monetary integration in Asia?

The classical OCA theory advanced several optimality conditions for a group of
countries to engage in monetary integration. Generalizing OCA criteria leads to the
conclusion that high positive correlation of business cycles is a pre-condition for a shock-less
substitution of domestic monetary policies with a common one. Therefore, in order to get a
better image of the suitability of Asian countries engaging in such integration, one could take
a closer look at correlations of their business cycles over the last few years. A simple
empirical investigation on the feasibility of an Asian Monetary Union delivers correlation
coefficients of real GDP growth rates for China, Indonesia, Japan, Korea, and Malaysia.
Using long time series for real GDP from the GAPMINDER database, correlation
coefficients were calculated for three different periods: 1900-1989, 1999-2004, and
1990-2013.

Table 1 Correlation of real GDP growth rates among Asian countries over the period from

1900 to 1990

China | Indonesia | Japan | Korea, Rep. | Malaysia

China 1.00

Indonesia 0.6 1.00

Japan -0.16 | 0.08 1.00
Korea, Rep. | 0.26 | 0.42 -0.13 | 1.00
Malaysia 0.01 |0.09 -0.10 | 0.07 1.00

Source: Author, based on GAPMINDER database (www.gapminder.org)
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Table 1 presents correlation coefficients for the longest period considered
(1900-1989). It indicates that over the period of 90 years in Asia, business cycles in all
countries included in the empirical exercise were neither positively nor negatively correlated.
Coefficients that are not significantly different from zero suggest total independence in the
way these economies grew over time. However, as empirical investigation advanced with the
periods covered, a very new situation was revealed for all considered Asian countries.

When correlation analysis is restricted to a shorter period - from 1999 to 2004, results
(Table 2) seem to indicate a much more pronounced similarity in business cycles, with China

and Japan still walking their growth paths independently.

Table 2 Correlation of real GDP growth rates among Asian countries over the period from

1999 to 2004

China | Indonesia | Japan | Korea, Rep. | Malaysia

China 1.00

Indonesia 0.43 1.00

Japan -0.04 | 0.57 1.00
Korea, Rep. | 0.17 | 0.84 0.44 |1.00
Malaysia 0.49 |0.90 0.57 |0.86 1.00

Source: Author, based on GAPMINDER database (www.gapminder.org)

Then, including the most recent period of economic growth up until 2013 (Table 3),
shows a new situation. All of the considered national economies achieved a much stronger
positive correlation of their respective business cycles over the last 27 years. What may be

responsible for such a significant change is a common and similar response to the most recent
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global financial crisis. However, as surprising as it is to see Japan and China with positive
correlations in their business cycles, such a result is a strong supporting argument for
potential monetary integration in Asia. Previous negative correlations were a strong argument
for opponents of an Asian Monetary Union. These negative correlations provided
ammunition to dismiss any ideas of a common monetary policy for the two prominent

economies.

Table 3 Correlation of real GDP growth rates among Asian countries over the period from

1990 to 2013

China | Indonesia | Japan | Korea, Rep. | Malaysia

China 1.00

Indonesia 0.55 1.00

Japan 0.22 ]0.49 1.00
Korea, Rep. | 0.44 | 0.55 0.58 | 1.00
Malaysia 0.40 |0.79 0.75 10.77 1.00

Source: Author, based on GAPMINDER database (www.gapminder.org)

Indonesia and Malaysia are highly positively correlated, as well as Korea and
Malaysia, and Korea and Indonesia. All correlation coefficients seem to drift in the same
direction. All of them are statistically significant. Common monetary policy, as is conducted
in a monetary union, can be effective and beneficial for all member states as long as it suits
them all at the same time. Therefore, it is important to achieve high synchronization of
business cycles prior to commencing with monetary integration. Otherwise, monetary policy
will generate asymmetric shocks and will be responsible for increased macroeconomic

instability. Presented pairs of countries show high and growing similarity in terms of their

61



business cycles. One could even think about the feasibility of small cluster unions, as

proposed by Yuen (2000).

Conclusions and Recommendations

There have been cycles in the popularity of monetary integration in Asia for many
years. Every time there has been turmoil due to regional crisis or global recession, national
governments have abandoned previously worked-out plans for closer regional cooperation.
As has been discussed above, any economic integration initiatives, not only in the area of
money and monetary policy, require a large dose of political will, international solidarity, and
well-devised public marketing campaigns to proceed. These observations flow directly from
the European experience and role model created by the EMU in Europe.

An Asian Monetary Union (AMU) is a long-term commitment requiring cooperation
among countries that share difficult and painful histories. However, in this regard, potential
members of an AMU are not very different from those of European countries. The difficult
history of European nations was addressed through appropriate education and diligent
arguments supporting integration initiatives. In this way, it became possible to overcome
historically developed animosities.

Another conclusion is that designing and implementing a monetary union in Asia
would require fulltime engagement of all stakeholders. Formation of a monetary union in
Asia may not be feasible today due reasons presented earlier. However, empirical tests
suggest that after a century (1900-2000) of independent economic growth, Asian countries
witness real convergence of business cycles. This, in turn, creates a very different situation
for a discussion on the feasibility of regional monetary integration. Impediments that

previously existed seem to diminish, or even transform into supporting factors.
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Economic stability of Asian countries would increase greatly due to monetary
integration and an exchange rate regime based on a common basket with a hard peg and later
on the creation of a new common currency. Policy formation in small steps and the testing of
alternative seem to be a most probable scenario. Careful and well-informed political
decisions have a potential to save Asian countries from potential threats to their stability on
their path toward a full monetary union.

Due to the very nature of Asian economies, exchange rate stability remains the central
issue for the whole region. Current exchange rate regimes allow national governments to
retain some autonomy in their respective monetary policies, but in a highly globalized world,
this would become less and less possible. A monetary union is an alternative for achieving
external stability, but would cost national governments the loss of ability to shape monetary
policy. However, potential benefits may outweigh such costs. The example of the EMU
should be used as a reference. European governments seem to do well in a situation where
union-wide authority (the European Central Bank) manages the common currency and
conducts monetary policy that in fact suits all of member states. In addition to expanding
knowledge and understanding the gist of monetary integration among citizens and politicians,
governments should invest some of their resources in developing long-term economic
integration plans. These schedules should, in turn, include design of institutional and political
infrastructures to facilitate further economic and monetary integration for the sake of Asian

nations.
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Active Learning: Writing and Speaking about Listening in a
Business English Context

Alan Simpson

Abstract

Video conference needs analysis was conducted between Japanese and Chinese contact lens
researchers. This revealed that the Japanese researchers struggled to understand the Chinese
English. Furthermore, they often did not articulate this lack of comprehension due to
differences in position and experience. Therefore, the Japanese researchers, who were also
English students, wanted to build their listening skills. So they developed action research
cycles to audio record and transcribe parts of their video conferences, highlighting which
phonological features were problematic. This pilot study helps our understanding of
phonological pronunciation and perception within contextually constrained Business
English as a lingua franca environments.

Keywords

Chinese English pronunciation; L1 influences; listening; intelligibility; Business English as

a lingua franca; action research

Introduction
Business English as a lingua franca (BELF) started with Louhiala et al.’s (2005) seminal

work comparing the English used by two Nordic companies in a corporate merger. It was
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defined as how cultural backgrounds and first language discourse practices are revealed in
business interaction. Other ground breaking work was Jenkins (2000) study of the
pronunciation forms of English as a lingua franca (ELF) trying to identify a Lingua Franca
Core of pronunciation features. Similarly, Seidlhofer’s (2001) Vienna-Oxford International
Corpus of English (VOICE) aimed to identify discrete lexical features of ELF. However,
ELF has had its critics (Sowden 2012, O’Regan 2014, Dauer 2005), who argued against the
implausibility of a standardized lingua franca system. Since then, ELF research has moved
away from the focus on lists (Seidlhofer 2008), and evolved to focus more on the function
of the exchange and the fluidity when negotiating meaning (Seidlhofer 2009). This means
that there are hybrid cultural practices (Baker 2015), and ELF is beginning to focus more
on the multilingualism and multi-competence of the community, rather than just the
English language or Anglophone cultural norms (Jenkins 2015).

When Ehrenreich (2016) more recently described the key issues in BELF, she
described the confidentiality that often limits the amount of research data available. Also,
that ethnographic and multi-method research approaches give a more accurate qualitative
description of the BELF interaction. In BELF contexts, power and social distance affect
who speaks when and the topic of conversation. There is still the variation in phonology
common in other ELF contexts, but also specific lexico-grammar, discourse and pragmatic
styles which are appropriate to that industry or community-of-practice (Ehrenreich 2016).
Relational talk is also an integral part of BELF communication and is thought of as more
difficult than business or specialized technical talk (Ehrenreich 2016). Cooperation and

collaboration make BELF exchanges successful. So participants who have more established
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relationships develop sensitivity towards culturally specific conversational norms, more
often than transient and ad hoc ELF encounters (Cogo 2015, Jenkins 2015).

This article starts with a needs analysis of a corporate video conference where BELF
was used, including the type of company, interaction, biographical information about the
participants, and the data collection methods, following Serafani et al.’s (2015) needs
analysis methodological recommendations. This revealed that there was a need to develop a
listening based curriculum, before pragmatic moves can be considered. Therefore, the main
focus is on the phonological factors which caused comprehension difficulties, and how the
students investigated these issues. Finally, some implications for future Business English as

a (multi) lingua franca research and training will be described.

Needs analysis

Initially a video conference was observed and analysed to identify communicative needs.
This was followed by open and inductive interviews and follow-up emails with the
Japanese participants. The project was conducted in a Japanese research facility of an
American contact lens company. Monthly video conference calls were made between the
head office in California and the research facility in Japan. The video conference was
chosen as the main source of the Japanese students’ needs analysis because of convenience
and access. The students had just finished a one year English training contract so the author
had a prior relationship, and when deciding what kind of future curriculum they would like,
asked if it would be possible to observe their monthly video conference meeting. After
some negotiation and understanding of the potential benefits, approval at the local level and

with their Chinese manager in the U.S. was given, and confidentiality agreements were
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made. Therefore, all references to names are pseudonyms, technical information has been
removed, and approval to publish this paper has been given.

The video conference schedule and agenda was arranged by the chairperson in the
U.S. There were nine participants on-screen and several off-screen in California, as shown
in figure 1, four were Chinese. The Chinese chairperson, Ying as she’ll be referred to,
created an agenda, opened and closed the meeting, guided from one speaker to the next, and
managed any discussions. Ying was the senior manager of chemistry and responsible for
contact lens material development and the team of researchers in the U.S. She graduated
from a Chinese university then studied her PhD in Japan, before moving to Canada for 5
years, and then the U.S. for 9 years. Bo, another active participant in the discussions, was a
senior researcher working in the contact lens formulations group. He was from North
Eastern China, but his language background, and the amount of time he had spent in the
U.S. was unclear. However, he did admit, when asked at a later date by a Japanese
researcher, that his English was not as strong as other researchers in California, and
suggested that the Japanese students should study more proficient speakers.

On the Japanese side, there were three contact lens researchers, and the author,
also shown in figure 1. Jiro was a semi-retired director, Hisa, a manager and chemical
scientist, and Hitomi, a contact lens researcher. There was a small video screen in the top
right of the video conference screen showing the participants, and the main screen showed
the presentation slides. Both experienced and inexperienced researchers in Japan and
California gave presentations on research progress, and the discussion focused on contact

lens material development approaches.
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Figure 1:

The video Computers  Microphone

Recorder

conference

QQTQTIQ

screens

Microphone 5(('jompute]f

November 7", 9am: Japan November 6", 6pm: California

Some of the initial difficulties for the Japanese staff included: bad sound quality due to the
use of only one microphone in California; receiving the presentations only minutes before
the video conference started; ambiguity caused by some presenters being off-screen in the

U.S.

Investigating specialist discourse
The following sequential analysis is based on Conversation Analysis principles, adapted to
show phonemic transcriptions of problematic phrases. This isa similar approach to O’Neal
(2014) and Matsumoto (2011) who used phonemic Conversation Analysis transcriptions to
show how interlocutors negotiated meaning when pronunciation features caused a
breakdown in communication. The transcription conventions are shown in the appendix.

In the following two extracts, Hisa is the senior researcher in Japan and of a
similar status to Bo. The discussions are about monomer synthesis, however, the response

tokens were not a clear indication of comprehension.

Extract 1: Continuers

48 . Hisa: What happened?
49. Bo: (3.0) Uh, the fact is that, the fact that the lens de-

50. degraded, and eh, eh some, some, eh, some type (xxx),
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51. and eh, and also lost us our weight./los3sevwer/

52. You know?

53. Hisa: Hmm

The ‘Hmm’ response was inconclusive as to whether there was comprehension at this point,

or it was just used as a continuer. However, contextual comprehension was shown later in

the same sequence by Hisa because he asked a question.

Extract 2: Showing comprehension

63. Hisa: Do you remember I have already synthesized the macromer

64. Bo: Yes, uh, (we want to get some macromer from you so

65. that) you said so the formation of the (xxx), eh so,
66. (perhap), maybe you can ship /[ep/ me some (xxx)?
67. (7.0)

68. Ying: Do you have the material available?

69. Hisa: Ah, ((laughs)) maybe, uhm, less than 3 grams, now.

70. Maybe. I will check it.

In line 67, the seven second delay is interactionally relevant. Bo has asked Hisa a question.
However, Hisa does not respond. Therefore Ying orients to the silence as an indication that
Hisa does not understand because she reformulates the question to help Hisa to make an
answer. However, Conversation Analysis does not clearly prove whether Bo’s
pronunciation was problematic for Hisa. Similarly it does not reveal whether the ‘hmm’
response token in extract 1 was to acknowledge comprehension or to ‘let it pass’ (Firth

1996) and try to guess the meaning from context later. Therefore, follow-up active
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interviews and follow-up emails were used to co-construct, verify, and develop a deeper

ethnographical understanding (Mann 2011, Basturkmen 2010).

Hisa said, “Bo is more difficult to understand than other people. Especially his voice
production is not so clear.” This was supported by Hitomi and Jiro who said that, they
could not understand the Chinese pronunciation and felt that some speakers spoke too
quickly. In addition, Hitomi struggled with some of the technical vocabulary and said that
some of the required actions were not clear, so follow-up emails were needed to clarify
action points. All of the students said that listening was the most difficult issue. Even with
the support of presentation slides, there was a lack of comprehension especially when
listening to Ying and Bo.

This was in contrast to Louhiala et al.’s (2005) findings from their Nordic business
context that phonemic and syntactic levels of communication rarely hindered
communication. In this context communication continued but with impeded comprehension.
Ehrenreich (2016) acknowledged that phonological variation, power issues in a business
context, and language ability can affect the pragmatics of clarification. In this context, the

lack of clarification and negotiation of meaning was revealing.

The students and aims

The class participants, as shown in figure 2, were the three needs analysis video conference
participants, Hiro, Jiro and Hitomi, two younger contact lens researchers, Maki and Kaori,
who participated in subsequent video conferences, and a new employee, Kei, who had

recently graduated from university. They had a range of English abilities. They all had
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chemical engineering backgrounds, and a familiarity with the technical vocabulary.
However, Hisa had a doctorate and twenty years of experience, and Jiro had a full career of
experience of the vocabulary, processes, and background in this field. On the other hand,
Kei, who had just joined the company and was learning about the job, was not able to join
the video conferences yet. However, he was encouraged to learn about these processes by

studying the speaker’s presentations and transcribing the audio recordings.

Hitomi

Figure 2: The students

After listening to some samples from the needs analysis video conference, the students
agreed that the recordings were noisy, difficult to connect key words and understand the

gist of what was being said. Therefore, the following strategies were agreed upon:

® Listen to authentic recordings of the video conferences, so that familiarity with
pronunciation features and listening comprehension could be improved, especially to

Ying and Bo
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® Transcribe and discuss extracts
® Record Californian staff introduction interviews to study their basic pronunciation
without the added complication of technical vocabulary or ambiguity because of the

video conference system

The aim of this research was to discover which Chinese English pronunciation features
were difficult to recognise when the Japanese students listened to them. Deterding (2013),
in his study of misunderstandings in Asian ELF speech, also included instances when there
was no apparent breakdown and the conversation seemed to progress smoothly, but one of
the interactants subsequently reported that there were some things they had not understood.
Giving minimal backchannels such as mm or yeah, are common ways of using the ‘let it
pass’ strategy (Firth 1996). The primary role of such backchannels is to confirm that the
listener is following what the speaker is saying, but they can also be used to conceal that the
listener does not understand and is trying to let the conversation flow (Deterding 2013).
This is a completely legitimate conversation strategy, and is common among lower level
proficiency speakers (O’Neal, personal communication). There are not always obvious
signs within the interaction of comprehension difficulties, so if there are ambiguous
discourse markers, to signify comprehension, then ethnographical approaches must be

taken to discover the listener’s understanding.

The Listening Process

English speakers in inner circle countries (Kachru 1985, 1992, 2005) are not necessarily

more intelligible than outer or expanding country speakers (Smith and Rafiqzad 1979;
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Smith and Bisazza 1982; House 2003; Shaw et al. 2009), because they do not pronounce
every sound (Cogo 2009; Deterding 2013), and it is difficult to define a standard native
pronunciation. Therefore, when non-native English speakers are communicating with other
non-native English speakers, the relation to native speakers becomes irrelevant, and mutual
intelligibility becomes the crucial interactional factor. Intelligibility is the ability to
understand the words articulated through a pronunciation (Munro, Derwing & Morton,
2006; Nelson 2011), and mutual intelligibility is a judgement made in relation to both the
speaker and listener. It is a dynamic, negotiated process, embedded in context, and is
affected by the listener’s familiarity and attitude to the accent they hear as much as the
speaker’s pronunciation (Goh 2000; Rajadurai 2007; Rogerson-Revell 2007). Non-native
contexts also often involve a lack of common cultural knowledge, so there is more focus on
meaning, rather than grammatical correctness. Zhu (2015) when discussing the negotiation
of meaning in intercultural contexts, highlighted that divergence from the other speaker
could be shown by not adjusting accent, speech rate, pausing or turn taking patterns,
utterance length, and gestures, and not taking into account the listeners’ perceived linguistic
ability, interpersonal needs or goals of communication. This could also lead to a lack of
confirmation checks, self-repair, and interactive repair (Mauranen 2006). How
pronunciation features are recognised and interpreted are dependent on the experience and
ability of the listener. These differences, combined with the sheer growth of non-native
English speakers around the world creates a strong need for more research into local issues
especially in BELF contexts (Bargiela-Chiappini & Zhang 2013), and creates a demand for

new pedagogical approaches.
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When people listen to a spoken sentence, they think that they are hearing
sequences of discrete sounds and words that correspond to vocabulary in their memory.
However, this is an illusion created in the mind, because when listening to an unfamiliar
foreign language, a continuous stream of speech is heard without knowing where the words
begin and end. The listener is not sure how to segment linguistic units into words and so
relies on lower level or bottom-up processing (Collins & Mees 2013). There are cognitive
constraints on working memory. Echoic memories are stored for about four seconds in the
auditory cortex (Darwin et al. 1972). Therefore, if there is only one opportunity to listen to
live interaction, other strategies, pragmatic or higher level processing is required (Richards
1983). What listeners select for processing becomes crucial. They need to focus on
semantic clues and chunk larger units into meaning which can be dealt with quicker, and
must resist the temptation to translate (Vandergrift 1998a). Another factor is the student’s
ability or willingness to keep on listening and not be distracted by unfamiliar words (Goh
1998).

There are two contrasting views of speech perception. The first is the bottom-up
approach, where the listener builds up a representation of what was said from the lowest
phonemic level, for example, /t//e//s//t/ into longer phrases or chunks, from which we can
derive meaning (Anderson & Lynch 1988).

The second is to build a top-down perception by using prior knowledge and
expertise to guess, predict and fill in the meaning (Pinker 1994). Hearing research suggests
that both higher-level interpretations and lower-level input representations must be

simultaneously available in order to support successful speech perception and learning
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(Davis and Johnsrude 2007), and this is supported by psycholinguistics (Anderson and
Lynch 1988; Flowerdew 1996; Lynch 1996). Having said that, many even high level
non-native speakers prefer to use bottom-up strategies rather than contextual ones (Jenkins
2000). It seems like a default fallback position. This puts a higher reliance on the acoustic
signal, trying to match it with some known vocabulary items from memory. However, their
guess then can be quite different from the sound. They are processing after listening rather
than anticipating beforehand. “Learners are less sure of the discourse, syntax, and typical
vocabulary used in the discussion of a particular topic”, (Brown 1990: 60). When
something does not make sense, they are unable to decide whether the speaker used an
unfamiliar word, they have misheard, or the speaker has unfamiliar pronunciation (Conrad
1983; Jenkins 2000; Pickering 2006; Deterding 2013), because of a lack of contextual

inferencing skills.

L1 phonological transfer

Some breakdowns in ELF communication are because of L1 phonological transfer to the
L2 (Jenkins 2000; Simpson 2014). There are important differences between the phoneme
sound systems of different languages. For instance, Japanese people at first hear no
difference between the contrasting English phonemes /r/ and /1/, because they do not exist
in Japanese. It is difficult to perceive phonemes when there is no equivalent in the learner’s
L1 (Guion et al. 2000). Therefore, ‘“articulation must be learned before auditory
differentiation can be realized” (Jenkins 2000: 34). Pedagogically, it is crucial to accept L1
phonological transfer as a universal, then identify which areas are affecting intelligibility,

and address those ” (Jenkins 2000: 104).
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In Chinese, there is no differentiation between long and short vowels. Therefore,
Chinese speakers of English often pronounce short vowels as long vowels (Qian 2011).
Chinese morphemes are usually made of a consonant plus a vowel, with no consonant
clusters, and words usually end in a vowel, the same as Japanese. Chinese is a syllable
timed language, while English is a stress timed language. For Chinese rhythm, the
production of every syllable takes virtually the same amount of time, while in English the
stressed syllable takes longer to produce. Therefore, some Chinese speakers over-articulate
unstressed English syllables and words, or under-articulate consonant clusters depending on
their language experience and how carefully they are speaking. If key words, that contain
new or important information, are not stressed or pronounced more slowly and clearly than

other words in English, it makes hearing them more difficult (Zhang & Yin 2009).

The Lingua Franca Core
The Lingua Franca Core (LFC) is a set of pronunciation features which were identified by
Jenkins (2000) as being necessary for achieving mutual intelligibility between non-native
English speakers. There have been scholars who have supported this simplified
pronunciation model, such as Gilbert and Levis (2001), Hewings (2001), Pow (2002),
Grazzi (2003) and Walker (2001), who showed how the LFC can be applied to make
pronunciation teaching simpler. However, Sobkowiak (2008) suggested that the LFC
promotes errors, which Jenkins (2008) refuted because that is in relation to a native speaker
pronunciation standard, which the LFC is not.

It is important to appreciate that the LFC features are not a pronunciation standard,

such as General American (GA) or Received Pronunciation (RP), but as a guide for
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understanding how and why certain features cannot be understood.

According to Jenkins (2000), the most important areas in the LFC to preserve mutual
intelligibility are:

1. Most consonant sounds

/t/ 1s rhotic (or pronounced), like GA, /t/ is closer to RP (rather than the flapped /t/-/d/ in
GA, and /p/, /t/ and /k/ should be aspirated, with a burst of air. The two consonant
phonemes, /0/ and /0/, are not included because for Jenkins, they did not cause any
phonological confusion.

2. Appropriate consonant cluster simplification
In a medial cluster there is often elision such as in listen and postpone. In the initial cluster
there should never be elision, for example a Taiwanese speaker’s pronunciation of the word
product 1s unintelligible as [ padak]. Final consonant clusters often have elision: scripts,
facts, second class. So in the LFC the initial consonant cluster is seen as crucial.

3. Vowel length distinctions
Vowel length is reasonably stable across English varieties, whereas vowel quality is not.
Therefore, vowel length rather than quality is more important for intelligibility (Jenkins
2000). The important part of Jenkins argument is that many L1 speakers have different
vowel qualities, so it is not necessary for learners to use their vowel qualities as reference
models, whereas vowel length has distinctive patterns, and if the speaker deviates from
these patterns, there is a higher risk to intelligibility. Diphthongs also differ widely in

quality among native speakers and so they too cannot be given high priority in L2 teaching.
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Therefore, the LFC omits monophthong and diphthong quality as core items, because they
are unteachable in a classroom context, as long as they have consistent length.
4. Nuclear stress

A lot of pronunciation pedagogy is based around the importance of suprasegmental
variation (i.e. prosodic, stress, thythm, and intonation). There are two kinds of stress: word
stress and nuclear stress. Word stress is the stronger syllable in a word, whereas the nuclear
stress 1s on the most prominent syllable in an intonation group (Collins and Mees 2013).
The nuclear stress is used to identify the most important information. For non-native
English speakers, the greatest phonological obstacles to mutual intelligibility according to
Jenkins (2000) are deviant LFC sounds in combination with misproduced nuclear stress.
Outside these LFC features, Jenkins said that L2 variation should be regarded as regional
accent variation, and this would allow much greater freedom than GA, RP or some L2
varieties for individuals to express their identity and to accommodate their receivers. As
Jenkins said, (2007), these are not fixed features and are open to further research based

evidence.

Methodology

The pilot study methodology was based on student led action research cycles, developed
from Zuber-Skerritt (2001), which revolve around the principles of developing a plan of
action, then acting, observing and reflecting. Over a period of six months, a total of five
video conferences were recorded. The first one was the needs analysis observation. This
was transcribed by the author, then he selected twelve extracts of potential interest to the

students, including technical explanations, feedback, and interaction, including instances
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which seemed hard to understand. Then a further four video conferences were audio
recorded by the students, and they selected short two minute extracts, based on their
interests and needs. The audio files were then shared with the other students and everyone
transcribed them as homework. In addition, two California based members of staff, Bo and
Ying were interviewed and recorded by a student while she visited the U.S. on a business
trip. Bo and Ying were chosen because they were the prominent members of staff, and their
Chinese English was difficult to understand. They took up a lot of the video conference
interaction time, by clarifying research methodology, advising, giving progress updates and
highlighting action points. The interviewer, Kaori, asked some biographical information
specifically about job descriptions. Then she asked the interviewees to read her technical
presentation slide script. So that the students could familiarize themselves with the speakers’
pronunciation patterns.

Many dictation based methods of writing transcriptions to improve listening skills
are based on audio files which are not intended for the listeners (O’Neal 2014). However,
this was not the case in this context. The audio files were not just intended for the listeners,
but were also consequential for the actions required in their jobs. This methodology is
similar to Deterding (2013), who analyzed data with the help of self-reported transcripts.
The students were also introduced to the Conversation Analysis concept of a data session,
which is a meeting of data researchers in order to discuss some recordings and transcripts
(ten Have 1999).

In class, a different student co-chaired each data session and all students listened

again to compare their transcripts. The author acted as co-chairperson and was an active
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participant observer on the transcription and data session processes. He compared the
students’ transcripts and compiled a corpus of problematic features. These problematic
words or phrases were chosen because they were unintelligible for three or more students.
For reference and to triangulate the results, the author’s perception was also transcribed

using Typelt, http://ipa.typeit.org/full/, which is an online website used to type IPA

phonetic symbols. The author’s transcriptions of the speaker’s pronunciation may include
inaccuracies because they are simply based on his perceptions. The author’s perception was
important in trying to assist in deciphering what was actually said. American dictionary
pronunciation was also used as a reference, because the speakers worked and lived in

California. This was transcribed using Lingorado, http://lingorado.com/ipa/. The American

phonemic spellings may have inaccuracies depending on the standard used by

http://lingorado.com/ipa/. This American dictionary pronunciation was useful to understand

how the Chinese English pronunciations vary, not as a reference for what is correct, but to
be able to understand that variety so that it could be further compared to Jenkins (2000)
lingua franca core. If there had been negotiation between the speakers to clarify what was
said, then that could have been used as a data source (Matsumoto 2011, O’Neal 2014).
However, lacking a negotiation of meaning and segmental repair, and as a listening training
tool, then these references are required. After the research was completed, semi-structured
individual interviews were conducted to discover their perspectives of the transcription and

learning cycles (Mann 2011).

Analysis
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Problematic Pronunciation

Bo changed his vowel sounds in senior, macromer, caused and solve. He also dropped his
in formulation and properties, and added a y sound to the word if. His speech rate was
measured at 100 wpm, which is below the 130wpm level highlighted by Rivers (1981) as
slow. After talking to him face to face, Kaori said that she understood about fifty percent of
what was said, which indicates that the speech rate was not the main problem.

The next six tables show examples of problematic consonants, vowels, assimilation,
combinations, vocabulary, and unintelligible utterances. The General American
pronunciation is a reference standard to what the researcher perceived was said. The
problematic pronunciation features were identified as such by the students in their
transcripts, and therefore clarified by the researcher to understand how the words were
pronounced and why they were problematic for the students.

When Ying pronounced phrases containing /t/ it was problematic for the students, as

shown in table 1.

General Problematic Description

American Pronunciation

pronunciation

What is needed What is needed The /t/ was pronounced as an alveolar stop [t],

/watiz ‘nided/ | ['watiz ‘ni:d|1d] which sounded like a quick /d/ because it was
between vowels. There was also a /did / sound
in needed, but the last part was very soft and

difficult to catch for the students
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And want do fast | And want do fast The /t/ was dropped because it was after a
/end ‘'want 'du: | /ond ‘'won ‘du: linking consonant and before another
‘faest / ‘faest / consonant. Also the lack of the preposition o

was confusing.

Then it’s really Then it’s really /t/ was replaced by a glottal stop because it
/'0en its 'ri:li:/ ['den 17z 'ri:li:] was after a vowel and before /z/, so the

students couldn’t recognize what was said.

Sixty seventy Sixty seveny When a vowel comes after /nt/ the /t/ is
/'siksti: ‘sevonti: | /'siksti: ‘'sevon]i:/ | dropped. The intonation also decreased at the

/ end.

Table 1: Ying’s /t/

The analysis of the pronunciation of b, v, & w revealed some interesting factors. Bo
pronounced vital, as /'warto/, potentially because of the lack of the voiced labio-dental
fricative /v/ in standard Mandarin Chinese. Furthermore, he dropped the /I/ because of a
Chinese preference to finish with a vowel. However, surprisingly, Ying pronounced
switching as /'svitfig/, clearly substituting /v/ for /w/. Further research,

(http://answers.echineselearning.com/questions/2010-07/11/034121977EEEFWCDS.html

retrieved April 3, 2015), revealed that pronouncing /w/ as /v/ is an L1 dialect influence
which started in Northern China and Beijing and has become more popular throughout
Mandarin Chinese, although it is not a standard feature of Chinese. Furthermore, Ying

pronounced obviously as /'ovi:asli:/, dropping the /b/. Initially, it was considered that this
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was because there are no consonant clusters in Chinese, so Ying simplified the initial

consonant cluster in the word. However, this can also be a feature of American English and

could be because Ying has lots of experience of American English (O’Neal, personal

communication).

Table 2 shows some of Bo’s vowels which caused confusion, including shortening

and lengthening vowels, vowel variation, and epenthesis or adding an extra sound between

two sounds.

General American Problematic pronunciation | Description

pronunciation

very /'veri:/ Veri well  /veri/ Vowel shortening, /r/ was

(or vewi) pronounced but the vowel length

was shortened, making it sound
like vewy well.

not care nawt care /naot 'ker / Vowel lengthening, /a/ changed to

/'nat ‘ker/ [@ev/

country / 'kantri: / cowntree /'kaontri:/ /a/changed to/aev/

but anyway / 'bat

but ainyway /'amiwer/

/e/changed to the fronting /a1/

‘eni: wer/ diphthong

senior / ‘si:njor / seneor  /'si:ni:pr/ /1a/->/1:0/

stability /sto'biliti: / stibalidy ~ /'stiba:lidi:/ Vowel variations, /o/->/1/, ///->/a/
Central vowel moved forward and
front vowel moved back

permeability permeabality /1/->/a/ Central vowel moved back

/ p3rmi:o bilati:/

/p3:mi:& ba:liti:/

skills /'skilz /

skalls /' ska:lls/

is very clear

..your presentation yis vewy

Epenthesis, /1/->/j1/
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/1z "veri: ‘klir / clear /jis vewi/
issue /'1fu: / This is a yissyu about wrong article use, and
/' fju/ n/->/1/
Eh if there are eh yif dere are someting /j/ 1s used to link the vowels /e/ &
something wrong wrong n/
/ € 1f dear ar 'samO /e ‘jif der ar somtin ron/
rony/

Table 2: Bo’s vowels

There were instances of vowel shortening, lengthening, inconsistent vowel variation, and
epenthesis, or adding extra sounds. Not and country were pronounced using the backing
and closing diphthong /a&v/, not monophthongs. These changes in Bo’s vowel
pronunciations often involved moving the place of articulation. In the phrases a issue,
/a'jifju:/ and Eh if / € ‘jif /, an extra /j/ was inserted as a linking sound to separate the
vowels, called y-gliding. However, in the phrase your presentation is /jis/ very clear, the
inserted /j/ was between two consonants. This pronunciation characteristic was common for
Bo, although not all instances were problematic for the students. These examples suggest
L1 cross-over because in Chinese, words do not start with vowels.

Some assimilation examples from Ying and Bo, which were difficult for the
students to understand, included, /6-0/, blending vowels, and joining the same sounds, as

shown 1n table 3.
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General American
pronunciation

Problematic pronunciation

Description

What’s the issue?

/ wats 01: ‘1fu:?/

Whaseyissue

/ Whasti: ‘ji:fju:/

contents there

/k an't ents ‘Oear /

contentsere

/kon 'tentser /

Lagging assimilation

involving /s/ & /0/,

Now we are doing /' nav

wi: ar 'duiig/

Now we are doing

/'nevwiar 'du:m/

Now we are blended together.

Table 3: Problematic assimilation

It was difficult for the students to tell if Bo had made a mistake, used a new word, changed

his pronunciation or joined his words together. This was often complicated by a

combination of factors, as described in table 4.

General American | Problematic Description
pronunciation pronunciation
Now lately we Now lately There was a glottal stop after the vowel

have /'nav 'lertli:

‘'wi: "haev/

[ naev 'ler?li:]

and before the consonant, and there
was an /r-1/ Japanese student sound

perception problem.

re-scope this

/r1'skoup d1s/

re-scope this

/r1:sko01s/

This was said softly and the consonant

cluster was shortened.

I also do I also choo- do Self-correction
read / 'ri:d / reed /r'i:d/ Unusual stress
Shelf life test Shelf life test New vocabulary
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Table 4: Problematic combinations

There were issues on both the speakers' and listeners’ sides. On the listeners’ side the
students were unfamiliar with glottal stops, the contrast between /l/ and /1/, self-corrections,
and cut-offs.

The next listening sample contained important contact lens research feedback and

was difficult to understand. Table 5 shows the students’ and researcher’s perception of what

was said.

General Problematic Description

American Pronunciation

pronunciation

reaction /r1 &kfan/ For two students, reaction sounded like direction. /t/

[11"@kfon]. was pronounced in a central approximant manner in the
post-alveolar region, realized as [1]. /d/ was also
articulated in the post-alveolar region, but pronounced
as a plosive stop. Note: only understanding the end of
the word for Kei was similar to Kaori six months
previously, which would suggest that it was a stage of
her listening skill development.

vinyl /'vamal/ /'wamuv/ /v/ was pronounced as /w/, and Chinese words end with
vowels, which accounts for dropping the /1/.

88




influence too

much /' influonst

/mfluans tu mat//

There was equal stress on each syllable in influence and

vowel variation in the word much. The difference

tu mat// between so much and too much had to be negotiated in
the classroom discussion. It was finally agreed that in
this context, a negative factor was being discussed so
too much was the most appropriate phrase.

is acrylate /1z haprilert/ The /a/ had aspiration and sounded like /h/. Both /k/ and

/ 1z &krilert/

or [1z a" 1prilett]

/p/ had strong (fortis) voiceless articulation with plosive
power. However, /k/ was pronounced with the back of
the tongue (velar) and /p/ with the lips (bilabial). Two
students and the researcher guessed it was rate rather
than /ate at the end of the word. However, the more

experienced students said that the topic was is acrylate.

Table 5: Bo’s technical feedback

This cycle showed some of the complexities involved in the listening process. The first case

related to the listener’s sound perception and vocabulary, hearing reaction as direction. The

second and third cases related to the speaker’s L1 influences on his pronunciation of

consonants, vowels, assimilation and word stress. In the third case, there was no stress,

which usually does not cause problems in isolation (Jenkins 2000), however, combined

with the pronunciation of much as /matf/ compounded comprehension difficulties.

Constructing Meaning

Comprehension improved when the students had a stronger vocabulary. Students who had

more experience, Hiro and Jiro, understood technical words such as, macromer, ether,

reaction, and formulation. The less experienced students were only using sound processing,
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because of their lack of experience, vocabulary or prior knowledge. The word acrylate was
specific vocabulary for this context, and involved a variation in the speaker’s pronunciation
and listener’s perception. Extract 4 shows the discussion about this word and the sentence
in which it occurred. Furthermore, it also reveals how the students tried to negotiate and

construct meaning together.

Extract 4: Vocabulary and empowerment

1. Kaori: Let’s move on to line G. Please sound.

2. Alan: Please play, ok ((plays audio))

3. Kaori: Hitomi, what did you think?

4.  Hitomi: I heard the sentence, the PEG, I couldn’t catch something,
5. have similar structure, and the backbone is acrylate.

6. Kaori: Ok thank-you. Ma-maki?

7. Maki: I heard the same PEG, dadada, they have similar structure,
8. and their main backbone is acrylate.

9.  Kaori: So-(26.0) I- I ((doushio = what to do?)) May- hmm, many

10. person catched mm, PEG and similar structure, backbone and
11. acrylate.

12. Alan:. Mmm

13. Kaori: On ((gestures the previous California slide)), ehm, they,

14. they, proposed acrylate type macromers, so he, he, he want to
15. say about acrylate type macromers, not hydrate or hyperate,
16. applirate.

17. Alan:  (2.0) Yeah, I think some people wrote /, because sometimes
18. when Bo pronounces a word with a vowel at the start, like

19. /a/ in apple for example, then I think he’ll put an extra

20. sound, because of the Chinese, so he’ll say like hacrylate,

21. when he means acrylate. 1 think that is Chinese affecting
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22. his English. I guess, but I think you’re right, and the

23. word is acrylate. But that’s probably why it’s confusing
24. for me and Hitomi here.

25. Hitomi: ((nods)) I heard only sound so I transcript, I made the

26. transcript by listening. On here ((pointing)), on paper,

27. it’s clear, acrylate.

Fighre 3: Empowei‘ment

This extract showed that Kaori led the conversation because she had a facilitator role and
the author was no longer the gatekeeper of knowledge, because she had more content
knowledge. She consolidated the participants’ opinions and then gave a summary using the
context and her experience.

However, the classroom discussions did not always clarify what was said, because
some utterances were unintelligible, as shown in table 6. This table shows the researcher’s

perception as well as the student perceptions of what was said.

91



Author
perception of
what was said

Student perception
of what was said

Author perception of
General American
phonetic transcription

Description

/'devaid/

You tried to divide
Tried to evaluate
You tried imide

You try to invite

You tried to divide
/d1'vard/

The stress was
on the first
syllable, and

the vowel was

we have made

You try to why more like /e/
than /1/
/"kontarnidz/ Companion Containing /kontemin/ | The stress was
Continue on the first
Contains a syllable.
Contains
Containish
Conpendage
Can, can use a
/ “kalmimert®/ Combinate Culminate Low volume.
carbonate /' kalmi,nert/
conformat
culminate
confername

Table 6: Unintelligible utterances

In the first example, there was a problem understanding the vowel at the start, the nasal /m/
or /n/, the fricative /v/ or central approximant /w/, and the plosive /d/ or /t/. Also, there
could have been elisions. Simply, there were too many unknowns for the meaning to be
It was unintelligible for the students. Similarly, in the second example, there

negotiated.

was agreement that the word started with /ka/, but then there was uncertainty about whether
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it was the nasal /m/ or /n/, the plosive /t/ or /p/, then some agreement about /&n/, /em/, or
/en/, followed by a range of endings. Continuing was the most logical guess, even though
that did not match the audio heard. Just as difficult was the third example, where people
agreed that it started with /k/, then a vowel, then a range of guesses. This was also
unintelligible. This audio sample was at a similar speech rate, 103 wpm, as other samples,

but the level of vocabulary, assimilation, and variation was more difficult.

Discussion

Some scholars (O’Neal 2014; Louhiala et al. 2005), say that when there are breakdowns in
lingua franca contexts, then pragmatic repair methods are more important than the reason
for the breakdown. However, in this Asian BELF context, there were important factors
which meant that the students did not actively engage in repair, including age, experience,
and technical knowledge. Japanese culture has a tradition of being a high context culture,
with the onus being on the listener (Hall E T. 1976, Gudykunst WB & Ting-Toomey S.
1988), with a high power distance factor (Hofstede G. 1983.) Therefore it is not a surprise
to see these kinds of characteristics represented in the interaction through a lack of repair
and passive listening techniques. Due to this, it is important to raise students’ awareness of
their own discourse practices, conventions and cultural preferences, and as intercultural
experience increases then focus on correctness decreases and acceptance of differences
improves (Wang & Jenkins 2016). Students and teachers focus more on language and form
whereas professionals focus more on content (Ehrenreich 2009). For students to be able to
understand more of the content, they should be taught how to be more assertive when they

are comfortable doing so. However, at the same time, they also need to improve their
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passive listening skills when they are not comfortable repairing these breakdowns in
communication.

Therefore, the aim of this research was to use action research cycles to identify the
pronunciation features which had an influence on student comprehension. At the end of the
action research cycles, in one to one interviews, the students said that writing transcripts
was a good way to build their listening skills, although they still wanted to build both their
technical and informal vocabulary. All of the students talked about how they had learned
some characteristics of Chinese English pronunciation, but understanding the video
conference speakers was still very difficult. Jiro had a perception of English which was not
being met, that he should practice listening to native speaker English to build up his
listening skills before practicing listening to non-native speakers. This was similar to Bo’s
perception that the Japanese students should use a native pronunciation model. However
Wang & Jenkins (2016) concluded that Ilinguistic experience in intercultural
communication between non-native speakers would improve comprehension of non-native
accents. More extensive research is required to discover whether there is resistance towards
‘imperfect’ non-native models. From a pedagogical perspective, it is important for
non-native speakers to pronounce carefully, and try to clarify and accommodate differences,
rather than simply thinking that their pronunciation is not as clear as native pronunciation,
whereas in many cases the opposite may be true.

During this course, the students said that they thought that part of the reason
understanding Bo was difficult was due to his speaking rate. However, the problem was not

his speed, because his speed was only around 100 wpm. Fast speech is above 220 words
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per minute (wpm) and slow is below 130 wpm (Rivers 1981). The problem was being able
to recognize when one word stopped and another started. Some students struggled to define
the word boundaries and segment the data stream into words, and this created a false sense
of speed. Furthermore, when a hesitation, false start, cut-off, mistake, or self-correction was
produced, the students did not have the flexibility or experience to accept or accommodate
these features, but they did raise their awareness. Kaori explained that it was difficult
because different speakers had similar pronunciation, but some sounds were unique, like
the way Bo pronounced /1/ as /a /. Jiro said that it depended on the person, some Chinese
English speakers speak slowly and clearly and are easy to understand, but Ying and Bo
were more difficult. The students also differed in how they approached the listening task.
Hisa, Kaori and Hitomi preferred top-down inferencing strategies when they were listening,
whereas Jiro, Mako, and Kei preferred bottom-up strategies. This led Jiro, in particular,
who had good experience and knowledge of vocabulary, to hold onto unknown words in his
short term memory for too long, and was not able to jump over unknown phrases and
continue to follow the data stream. Listening strategies were variable between individual
students, which is similar to Field’s (2004) conclusions. Therefore, for the students who
preferred bottom-up decoding, more inferencing and self-monitoring strategies would help
(Renandya & Farrell 2011).

The phonological features which caused comprehension difficulties are shown

below.
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Problematic pronunciation features

Non-rhotic /t/

/t/ variation, glottal stops, /t-d/

/1-r/ speaker pronunciation and

energy assimilation listener perception
/b v w/ variation Consonant cluster Vowel quality
simplification
Vowel length /j/ epenthesis Assimilation, especially /6-0/

Nuclear stress

Hesitations, cut-offs and

Combinations of these features

self-corrections

Table 7: Summary of problematic pronunciation (and communication) features

The students struggled to understand the pronunciation of Ying’s ¢’s. Jiro said that dropping
or changing ¢ and r were not difficult. However, the students’ transcripts showed that they
struggled to recognize these features. The difficulty for Kaori to differentiate between / and
r was because of her Japanese mother tongue. The Japanese language possesses one liquid
consonant, which is most often realized as an alveolar tap [r]. English has two: an alveolar
lateral approximant /I/ and rhotic consonant centred on [1] (Hallé et al. 1999). English /1/ is
perceived by Japanese listeners as more similar to Japanese [r] than English [1] (Guion et al.
2000), so lately was heard as really because the /1/ was heard as /r/ and there was a glottal
stop instead of /t/. Hisa said, “it is difficult to catch words we cannot pronounce”, which
supports the case for integrated pronunciation and listening practice.

Bo often varied his vowel length pronunciation. Vowels are usually shortened
before fortis consonants in native speaker varieties of English, such as not, / 'nat /, and
caused / 'kozd /. However, Bo pronounced the monophthongs as diphthongs, such as

country /'keovntri:/, anyway / amiwer/, and senior /'si:ni:or/. Vowel variation included
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stability changing to /'stiba:lidi:/, permeability changing to /p3:mi:& ba:liti:/, skills
changing to /'ska:lls/, and macromer changing to /'mikromaor/. More frequently, the front
vowel /1/ moved backwards to /a/. However, the exception was the central vowel /o/
moving forward to /1/, in the word stability, /' stiba:lidi:/. Therefore, his vowel quality was
not easily predictable.

A combination of vowel and consonant variations were expected, yet being able to
associate them with the Chinese pronunciation patterns was not. Very was a good example
because Bo not only shortened his final vowel sound but also /r/ sounded like a
compressed-lip velar approximant /w/. This confusion between /r/ and /w/ occurs widely in
South China and Hong Kong (Deterding 2013), which shows that variations are not just an
L1 influence but also depend on the educational, social and dialectal background of the
speaker. This was also the case with Ying’s substitution of /v/ in place of /w/, in the word
switching, which contrasted with Bo’s substitution of /w/ in place of /v/ in the word vital.
Similarly, Ying omitted /b/ in /'ovi:asli:/. This was initially considered an L1 influence.
However, it was discovered that this pronunciation is also common in the U.S. This showed
that it was not simply an L1 influence or a lack of knowledge about English elision rules,
but more generally due to Ying’s education and experience. Therefore, listeners may
struggle when listening to both native and non-native Americans dropping sounds in word
initial consonant clusters.

Comparing assimilation rules in English and Chinese, English speakers sometimes
use the extra linking sounds, y, w or r, for example: She-y-isn’t here. I'd like to-w-open the

window, and America-r-and Canada (Cleary et al. 2014) yet, they often go unnoticed.
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When Bo used /y/ to link words in the phrase What’s-e ‘yissue? and Ying said, Eh ‘yif der
are somting wrong, it was also used between vowels, but was not a smooth link, occurred
with a pause, and was too strongly stressed, which indicated the Chinese L1 preference to
start words with a consonant.

Chinese is a syllable timed language, which means that every consonant-vowel
syllable takes approximately the same amount of time, whereas English is a stress timed
language with different stress given to the prominent syllables in the word and intonation
group. Jenkins (2000) said that in isolation, stress is not a problem for comprehension,
however, when the word stability was pronounced as /'stiba:lidi:/ stressing the first instead
of second syllable as well as changing two vowel pronunciations made comprehension very
difficult.

To put this research into context, Table 8 shows a comparison with Jenkins (2000)
Lingua Franca Core. Jenkins’ LFC was written as a description of the areas speakers
needed to be intelligible in a limited context. In this study, the focus was on what the
listeners needed to be able to perceive what was said, also in a limited context. Both studies
have a similar goal of mutual intelligibility, and it is important to note that the LFC is not

used as a standard, but as a guide for critical pronunciation study.

Jenkins’ LFC features necessary for | Features necessary for recognition in

speaker intelligibility this study

No assimilation No assimilation

Rhotic r Rhotic r

Pronunciation of consonants Pronunciation/perception of
t,Lr,b,v&w
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No deletion of consonants in word initial | No deletion of consonants in any
consonant clusters (in 2007, Jenkins also | consonant clusters

included word medial consonant clusters)

Epenthesis is less likely to cause problems | No epenthesis (addition of extra sounds)
than elision, because the word is more | between words

recoverable.

Vowel length, if stable, does not affect | No vowel length variation

intelligibility

Vowel quality is not included because it is | No vowel quality variation
highly variable (in 2007 it was updated to

being consistent or stable and not variable)

Nuclear stress Nuclear stress

Table 8: Comparison with Jenkins’ Lingua Franca Core

O’Neal (2015) said that consonant pronunciation is consequential for maintaining
intelligibility, including /z/ to /s/, /s/ to /8/, and similarly in his 2014 paper on ELF
interaction in Japan, he also found that consonant clusters in all positions are important for
intelligibility. Jenkins (2007) clarified that recognition of weak vowels are important for
receptive purposes. This research also showed that vowel quality was important for
recognition. Similarly, vowel length was also important which is in disagreement with
Jenkins and agreement with Deterding (2013). Having said that, Jenkins now puts a higher
priority on negotiating and accommodating differences, which I agree is crucial in an active
interaction. Assimilation by the speaker and for the listener makes intelligibility more
difficult. Therefore, when students interact with many speakers who naturally use

assimilation, they will need to learn how to decode or clarify what has been said. Therefore,

99



speakers, ELF or otherwise, who are considerate to non-native English listeners will
dissimilate their words, pronounce their consonants, keep their vowel quality and quantity
consistent, choose their vocabulary carefully, and pause at suitable junctures to allow the
listeners some processing time. However, the listeners also need to learn about the
problematic pronunciation features in table 7 to help them to recognize words, and develop
accommodation strategies so they are able to be flexible when they don’t understand by not
being distracted by unknown phrases and also able to negotiate meaning by modifying

problematic phonological segments to achieve mutual intelligibility.

Conclusion

Two important constraints, which made this an ESP context, were:

1) The presentations were at times, monologue, where comprehension was not
acknowledged, and at other times, dialogue, during and after the presentation when
there was a question, comment or discussion

2) The asymmetry and role of the participants limited their pragmatic choices, and

ability to take turns

Although the listening processes may be similar between ESP, EFL and ELF contexts, the
contextual factors are most certainly not. ELF contexts have different cultural, pragmatic
and vocabulary norms from EFL contexts, as shown by the Asian Corpus of English (ACE)
(Kirkpatrick 2010), and the Vienna-Oxford International Corpus of English (VOICE)

(Seidlhofer 2001). However these corpora do not take into account the phonological
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variations which can be the cause of communication breakdowns. Furthermore, in these
video conferences, off-screen speakers and background noise, and restricted gestures, eye
contact and non-verbal cues, all created additional ambiguity. This forced the listeners to
rely more heavily on their bottom-up processing of the data stream.

The size of this data set means that it is just a pilot study and is not generalizable
to a wider understanding of Asian BELF listening comprehension skills. However, it did
enable the students to build awareness of the problematic pronunciation features they
regularly encounter. It provided a clear pedagogical platform to build receptive and
productive pronunciation skills, which is the first stage in developing their flexibility to
accommodate variation. The main limitation of this pronunciation research was that the
students did not show signs of acquisition of their new awareness; for example, the /v/
being pronounced as /w/ pattern was studied in the word vifal in an earlier cycle. However,
when it was heard again in the word vinyl in a later cycle, the students could not recognize
it, even though it was a familiar word. Therefore, they were not able to use this knowledge
to add to their decoding skills. In addition, there was no explicit assessment of listening
skill development. The students were able to compare their transcripts with each other to
understand their relative success rate, but there was not a categorical listening skill level
evaluation, such as measuring the percentage of intelligible words (Munro & Derwing
1995). This limitation was because the students’ chose the audio extracts based on a strong
desire to understand the technical feedback about their contact lens research. In addition,
they wanted to know why it was difficult to understand. So these two issues were at the

expense of using standardized listening samples to control difficulty. This motivational
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finding supports the need for authentic listening material development at the blurred

boundary between listeners and users (Gao 2012).
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Appendix — Transcription Conventions

(2.0)  Pause of about 2 second (.) Pause of about 0.5 second

[ Overlap [ Speakers start at the same time
== Latched utterances ~___ Emphasis

- Abrupt Cut-off " Sound stretching

(xxx)  Unable to transcribe o Quiet

() Unclear word or phrase (C )) Comment or non-speech activity
>word< Quicker speech <word> Slower speech

1 Rising Intonation l Falling Intonation

/l Phonemic transcription [] Phonetic transcription
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Expanding Affordances for English in Kyushu Area Studies On

Campus 2017

Ellen Head

Abstract

The “Area Studies On Campus” course offers students opportunities to get insight into
aspects of Kyushu issues, culture, business and economic development through
community field work and service learning. This article looks at how course leaders
attempted to build in opportunities for using English in the Area Studies course.
Traditionally, the course attracts both Japanese and overseas students, giving Japanese
students a role as explainers of local content. However in 2017 there were no overseas
students on the course. Moreover the vocabulary and structures needed for translating
local content was above the ability level of many of the group. There was a need to
bridge the gap between students of different ability levels and between classroom and

out-of-class learning. In the future it is suggested that certain classroom activities would
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be helpful at the start in order to help students to make a supportive group and learn the

basics of observing, report-writing and interviewing.

Area Studies at MIC

Area Studies at MIC is a course for second years which is an alternative to a

semester abroad. From 2015 to 2017 the course was offered as team-taught course with

one subject lecturer from Social or Political Sciences and an EFL teacher. Links to local

organizations and experts including fluent English speakers, were built up, giving a full

program of visits and presentations from visiting speakers, ending with a service

learning placement. The brief for the EFL teacher was, to stimulate students to explain

things in English and to help them to re-draft written work for their portfolios.

During fieldwork early in the course in 2017, it became clear that a significant

proportion of students could not easily deal with the cognitive challenge of using

English in the field when input from local NPO representatives was in Japanese. The

vocabulary was sometimes technical and consisted of words that they did not

understand even in Japanese. The content of the course was challenging for students at a

personal level due to the need to establish new relationships, evaluate situations and

work out how to be of use in the field. So the questions arose: “How can we create a

perceived need for students to use English?” “How can we design a program which
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offers affordances for English despite being in an EFL context rather than an ESL

context?” It is hoped that this article, focusing on the latter question, can be part of a

developing conversation about Area Studies.

Affordances, SLA and Study Abroad

There are varying accounts of the relationships between language acquisition

and study abroad, but it is generally agreed that exposure to language in an ESL context

through study abroad is helpful in many ways. (Kenne, 2014). However, research

reminds us that factors such as affect, attitude to the target culture, and the specific

opportunities for interaction and study, play their part as well. In fact Dewey, 2015,

found that students of Japanese as a foreign language in an immersion environment in

the home country did better than those who studied abroad on vocabulary learning.

What matters is the opportunities that students have to focus on the target language, to

engage and to produce the language.

Opportunities to use the target language have been termed affordances by Van

Lier. Affordances are a metaphor from ecology which Van Lier uses to describe

relationships between elements in a sociocultural perspective on learning.
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“Language emerges out of semiotic activity...affordances consist in the

opportunities for interaction that the things in the environment possess... the

environment is full of language that provides opportunities for learning to the

active, participating learner.” (Van Lier 2000, p. 253).

In our course, people such as the teachers and former students who joined the class

provided affordances which were stimulating to the learners. However the imperative to

use English, which would be provided by an ESL context, was largely absent.

Students as mediators or interpreters

Area Studies in Kyushu presents a situation in which students have a potential

role as mediators of Japanese content for a non-Japanese speaking audience. On the first

field trip we sowed radish seeds and peeled leeks outside the farm house, an idyllic

setting for “Eigo Kaiwa in the field”. The input in this session was all in Japanese,

consisting of instructions about how to plant seeds and a talk over an hour long about

why the farm owner had left her comfortable company job selling agricultural

chemicals and sunk her savings in an organic farm. As the EFL teacher, I wanted to find

a role for English so I tried asking students to explain some points. The replies were

brief or resulted in long searches for vocabulary on cellphones. Considering our learners

were struggling to understand what to do on the farm, my requests for interpreting may
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have produced “cognitive overload”. Interpreting is known to be a more challenging
skill than simply communicating in L2. Therefore in 2017 we allowed students to use
both English and Japanese when dealing with content that was originally in Japanese. In
mid-term feedback three students wrote positively about the mix of languages:

Ho b BHRWDERZREIZE X DFMKINHIIL Good. H5h & HAGEZ R
TWWDOIE, E9 LTHEEE TR TUELW ! ! [Tt will be good if we can create
atmosphere where people can speak honestly to each other. I want us to continue
speaking in English/Japanese. ]

However one disagreed:

~

b oD LRFE TR TR Ml 5~ &, b LUIMPFEL IR DM~
HE<> L TIE LV, [English speaking should be forced a little bit more. Or I want to
interact more with students in other grades.]

This feedback is highlighted not with any intention of undermining the L2 only
norm of the classroom in MIC but in order to raise the question of finding an authentic
audience for students’ communication in L2. Some of the most successful projects
which students undertook were concerned with translating information for tourists in

Aya Town Biosphere area and in a museum near the college. When students knew that

their English would be heard or read in a real-world context, then their motivation grew.
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Using e-portfolios to connect with an on-line community

Research shows that virtual communities can provide a powerful stimulus and

place to practice English. (Liang 2010). Since 2015 MIC has developed an e-portfolio

system which potentially offers students a virtual space to share and grow in English.

One way to expand the affordances for Area Studies students’ use of English could be

to ask students to exchange drafts of major pieces of work at the report stage and

critique each others’ drafts. In 2017 students exchanged links and commented on each

other’s work. In the future it might be beneficial to encourage peer review of content

and establish a work-flow which includes continuous work on formative portfolios from

which students select work for their final portfolio. As the technology improves, we

hope to be able to ask students to share Mahara links with students at colleges overseas

who are interested in Japan. This was attempted in 2017 but did not work well because

the partner school was using Wordpress and were not open to using Mahara.

Active Teaching Learning Strategies in Area Studies

Area Studies Fieldwork sounds as if by definition it will provide an active role

for students. Yet in practice, given the logistics of connecting with local organizations

and speakers, the schedule needs to be arranged months beforehand, meaning that at

least for the first month the locations and content of research were decided by teachers
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and not by students. Classroom activities were therefore vital to building up group

dynamics and norms in which students could take the initiative and use English.

Teaching for active learning is characterized by “explorative activities, problem solving,

the development of higher order thinking skills that enable [students] to analyze,

synthesize, evaluate and create”. Mork et al. (2017) divide active teaching learning

strategies into those with inward focus (such as writing a diary) versus outward focus,

(such as a discussion), and planned/extemporaneous from the point of view of the

student. For the purpose of understanding our Area Studies course, we will arrange the

activities according to whether they focus primarily on group dynamics (outward focus),

or academic know-how such as reading/writing skills (inner focus).

Making a safe environment through reflection: Language Learning Histories

At the start of a new semester students may feel anxiety about their new group

and uncertainty about the norms and aims of the class, particularly since the class

content includes trips off campus and fieldwork. In addition, there was a very wide

range in ability level, (TOEIC 375-720), and some demotivation. Falout (2012) suggests

that if learners have become de-motivated, it can help them to write about why and how

they lost their motivation. Students were asked to write “language learning histories”

after the first meeting of the class in order to find out about prior experiences which
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might be affecting their current motivation. The questionnaire included items about

students’ future goals, positive learning experiences, and metaphors for learning, in the

hopes that they could draw on their past positive experiences to help them. Students

were asked to read through the questionnaire in class and talk about their answers with a

partner, so that they could check their understanding of the questions, start to get to

know each other and open a dialogue about metacognitive aspects of learning. The

questionnaire is original but draws on work by educators such as Murphey, (1997) and

Benson (2004). (Questionnaire: Appendix 1)

One student mentioned in their learning history that social pressure had

deterred him from speaking English as well as he could:

[At high school] I was reading aloud English text book because I was thinking

the people who speak English are cool. I pronounced many times with an

English teacher. On the other hand, I was scare to pronounce cool. Because

some people think that I am pretending as clever. [LLH student M]

Another student also alluded to “reasons why Japanese people can’t get command of

English” in vague terms:

I wouldn’t say details right now, but these process of learning English in

Japanese education has certain reasons why most of Japanese people still can’t
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get command of it, even though in this globalization, there is necessity to get it.

[LLH student N]

This student recommended learning vocabulary first:

I’d strongly suggest that to memorize basic 2,000 words first which means

grammar is secondary.

This kind of insight could be helpful to other learners. The group included two students

who talked about positive experiences at NARPI peace building camp who had

experienced using English as a Lingua Franca. Writing a language learning history

helped students to make connections between experiences outside class and inside and

to take responsibility for their own learning. Such activities could help to scaffold

elements necessary for critical thinking, such as comparing and evaluating experiences.

Brainstorming Ground Rules

In this activity, students were asked to suggest rules that would be useful for

the class. Typically this should be done at the start of a new semester, though we did it a

little late in 2017. If students are of a lower level then they can be given a set of rules

and asked to critique and add to them. This allows teachers more control over what the

rules are going to be! Making ground rules about when to use English allowed for more

explicit discussion about which language to use for particular activities.
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In our case the ground rules were brainstormed by students in groups, written

on posters, and then the whole class voted which rules to keep. The final rule set was

written up by a student leader. At some stage after the activity teachers realized they

would have liked to edit the rules further but we decided that in the interests of student

autonomy we should stick with the students’ rules.

Ground Rules for the Area Studies Class

Speak out and ask questions actively.

Use English as much as you can.

Start and end the class on time.

Speak to your classmates in a friendly way.

Group building activities: River of needs

The “river of needs” activity originated in workshops on Non-Violent

Communication, a communication training methodology aimed at conflict resolution

and used in situations such as the Israel/Palestine conflict. It provides a structured way

for students to talk about needs and feelings. (Rosenburg 2015). In Japanese society it

may not always be considered polite to draw attention to one’s own needs especially in

a situation with people one does not know well, such as a new class. (Yoneyama, 1999).

We did this activity while away on a four day fieldwork trip to Minami Aso.
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The teacher prepared sets of small flashcards with words for various human

2 [13

needs such as “connection”, “understanding” and more basic needs such as “food”,

“sleep”. (A list of needs is available at the Nonviolent Communication Centre Website.).

These cards were placed around the room forming a “river”. Students walked around

and picked up three cards representing needs they had which have been met recently.

They made a group of three and talked to their group about what they chose. Students

then went back and picked three cards which expressed needs which had not been met,

and talked about these. This let facilitators see which needs have not been addressed.

This activity was very suitable when on a field trip during which students were out of

their usual environment as it enabled them to raise needs that were not being addressed

and to be honest about their problems.

Interviewing Guest Speakers

Since 2015, the course lecturers have built up a network of guest speakers

which includes bilingual or very fluent Japanese using English professionally and

former students who have taken the Area Studies course in previous years. Speakers in

2017 included representatives from a children’s respite camp, a life guard, and

UNESCO world heritage sites. They were also asked to prepare by reading the

webpages about the speaker’s NPO and preparing two questions.
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In terms of activities, asking students to prepare questions gave them an active

role in the interaction. Comparing sessions in which students asked questions to those in

which they were lectured by guest speakers, one student had this to say: “When we

talked with Eri Otsu at first she didn’t speak from her own [initiative] unless we asked

questions. Nervous feeling left us by degrees...[Teachers should] cherish students’

intention and talk with students as equal and with respect...Excessive support makes

dependence.”

It was interesting to observe the impact of various speakers on the students.

Murphey (1997) believes that students are more strongly influenced by role models who

are similar to them in age. Others have pointed out the importance of non-native

speaker role models. “NPRMs provide examples for students of successful L2 users

with similar backgrounds to themselves, separate from the unattainable, and often

daunting, native speaker construct.” (Cook, 1999, in Murphey, 1997). Eri Otsu was a

particularly impactful speaker. In her early 40s, educated in England, Germany and

Japan, she was instrumental in developing her area as a United Nations Agricultural

Heritage site and promoting the identity of female farmers. Her session was held at

her farm in Minami Aso. Her belief in learner-centered education was evident from her

session as she announced at the beginning that she was not going to lecture or try to

118



teach anything, but would reply to questions asked by the class. In contrast, although

they were impressed on other occasions by two guides who gave their speeches in

English, the fact that these guides were over 70 years old did create something of a

distance. The presentation by a third year student, who had taken the course in previous

years, was more exciting for students. “Structuring classroom experiences to enhance

near peer role modeling may be one of the most powerful ways teachers can enhance

learning.” (Murphey, 1997). Until now, we generally left it to each guest speaker to

decide how interactive to make their presentation. In future courses it might be a good

idea to change the format from “guest speaker lecture” to “guest speaker interview” in

all cases in order to make the students more active.

Reading and Writing Activities

Skim reading and matching questions and answers

Material for content based study about Japan can often be found in bilingual

form for tourists and NPO developers. Students may not have the time or self-discipline

to read all the English material first and their vocabulary level may also make it

inefficient to do so. We decided to ask students to tackle the material about the Global

International Agricultural Heritage developments at Minami Aso by reading the
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Japanese first and then looking at a set of questions in English and skimming the

English text to find the answers. The aim was to help students get used to skimming

English academic text without looking up every word, using clues such as photos and

headers and subheadings to locate the information they need. Questions which focus

students’ attention on main concepts, statistics or dates work as scaffolding for

understanding. Rather than checking the answers with the whole class, we made an

answer key and distributed one copy per 4 students. One person in each group then had

to explain the answer orally without showing the key to their classmates. This was an

example of how an activity which is “inner” (reading comprehension) could be given an

extra stage which takes it into the outer dimension. Discussion questions relating to the

issues in the text were added too.

Analyzing a Model Report

Analyzing models of the desired kind of writing to be produced, can help to

scaffold the output of academic essays and reports. We faced a lack of appropriate

material since the students in Area studies need to write reports which are based on their

fieldwork but EFL writing textbooks do not usually deal with genres other than essay

and personal narrative. A model report was written and distributed to students before

they went on their long field trip. They were asked to read and analyze features such as
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the use of paragraphing, subheadings, text organization around themes and analysis of

the main lessons learned on the trip. After reading the model report, most students

imitated the use of subheadings, paragraphing and the analysis of the purpose of the trip.

It gave a clearer target for those who did not understand what they were aiming for.

Analyzing the content of last years’ portfolios

To help students understand what an e-portfolio is and start to think about their

own options in terms of design and content of their own portfolios, we asked students to

look at last years’ portfolios and spend some time browsing the articles in them. They

were given a grid to fill in to heighten awareness of features such as organization,

content, layout and style, before talking in threes about which portfolios they liked and

why. Members then moved around the groups leaving one spokesperson behind with a

laptop, to explain the discussion to other group members.

Three Point Feedback

While on the field trip, we wanted to get quick feedback in a manner which would

maintain confidentiality. We asked them to write three point feedback. Students were

given a very small piece of paper (4 cm by 4 cm) and asked to write their answers to the

following three questions:

1. What was good about this course/lesson/activity?
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2.  What was not good about this course/lesson/activity?

3.  What suggestion do you have (something you would like us to do or you would like

to do)?

Feedback could be written in English or Japanese. Having a small piece of paper meant

that students did not feel pressure to write a lot but if they had a lot to say they could

write in small letters. The fact that it is a piece of scrap paper showed students that it

was not part of their evaluation.

We used this activity during our field trip when it seemed that communication

was not flowing smoothly in the group. We felt it was important to provide feedback to

the students so that they know what the overall picture was. In the next class we wrote a

summary of the main points on the whiteboard in English. The purpose of this was to let

students see that their opinions were valued and to offer a sense of the spectrum of

opinion within the class. It is quite common to have diametrically opposite points of

view represented in feedback, for example “I do not like group work” and “I enjoyed

talking in a small group”. Even if the teachers cannot implement the feedback, it is

worth doing as a reality check as a stage in moving towards a solution. In our case there

were points that could be implemented such as making a plan together at the beginning

of the day and making opportunities for students to have choices about the order in
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which we did activities.

Conclusion

Teaching Area Studies in Japan with a monolingual group of Japanese students

offered challenges in terms of finding suitable goals and audience. Classroom activities

played an important role in expanding the affordances for English since the activities

allowed students to play a variety of roles. Students needed practice in how to play their

role as “observer”, “recorder” and “initiator” rather than simply “responder” or

“translator”. Paradoxically, when fieldwork was more challenging and complex, the

students sometimes tended to retreat into passivity or use of L1. It is hoped that some of

the scaffolding activities which were offered above might be useful to teachers in future

Area Studies classes and other content-based courses.
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Appendix 1

Your Language Learning History (Guided Writing)

Name

Your language learning history means all the experiences you have had learning
languages in your life, including learning outside class, listening to foreign music or
movies, chatting to foreigners or travelling in foreign countries.

Step 1
Interview a partner about her or his language learning history.
Step 2
Write about your own language learning history. It does not need to be perfect!

Here are some questions you could use to ask your partner about their language learning

history.

1. When did you start learning English (or another language)? How were those first
classes?

Do you like writing? Which is your favourite skill? Why?

What was one good learning experience you had? Why was it good?

What was one negative learning experience you had? Why?

What is one of your language learning goals right now?

AR

Think of a time you were communicating well with someone. What was it like? Try

to find an image or metaphor for that experience.
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The Poems of Bokusui Wakayama, Translations

Gregory Dunne
&

Goro Takano
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1 BOoK, Wakayama Bokusui, (1885-1928) was a modern Japanese tanka poet from

Miyazaki Prefecture in southern Kyushu. He was active at the beginning of the 20th
century, during the tanka revival started by Yosano Tekkan (1873 -1935), who founded
the the literary magazine Myoji (Bright Star) in Tokyo in 1900 as a means, in part,
towards infusing greater energy and freshness into the traditional form. Between 1908
and 1912, Bokusui’s poems gained popularity through publication in Myoji. Like other
members of the Myoji group, Bokusui’s poems, according to the Japanese translator and
literary scholar Donald Keene, were “filled with romantic expressions of grief and
longing” but they also possessed something quite distinctive: “a vitality and a feeling for
nature that set his work apart.” Keene suspects this quality of Bokusui’s poetry may be
attributed to Bokusui’s country origins — he was born and raised in rural Miyazaki
Prefecture. Bokusi traveled widely throughout Japan and Korea during his lifetime,
composing a great many tanka along the way. He greatly enjoyed sake and this most

likely contributed to his early death at forty-three years of age of liver illness.
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0: HRIEL R L L TFREBEOEFERBOOZIC b RETZE LS

A lone white bird stays

in the air without fading

into the blueness of sky or sea
and I can’t help wondering

how profound its sorrow must be

02: EZ LA~NRZHBRITROESDORFBBOEEZTH I LELEZEBLS

An eternally unsolved
mysterious being is still
living and moving;

I cannot help thinking so
whenever | see myself

03 BEICIROREXHADBERE VWSIROEXADOE LMY ITY

Whenever | hear

a story about an eyeless fish
living in the deep sea,

I’m desperately sick for the sight
of it, ah, my eyeless fish
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04: NI HICKS ZTDIENTZDHLIEAVL DT 20 L&

A tiny autumn flower
blooming right beside me
whispers quietly:

“0O, whatever has perished
returns everlastingly to us!”

S: FIEDEBYDEICHKEFEVBEANITTERIZIZTY

At the bottom of

a cloud-filled, early-summer day
the cherry blossoms

are at their best and you, wasted
and weakened, have met your death

&

6: KEHDEFEL HIT D EEFICALICHPTE < M ®E

At a train station
awakening with paleness
at dawn in June

almost like a vestal girl
a steam locomotive stirs
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07: 558 DREDILOPAR LS IH O DT HOEARTETEY

How sorrowful it appears

the mountain of my home town,
Mount Osuzu, a haze

hovering about it even

on this clearest autumn day

08: DO EDHIDEDIIDIELLAS KL ZDHERD

All the way from a brewer

in the remote Itami village

it reaches me at last

the grand brand “White Snow,”
the gem of the Tsu region

(Note: “The Itami village” in “The Tsu region” is now called the Itami city in Hyogo
Prefecture)
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09: REBAFOFEZDFEONVSINARKRENLDRXIEFRAL

A surprise to me —

the large hands and strong grip
of everyone | meet

here as I finally reach
northernmost Aomori

1: ZNIEEITOFEENEADLEOELIERAEE~T Z DB DL

How should I

answer if someone asks
why [ am so

out of my mind with it —
this sake's exquisite flavor

MOS0 E 52 b TP SR THARL Shizb

Against the ocean wind

a straight line of birds float
until, suddenly,

one of them begins to stray
and then they all go straying
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12: /R0 HSROENFICZH V725 LITLADOT H I XL T

Condensed behind

the luxuriant leaves of
pine trees the winter
sunshine oozes

into a deepening purple

13: #EEE TRHEIBIZIL Z DO TOERSL I LATHY HY & L

Even after the dream

of my dearest mother broiling
a sweetfish alone,

I still see her

from behind, so clearly
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