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CHAPTER ONE

Miyazaki International College, The First Ten Years

1. Founding

Miyazaki International College (MIC), founded in 1994, is a private, non-sectarian four-year
liberal arts college accredited by the Ministry of Education, Culture, Sports, Science and
Technology (MEXT). The College plans a total enroliment of 420 students.

Miyazaki International College is sponsored by the Miyazaki Educational Institution (MEI), a
chartered educational corporation, established in 1939, and governed by a Board of Trustees.
Since 1939, MEI has been dedicated to improving the quality of education at all levels in
eastern Kyushu. The founding of Miyazaki International College continues this tradition and
extends to students throughout Japan MEIl's long-standing and devoted commitment to
excellence.

2. Goals and philosophy

MIC is a liberal arts college, international in scope, grounded in the social sciences and
humanities, and emphasizing the study of world-wide human problems and issues in a spirit
of collaboration, inquiry, and multicultural understanding. The fundamental purpose of MIC is
to develop international citizens conversant in Japanese and foreign cultures and fluent in
English.

At the core of the academic program is a philosophy of active learning. This philosophy
asserts that knowledge is not acquired merely through passive reading of texts or listening to
lectures, but requires that students be actively engaged in reading, writing, discussing, and
problem-solving. Through active learning students develop higher-order thinking skills that
enable them to analyze, synthesize, evaluate, and create.

The College's program emphasizes social responsibility for and moral commitment to
protecting the environment, enriching human experience, improving social conditions, and
encouraging world peace. Academic activities emphasize an international and comparative
perspective and are designed to help students explore and be engaged in the improvement of
communities both at home and abroad.

MIC prepares students to employ critical thinking skills with equal facility in Japanese and
English, to work in corporate, governmental, or not-for-profit environments in Japan or in
English-speaking countries, and to continue their academic or professional training at the
graduate level at home or abroad.
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3. Distinctive features: MIC in the context of Japanese higher education

In the first volume (1995) of Comparative Culture: The Journal of Miyazaki International
College, Dr. Hisayasu Otsubo, the founder and President of MIC, described the mission of the
College in context of Japanese higher education. The part of the article (pp. 5-9) describing
his vision of MIC is included below.

The Demand for a New Style of University—Miyazaki International College
What is a University?

What is a university? What should it be? What relationship should a university have with
society? It is doubtful whether these questions are discussed adequately or that their
importance is recognized in demands for university reform.

Even though universities and colleges no longer exist for elite social groups, and even though
colleges should no longer be merely stepping stones to careers, many people still see a
university education as a required stage on the road to successful careers and comfortable
lifestyles. This situation is perpetuated by those who view knowledge as a commodity for sale
and create institutions that use the diploma as a lure to keep students tied to the school
system.

A university is not created for re-teaching the basic education that students obtained in high
school. Yet regardless of the current emphasis on specialist education, people who have a
college education answer, ‘NO,” when asked if university education is useful to them as
members of the working world makes one wonder what these people did during their four
years at a university or college.

Universities do not exist simply to graduate students, just as their sole aim is not that of the
absorption of knowledge by students. | believe that a university should be a place where
students learn the real meaning of learning. University professors must put all of their efforts
into helping students to do this.

Nor should a university be a mere research facility. However, the fact is that American and
Japanese universities are becoming more oriented toward research and forgetting the
academic welfare of students. This conclusion is supported by the research of scholars
studying Japan as well. Frackmann and deWeert (1993: 136-37), for example, argue that
Japanese academics are mainly oriented to research rather than to teaching. Although this is
in direct contrast to a study done by Boyer (1990) that showed that 70% of American
professors were more interested in teaching than in research, according to Smith (1990: 6-7)
university professors in the U.S. turn to research as a way of relieving themselves of the
responsibility of teaching students, which should be their main concern.

Of course, one cannot and should not deny the importance of research. It is through
innovative and timely research that a modern education system develops. However, the
university in Japan has been slow to recognize that curriculum, teaching, research, and
governance must adapt to changes in the needs of society (Kitamura 1991: 315). Research
by itself has no referent in the real world and is not the be-all and end-all of the mission of any
liberal arts institution. There can be no teaching and the student cannot truly learn without
personal interaction with his teachers (Smith, 1990). A university professor must think first
and foremost about the education of the student. Whatever research is conducted must first
be innovative and for the purpose of teaching the student how to be innovative in his or her
own research, not for the sake of the research itself.

The Internationalization of the University

There is no other national higher education system in a developed nation as far behind in
promoting internationalization as that of Japan. Its capacity for receiving foreign students is
poorly developed, the number of foreign students is small, and they are often given special
treatment and have classes separate from Japanese students. The maijority of faculty are
Japanese; foreign faculty number less than a few of the higher education system.
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More importantly, the internationalization and sophistication of the content of education lags
far behind current standards. Even now there are those who narrowly believe that Japanese
and Asian culture can only be taught by Japanese and Asian people. Even though Japanese
professors teach Western philosophy and literature, there seems to be resistance to the idea
of American educators teaching the literature or history of Japan.

This problem is one of simple prejudice. The more fundamental problem is that "teaching" is
identified with "lecturing," a mere forcing of "knowledge." As | pointed out earlier, universities
are not businesses that sell knowledge. The professor should be a "leader" who guides the
student in the development of thinking skills. An international point of view on a problem
cannot emerge without an international student body and professors. This is the essence of
internationalization.

Small Classes and Active Learning

Few would argue that small classes are not beneficial at all levels of education. However, the
realization of this, especially in Japan, is difficult. One reason is that there is still the
preconceived notion that the classroom is a place where the student is to quietly listen to what
the professor has to say. Also, from a managerial and economic standpoint, it is not profitable
to promote small class education. Furthermore, if the point is to listen quietly to a lecture,
there is no reason to have a small class; one can conduct a very effective class using a
microphone.

It is not possible to conduct a lesson in this way, however, if the educational objective is to
provide a classroom situation where the student can positively and actively participate in
organized discussion directed by the instructor. | don't believe that it is necessary for me to
discuss the effectiveness of discussion-style classes in this paper.

Learning a Foreign Language

It is no simple task to learn a foreign language. The difficulty that the Japanese face in
learning English, which is very linguistically different from the Japanese language, and the
effort that is consequently necessary is far greater than that which French, German, or
Spanish speakers face in doing the same thing. However, as long as English is the
international language, its acquisition becomes fundamental to international education and is
unavoidable.

The study of foreign languages had been incorporated early into Japan's system of higher
education. In fact, at one time the standard curriculum required the study of at least two
languages. Changes in the standards governing university establishment, however, relaxed
this regulation. It became possible for students to decide what foreign language would be
studied and how language acquisition would be incorporated into their individual curricula. |
personally applaud the establishment of this policy by the university council. It was as a result
of judgment based on a reflection on foreign language studies that would not have been
possible in the past. Criticism of English teaching by the intelligentsia resulted in a wide range
of changes in secondary school English education and it is believed that changes will
continue to occur.

Yet, there is still an abundance of problems with the teaching of English in higher education,
which arise from the treatment of English as an independent academic field and the lack of
consideration of English conversation. It is especially odd that English should be considered
an independent subject area when the majority of students studying it have no desire to
become scholars of the English language or literature. And of course, it goes without saying
that the goal of English conversation is to be able to speak and to comprehend what one
hears. But if English conversation skills fail to break the barriers of daily use and to
incorporate second-language fluency as one's specialty, there is no point to studying it in the
university.
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English as an international language is simply a means of communication. University level
English education should not be a repetition of high school English. It should be a program
that promotes and develops the students' ability to use the language so that it can become a
means of intellectual communication.

Teaching How to Think vs. The Simple Absorption of Knowledge

| stated previously that the university should not be for the mere acquisition of information.
This proposition deserves serious consideration.

Attending lectures, being tested on their content, and subsequently graduating is still the
general trend of university education in Japan. The pattern of educators imparting to students
knowledge derived from their research or other studies has given birth to this comfortable
style of lecturing. However, if this is to be the only correct system, the university as we know it
would become obsolete in this age of multimedia--one could simply go to the library to read a
book. It is no longer impossible for us to listen to the lectures of foreign scholars--one can
simply view the lectures of such eminent scholars on video. From a managerial point of view,
there would be no reason to employ full-time faculty at high salaries. It would be simpler to
provide lectures by buying the video-taped lectures of popular scholars.

However, because the university is the kind of institution that it is, its existence gets its
meaning and justification from the fact that it provides a place for the student and teacher to
think and share ideas and for students to learn how to learn. A lecture alone, without the
support of more personal academic exchanges between the student and instructor, does not
fulfill the essential purpose of higher education.

Miyazaki International College's Challenge

Miyazaki International College is attempting to make a monumental change in the educational
tradition that Japan has promoted since the establishment of Tokyo University. MIC does not
follow the pattern of a traditional university; its students select from an array of
interdisciplinary courses that span the fields of art history, history, literature, philosophy,
religion, anthropology, economics, political science, psychology, and sociology. They are
taught the value of learning how to learn, for example, to tackle environmental problems from
the standpoint of the humanities and social sciences as they relate to North America, Europe,
and Asia, developing global perspectives and enriching their understanding of the world
system. Our professors have thrown out the traditional concept of lecturing--they refuse to
peddle knowledge. Attesting to the benefits of small class size, they work closely with
students in an interactive relationship that nurtures the academic development of both parties.
The academic program guarantees a period of study abroad for students so they can
strengthen their bilingual skills while conducting research in their areas of specialty at some of
the best institutions in the United States, Britain and Australia. These concepts embody the
original reason for the university and the new mission with which our culture and generation
have charged it, that is, academia for the sake of academia, and the development of an
interdisciplinary study of international and intercultural relationships. Although these are not in
and of themselves new concepts, this kind of university is new to Japan, and there are very
few like it in the world.

| do not dispute the idea that colleges should provide stepping stones for young professionals
and scholars. On the contrary, this is one of the university's highest goals. However MIC's
structure and curriculum are meant to most effectively develop simultaneously the tendencies
toward internationalization that are ever-present in modern Japan. Institutions established in
the Tokyo University tradition do not effectively deal with such tendencies. MIC's educational
objective is twofold: the promotion of life-long education and the nurture of young
professionals and scholars committed to bettering the world system.
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While preparing students to acquire the skills necessary for careers which will be beneficial
to Japan and international society, we teach our students the importance of recognizing
causal relationships in problem-solving. We do this through active learning, providing them
with a base of knowledge and skills that they can carry over into their individual areas of
specialized research or future employment. This is significant because through active learning
students are taught how to think, solve problems, offer suggestions, be conversant in their
disciplines, and most importantly, how to learn more about their areas of study. Furthermore,
in the same way that we demand social and academic fluency of our students, we also
demand linguistic fluency. The English education promoted by MIC is not simply English
language for language's sake - English is taught through a coupling with content courses in
order to strengthen the student's facility with the language. Of course, each of these skills in
certain combinations or individually is probably developed in the traditional college as well,
but MIC offers the student the opportunity to develop all of these skills interactively. We
believe that a cosmopolitan and unique professional or student must incorporate all of these
skills into his daily discourse.

| believe that this is how truly international or cosmopolitan individuals can be cultivated.
Much of Japanese society is still under the influence of traditional ideas. Many view higher
education as a doorway to a secure professional and social life rooted in the traditionalism of
Japanese society with few concrete and spiritual ties to international society. If Japan is to
take its proper place in the world system and thereby play a role in its own future, there is no
longer any reason to establish more mini-Tokyo Universities. The objective must now be to
nurture a new breed of student, both a professional and an international citizen. Just as the
road to true international cooperation and understanding is arduous and covered with many
obstacles, the road to social acceptance and understanding of our educational mission will be
hard and may be long, but we at Miyazaki International College are here for the duration.

Conclusion

In this paper, | have discussed the process and problems of the development of the traditional
Japanese university. The education of personnel in demand by the government and large
industry at the beginning of the Meiji Era was the fundamental reason behind the
establishment of Tokyo University, which remains at the apex of Japanese higher education.
Japanese society, furthermore, approves of the existing ranking of universities with Tokyo
University as the ideal to which all must strive to attain.

However, speaking in extreme terms, the only measure for evaluating universities in Japan is
the current system of differential ranking. It is problematic that the individuality (uniqueness)
of the institution is not the measure being used.

Even now the most common teaching method in Japan is to hold large lectures in large
lecture halls. But, while the lecture style can be said to be an effective way to pass on
information and is a sound method of financial management, it is certainly not the best way to
promote education. One questions whether the university of our time should be a place for the
mere passing on of information. In other words, in an era of rapid progress in scientific
technology, the specialized education one receives in a university quickly becomes obsolete. |
believe that what our society really demands now are people with global perspectives who
have strong problem-solving skills.

Likewise, there are a great many problems with teaching English. There is probably only a
small percentage of graduates from traditional Japanese universities who can hold intellectual
conversations in English. This fact stands as evidence that there is a need for us to
reevaluate our system of language teaching.

Miyazaki International College has, with new ideas and new educational objectives, taken its
place as a participant in Japan's higher education system. While it cannot be denied that its
challenge has some experimental aspects to it, the college was established with the firm
conviction that it would by all means succeed and with the intention to make every effort to
guarantee that success.’

! Hisayasu Otsubo, “Japan’s Higher Education and Miyazaki International College: Problems
and Solutions,” Comparative Culture: The Journal of Miyazaki International College. Vol. 1
(1995), 5-9.
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4. Self-study and change: 1994-2003

a. An experiment in international education

As the article above indicates, MIC was founded as an educational experiment. It was not an
experiment undertaken blindly, however. Consultants involved in planning included Japanese
experts in higher education and representatives from American liberal arts colleges, including
Pitzer College, one of the Claremont Colleges in Claremont, California. EFL experts helped
shape the language curriculum. The founding faculty were provided with an outline of the
institutional mission, a curriculum approved by Monbusho, and some fundamental guidelines
about teaching objectives and methodologies. An orientation was held in Claremont,
California, at which many of the fundamental issues were discussed. For example, it was at
this meeting that the requirement that content and EFL partners both collaborate equally and
teach in class together was articulated to the faculty. Basic aspects of the MIC program will
be dealt with more systematically and in more detail in the next chapter. While the objectives
and methods adopted all had been successfully applied elsewhere, the academic culture and
educational program are the unique creations of a faculty brought in from many different
backgrounds, sharing a common commitment to:

e international education
the development of English language skills

o the nurturing of thinking skills

¢ teaching methodologies focusing on the student as an active learner

e excellence in teaching.
Beginning with the basic program and 52 students, the faculty developed team-taught
courses, created a Study Abroad program, and then designed single-instructor upper division
courses. Since its inception, MIC has been an educational laboratory in which faculty, often
teaching in teams, have evolved a program through an interactive process in the classroom.
The subject matter and materials of each course were designed for the proficiencies and
cultural background of the students in the classroom. Course design has been the most
creative aspect of the educational program, taking the learner as the starting point rather than
beginning with a pre-established curriculum and measuring students against it. The resultant
educational program has shown itself to be open to a wide range of proficiencies and capable
of fostering excellent rates of growth among both low and high proficiency students. The
program effectively promotes the development of language and thinking skills and provides a
genuine liberal arts education. Graduates of MIC can use English and Japanese, think, and
learn.

This innovation was built into a situation in which a largely foreign faculty designed a
curriculum in English for Japanese high school graduates. In addition, adjustments were
required by the English proficiency level of the students that the school could recruit. The
original curricular design assumed that students would enter with a TOEFL score of 500.
However, the first two classes admitted students with mean TOEFL scores of 430 (1994) and
438 (1995); after 1995, however, admission was granted to students with a wide range of
TOEFL scores, with a mean of 388. Could content instruction in English be effective with such
students?

b. External reviews, May, 1996

This issue of students’ proficiency levels raised many questions. In addition, many practical
questions related to the collaboration between content and language teaching partners. In
order to provide a context for constructive discussion of the many educational issues facing
the community, two external evaluators were invited to campus for a short visit. They were
provided with a set of questions and with a set of data, including course syllabi, statistical
information on student proficiency, copies of the benchmarks for English proficiency
developed by a committee of MIC faculty, and various other documents and educational
materials.
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Report by Rod Ellis, Professor of Second Language Acquisition, Temple University,
Philadelphia, Pennsylvania

Dr. Ellis spent five days on campus in May, 1996, reviewing the EFL aspects of the MIC
educational program. Prior to his visit, the Dean of Faculty asked him to focus on the following
issues:

The use of the TOEFL examination as a benchmark in MIC.
Approaches for teaching English as a Foreign Language at MIC.
The role of the ESL instructors in adjunct content courses.

The development of a set of benchmarks for English proficiency.
The utilization of ESL faculty.

The level of proficiency of first year classes.

A e

The improvement of formal English proficiency within the existing structure (p. 1).

Dr. Ellis visited 17 classes and met with several groups of faculty and students, in addition to
spending several hours with administrators. In his “Evaluation Report,” he noted that MIC
“constitutes a vibrant and committed academic community” (p. 3). He also remarked on MIC’s
“many successes, not least the enormous enthusiasm for learning and the considerable
fluency in English evidenced by the third year students...” (p. 27). At the same time he noted
students’ “modest gains in TOEFL scores” during the first year of study, a matter that was at
that time a major concern to the faculty and administration.

In his “Evaluation Report,” Ellis raised the following points, observations, criticisms, and
suggestions:

o Listening skills need to be taught systematically.

e Students with low TOEFL scores need a different approach than those with higher
scores.

o Writing assignments might be better dealt with in content courses than “separately
in ESL classes” (p. 9).

e Continuation of ESL classes in year 3 might be considered in the form of a standard
composition class.

e English language learning needs to continue outside of class, possibly through an
extensive reading program.

e The current Writing Center should be further developed as a self-access center.

o Classes with task-based instruction showed a much higher level of student
engagement.

e Several types of input, including lengthy lectures or videos, reading input beyond
the students’ comprehension level, present in some courses, were clearly
inappropriate.

e Students working in groups frequently “talked to each other [in] Japanese. The
more ‘open’ the task, the more likely this seemed to be the case. ‘Closed tasks
resulted in more talk in English” (p. 13).
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Ellis recommended the following adjustments in curriculum and methods. In many cases,
these characteristics were present in some MIC classrooms, but not in others. Thus, in part,
Ellis’ remarks constituted a reinforcement of certain practices already common at MIC.

e Shared responsibility for content and English between English and content
instructors.

o A task-based approach to instruction.

e Short lectures combined with tasks and reading materials at an appropriate level for
students but also cognitively challenging.

e Use of English by students during group work, facilitated by instructor monitoring
and structuring of communication tasks.

e Greater interaction between students and instructors in class.

o Feedback from students in every class regarding comprehensibility of the material
taught.

o Progress toward syllabi equally defining content and English objectives.
e Continuation of the EFL/content collaborative teaching model (p. 19).

¢ Reconstruction of the curriculum for the first semester to ensure that the content
subjects taught lend themselves to the context-supported language that has been
found to facilitate language comprehension” (p. 21).

o Greater efforts to help entering students understand “what second language
learning involves” (p. 22).

e Ensuring that students have basic computer sKills.

¢ Emphasis on reading and listening at the beginning of the first year, with speaking
ability addressed “somewhat later,” with work on writing emphasized more in the
second year (p. 24).

e Continued use of workshops to improve familiarity of content faculty with the
language needs of second language learners.

e Continued measurement of English and Japanese language skills throughout the
four years.

o Continued research on the relationship between the focus on English skills in the
MIC curriculum and the development of Japanese language skills.

o Tracking of the contact of individual students with English.

Ellis further discussed the language benchmarks project that was underway, making several
suggestions regarding the further development of the project of creating benchmarks usable
for MIC-specific curriculum development and assessment (p. 17).

Noting the low levels of English proficiency of students at entrance, Ellis argued that some
sort of preparatory program be created “to develop a threshold level of English proficiency in
the shortest possible time,,,,” (p. 20). He suggested several possible means of dealing with
this problem.

Ellis also observed that MIC students manifest the tendency common among students in
immersion programs to develop greater fluency than accuracy. He said that current emphasis
on fluency was appropriate in the first two years of the curriculum, but that more attention to
formal accuracy would be desirable in upper division courses (p. 23).
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Report by Dr. Akira Arimoto, Director, Research Institute for Higher Education, Hiroshima
University

Dr. Arimoto received the same information regarding the College that had been given to Dr.
Ellis. Dr. Arimoto’s visit lasted about 26 hours, and he expressed concern that his impressions
of the program “may be necessarily superficial and that there may be at least a few
unexpected conclusions which may give rise to misunderstanding” (p. 1). He promised,
nevertheless, to be frank in presenting his views, as he had been asked to do. He visited
parts of six classes, including one Japanese Expression class, and met briefly with
administrators, students, and faculty. He was able to participate briefly in an Open Forum with
the faculty before leaving for the airport.

Dr. Arimoto commented on the combined sense of “hope and uncertainty” and said that “the
sense of the atmosphere of the MIC faculty | have developed gives me hope for the future of
the College” (p. 2).

Dr. Arimoto was provided with an initial list of questions by the Dean of Faculty prior to his
visit and elicited other questions from the faculty after his arrival. He listed these questions as
the primary focus of his investigation:

From the faculty:
(1) Did you get the impression that we are providing an appropriate education for our students?
(2) How frequently are external reviews made in Japanese universities?
(3) What aspect(s) of the college should be emphasized for the greatest success of MIC in the future?
(4) What are your thoughts on our current curriculum and how we can improve upon it in the future?
(5) Do you think we have a good balance of general education and specialized studies in our curriculum?

(6) Can we expect that our students will be able to meet the standards of established graduate schools?

From the Dean:
(1) Is the goal of active learning and critical thinking being adequately addressed in the courses in the
Japanese and English languages?
(2) The College believes that it is different from most other Japanese institutions of higher learning in that

it requires active class participation and significant regular homework from students. Is the academic
program at MIC different in this regard?

(3) What are the most significant similarities and differences between the MIC program in English
education and other programs with which you are familiar?

(4) MIC views itself as experimental. In the context of Japanese higher education, what are the most
important innovations that you find at MIC?

(5) In one sense an education is a product which is purchased by consumers — the students. What are the
strengths and weaknesses of the MIC program as a preparation to compete in the Japanese job market
with other Japanese undergraduates?

(6) Given its goals and philosophy, what are the five most important changes MIC could make in its
academic program once it has finished its probationary period?

Dr. Arimoto examined the educational program in terms of its stated goals and objectives and
concluded that “on the whole, the college is coming close to attainment of its educational
goals” (p. 3). However, Dr. Arimoto’s detailed comments were more ambivalent.

(1) “Fostering Active Learning and Critical Thinking”: He expressed doubt that the
College could teach “English language skills concurrently with critical thinking skills”
(p- 3), citing the students’ low proficiency in English and their lack of experience with
critical thinking in high school. He recommended the development of some objective
method of evaluation (p. 3).

20



2)

(3)

4)

(5)

(6)

BRERBLES X

FARRBICOIIGEREAEZN NP O (ERLERB D) BMEERL TV SN EN AR
BEEDI p. DELTWS, 2. KZDHEAZE!. | BRICEWTERBA LT DA LH
BTHY. BHITHY . TORRENENDIENKVICEAFENS 1. HELT. COEERH
BAERITODVWTHEEOEZRHLTLSD,

BROHRE

HEDBHERARREITOLWT. HEARE!. . BEBERAKFTE. ZERELFICERET
RY. BAMBRZRLICHAZREALCH TOHFEHERRMIITOTLDEDEEN
TES 1. HERBHBREZTHEOTVD ERARBIEREZDI FEYDOHF IZBATIE—
RRICHAGNDIIRTOZF | ERF LS E T RENERLEBRGEDHM . BEIZHFED
FEDEE. TLTIMIEVWIFALBERICEBEER(T-ELTVS BAKIEFE M
ARFHEASFRFITHLTROICERYBATOSETHEL TL=AS, BEL S FENEUL
WEIlFEZROLNS. . . 1. HELRRTINVD, FAEICKDHE DREFMIHERKETRD
L. BICEENZRARNDRREDS AN EEERZITHHELTLTLVS,

BEAORBHEFELBEEOERM

AARREAZOEELHFEICETIRLVAEHE . FEREFEROAMET HIBITICR
D2TLESIPHBARDKREZDRIFELEEL TG, EDHTIOAHIFFEICENEEE
RIN [EGHESNEIRETHAI(PHEBRRTIVD, ELVIDI(F . KEDHFEZMMEE
HYEROONDEDT. TAVNDRZEDHBELANILOEBRIEFHEESNDIRNEEEER
BNEZMOTHD,

FEDOEXR. BH. WStk

RZFIHBEAHEN S MORZERFELGIFBMIRET. . .. BRIZVDENGHERXR
FABELTOWARIBRESNFELTNS. . . 1eOEARRIFEFT S, L. 24ED
RENICKEGEFLDENHLDT, [(BEREBELOFRBELHE ., FEARITELLSAL
=1z, . IRBRMERBENIZEC. . V3R, . ER(RUBHE) ERAETHLE R
BICBREMRESHHIIDERRAFTNDI(pHELTIVD,

EIFERRKZICHITHEEBHRE O

[ [EBERRZOREFELEFIIRCBAORZORELSLERICEOBNIERHNMT
HHEDHRZERHENTEDI (b. 1) AEARITRDESILEIAZTL. COERERMT
DEMELTND,

BEDAEEDHIZLDIBEEXITD
HEHELYRHB LK ELOHEAEHOEDERELHD
BREMNSZLY
EZFRIZHEDKREANDFHEEEFFITTLNS
DANBTIREETS

ERAMLTEFHEERLTLS
AAERBEOBEIIBRELZEOICIFEELSN TS

REDEHFHHRELT. ARREIRDFREEF TS, (pp. 8-9):

o TEEOEM

o MR OEN & K HE I3 2 E

o HCEBE O

o VI NZMIEH... (fully developed syllabi)

o UNRTN T —=VHERIY Fa2T 2OF ...

o Y ANEI T ADEN. ...

o HLHIBEB N OWEEIC L 0 oM, #Ba. i, AIEDFENEHICOTF L L
o BIMRE LT NT IV « TR T T AOEREZTND I L

o NAYUHN AXFNOBRBEHMIZLTNDZE

21



(2) "The Structure and Method of Teaching in the Classroom": Dr. Arimoto doubted
“‘whether the team teaching method is actually successful in fulfilling the expected
goals of the college in regard to General Education courses”(4). However, he also
regarded the attempt as “fresh and challenging...worthy of great expectations” (p. 4)
and applauded this experimental method.

(3) "The Ardor of the faculty": In terms of faculty development, Dr. Arimoto asserted
that “MIC, using undergraduate education as a focal point, is piloting a revolution in
education by blowing a fresh wind on the climate of the Japanese university” (p. 4)
Dr. Arimoto was impressed by the vast array of faculty-created teaching materials,
the students’ trust in the faculty, and the 3:1 student:faculty ratio, contrasting the
“hand-crafted” education of MIC with the “mass-production” more common in Japan.
He said that, “Students claim that the faculty are put [sic] a great deal of effort into
their classes but that homework is overwhelming and they are strictly disciplined” (p.
5). He applauded MIC’s use of student evaluations of teaching and expressed
regret that he did not have more time to study them.

(4) "Class attendance and the Importance of Homework": Dr. Arimoto contrasted
the strict homework and attendance policies of MIC with current practice in Japan,
in which “students have gotten used to studying only inside the classroom” (5). He
states that, although these policies place a burden on students, they should be
“highly evaluated” (5) because they support the stated educational philosophy of
MIC and also promote the interchangeability of educational standards with
American universities.

(5) "The Desire, Quality, and Positiveness of Students™: The atmosphere of MIC,
with its foreign faculty and distinct academic culture, “gives one the impression that
he/she is studying abroad while still in Japan” (6). However, Dr. Arimoto believes
that the increasing variability in English proficiency of the student body will soon
require MIC to consider “dividing classes by levels of ability and allowing students to
skip grades” in order “to save itself from the pitfalls of selling vinegar under the
pretext of wine” (6).

(6) "The Characteristics of English education at MIC": “The program [of English
education] is of such a revolutionary nature as to make it incomparable to that of
standard Japanese universities” (7). In support of this assertion, Dr. Arimoto cites
the following:

Classes taught only in English

Team-teaching by English/content partners

Substantial homework requirement

Required Study Abroad

Small classes

Emphasis on practical competency in English

Classes in Japanese Expression, especially important to promote Japanese
language sKkills

Dr. Arimoto offers a list of innovative features of MIC (pp. 8-9):

e Importance placed on homework assignments

e Importance of class attendance and offering of supplementary lectures for absentees
o C(Classes taught in English

e Use of the syllabus... (fully developed syllabi)

e Liberal arts-based curriculum....

e Small Class system....

o Development of academic skills of analysis, synthesis, evaluation, and imagination
e Active learning as the basis for the academic program

e Nurturance of bilingual skills
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Priority on nurturance of international citizens and a sense of social and moral responsibility
Requirement of 136 credits for graduation—a standard higher than the normal 124 credits

Establishment of minimum and maximum credit requirements (14 and 19, respectively), per
semester

Establishment of clear standards in respect to student grades and failure (GPA lower than 1.5
is considered failure)

Dean’s List for students with GPA greater than 3.5

The conferment of awards of honors, high honors, etc., to superlative comparative culture
graduation theses

Recognition of credits received for courses conducted in English at other colleges and
universities

Having the largest percentage (80%) of foreign faculty among Japanese universities

The large number of faculty with Doctorate degrees—a 70% ratio in the arts is uncommon in
Japan

2-year term of employment of faculty

The high ratio of faculty to students

Large number of students from outside Miyazaki Prefecture

Assigned of [sic] academic advisors to all students

Positive efforts put into computer education

Educational interaction between MIC and various foreign sister schools
Required study abroad experience for all students during the sophomore year
Introduction of the external review system

The students’ positive assessment of the faculty as being zealous toward education
Term-end student evaluation of classes

The general restriction on part-time work by students

Policy for a smoke-free campus (pp. 8-9)

Dr. Arimoto also identified several problems:

Students do not have a wide range of choices within the curriculum....

Metamorphosis of the university into the school. It is notable that attendance and homework
assignments are mandatory, but one must wonder to what extent students’ sense of
independence is being developed....

Faculty stability should be considered....[a 3-5 year term would be better than the 2-year
contract system]

Tuition is expensive....

The percentage of scholarship recipients is low....

The dormitory is expensive....

The number of employment possibilities for graduates is unclear

A system of standard certification testing, in addition to other measures, is necessary to make
objective assessment of the effectiveness of the educational program.

The college should establish a Center for Research in Class (Course) Development....

MIC should plan for creating a better relationship with Miyazaki Prefecture and area society
by establishing discussion with outside observers.

MIC should plan strategies for economic stability....

The college must find a means for increasing the number of ‘shakaijin” (older non-traditional
students) population....

The college must increase its foreign student population....

MIC must also investigate ways to increase its possibilities for overall future development.
(pp. 9-12)
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(7) “Suggestions for increasing competitiveness of MIC graduates in the job
market”: Dr. Arimoto said that the combination of English skills and the confidence
produced by Study Abroad might equip students well for the difficult job market. He
also noted that “MIC is a new institution with no past achievements but can evolve
with occurring social changes” (p.13). Thus, with businesses forced to rely less on
“brand name” graduates and more on talent, MIC students might well compete
successfully in the job market. He also noted that the ability to prepare students for
foreign graduate schools might be an asset in a society becoming more interested
in graduate education. Dr. Arimoto noted that, in spite of the decline in the number
of teacher training programs, “it will be important to consider establishing a program
for English teacher training...”

(8) Suggestions for improvement:

e “._ It would be most desirable to broaden the range of the curriculum to whatever
extent managerial and personnel considerations allow” (p. 14) Thus expansion in
the sciences should permit MIC to expand its curriculum to cover the arts and
sciences.

e “There is need to give proper consideration to the balance between English and
Japanese” (p. 14). In addition to Japanese Expression, “it would be preferable to
establish a Japanese culture studies program as well” (p. 14).

e The college must do more to take into account the “diverse levels of student
ability and scholarship” (p. 15). “Organization according to ability should be
considered rather than ignored” (p. 15).

“MIC must aim at becoming an internationally acceptable institution” (p. 15).
“The college must develop objective means for assessing academic progress of
students” [such as the TOEFL test] (p. 15).

e “The faculty should establish at least one field in which it can take a leadership
role in the academic arena....The college could, for example, host an academic
forum appropriate to the department of comparative culture studies that would
help maintain its position as a national as well as international leader” (p. 15). “In
relation to this, the issue of cooperating on a research level with other
universities across the world by creating a research network through joint efforts
in projects and research will be an important one for MIC” (p.16).

c. Results of the 1996 external evaluations

Dr. Ellis and Dr. Arimoto evaluated MIC at the beginning of its third year. The entire faculty
met with both reviewers before they left campus. Their reports were distributed to all faculty
and provided a focus for on-going faculty discussions. On July 4, 1996, for example, the EFL
faculty conducted a discussion of the Rod Ellis report (the Arimoto report had not yet been
received). Ellis’s recommendations were discussed at length. The general response was that
most of his recommendations could best be implemented by making strategic changes within
the existing curriculum. There was concern that the recommendations regarding English be
addressed by all faculty and not just EFL faculty.

The school was in the process of developing the third-year curriculum and looking ahead to
the task of helping its first graduates find jobs or places in graduate schools. The second
major issue in the minds of faculty and evaluators involved finding a way to adapt to the fact
that the College would be teaching students with a wide range of English proficiency. A third
important area of concern was the respective roles of EFL and content faculty. Finally, the
question of how to maximize growth in English proficiency while also promoting development
of students in Japanese was much discussed. As the questions and comments indicate,
there were many differences of opinion. In the short run, however, major curricular
restructuring was out of the question because the College was still on probation. Instead,
most innovations occurred within the existing curriculum as described below. Reforms were
piecemeal and resulted from informal discussions, formal faculty action, and administrative
actions, as appropriate. To create learning activities that worked, faculty shared ideas in
teams and in faculty development activities. Self-reflection built into team-teaching, faculty
workshops, and the reappointment process led faculty to experiment and study results. This
creative teaching activity stimulated research. Supported by College research funds,
innovations were shared at Japanese and international conferences and in publications.
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One innovation suggested by Dr. Ellis—creating a pre-entrance program of some kind, was
not pursued for three reasons: (1) This idea had been tried in the first year of the College
when students denied admission because they had a TOEFL score below 400 had been
allowed to attend the College free for a year in a special preparatory course. The lack of
evidence of any substantial benefit from that year of “pure” English instruction dampened
enthusiasm for continuation. (2) As the decision was made in the third year to admit students
with lower TOEFL scores, the potential clientele for such a program disappeared. (3) The
College understood that, as a practical matter, it had to provide a four-year program. Adding a
fifth year was not an option likely to be accepted by potential applicants.

(1) Adjustments to deal with student proficiency level and problems of transition

Instead, efforts focused on improving the transition students made into the first year. There
was general agreement that students lost a good deal of time in making the adjustment to the
MIC program. This was addressed in the following ways:

e Following recommendations made by Rod Ellis, Environmental Issues courses were
scheduled primarily in the spring semester, beginning in 1997. Most introductory courses
were moved to the fall. This was to provide courses in the first semester curriculum with
more concrete subject matter and less of a mandate to cover a certain quantity of material
as tended to be the case in introductions to the disciplines.

e A student orientation retreat was organized. After Opening Ceremony, students and
faculty spent two days together in an overnight program to (1) acclimate students to MIC’s
academic culture; (2) help students get to know each other and faculty in a positive,
informal environment; (3) engage students in non-threatening quasi-academic small group
activities that involved using some English and; (4) help students focus on their goals and
expectations for the coming semester through small-group discussions with older students.
This program substantially reduced the shock of beginning study in English and created a
high level of enthusiasm among new students. It also allowed faculty and staff to identify
students with obvious problems such as extremely low proficiency and take steps right
away to give them extra support.

e Faculty discussions were organized among those teaching in each level of the curriculum.
These meetings were informal and unstructured, occurring once or twice a year. Faculty
shared syllabi and discussed common problems. Coordination of efforts across the
courses being taken by a cohort of students helped to focus faculty efforts and make sure
that needed skills were being developed somewhere in the curriculum. English faculty
teaching each level had always met and coordinated their courses with regard to major
learning objectives. One example of the impact of such discussions relates to Dr.
Arimoto’s concerns about attendance, homework, and rigorous grading. The MIC faculty
has been united in its belief that daily effort is essential to learning English in a Japanese
environment. After one of the meetings described above, we agreed to take all our
classes to a large room at an appointed time for a comprehensive lecture informing
students about attendance, homework, and grading. This decisive and somewhat
dramatic action produced major dividends in improving student understanding of the
requirements.

o Efforts to develop an effective institutional testing program were developed. There was
broad faculty agreement that the TOEFL was not a good measure of student progress in
our curriculum and also not a test that was well understood by our students. At the time of
the external reviews, faculty were at work developing a set of benchmarks, or descriptive
standards of student progress. The resultant set of benchmarks, adapted from the
Canadian Language Benchmarks, was formally endorsed as a common evaluative tool by
the Faculty Council in December, 1996. For several years, all students were given a
writing test that was holistically graded by a faculty team using the benchmarks standards.
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Some faculty used the benchmarks to provide a common terminology for describing
student writing proficiencies. While the benchmarks committee did not ultimately succeed
in getting college-wide adoption of a required set of standards and criteria for describing
student proficiencies, the community discussion of these issues deepened the general
tendency to think critically about the effectiveness of our program and tended to reinforce
our commitment to develop a highly effective educational program. Use of standardized
tests such as the TOEFL and TOEIC to measure growth in student English proficiency
continued. However, the broader question of how to measure student growth across the
various areas of curricular emphasis—English language proficiency, Japanese language
proficiency, growth in thinking skills, mastery of liberal arts subject areas—remains an
area open for further consideration.

The benchmarks idea was applied to the content area as well. It has been an elusive goal
of many MIC faculty to find a way to demonstrate what students are learning in addition to
language proficiency. Various kinds of assessment measures have been discussed,
including an abortive attempt to create content benchmarks and an attempt to create a
common vocabulary of key concepts in the Humanities and Social Sciences. None of
these ideas achieved the kind of consensus necessary for implementation.

The wide disparity in proficiencies of students entering MIC was remarked by both
Arimoto and Ellis and was, of course, a central issue in every classroom and in every
discussion about the MIC curriculum and approach to teaching. In the years following the
external review, accelerated sections of English classes and some content classes were
established. These were primarily available only in the lower division, however, since
students select upper division courses based on subject area interests. The small size of
the student body and the absence of multiple sections in most areas of the curriculum
made it difficult to separate a small number of advanced students and still provide them
with the choices they desired in terms of subject interest. This is perhaps built into a
content-based curriculum at a small college. The problem has actually been most
frequently addressed in the informal mentorship common at liberal arts colleges. Several
of our strongest students studied subjects such as Spanish, Russian, environmental
history, world history, and so forth, outside of the formal curriculum. We also established
four reading courses in the Humanities and Social Sciences to provide a more formal
record of such work. Many of the students who have gone on to graduate school have
taken advantage of this kind of instruction. There are always several students receiving
intensive individual tutoring provided voluntarily, at student request, by MIC instructors.

In addition, however, the Writing Center was developed further in the manner indicated by
Ellis, with formal staffing provided since 1997. The Academic Resource Center combines
staffing that is part of formal teaching load with volunteer efforts to provide individualized
services to students, including the following:

Beginning and advanced conversation groups

TOEIC and TOEFL preparation workshops

Preparation courses for public speaking

Individual assistance with reading and writing

Practice in rhetorical patterns

Discussion groups based on special interests such as current events and peace
studies

o Drama activities

O 0 O OO0 O

EFL faculty were skeptical about some aspects of Ellis's comments on the roles of
teaching partners. The nature of the division of responsibilities in the team-taught classes
was often troublesome in the beginning; however, team-teaching is fundamental to the
MIC approach to learning. It will be discussed in detail later. However, the MIC faculty has
remained strongly committed to this collaborative approach to content-based EFL
instruction and has evolved an effective system of content/EFL partnerships.
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e The issue of the balance between Japanese language development and English language
development evoked contradictory recommendations between the two external evaluators.
At the time, it was a subject of acrimonious dispute on campus, with some faculty
advocating efforts to increase use of English and others arguing for teaching in Japanese.
The commitment to instruction in English has been consistently at the core of the MIC
mission; however, students in fact spend, at most, about 22 hours per week in formal
classes being instructed in English and the rest of their approximately 126 weekly waking
hours in Japanese. However, in surveys, students consistently rate their growth in
proficiency in Japanese lower than their growth in English proficiency.

In short, the first external review at MIC was undertaken to give us some outside perspectives
on the many questions we had about the developing educational program. The two evaluators
were successful in eliciting these concerns with some depth as they moved through our
community. Their responses provided us with some strong encouragement and affirmation of
our basic enterprise. At the same time, they helped sharpen our focus on some of the issues
about which we had concern. While some major changes came from their review, especially
the re-ordering of the first-year content courses, the impact of their reviews was probably
greatest in the many minor adjustments that turned experiments into highly refined methods
of instruction. Gradually, the faculty developed expertise at managing the transition to
learning in English.

(2) Continuous self-evaluation, adaptation, and growth

Several structural features of MIC have helped create a culture of self-evaluation, adaptation,
and growth that is built into its ongoing operation. Not the least of these is the challenge of
beginning a new university during a time of national retrenchment and declining university-
age population. This is especially the case when the education offered requires students to
pay high tuition and to commit themselves to a regimen of learning through the medium of the
English language. That is to say, the faculty and administration have recognized at all times
the need to take advantage of any opportunities for improving the College. However, several
structural features have also created a high degree of fluidity that has fostered continuing
change within the essential mission and structure of the College.

(a) MIC was created to provide an alternative model for Japanese higher education. It
was designed for change, as indicated in Dr. Otsubo's discussion of the College's
mission.

(b) The largely foreign faculty came expecting to make large adaptations to a new
teaching situation, while Japanese faculty also found themselves on unfamiliar ground.
Thus, not only did MIC lack an entrenched power structure to provide solidity (or
stagnation), but it created a new faculty and educational program that was not merely
the implementation of previously-validated models. MIC was expected to be different
from the beginning. Thus, it has remained an ongoing experiment, gradually
establishing its own traditions and constantly measuring itself by the success of its
educational program.

(c) Students and teachers in most classes join in a cross-cultural learning experience that
makes it impossible for teachers or students to hang on to past practices and routines.

(d) The presence of a teaching partner from another discipline in most classes
guarantees that different professional perspectives will meet in the planning and
teaching of classes. Cross-fertilization has been a powerful force for change.

(e) The employment system of two-year contracts in which renewal is not automatic
originally guaranteed turn-over because many faculty came on leave from a
permanent position. In addition, a rigorous evaluation by an elected faculty committee,
the Dean of Faculty, and the President, created an environment in which faculty knew
they would be evaluated on how well they adapted their teaching to the needs of MIC
and functioned as productive members of the faculty.
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(f) Dr. Arimoto commented that the two-year contract system might prevent the
establishment of a stable faculty. In fact, there has been high faculty turnover.
However, the response to faculty departures has been to conduct global searches for
a new faculty. Hiring for an existing institution and educational program has
enhanced the ability of the College to discover talented faculty who are both
promising scholars and committed teachers. These faculty have arrived with a good
understanding of the challenges of the MIC program as well as a commitment to the
College mission. The quality of the faculty has remained very high and the turnover
rate has slowed.

Taken together, these characteristics placed a diverse group of talented and highly committed
people in a challenging situation. Dr. Arimoto remarked that he “found it impressive that the
faculty seem to be enthusiastic in their efforts to demonstrate these concepts and views which
are the basis for MIC’s educational goals” (p. 2). Dr. Ellis remarked that, “A principal finding of
my evaluation was that MIC constitutes a vibrant and committed academic community” (3).
The general atmosphere noted by Dr. Arimoto and Dr. Ellis has continued to characterize the
MIC community.

(3) Eaculty development

In part, change has engendered growth rather than disintegration because the young
institution adopted several methods of absorbing new faculty in a way that helped them adapt
to the MIC situation. Almost all faculty who have taught at MIC have enjoyed substantial
professional growth while also contributing to the development of the institution. This faculty
development process is one of the ways that continuity and change are maintained in
constructive balance.

Professional orientation program

MIC’s founding faculty was hired in three cohorts, with a new group arriving every January.
This largely foreign faculty (80%) came from diverse places, often intending to stay at MIC
only two years while on leave from a tenured position. Almost all faculty were hired before the
school opened and thus had no basis for forming reliable expectations about what they would
find. However, faculty contracts normally began January 15, with teaching duties commencing
April 1, two and a half months later. Thus, it became the task of the existing faculty to provide
both personal and professional orientation for newcomers. Faculty committees were
established for this purpose every year until 2002, when a Faculty Development Committee
rather than a Professional Orientation Committee planned all faculty development activities.

Faculty Professional Orientation consisted of a program in which existing and new faculty
participated in meetings regarding the nature of the curriculum, teaching partnerships,
pedagogical techniques, student proficiencies and academic needs, and so forth. In some
cases faculty gave presentations; in others, all faculty participated in a common activity such
as writing passages for the admissions test. This activity was used to teach faculty how to
write for MIC students in language they could read.

In 1995, the Professional Orientation schedule included the following activities:
Panel discussion: “A Japanese High School Curriculum Primer”
Syllabus Design Workshop

Workshop on “Activities and Lessons that Worked”

Language and content faculty discussions (separate)

Two computer workshops

Work on course designs by teaching teams

Equipment workshop

Introduction to faculty governance and committee structure

PN AWN =
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By 2001, with a reduced number of new faculty, a more general program of Faculty
Development Workshops had evolved. New faculty were given direct assistance in course
design and materials development in addition to the following workshops. All workshops were
led by MIC faculty.

Creating Instructional Videos to Support Content-Based Instruction
Conflict Resolution in the Workplace

Outcomes Assessment

Promoting Thinking Skills in the Classroom: a Practical Workshop
Active Learning with Webboard

Overview of Teacher Certification Program

Introduction to Excel

NookrWON =

Combined with other more general orientation activities, these workshops provided an
opportunity to disseminate knowledge and to discuss successful techniques for the MIC
classroom. Successful models proliferate through the community. Ingenious assignments
inspire other good ideas. People with mutual interests create collaborative projects. Thus,
change is generated by an environment that requires innovation and a set of institutionally-
supported interactions among faculty that promotes the dissemination of ideas.

Team-teaching

Collaborative team-teaching will be discussed elsewhere as a method of content-based
instruction. Here it is described as a form of faculty development. All EFL faculty at MIC are
trained specialists with at least a masters degree in a TESOL-related field. They are paired in
content classrooms with highly trained content specialists. Currently, 91% of MIC’s 23 content
faculty hold a doctorate. Thus partnerships in the classroom bring together at least two
different specialties. Since several content faculty have substantial EFL training and several
EFL faculty have advanced study in a content area, the two faculty in a classroom may have
a very rich mix of specialties. They plan the course together, teach together in the classroom
in classes that meet 300 minutes a week, and have equal roles in assigning grades. This
collaborative framework promotes exposure to new techniques, self-reflection, and maximum
effort. The reinforcement of having a partner encourages faculty to try new things.

New faculty are almost always paired with experienced MIC partners who provide the benefits
of insider knowledge and share their familiarity with colleagues and students. Faculty are
encouraged to work with a variety of partners. Some partners who are highly accomplished
mentor several successive less experienced colleagues. Often, partnerships last for several
years as colleagues collaborate to develop a highly polished course. Incompatibilities lead to
changes in partnerships; however, many faculty also seek new partners whose teaching they
admire. Lasting over the course of a whole semester and involving the entire course from
initial planning to final grading, teaching partnerships create an opportunity for deep and
broad learning. Thus, learning from one’s teaching partner is actually the most important form
of faculty development at MIC.

Partnerships offer one additional benefit—the opportunity to teach every class in front of a
skilled and sympathetic colleague. The opportunity for self-evaluation is facilitated by the
interaction of two teachers in the classroom. Each teacher has much more time to observe
the educational results of presentations, readings, and exercises than in a single-teacher
situation. One can see during the time he or she is the observer/helper how effective his or
her own work has been. In addition, the affirmation of the partner’s response has an enabling
impact, encouraging further development of good ideas. Teaching partnerships have been
one of the most effective sources of change and creativity at MIC.
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Student Feedback

Because daily homework and in-class active learning activities are essential features of MIC
classes, faculty receive frequent feedback about student understanding of concepts being
taught. Often presentation of material is followed by a variety of learning activities that show
very clearly whether students have understood and can apply the concepts being taught. The
use of 100-150-minute class periods permits sequencing of learning activities. Often
adjustments to reinforce student understanding can be made during class. Team planning
encourages reflection on the success of learning activities as part of the preparation for the
next class. All MIC faculty are exposed to a rich array of teaching techniques and put in
teaching situations that allow them to experiment, seeking ideas that work well.

This form of feedback is reinforced by the frequent opportunities faculty have for interaction
with students. Faculty-student conversations during class breaks, lunch periods, and in offices
have always been a normal part of daily life at MIC. The advising system, in which every
student has a faculty advisor and is encouraged to meet with his or her advisor, also permits
indirect feedback. A student who is struggling in a particular class will often tell his advisor or
another trusted faculty member who may be able to facilitate improved understanding
between student and teacher.

MIC also employs a mandatory system of student evaluations of teaching. After two years of
experimentation with course evaluations, the MIC faculty adopted a mandatory common
course evaluation system. Course evaluations are administered in a way that protects student
anonymity. Copies of evaluations are returned to the faculty member after grades for the
semester have been submitted. Evaluations are reviewed by the Dean of Faculty. They are
also part of the dossier considered during the reappointment process by the Faculty Review
Committee. While course evaluations have never been a decisive factor in review of faculty
performance, they are one means by which faculty are encouraged to take account of student
responses to their teaching. Faculty are encouraged to look for patterns of response that
indicate both strengths and weakness in their performance as teachers. This mechanism is
intended to provide students with a means of participation in shaping the learning process as
it affects them and to indicate the respect of the institution for the opinions of learners about
the quality of instruction.

The Reappointment Process

The founding faculty developed a reappointment evaluation system that involved the
presentation of a faculty portfolio including a self-evaluation, teaching materials, and evidence
of scholarly activity. The reappointment portfolio, teaching evaluations, and administrative
data regarding teaching load, committee service, etc., is reviewed by an elected Faculty
Review Committee which makes a recommendation on reappointment to the Dean, who also
reviews the materials and makes a recommendation to the President and Board of Trustees.
Minor changes and adjustments have been made over the years, always following the same
process of decision-making. This process is an important part of the professional existence of
faculty at MIC and will be discussed in detail later. However, at this point its impact on change
and continuous growth of the faculty must be mentioned.

The reappointment process at MIC encourages faculty to work in support of the College
mission and to focus efforts on professional growth. A few faculty have been denied
reappointment, particularly in the early days of the school. In some respects fear of non-
reappointment has sometimes contributed to negative change because it has reinforced a
sense that positions are temporary. However, the process is designed to provide a rational
review of performance that encourages all faculty to be productive members of the community
and also to be committed to their own professional growth. The “Standards for
Reappointment and Evaluation” stated in section 3.2.2.1 of the Faculty Handbook are as
follows:
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In order to qualify for reappointment, candidates must maintain high professional standards as active
members of the College. A candidate's performance in the following general areas will be considered
in making reappointment decisions: teaching, collegiality and service to the institution, and
scholarship. Differences in individual responsibilities, professional interests, and competencies will
be considered in reviewing candidates for reappointment.

Reflecting the values of a liberal arts college committed to student growth and development, primary
consideration will be given to teaching. The evaluation of teaching for reappointment will consider
very seriously the responsiveness of the candidate to critical feedback and to the problems that arise
in teaching at MIC and the willingness of the candidate to adapt her/his teaching philosophies, styles,
and strategies to the particular requirements of active learning and teaching in the MIC program.
Active learning is characterized by the use of strategies that involve students in lively reading,
writing, listening and discussion activities instead of passive learning, memorization and the mere
assimilation of information. Faculty should engage and involve students in active tasks, in the
higher-level critical thinking skills (analysis, synthesis and evaluation), and in the exploration of
personal attitudes and values.

In addition, all faculty are expected to support the overall mission of the College in ways that go
beyond but enhance their teaching. Included among these valued contributions and of significance in
the reappointment decision can be the following: active participation in college governance,
scholarly publication and presentations at professional meetings, extramural activities that contribute
to wider recognition of the College and its mission, and less formal contributions that foster an
atmosphere of collegiality, support critical inquiry among colleagues and students, and empower
others to participate effectively in the life of College.

A very high percentage of MIC faculty, despite the great energy demanded by their teaching
responsibilities, enjoy a flowering of their professional productivity as measured by
publications, presentations, and professional activities. In part this is a consequence of the
teaching situation itself, since the self-reflection and innovation inherent in preparing effective
courses opens up new areas of investigation. Collaboration abounds as well, with colleagues
and teaching partners, as well as with colleagues abroad interested in the MIC program.
Collectively, the vast network of professional experiences and relationships enjoyed by the
MIC faculty opens up opportunities for members of the MIC community.

The bi-annual reassessment of one’s teaching materials, scholarship, and service provides an
audience for one’s professional growth. Few faculty enjoy the reappointment process;
however, it is one of the forces that encourages dynamic growth. Providing key examples of
teaching materials and methods, for example, encourages self-reflection. In addition,
members of the Faculty Review Committee, who evaluate all reappointment portfolios and
make recommendations regarding reappointment, report that they learn a great deal from
reading the materials in the portfolios. Thus, whatever its other effects, the reappointment
process is one of the important mechanisms encouraging change at MIC.

These structural features have facilitated a decade of fine tuning of the educational program
within the basic outlines set out in the original vision of the school. The broad outlines of the
curriculum, expressed in course titles and descriptions, have been refined through a process
of conceptualization, application, and evaluation of results. Thus the questions asked and
suggestions made by Ellis and Arimoto, themselves an articulation of the questions of the
College community in 1996, have been an important part of a continuing process of self-
evaluation of individuals, groups of faculty with similar concerns, and administrators. Through
this gradual, often tentative process, thousands of small innovations have shaped an
educational idea into a vibrant and growing educational institution. The efforts of a gifted and
creative faculty and their interaction with Japanese students with a desire to reach out in new
directions and become citizens of the world have produced one of the most interesting
educational experiments in Japan.
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(4) Accreditation in 1998 and ongoing change

In 1998, MIC graduated its first class and ended its probationary period, successfully
receiving formal accreditation. The dominant issue in accreditation proceedings remains a
critical issue today: financial stability. The College had never reached its goal of an entering
class of 150 students and had operated at a loss every year. As will be discussed later, the
recruitment of students has been the most daunting problem facing the institution.

Although faculty were not much involved in the accreditation process itself, accreditation
made possible formal changes in the educational program. After accreditation, the Committee
on Curriculum (COC) became an important participant in review of the educational program.
Proposals regarding the curriculum made by either faculty or the administration go to the
Committee on Curriculum for review. Proposals approved by COC are reviewed by the
College Advisory Committee before being considered by Faculty Council. Faculty Council
recommendations are forwarded to the Dean of Faculty who forwards them with her
recommendation to the President for decision. Several kinds of changes followed the end of
the college’s probationary period.

(a) Eliminating and adding courses.

Many courses in the original curriculum had been designed for faculty no longer at the
College. Many of these courses were eliminated at the suggestion of the Dean of Faculty.
Through the process of proposing courses and eliminating others, the curriculum has
been gradually adjusted by the faculty and by the interests of students. All ten of the
original Humanities and Social science fields continue to be represented, but
interdisciplinary courses have been added, as well as new optional readings courses to
facilitate individualized instruction in subjects not taught in the curriculum.

(b) Reduction of required credits for graduation to 124.

The first graduating class had attempted to complete a full schedule of classes, including
the ten-credit senior thesis. Faculty and students were subject to the conflicting demands
of job hunting (with automatic excused absences) and course attendance and homework
(now compulsory for third-year, but not job-hunting fourth-year students). Faculty Council
recommended and the Board of Trustees accepted a change to the College Rules
reducing required graduation credits to 124, with a lightened course load in the fourth year
(effective April 1, 1998). Students are permitted excused absences as needed to hunt for
jobs, but also required to complete course work in order to receive credit. An attempt was
made to separate third- and fourth-year courses; however, it was unpopular with students
and was dropped after one attempt.

(c) Creation of new majors.

Upper division majors in the Humanities and Social Sciences require that students take
one course from each of the five disciplines in the major. The reduction in credit hours
required for graduation reduced the number of required Concentration courses from 10 to
8. This left students with only 3 extra courses to provide some form of specialization. The
result was that all courses were, in effect, introductory in nature, at least for a high
percentage of the students in the classroom. After taking one course in each of five fields
to fulfill the Distribution Requirement, students often selected Concentration courses
primarily according to instructor and personal convenience. The Dean suggested that
faculty consider creating some more focused interdisciplinary majors that would involve
setting some foundation requirements. The new majors would help students make more
focused choices. The majors were developed by volunteer teams of faculty working
together. The following majors emerged from this process, with percentage of students
taking the major indicated:

Culture, Thought, and Behavior 41.0%
World Societies and Cultures 23.8%
Comparative Human Visions 02.5%
Global Studies 07.8%
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The Humanities and Social Sciences have been continued as options, with enroliments of
10.6% and 14.1% of students, respectively. Thus, the new majors have been chosen by
75.2% of students, demonstrating clearly their popularity. All the majors retained the
requirement of six Area Studies courses.

(d) Creation of on-campus Study Abroad option.

Given the state of the Japanese economy and the expense of the Study Abroad semester,
the cost of the Study Abroad program was perceived by the administration to be an
obstacle to student recruitment. It was also known to be a problem for existing students,
some of whose families simply could not afford the cost. In February, 1998, the faculty
was asked to create a procedure for exempting needy students from the requirement to
travel overseas. The faculty created an on-campus Study Abroad program for such
students, taught during the fall semester. Every effort is made to create an immersion
experience that is as near as possible to the academic experience students get abroad.
One to four students each year have applied for this option and been accepted since it
was implemented in 1999.

(e) Creation of a new teacher certification program.

In November, 1998, Faculty Council passed and the Board of Trustees approved the
creation of a Teacher Certification program. The first class of prospective English
teachers graduated in March, 2003. This program has attracted about a third of entering
students each year. There is some attrition, but in 2003, 14 out of 60 (23.3%) MIC
graduates completed the program. In the entering class of 2003, 37 out of 73 students
(50.6%) have begun the program, with 22 of 125 fourth-year students enrolled in the
Practicum and planning to complete the program. Certification to teach English has thus
emerged as a major focus of the academic program. Various adaptations, such as the
creation of a special track within the regular English courses, have been implemented to
strengthen the preparation of future teachers. The creation of a new generation of MIC-
educated English teachers for Japanese junior high and high schools had long been
recognized as one of the areas of greatest potential contribution of the College to
Japanese society. It was strongly recommended by Dr. Arimoto. Although implementation
was difficult within the structure of the MIC curriculum, it has become one of the most
promising adaptations of the MIC program.

(f) Exchange Program with Sookmyung Women’s University.

Both Ellis and Arimoto had noted the need for foreign students as part of the MIC program.
The presence of such students promotes the use of English and deepens the international
experience of the students. However, only a small number of foreign students attended
MIC between 1994 and 2002. Faculty have repeatedly called for improvement in this area;
however, there are serious financial obstacles to effective recruitment. Progress in this
area has been slow. In 2002, however, MIC was able to form a sister university
relationship with Sookmyung Women’s University in Seoul. Two Korean students are
studying on campus in 2003 (along with two Brazilian students sponsored through a
prefectural program). Four MIC students will be able to attend Sookmyung Women’s
University during Fall semester each year. Slowly, the College is working to overcome the
significant barriers that prevent the recruitment of larger numbers of foreign students.
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(g) Creation of a new psychology major.

The field of psychology has received strong student interest throughout the life of MIC.
Three psychologists offer a substantial curriculum of courses in conjunction especially
with the Culture, Thought, and Behavior; World Societies and Cultures; and Social
Science majors. In March, 2003, at the suggestion of the administration, faculty approved
in principle the creation of a psychology major that would be consistent with the general
character of the MIC program. The Committee on Curriculum will organize the discussion
necessary this year to create a curriculum for the program. The curriculum will be taught
by the current staff. No additional hiring is contemplated. It is expected that the program
will attract students seeking access to international approaches to the study of
psychology--both for students seeking certification in Japan and for those preparing for
foreign graduate study.

(h) Fall Admission and Advanced Placement Programs.

Both Arimoto and Ellis noted the problems inherent in the wide range of proficiencies and
abilities within the MIC student body. To a large extent, adaptations to this unavoidable
circumstance have been handled within the existing curriculum, using individualized
instruction as described above. Exceptions at the top and bottom of the proficiency scale
have been given special individual attention. Student responses to this approach have
been very positive. In fact, the wide disparity in entering proficiencies has been
demonstrated to be an unreliable indicator of student ability and a weak predictor of
student progress. Tested English or Japanese proficiency at entrance show only weak
correlations with academic performance or academic progress. Student effort and ability
to learn seem to be the main determinants of growth. However, MIC has made two
curricular adaptations to shape its requirements to high proficiency students. Beginning in
April, 2000, students applying after high school study in English may enter in the fall
semester, receiving credit by examination for English 1 and substituting upper division
courses for first-semester courses. Beginning in 2003, a more general innovation permits
students entering with English proficiency and intellectual maturity substantially higher
than the rest of the class to qualify through an interview for a program that begins with
second-year courses and features individualized English instruction, substituting extra
upper division courses for all first-year content courses except Science. This
individualized curriculum considerably improves the College’s ability to accommodate
students entering with exceptional proficiency and intellectual ability.

(i) Retrenchment

Student recruitment has been the most difficult aspect of MIC’s programs, as it is for many
universities. After achieving a class size of 140 following positive national publicity in 2000,
entering class size fell to 63 in 2001 and 63 in 2002. These discouraging numbers
convinced the faculty and administration that it would be prudent to reduce the stated
enroliment goals from 150 per year to 100 per year. This change was accepted by
Monbukagakusho in 2002, effective April 1, 2003. Reduction in projected student numbers
has been accompanied by the announcement of a faculty retrenchment policy. Departing
faculty will only be replaced when it is absolutely necessary and two full-time positions in
the sciences will be eliminated.

(j) Revitalization in student recruitment

At the same time, renewed efforts have revised and expanded efforts in student
recruitment such as:

o Greater use of professional consultants in development of admissions strategies
o Expansion of advertising efforts

¢ Assignment of key staff from the main office to recruitment

¢ Improved involvement of faculty and students

¢ Increased efforts to follow up on inquiries

¢ Introduction of a scholarship program
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o Expanded efforts to bring students to campus

e Creation of programs in collaboration with the Miyazaki Gakuen High School
which is part of the MEI organization

e Publication of a variety of promotional materials

e Improved scheduling of exams

e Creation of a greater variety of routes of admission
¢ Increase in admissions office staff

These efforts have apparently borne fruit in increased first-year student enroliment, which
has expanded from 63 in 2002 to 73 for the 2003 academic year.

(k) Continuous upgrading of job placement

Another source of information leading to reform has been the practice of gathering data
on student satisfaction through an Exit Questionnaire administered during the graduation
rehearsal. This information source has consistently expressed the view that more help
with job placement is desired by students. Thus, although the College’s job placement
record has consistently been stronger than surrounding institutions, incremental
improvements have been made in support of providing effective advising, preparation,
and support for job hunting. Improvements include the following:

o Establishment of a job placement library equipped with a computer

e Advising and mock interview offered to every student by experienced
professionals

e Job placement booklet to guide students through the job hunting process

College-sponsored seminars and workshops led by previous graduates and

industry professionals

Test-preparation workshops

Aptitude-testing and advising program beginning in the first year

An active program of building relations with potential employers

Staffing of the job placement area with a highly qualified former executive

(5) Self-Study in 2003: process and objectives

This institutional Self-Study comes as MIC enters its tenth year of operation. The first nine
years have been marked by constant small adjustments and large-scale changes such as the
introduction of the Teacher Certification Program. These changes have occurred as part of
the process of implementation of the Goals and Objectives established in the College’s
founding. Thus, while MIC has remained true to its ideals, it has constantly refined its
strategies for pursuing its key goals in the classroom, in the structure of the curriculum, and in
the areas of recruitment and job placement. The energy expended in doing many things for
the first time, in constantly absorbing new faculty, and in experimenting with untried
responses to changes in the circumstances of the College is now being rechanneled into
innovations that expand the basic design.

With its core identity established and implemented in considerable detail, the College
community can benefit greatly from a comprehensive review of what it has become and
careful consideration of what has and has not worked well. In addition, with many of the early
questions answered and with a much improved sense of the possibilities open to MIC, the
community can benefit greatly from a careful review of what it might become.

As one of the early institutions to invite external review of its program, MIC now joins many
other institutions in Japan in preparing to publish a descriptive account of what the institution
has become and a thorough-going evaluation of its strengths and weaknesses. In an
environment of declining student numbers and bleak economic prospects, only the institutions
that maximize their strengths and address their weakness are likely to prosper.
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Only five faculty and five staff who will participate in this comprehensive self-examination
were also present when the discussions of the previous external evaluation occurred. Thus,
this Self-Study has an educational role, permitting many who joined along the way to look
back with the founding faculty and staff at the course of development over the past nine years.
Hopefully, this community can emerge from a year of discussions followed by external review,
more discussions, and implementation of recommended changes with a collective
consciousness of our shared institutional history and identity.
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B Sn& EENE BiE
Date(s) Participants Activities Objectives
BoMEEESTZEDEE:
ISV RTFH—)L (REF)
FZI)-TIby (XF). ZER
vt TR (REE. BHBHERY)
A EX (PABER. MBEEER)
FwR—2 G —2T4— LR (BBERE,
R, BBEEEE)
HIE Z ( BXEE)
B B (FRMEE)
TR -AF(NEF)
TAEY— AF2T—MHRE. BBERE) EE DL 1B E S SHEE
=8 FTEBRR) BT ILEAPREIZRE
Xk B (BAE) Z‘?fjjﬁz%g;gf;
E=8—J7—E—0 (LEF) AEABALDEAKA, 5
------------------ BLBB . BEREERTNTA
2003 % 3 T4 E@?‘%‘ ZR.¥ | Appoint Steering Committee: ?’fa?xéfﬁl:%@j—é
~4 B4 AbR =OR

Late March-early
April, 2003

Board of Trustees,
President and
Dean of Faculty

Francis Brassard (Faculty, Religion)

Daniel Bratton (Faculty,Literature),
Chair

Russell Fauss (Faculty, EFL, Director of
Study Abroad)

Hideo Fujimoto (Director of Student
Affairs, Job Placement)

Kathleen Greenfield (History, Dean of
Faculty, Member, Board of
Trustees)

Jun Maeda (Faculty, Japanese
Language)

Naoki Nishimura (Assistant to the
President)

Debra Occhi (Faculty, Anthropology)

Timothy Stewart (Faculty, EFL,
Education)

Toshiyuki Takahashi, (Director of
Administration)

Mitsuhiro Tokunaga, (Faculty, Japanese
Language)

Peter Verbeek (Faculty, Psychology)

Establish a central
organizing body with
representation from major
constituencies and
functions, balance among
foreign and Japanese
members, faculty and staff,
and older and more recent
beginning dates of
employment.
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2003 F 4-7 A

April-July, 2003

HEFEEAS.
HHE. PR E
%2

Steering
Committee,
Faculty,
Administrators,
President,

Board of Trustees

B CHlBEDER
FECBAEICETIHME

T—AIRE

E—EBREHREEDIER
BOiHMAD £ BRREIZET 5Em SR
HEDRE. B
HEENSEMMICKIERPaAUL
BEDIT—RN\vIEZS
WETHEHRESEZICEI ERRUVEL
BHETIE

Mok o 4T R ETRIK 1D B
EZERREOLE: F—BREDOE RS
EREEERBE TEL-EREICE
THIRRRAET—F5-JIL—TD
EYHT

F-BEREEOREL. FERY
HER (BED)

Discuss self-study process
Produce outline of tasks/time
Gather descriptive data

Write Phase | descriptive analysis

Discuss, edit, and disseminate each
phase of the study

Receive feedback from faculty and
staff in the form of written questions
and comments

Revise and discuss revised text

Publish a descriptive analysis of
MIC: evolution and current situation

Organize Phase IlI: assign working

groups to examine issues identified
in the production and discussion of
Phase |

Review, accept, and publish Phase |
report (Board of Trustees)

FEEBROBHER

FEBRE TS
HEADEYHT

SHROFHEICEE I 5ER
DERERLBREZDE
B

REBEERER~ADH
BEZm

EHDSMEICLHHRE
DEXE. EZRMEIZET
SEmaHET =D
MR BIFRIAEY

To Clarify procedures
and goals

To organize and
distribute tasks to those
with useful data

To produce a descriptive
document that provides
the basis for evaluative
discussions to come

To involve faculty and
staff in creating an
overview of MIC

To evoke questions and
issues from a wide base
of participants and
create an effective
structure for discussing
those questions and
issues next fall
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B OHAELREES
nEESERIZEOL:
LEHEREEDZHD
RMITHREEE

RELFOREICETS
BREITOOHDIEEBM
REEY

To evolve an effective
organization with its own
esprit and a commonly-
accepted body of
background information
to facilitate an all-
campus discussion

To create a positive
climate for discussion of
institutional issues

2003 £ 9-10 A

September-
October, 2003

EX 0]

All campus
constituencies

FEREICBAT 5E R

T—X T N—T Ik BMEEER
RITEERICKIMEEE UL
WEEDOHNBLE 2 BRSO I
T
BHORFHMETERETAO—T VT AEIC
B HEHMDRE

Discuss issues and questions

Write reports—working groups
Collect reports—Steering Committee

Discuss reports and outline of Phase
Il document

Decide specifics of completion and
follow-up to the Self-Study

BMSMELZEDZA

REAODF—To79€X
1Rt REDRET EEHE
A FIRERIRIBIEY

HEFRENEYS., BT
PR DERE.FRGE
DERICEDIE +5IC
EmL-AERREARE
DR

To involve all campus
constituencies who are
willing to participate in
discussion

To provide open access
for ideas and provide an
environment where they
can be examined and
evaluated

To produce a set of
findings and objectives
that have been fully
discussed by all
constituencies for their
appropriateness,
expected effect, costs,
and benefits to MIC

2003 F£ 11-12 A

November-
December 2003

EIREEISES
URE-E8 R &
&)

Steering
Committee and
SC Chair (as
writer)

% 2 RBEEHE A TR EE LF kI
FTTOREEDER

Write Phase Il evaluative analysis
and recommendations for the future

BEEEDBAICKY. £
NETOFMOIRER
EEFEO-HREEEME

To collaborate with
writer in producing a text
that represents the
results and
recommendations of the
collective discussions
that have occurred
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b XS 1844
B 0 B . Hjﬁﬁj%ﬁ% N OEEREICIRM
EOZELGR | o SEBFEEORSR . REORMA- RiEERE
2004 £, & o HEFEBEDRE~OHL | e
Presidentand | = - e To provide feedback to
Winter, 2004 ??uasrt% g;__ « Read and review final document :E: (S:(;rF_rgtuundlt)}/ regarding
acceptance and e Arrange publication e To consider
review of Phase I Invi | revi imol . f
document e Invite external reviewers imp ementat|o_n o)
e Respond to recommendations recommendations
o HMMHSMERETEE DB R
MoARFHEIOTILE
B EoBETERE
9 & E” 1P 0)2’“" M ?.?l
. SEMEBICERET 2 BREREE. R | %*;Qgﬁg;éﬁ@ﬁ;?
VRZRB(CEDV-Si&-5HE SR T Bl
® PpRIIT A = - >
WE-rpEE | MMEBOREAENELEDNIBE | mEwmomm
& BEEE. S5 ICIERETEERE (KBICLDRER. B
— : ). A
2004 . & & ¢ To look at MIC’s program
) and institutional practices
. Facult . Re_wew of MIC by external agency from the perspective of
Spring, 2004 commi){tees, using Phase | and Phase || outsiders well-qualified to

Administrators,
External reviewers

documents, campus visit

Discuss recommendations of external
agency, as appropriate, and develop
appropriate proposals (faculty
committees, administrators)

do so.

To reflect as a community
on the external feedback
and reconsider the
community’s self-
perceptions

To develop concrete
proposals for ongoing
improvement

54




(a) BE—BBEOME

o KRZEICEHTHIEEMEILUVITIRICET 5 XERDBAZ

o 2003FEMFHDOFHMICEET HEEE

(b) E_EREDBIELHKR

o HEHMEZESDEBTICBMMET—FUJ - YIL—TIZ2R2OEREMA . KEOTIK.
REB R FRADRELFHEEE

e HEMEZRERDRIT—FT-JIL—TI&kdkE

o VXU UL—TORE. AEHNEATHIETEMBICERL-BCTHEZESOER. |
ETHESINTVWAITHESHROBTERSBEICE SV -XHOHRE

o HEHMEBRETHLLASEREICEL-SEDEHICAITTOIRE

(c) MERFHEDBIREMR

o HEHMEZERLDOWBHER T, FRAWIGHEEZBIEL . FFEZEEE

o FEERTRRIN, HESN-FXRICHTIEFNES

o EEOEE-BHMELTEL-BEBERLIRE - REDOET

o HIFEBEZHFATOACTHEZESERBELMETE. £iF. SROBCHEEY
AR - FERDIER

il

55



(a) Phase I: Products

A published study of the history and current situation of the College
A plan for evaluative discussions in Fall, 2003

(b) Phase II: Process and Products

An evaluative discussion by Working Groups under the direction of the Steering
Committee and involving all campus constituencies of MIC’s current situation,
strengths, weaknesses, and proposals for the future

Reports of each Working Group to the Steering Committee

A published study based upon the reports of Working Groups and the discussions of
the Steering Committee outlining the key issues facing MIC and recommending
actions or further discussions to address them

Recommendations for further activities pursuant to the proposals emerging from the
Self-Study process

External Evaluation: Process and Products

An evaluation of MIC by external evaluators invited by the President after consultation
with the Steering Committee

Campus-wide discussions of the findings and recommendations of the evaluation
results

Ongoing discussion and implementation of suggestions and proposals through the
regular governance and administrative structure

Final report from Steering Committee reflecting on the process of Self-Study and
recommending on-going activities, preparations, and time-line for future self-study
activities
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CHAPTER TWO

Educational Program

1. Overview

a. Liberal arts education

The MIC educational program is founded in the tradition of liberal arts education as
exemplified in the American small liberal arts college. The liberal arts at MIC are represented
by ten of the traditional disciplines in addition to languages, with sciences taught in the lower
division only:

Art History Natural Life Science Anthropology
Language and Literature Information Technology Economics
Philosophy _ Political Science
Religion English Psychology
History Japanese Expression Sociology
L e
Humanities

Social Sciences
Culture, Thought, and Behavior (includes Teacher Certification)
World Societies and Cultures
Global Studies
Psychology

Although much instruction is organized within traditional disciplines, about 52 credits of
required coursework are explicitly interdisciplinary. Thus the curriculum is unusual for its
interdisciplinary, intercultural, and bilingual emphases. The College is committed to the
creation of intercultural understanding and to the education of young people empowered to
act as global citizens by their competence in Japanese and English, their intercultural skills,
their ability to think critically, and their capacity to continue to learn. This commitment is
manifested in:

e The requirement of two Environmental Issues courses in the first year
e The focus on area studies (18 credits in the upper division)
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e The emphasis on comparative cultures in the second year and in many of the
discipline-based courses throughout the program

e The subtle balance of cultures at MIC, which results from the presence of 80% non-
Japanese faculty in a thoroughly Japanese environment. (In most classes, in addition
to exchange students, at least one non-Japanese is present, and that person is the
teacher.)

e The emphasis throughout the curriculum on student inquiry and judgment

b. Content-based English curriculum

Although there are some English courses in the first two years at MIC, most English
instruction occurs within content courses. Students learn English while learning content.
English is the primary language of instruction in all courses except Japanese Expression and
some optional courses. In both team-taught lower division content courses and upper division
single-instructor content courses, most class activities and assignments have both English
and content objectives.

c. Active learning

In general, input of information is accompanied by some form of “task-based processing.”
That is, students are presented with information or asked to find information by doing
research. Then, they are asked to use the information in some way. This task-based
approach requires the student to be an active learner who does more than just take notes and
memorize information. Students use the target vocabulary and concepts. They do this by
discussion and by producing papers, reports, videos, etc.

d. Critical thinking

Task-based learning activities rely on turning the student into a thinker who can ask a
question and answer it, who can organize, synthesize, analyze, and evaluate information.
Thus, active learning and critical thinking go hand in hand. Because most classrooms at MIC
involve cross-cultural dialogue between Japanese students and non-Japanese teachers,
much of the discussion involves an exchange of divergent views. Students soon learn that
different opinions are a natural product of thinking. In other words, many aspects of the
curriculum and educational structure of MIC remove the automaticity from learning. There is
no pre-existing body of information and ideas that can simply be learned; rather, learning
requires personal judgment based on informed opinions. This experience of being outside of
one’s cultural boundaries is heightened by the Study Abroad experience. Students at MIC
cannot avoid becoming aware of both personal and cultural differences. They graduate
having learned deeply what it means to be Japanese—and also what it means to look at
things from the perspective of another culture.

e. Japanese language and culture

Students take one Japanese language course every year. Twenty-seven courses explicitly
deal with some aspect of Japanese culture and society. Many other courses include the study
of Japanese art, literature, history, religion, economics, politics, or society as part of
comparative study of cultures. In addition, non-Japanese teachers in discipline-focused
courses frequently ask students to react to an issue from a Japanese point of view and
contrast that with other viewpoints. Thus, even study in English occurs in a Japanese cultural
context.

The Japanese language course both reinforces the basic approach of the curriculum in terms
of teaching methodology and is a bridge to specifically Japanese language and culture.
Students learn the discourse of literate Japanese adults and study aspects of the language
they will need to function well in the Japanese work place. With Japanese classmates and a
library well-stocked with Japanese language materials, students learn in both languages.
Outside the classroom and outside of informal discussions with MIC faculty, students mature
in a Japanese social environment.

60



2. A)FAZLA)FAFLEEBERKREZEFEICBELTHL, 12—V THLRAER,
http://www.miyazaki-mic.ac.jp.)

Curriculum (The full curriculum is available in the Bulletin of Miyazaki International College.
The on-line version is available in Japanese and English at http://www.miyazaki-
mic.ac.jp.)

ERHERA HAEE REMBEED AXEEN  HERE REaRE
(HE%ERE. gavE | ORE) 8
300 73 EHE) Environmental Issues courses (Humanities, Social
General Education Sciences, Sciences)
(team-taught, each BATIE (AXREH, H2H%. RAB2ORE)
course meets 300 Introductory courses (at least one each in Humanities, 16
minutes per week) Social Sciences, Sciences)
ET o
B English
Language AARGERIE 2
Japanese Expression
1 EREFTHEAI 34
Total first-year credits

FERHREE BADEKZEBEDRHRRE 4
(HHRERB. £a<:E | Japan’s Relationship with English-Speaking Peoples
300 ﬁ‘%ﬁfﬁ) *iA.?:%EEo)Eﬂ:ub

L gy 7] Fa 4
Interdisciplinary Study of Social Issues
(team-taught, each - -
course meets 300 REBRO=HIE 4
minutes per week) Contemporary Japanese Arts and Culture
. #EE. 4
ELEEE English
Language AARERR 9

Japanese Expression

BEE(ESL) 4
English (ESL)
BITHERR BH#R 4
Study Abroad Independent Project
Hhig BT 8
Area Studies
2 EREFTEMK 34

Total second-year credits
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EMH%ERA EMHERE 18
Specialized Concentration
H g 2% 15
Area Studies
SiErE AARERR 2
Language Japanese Expression
3EREFEMHK 35
Total third-year credits

EMHERA EMHEREAE 6
Specialized Concentration
HuIER TR 3
Area Studies
ZFEHRX FEEMRMX 10
Senior Thesis Senior Thesis
SiErE AARERR 2
Language Japanese Expression
4 FRAFTEMAE 21
Total fourth-year credits
FEBME 124
Total graduation credits




*CDRBIE. UNFEAFE FREEPE ZBRBFECHOTIETELGS ERLFME . S5F
HME.EMZERE. FERXOELELFERICEARTH S, HBREBOFZEFLUTISRTHER
H22BZEBMREIES .

TER:  FECDHBELGEMH 34 EDU & B 2841
2R EFEICQLEGHMNH M4 EDU & B 2841
BER: FEITWELEAIH 26 EDURIB 1184
AFER: FEITDELEAH 30 EDU £ B 7841
FRIDHEGEMI 124 EDU & B 22841

3. AFRHITHOZERE

AFHOZFEFEFCALRZEOERECHALGYELHLOID T, RETIIZORREEEL. LLTD
FEIZLDLDET D,
o DLABTOUN—TEBEERAL. ZAOENEENLYVENEEEZFBITT S,
o FBRFEFREOWMAICEDLLT. ENELOFEICEMNIEEEZT,
o FHEEEALGBICIIBEDNT IOV THRRICHSEEL LIFTUKKILGAHEERD,

CORIITEREDERLGHIFENELHETES D, REOLANILOENEENHARETERL.
ERDTARAV AVHEENSENTLEIGE | BITIRENMEREMNISEETERNIELHSH. LD
Lahs, FAEFREECLIT-OICMDFEDFHFTERLIEICKY FTFTFEBICERITAY,
RENEOHTTKDTHS, FEERIE. EORELCHO>TLRRLGEREDFLEDHEIKICT AT
NBELLEOTND, RARMICAHDEAZAZr—2aVD-ODEREBEZSDLENHO>TAZTIFELER
JRSWVT—VELTOELRIZRYBEREIC—BYDEENEFITOFH5DTHOT, RIETHELE
AEMANLEEN BEDREICIHULB T DOHRAZIEMR S RN, REETABEAEKRT D8N, KFEL
NDXEREBHICHA T REN . REFETE500:F LN L DRI EECRNGE FBFNME LIZKRID
—EDORNRFERPICHFEELTLSDTHS,

AFHDOREBENECITEN RETEIBVEZNNDEEGY | FHMRHGBENELLEE
TBHLIHESH 1. 2EAEDMISHEUGERNE S IH ToNGAS-FEF SFLEITHLERETH
LOERL, BIZEBI3 D0V TWFRNESZRI LIS, o BERFRYD2ERDI5I(Z, 3, 4
EETOEMKBICMABILTOREAEZEIIDFIELSE. ERENEEICDTH D RDT ST
FRFZOHEZRRBZICHOTEIBLTELEDEBABTESICON ., FE BRICEBEDOFHAE IHKF
ERLELDTHD,
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*This sequence is modified for Fall Admission, Advanced Placement, and Teacher
Certification students. The basic distribution of General Education, Language, Specialized,
and Senior Thesis credits remains the same for all students. Teacher Certification students
take an additional 22 credits of education-related courses, as follows:

First year: 34 graduation credits 2 EDU credits
Second year: 34 graduation credits 2 EDU credits
Third year: 26 graduation credits 11 EDU credits
Fourth year: 30 graduation credits 7 EDU credits

124 graduation credits 22 EDU credits

3. Learning Objectives over four years

Students enter MIC with a wide range of proficiencies in English and Japanese. Classes
adapt to this wide range of competencies and needs in the following ways:
e Dby using small group work in which more advanced students help less advanced
students
e by individual instructor support for both high and low proficiencies
¢ by providing in the same classroom a series of learning tasks of ascending difficulty
related to a specific topic.

Thus, different levels of proficiency coexist in the MIC classroom. Sometimes they are
dysfunctional, as when a weak student’'s need to ask something in Japanese pulls the entire
group discussion out of English. Often, however, students are encouraged by the help and
support of others to undertake tasks that draw them toward more and more ambitious and
competent use of English. Learning objectives in all classes thus have a built-in complexity
necessitated by the varied proficiencies of the students. Overall, however, students enter MIC
needing to learn to use communicative English and learn a sequence of competencies in
English while they are studying liberal arts subjects. Thus, within the formal curriculum lies a
series of language benchmarks—the ability to state a simple idea in English, the ability to
understand a teacher explaining the concept of culture in English, the ability to make an oral
presentation in English, the ability to read freely in college-level materials, the ability to write a
thesis in English of at least 6500 words.

As students proceed through the four years, their coursework becomes increasingly
demanding in a linguistic sense as it also demands greater ability to apply conceptual
strategies. Students who fail to take advantage of the sound foundation of skills built in the
first two years find coursework in the upper division to be very difficult, sometimes impossible.
Thus, the faculty puts great effort into building a foundation in the first two years to support
study in English in the upper division majors. The following charts will illustrate in a very
general way the escalating sophistication and complexity of the learning objectives and
activities of the MIC curriculum.
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o EMMLRENDER
Develop basic oral fluency
o EXHEDHEN
Be introduced to the writing process
o HHMBENDER
Develop critical thinking skills
o BREADEBHISM
Participate actively in class activities
o EBREADEM
Develop comprehension skills
o HEANICEHISBEEDNERK
Improve confidence in ability to use English
o FRMIREENEM

Develop academic skills

o READAELE
Improve oral fluency
o WMXIEEDER
Learn academic writing skills
o FMIBFNHIIUMNDER
Learn to develop effective arguments
o [LEEICER SERHFE DG
Continue extensive and intensive
reading
o TytAERUEDINE
Develop essay writing skills
o EERREMOML
Improve pronunciation skills
o HBALEFHZANDMEL

Increase reading comprehension and reading

speed
o BENMLIEEDES

Develop vocabulary-building skills

=%
W=

BEUGZEELRILTOLEED
Read extensively at an appropriate level
;]J\b“)lz—j’l:cl:67"'47\73%“/3‘/&‘35%?1]'\0)%

i

Participate in small group discussion and
activities
ERETOOERER

Give short oral presentations
RERROER

Write a class journal
KEEDHIE

Practice conversation
BEAELENALDEHDOFEE

Learn techniques for expanding

vocabulary and improving grammar
REREER L D= IR E DT > 5 2 5
ZF A
Use peer evaluation and self-evaluation to
improve editing skills
EBEREEFTOXEER

Write sentences and paragraphs

EI2H

Work on ironunciation

JER.EHORE
Practice reading, paraphrasing, and
summarizing

EEDER

Organize paragraphs
BEATELHIIE

Listen and take notes
IEFEIRDUR - EEED - D iRHEI

Edit for correct grammar and usage
INT =T EFEA~DSM
Participate in small groups
REBRE

Practice pronunciation
CEMICIEREAXEDVER
Practice writing complete grammatical
sentences

IytADER

Write essays

==
aJL




1FEROBARERERE
First-Year Japanese Expression

BEARH]E

Learn to debate

IEmEVERL. BT B

Learn to make and support an argument
BRGHRED B R ELRIT T HHLHIR AT
Develop techniques of persuasion and learn to
subject arguments to critical analysis

g%‘d)%‘.ﬁ’é%}?ﬁbs BoNEREFTIEY 53l

Learn to revise one’s own arguments in the
light of arguments presented by others

o TAN—FDEE-EE

Organize a debate
HRF—LICBITEEEDZET

Fulfill one’s responsibilities as part of a
debating team

BRIICEALTHEZTL, T S
Conduct research in response to
questions; form judgments

SERDIEE

Create arguments
EFEINF-BERORENLCERDRER
Present prepared and extemporaneous
arguments

RABR DO RIMDIEE

Analyze opposing arguments and develop
counter-arguments
BREBRLGEEREZ T AN

Learn to win or lose and accept victory or
defeat

1 ER AT

HEERE

First-Year Team-Taught Content/English Courses

BHARICET 5BEOH
Some Examples of Content Objectives

BREXEBOH

Some Examples of Course Activities

SERD DT -EE

Learn to analyze and construct arguments
HERDORBSH

Learn to distinguish similarities and
differences

T—ROUNE - EE

Learn to collect and organize information
FRAFICEVTERLRERZRKRT HIIE
Learn to express opinions on issues
important to the discipline
EXEOBEANSBRALET—ITOVWTEET
HIEA

Think about universal themes from a cross-
cultural perspective
EELGREE L OBRIEE

Understand major historical periods
BFRESHT. BT DEEEDRE

Increase skills of analyzing and synthesizing
information

FESFOERSSEE

Become familiar with basic concepts in the
discipline
FRPFICE T HHRAEOERAE
Become familiar with basic methods of
investigation in the discipline
TFROMYTEBLGEDIUE 12— e DEE
Develop basic computer skills, including
desktop management

A=Y~ DEH

Become familiar with the Internet
AVEL—REFIALIEXER . ARRUTL
vo7—iay

Learn to use a computer to write, do research,
and present material

Drv—FIVERK

Keep a journal
JIN—TTOF—FIER)—=TAD Y
Do a group oral history project

FrE R RERSE D L AR—

Report on current events

INT R DZER

Take quizzes
BEREICLIBRRUVRRDRE
Complete controlled listening and reading
exercises
BEEEICLIRFERUEXDERE
Complete controlled speaking and writing
exercises

FMHUBERLTIRBLATOER

Listen to academic lectures and take notes
RRE—TLE T—ay

Do a poster presentation

IvtIPE

Write essays
INTIN—TIZLBEETOER

Discuss issues in small groups in English
BT YA MER

Make a personal web site
aAVEL—4TORE

Use spreadsheets on a computer
AVEaA—F ETOEXERIE

Use a computer to write and edit
PowerPoint DL 7—La 4B/
Make a PowerPoint presentation
BEEER

Conduct scientific experiments
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MERARET 2D
Learn to document methods and data

R ADm L

Improve listening ability
FENEEENORE L

Improve reading skills and vocabulary
ERELXEREDFE

Learn vocabulary and sentence structures
FMMREBICETIHMBN. XEARUVRED
DFE

Develop skills of reading, writing, listening and
speaking academic English

R OLAR—NE T D ERME G AE
Learn to recognize basic organization of
papers and reports in English

BREOHELEEFBITNETNOLERICELTELS,
Individual classes vary in their objectives and learning activities

MESEEHEEIOMR L
Increase both fluency and accuracy

BREHETEBIDORL

Improve listening and reading skills
GEEEDHBIREDFEE

Learn more about grammar and how to
teach it

EXMARAEEDDOFEE

Develop basic research skills

A3 —2yMEREDR E

Expand Internet skills

D—JnfkEEDm

Improve word processing skills

Tyt 1ER. RIERBEDE L
Develop essay-writing and editing skills

EEADOMAL
Increase vocabulary

ITyEARTLELST—2av D= DHRE-

'

Do research leading to an essay and
presentation (PowerPoint)
FREEEPLR— DR

Read newspapers and report

T VDR

Do writing projects

IMNFRE

Take quizzes
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2 FREAXRFERRHME
Second-Year Japanese Expression

IytA FMEEREREEDBRSF
Acquire practical skills to write an essay and
an academic article

SR - ARG XEREDIIE
Learn to write concise, clear, precise
academic essays

EF O
Increase mastery of Kanji

BECHELEREGECEMELT/NRXDIER
Write essays based on various writing
prompts such as cartoons, newspaper articles

EFEE

Study Kanji and use them
FICFNER

Translate text

2 ERATHEERE
Second-Year Team-Taught Content/English Courses

BRARIZET S BEH

Some Examples of Content Objectives

REEHH

Some Examples of Course Activities

BAR U REE O i B

Improve understanding of Japan and English-
speaking peoples
BAREEEBRMIEICET S LLRE R EAR
Develop comparative understanding of
Japanese history and the history of an
English-speaking people
BARLHNEIZET S LB XL ERE
Understand Japanese and foreign cultures,
examined comparatively

BETETORRS

Participate in structured conversation
activities

2al—23rADEMm

Participate in simulations
ET4THRY EIFoh 53 brERED R
Examine cultural issues presented in videos
TXRANOHBILEDHER

Read selections from textbooks and

magazines
o BLDFATUTATIDER
Think about one’s own identity
HAEAE DRV ERR o« TOTIHFDFET

Deepen understanding of a foreign culture
ALARENCRIF T HZEICBT S HIMEE
Think critically about how culture affects
perception

£ AL XALRIE A D D DORIESHF Analyze
issues from multiple cultural perspectives
BNTHEDER

Prepare for Study Abroad
BATHEBRLI-BEA~DRERE

Improve understanding of Japanese
educational experience
EROEERMEADER

Become familiar with vocabulary and
concepts

BEZERYEEROESR

Examine one’s relationship to self and
others
BASEDEAIEIZBE T S EED R
Deepen understanding of aspects of
Japanese culture

Do projects

XA THORMIIG U= R B D BF LR
Practice culturally appropriate use of English
FEICEDSUMAXDRE

Write a short research paper based on
readings

INT V=T TOTLEYT—ay

Make a formal presentation in cooperation
with a small group

Ao A—xyhEFALE-RAE- TR

Do research on the Internet
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HEEICBE I 5 BRH

Some Examples of English Objectives

BEGH: - BeE B D AR A > b O
Learn to identify main ideas when listening
or reading
REARERICEIT DG S L IEMES oW Lk
Improve oral fluency and accuracy
WHEIZBR T D rE e o m b
Develop research skills
HeHIREE S oA L
Improve critical thinking skills
Ty A PE DML
Improve essay writing skills
WEfRA DI . FAT 4T « AE—T— LD
I 2= —a DD OAEE
Refine listening skills, preparing to
understand native speakers
BRI D5

Improve ability to ask questions

% (S MTTE )+
Second Semester (Study Abroad)**

JEREBRERIC I 1T D RO F K
Learn to use English in a native-speaking
environment

B _SFEE T O EETHER
0)%[:'3:—427]

Work on four basic skills in an intensive EFL
environment

SMEBREE T T H 05 A Ehi

Do independent research in a foreign
environment

BEGE DA R E 0 A TE PR

Become involved in and knowledgeable
about some aspect of life in an English-
speaking country

WEAMIHE R — R 7+ U A OIER— AR DS
Tk 408 L Eob D

Produce a Study Abroad portfolio—at least
forty pages of work written in English
according to MIC directions

Bick % 4 Hig

HEAE (EREETERED) [Tk 2SR5
Use English for daily living—true immersion
HEEHDMm
Work on English skills
PEESLOMERL (10 422 1)
—~v ;b (BFH40 8L L)
Write, edit, and format 10-page sections of
writing in English (total of 40 pages as a
minimum)
WHESE RIS 5 IEHRED=
HIWr S =G A O A)
Participate in regular university courses, if
appropriate
k2 I 2 =7 ¢ —
)7 E~DZHN
Participate in volunteer activities or other
aspects of the local community
A =M EDARFREHE L DLV IY
(2 Az 1 [0
Communicate by email with an MIC faculty
mentor (bi-weekly)
HHEZIMZ X H5NEE), )T L
Enjoy extracurricular activities, travel, etc., as
desired

. TREMRONT +

i CEb L

IBTDIRT T4 TG
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HREICEOTIE, BHANBICHATLI8EOCZE TBLNELD,
B PHED FEMIZ DU TIX MIC Study Abroad Manual 588,

2003 FEDENIHE L

Australia: T—T R -a9 72U KE,. 4OV TVTKE, Za—F vy RILKE

Canada: Y/ EV - TL—H—KZE, ILAY— NL—KE . HJ)T—KPE, Z21—TS5O X9 KE,
ESR) 7 KE

New Zealand: 74 HLKZE

United Kingdom: ) —X: ARARY BV KZ, TG UT IRITHZYIKE, ho RN — 554 X F+
—FRE, N—R-R/INKE

United States: 7Y ML KE. AUTAHII=_FMILKZFAR. AUITAHIL=FMIIKEH-7)ILT
AR A LT UM KRZR—ESURR, AU TAINZF ML KRZEY O TAIIR, AV ITHIL=T
WL R /T

*Individual classes vary in their objectives and learning activities
**See MIC Study Abroad Manual for detailed description of Study Abroad Program.

Study Abroad sites in 2003:

Australia: Edith Cowan University, University of Wollongong, The University of Newcastle

Canada: Simon Fraser University, University College of the Fraser Valley, University College
of the Cariboo, University of New Brunswick, University of Victoria

New Zealand: University of Waikato

United Kingdom: Leeds Metropolitan University, Anglia Polytechnic University, Canterbury
Christchurch University College, Bath Spa University College

United States: Arizona State University, California State University at Chico, California State
University at San Marcos, Portland State University, San Diego State University
(California), Sonoma State University (California)
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B —FEMOINIO—FKRIZEFEXIERR
[2DoLWTEE

Learn about the art of Gandhara and cultural
interaction along the Silk Road

EMEEEMN. T, CITUERIARIRIZEH
L THRET

Examine art in its historical, social and cultural
contexts

ERORETER

Understand the nature of language

B 5MEBICRETAREO N

Be able to analyze different ethical arguments
IWBEXREMMESOER

Be able to define the basic terms and
concepts of Buddhism
BERZEDEZHA~DEHH

Learn how historians think
g;ﬁiﬁlilﬂwﬁiﬁd)ﬁﬁﬁt%@:ﬁﬂié
Ex’asmine the performance and evolution of
various industrialized economies

%»;;)LF'?—O’GFnEJEﬁffﬁ(:ﬁﬁ#i?%%%ﬁ*m*ﬁd)

Develop the conceptual basis to analyze
problems in the field

HEABFICE T EEEREAREIT DHED
3|

Develop familiarity with major theories and
research in the field
BRAGERNE R TYEERIENDERR
Be able to view the subject from various
theoretical perspectives
HMEFHRREDER

Improve understanding of methods of
scientific research

BEGMBRREOREICET SEME
Understand major global issues
BEOT7 T EEERE

Develop understanding of Japan’s neighbors
in Asia

B LEE

Develop understanding of other cultures
BEELEEMIKRDOBRET

Examine key historical circumstances

ﬂEIi‘:UE%%EE@EJﬂEEﬁ%’%&?ﬁXVFEE\ EEPOO
GRS

Research an individual topic, create a
paper, and give an oral presentation to the
class

RiiE &R B SR D VERL

Create footnotes and a bibliography
TIW—TRE~DS

Participate in research with a group
TARAY AV ~DIEBHS N

Participate actively in class discussions
ZEERTORE~DSM

Participate in peer editing

Read several articles and book chapters
INT RN EREITET S/ RXAERL
Take quizzes and write in class about
readings

BETLEE

Participate actively in problem-based
learning

TIN—TEE

Participate in group activities
BESIN-FORIMAD B

Read selected works of poetry and drama
MRS TEIRET DBEREKDF#

Analyze a problem and defend a proposed
solution to the problem
GIWN—T2&BAE—E 21—, T4R—+Ff:
[EMEBIZTDOVLVTOOEHKREK

Work with a group to present an interview,
debate, or story

MRBIXME(5—T7H)

Produce a 5-7-page research paper
HERE~NDBREXEHE

Read assignments and write reaction
papers

A 3—2 9 EFIAL-RAEMRDER

Do research using the Internet
NEDORKEELEEBIZEDIEFA—ILDOPY
Y

Engage in email correspondence with
university students in another country (in
English)

it RERRLETIREHEENTOOT
I6E1TS

Conduct an ethnography project on local
culture
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EEEICEAT 5B EDHI
Some Examples of English Objectives

SEADR L

Develop reading skills
EXRURABEFEROEEER L

Improve written and oral presentation skills
FefiR, e, BEfR . REEOREEMA £
Improve reading, writing, listening, and
speaking skills
REICLDIKRZLARILOFHXAERL

Be able to write a college-level paper in
English

REEICLDBREEEE S DERSF

Be able to view and understand films in
English

EELREROBTOFEE

Learn key vocabulary and concepts
#tHBREHDRE L

Improve critical thinking skills
NRBFEERICMARIHRBENIORLE
Develop skills to read materials for meaning
and argument

EX.EHN. RXIvE(ORENRLE
Improve skills in writing paragraphs,
summaries, longer essays

NEDORZELEOEEIZLIDIEFA—ILDOL
YERY

Engage in email correspondence with
university students in another country (in
English)

gt R EOREFEETOD I
Conduct an ethnography project on local
culture

HEEORFHT —FRT

Create a table of economic data relating to a
specific country

EERERE

Take written examinations
EREOEERIEE

Listen to short lecture
ERMGHRAZHFEEFRALET —2RE
ERHT BWITRRE—TLELT—230TO
ERHHA

Collect and analyze data using basic
statistical methods; explain conclusions in a
poster session
RRAT4T7EBLI- D RE &5t
Examine issues using mass media
HHHBENEFSIaAL—2a30~DSM
Participate in simulations to develop critical
thinking skills

XL ERERICETHIAELRE—FDER
Study major speeches to understand the
culture from which they come

3ERBARERR
Third-Year Japanese Expression

OsEFEFEHDOHE L

Improve presentation skills
FEREESMITEDRURRDE R

Learn to develop an effective presentation

that will interest and engage a general
audience

BESNF-T—ICBEY 5B B RE XD
BRELNREMOBERKROER

Select a topic, find appropriate Japanese
sources, create an effective presentation
OEHKXOERK (SE) LERER. HRAORR
Create three successive presentations,
learning how to review results and improve
on weak points

HEBN DR

Create a self-introduction
RECEBICHITTO B2 ETHE

Present a self-analysis for job-hunting
LR—hERL

Make a report

4 FRARFERE
Fourth-Year Japanese Expression

ARERERENDRA L

Improve presentation skills
BREESHTINRMRERDOER

Learn to develop an effective presentation

that will interest and engage a general
audience

BESNI=T—YICEY S5, XHE . #
XEHDIER

Select a topic, develop a paper, create
bibliography, create Japanese abstracts
FABLE B R CNRSUIERL . EE R MBI E %
~ M xt5E) Learn skills necessary for job
placement — writing short papers, conducting

group and individual interviews, presenting
mock classes
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REBREREX R (EEAFEREEDFIE, BE
EAAEEZEAL-EE. BIRREDRE)
Learn skills necessary for applying to
graduate schools -- deciding on a graduate
program, reviewing past tests, developing a
research topic

HERERNEK (EREERRER)

Learn skills necessary for success in teaching
practicum -- developing appropriate attitudes,
practice teaching

ERMX

Senior Thesis**

REBICL DM RZFITERXAERNDIRET
Demonstrate the ability to conduct research
and write a sustained paper in English
EEHBEO—FEICRSFRMEE
Engage in a year-long dialogue with a
faculty mentor

B FICEEYIRECHESOES

Gain mastery of related vocabulary and
concepts in a field of special interest

RKEICKDTATATDEREBERSE
Be able to organize and articulate ideas in
English

REOBFIAES AR FZH~OEYBH
Undertake and complete a major project that
requires sustained and disciplined
intellectual effort

BEELGT—YOREEFEICRSHROHSE
Select a meaningful topic and spend a year
researching the subject
EEHELOBELITEELE

Meet frequently (weekly) with one or more
faculty mentors
HEENORKEECRATMEEINRE
Use appropriate research methods, including
methods of documentation

BREREICEET HEBDEHIEIT—4
S

Synthesize and analyze material from a
variety of sources as it relates to a question
HC 6500 FELLEDERT NHHRIXAERL
Create a sustained, complex argument of at
least 6500 words in English and support it
persuasively

REBIZLDHRMWEEROKRE

Express ideas effectively in English

X DIRE LT

Create a finished paper through a thorough
editing process
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MREICIOTIK BHANBICEHILERCEE TN ELD,
*%2000 EDHIRSREFICKDEER DT MELE,

Ak

—&t

WERREICBE T D04
EROEH
ERERMTHEHOERE
SEXBEBA-ERDER
354

FHRDERES
BER.BIRAE. THIo DA
ERORBOMLA

SEXREMHMIIRIAT HEEN
Ep s I AOL ]
thD D FEDEES DERE

*Individual classes vary in their objectives and learning activities
**Evaluation criteria for senior thesis, adopted by faculty in fall, 2000:

Mechanics

Coherence

Knowledge of subject

Development of ideas

Appropriate documentation of ideas
Development of ideas beyond sources
Organization

Accuracy of information
Originality of ideas, methods, or design
Fluency of expression

Ability to use sources critically

Breadth of knowledge beyond the thesis
Understanding of interconnectedness of subject with other areas of knowledge
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—FR HEERIZHIER
First Year Introduction to the Teaching Profession
REOHZFE

Health Science

RERK

Physical Education

2FR BARERE
Second Year Constitution of Japan

3ER BERER

Third Year* Structure of the Educational Curriculum
RERBEZEI

English Teaching Methodologies |
RERBEZEI

English Teaching Methodologies Il
EEBER

Moral Education

BEARE®

Teaching Methodologies
EE-ERIEEM

Theories and Methods of Student Guidance

4 F£R Fourth | $3ESNR

Year Special Activities
ER-EkiEE

Pre- and Post-Practicum
BEEE

Practicum

FBEHFRECHWATEETS
w3 FR 1 BIZNEFRRICSNT D

*In addition to requirements fulfilled within regular curriculum
**Volunteer activities scheduled in January following the third year
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4. BEBEICETIEZAETOER
a. IMREHISR

HSRILBE20Z LUTONRELEDTHD, 2003FFITREISADEHHIREL16. 234
(FROEKIE198) 2otz INRIEVSRILFEMLZERIZEERE T HDITH LTS, HIZ X,
BESIW—TFEBOM. 4~507 IL—TI2oh =05 A (TIELHE LERICHEMTEDIN, 28 0HK
BIZEATA— L T4—FoF DBESIFHMENDETHD, MAT IMNRET IL—TEISRLETOT
ARANY AV DR TREEFFNEFNIFEAETRTDISRIZSMT B HFINED BAMIZH
BB IHENFHTTEIOTHS,

FRSN=ISAREDHREL T, FEREICETRRICSMTED LRGN ERDI=ODEF
AA—REBETIVLEDHIFEDBENSBESNSL. TRTOFEENBEEROBIZTIL—T
PIENENSTHD BEEROIERF T L—TEIZTONE, TOHR. EFIFEROMICEER
BFFHICELDIEFTREZHEITHINDTHS,

b. FEMAMGENE LERIEE

) ZHTIVY-JI)—R-tEE—

FATAVT A= E MR BHLI-TATIVI )Y —R -2 2—[ERZRELGEGERESN T, 7
TIVY)Y—R U — TP EBBRERBT O3S D1 EHENEHL TV D, TEFEXRNL
A—T—2avIC&E DV TGEELTLSA, EXICEY B TOMRKRBICMA TRV T47 EL TOERH
LRALTTHTIVI Y —R - 2—DHEEZEBBL TS, 2003FEDEH TSRV a—
IVIFLL T DBYTHS.

4. Academic policies and practices

a. Small class sizes

Class sizes are small, usually under 20 students. In Spring, 2003, average class size of
regular courses is 16.23 (median size, 19). Small classes facilitate the use of active learning
methodologies. During small group activities, for example, four or five groups can each
receive instructor attention frequently, particularly in team-taught classes. In addition, both in
small groups and in full-class discussions, each student can be expected to participate in
almost every class. Individual needs can be addressed by instructors.

One consequence of limited class sizes is that students are not always able to gain entrance
to the class of their choice. For that reason, places are reserved for students who are required
to take a particular course for graduation. In addition, all students are divided into registration
groups. The order of registration rotates among the groups so that during a student’s four
years at MIC, he or she is in the first, second, third, fourth, fifth, and sixth registration group
one time.

b. Informal mentorship and individualized instruction

(1) Academic Resource Center

The Academic Resource Center evolved out of the Writing Center that was established soon
after the College opened. The Academic Resource Center is staffed at least 1/3 time with an
MIC faculty member. Coordinators serve on a rotating basis and organize the work of the
ARC, using both officially assigned slots, as available, and volunteer faculty time. The
schedule of activities for Spring, 2003 is as follows:

76



FTATIVY-)I—R -t 3—FER 2003FFFH
Academic Resource Center Schedule, Spring, 2003

EE JI—T4% BB ] =153 5
Category of activity Group Name Description Instructor Days/Times | Location
I MH/LANILTOEHEREAD
o
NBREE wE FILNA—k-T &
HrUR 2~ 38 ARC
Beginning English . L
. Students gain practice in .
Conversation . Fridays
self-expression at the Al Evans
Group o 2-3 p.m.
beginning level
TOEIC X&EZEZFU., BB
wEmED TOEIC 7—49avY 8% iiiwg_ 4~7':35#
I—5avS 7 AT i ARG
Students learn strategies )
Weekly Workshops TOEIC Workshop for taking the TOEIC, and Ch”s. Thurs.
. . Hoskins 4-5p.m.
practice taking the test
TOEFL MM LD EE | 7IL/N—h- HEIZIELS
25 S
TOFLE 7—%2ay7 | 7 TITYR
Arranged ARC
Students will learn how to | Al Evans with
TOEFL Workshop increase their TOEFL instructor
scores
. ; = VTS
xE—FosE. B = 7777
z g ERIZIEL
Ae—gokmegs | E-ELTHETS I BHIZELS
Speech Preparation Students are given advice Io1va Day/time TBA
FHTRIXE & Practice on hqw o prepare, Amanda by arrange-
practice, and perform ment
h Bradley &
Academic Assistance speeches Gene Pleisch
: <AL XK
s - || tE 58
X RH SRE-EANES hT 34tk e
Writing Help Individual assistance Michéal Tues./Thurs, | 2703
available to all students
Thompson 3-4 p.m.
3 BT ARN - -
SERMETDY | mamumTsRFEs | 247 N
H . BEREITD RkyILERA
ARC
News & (_:urrent, Students will read about Michael Tuesday
Events Discuss-ion ) . 3:15-4:15
Group and discuss current events | Strmiska
NEBRETFNHARDL EFE
=h L[\ R S
EHHE RPUWREERRET D Szoy—- x
95T H—)L- 2H—F
5)—=F Peace Studies For students whq want to Thursday CCR—2
learn about conflict
Group . ) Jeff Maggard 3-5p.m.
Clubs, Circles, & Groups resolution and the field of
’ ’ peace studies
TAER
s . . MR=E
=hH B & 3 N .
SRE— REEBTSBIEOY | 2 qyperq
—VERE .
EX TBA See
Pattern Practice . . Scott
Students will practice . .
Group . . Scott Davis Davis
English rhetorical patterns
MIC 1-
401
FSw FSTIZDLTHER RTF4—T -
. TAER TBA ARC
Drama Circle Students will learn about
drama Steve Davies
ELA BEERENR IRT—k- 2
p2J1% ARC
Speaking Practice A continuing group closed Fridays
Class to new members Ed Rummel 5-6 p.m.
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NOEDEXTFEORBEICNA T, EHFINETELEVEDOD, HAREEDFEENERIEEEZ(T
TS, LRIHIVEL, BRBIZHTEHEERNVTWEELIZIZIEEEND, T 2ADEEENKE
PR FEGFICET 515822, F-MONEEEFATISE . ZREKLL TOEFL, TOEIC THF
REBLIILEEZICAERMNEEEZZTTVSELH D, HEIIARAZEBEICI - TREDERICEDE,
FEHEDAZ VT T4 OEBROEBLREICE>THEMIZITOA TN, FAADXIEIFIEEHK
BIZk>THITHN TS,

(2) EXRMXERIEE

FHAFRXTHECEL6500FDFERMIXERH LB TNIEEOLEN, CHIZIT10EHERET S
AN EBEZRV. FEEEA. IREEL. AIEMRIRZELSE. RXELRONEICEELITH-H
[CEHEEHECERESREERICEEMERNTTEABIZHEST 2D THS, FREFFERX
ERIEEGFERBOIDTHALEL. HEMNICHLHMEZEEL. HAlCERHOIBRRO—EE
LTHY. RRMGFRMTEEEAHTBETHRELOBHFNBPZEDBRLNRESNIHS
ELTEFTLVS,

20025 DEXMXEBE—MINELL THDE REDZENAERM TRKREF >RGN EHFEZEH
BMTTHENTED,

- BRIZB TS5 MHEDORIDEHEE

o FHA)AIZH T B EH ITE—Hopi Kachinas &L T

- HRICBTAREZBICHTIER

- BARURIHETEHF R EOERERE

- BBEBRXZICSITAEASEICHATIIREGF—BRBEHIZBFTS2—F-R(VFLESE
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In addition to these formal arrangements, an indefinite number of students are receiving
individual tutoring, including several students with low proficiency who have expressed
concerns about their ability to keep up with the work, two graduates preparing for graduate
school, several students studying other languages, and several students studying individually
with the goal of achieving high scores on EIKEN, TOEFL, or TOEIC tests. This supplementary
instruction is supplied voluntarily by MIC faculty and staff in response to student requests, at
the initiative of the faculty member, or at the request of the Dean. Often assistance is offered
by students’ advisors.

(2) Senior Thesis Tutoring

All students must write a senior thesis of at least 6500 words in English. This is a 10-credit,
year-long process in which a student works individually with a faculty tutor and a second
reader to select a topic, devise a methodology, conduct research and/or produce a creative
work, and write a finished, edited thesis of the length specified above. Graduating students
rate the senior thesis as one of their most important learning experiences, citing the
opportunity to master a single subject in depth, their relationship with a faculty mentor, and
their pride in the final product as particularly significant parts of the experience.

A selection of senior thesis topics for 2002 illustrate something of the range of interests MIC
students have by their fourth year:

e Traditional and Changing Gender Role in Japan

e Native American Arts and Crafts: Hopi Kachinas

e Whyis Engish Spoken by Many People All over the World

e The Way Working Women Gain Footing in Japanese Society

e Ethnography of Speaking Language at MIC: Code-switching and Language Interaction
between Japanese and English

o Domestic Violence: the Present Condition and Provision Against It

e Japanese Aikokushin—to be Proud of Japan

e Hayao Miyazaki

e What is the Future of Shakuhachi in Japanese Music Education?

e The Role of Japanese Myth in Today’s Society

e Prostitution in Thailand: Insight into the Complexity of the Sex Industry

e Festivals and Environmental Issues of Okinawa

e Feminism in Japan: Why it Does not Work

e Documentary Film and Actual Filmmaking (made a documentary film)

e The Impact of the Global Economy on Poor Women in the Less Developed Countries
(LDCs): The Case of the Maquiladoras in Mexico

e Sweatshops in China

e Gustav Klimt: An Artist Who Depicted Sensual Pleasure

e The Study of the Pre-school Children’s Responses to Hypothetical Conflicts

e Death and Violence in Banana Yoshimoto’'s Writing

c. Attendance requirements

Since the primary English language environment available to students is the classroom,
faculty recognized from the beginning that attending class would be an essential part of the
learning process. Active learning projects, often done in groups, also require regular student
attendance and participation. Students develop listening and speaking skills primarily through
classroom activities, supplemented by informal conversations with faculty outside the
classroom. For these reasons, strict class attendance policies are in effect in most classes.
Students who miss too many classes may be asked or required to drop a class. The Required
Withdrawal grade is used when a student has already failed a class through infrequent
attendance or failed to complete work satisfactorily, and when that student's continued
occasional attendance will harm the learning environment for other students (for example,
requiring large amounts of instructor class time taken away from other students). There is no
single attendance policy, but faculty voted during the first year of the college that all classes
must have an attendance policy. Such policies are stated on the individual course syllabus
distributed during the first week of the course.
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There is evidence that students understand the importance accorded to class attendance and
participation, as well as daily class work. When asked on student evaluations to predict their
grade, students are asked to write a comment explaining why they will receive the grade they
expect. The overwhelming majority of comments account for grades in terms of attendance,
effort, and participation.

d. Strict grading system

An “American” style or “strict” grading system is used at MIC. Grades of A, B, C, D, and F
distinguish among levels of student performance according to standards set by instructors. In
team-taught courses, instructors contribute equally in determining the student’'s grade.
Grades are based on daily work and major assignments, including final exams. Thus, each
day’s class work “counts” in the final grade. Like the attendance policy, this system of grading
reinforces the fact that building proficiency in English requires daily practice and that active
engagement in tasks and projects applying key concepts, seeking answers to questions, and
communicating with others are the essential ingredients of the learning process at MIC. While
such incremental accumulation of grades applies pressure to students to work on a daily
basis, the large number of grades, each counting only a small percentage of the final grade,
also provides room for students to recover from a few weak performances with overall good
effort. The grading system encourages students to learn from mistakes and apply to future
assignments lessons learned in the present assignment. Student progress over the course of
the semester is frequently a factor in determining final grades. This means that highly
motivated students with limited proficiency will often find their diligence rewarded by good
grades.

Although some students demonstrate little interest in grades, many work hard and attempt to
achieve excellence. Students who achieve a grade point average (GPA) of 3.5 or over are
named to the Dean’s List and receive a congratulatory letter from the Dean of Faculty.
Students who fall below a GPA of 1.5 or have a GPA of 2.0 or less and fail a course, or
receive two or more grades of W, R, or F, are placed on academic probation for the following
semester. Students in this situation receive a warning letter and are advised to meet
frequently with their advisor. Academic advisors and the Dean are sent “deficiency notices” at
mid-semester for all first-year students and all students in danger of failing a course. These
notices facilitate constructive intervention to assist students having problems. The Dean of
Faculty keeps parents and students informed about serious academic problems with warning
letters. If needed, warning letters are sent at mid-term when it is still possible for the student
to improve his or her final grade. Students who fall seriously behind their class are not
promoted to the next academic level until they have completed the courses they have failed
or dropped. This procedure is an important part of the academic program, since students who
fail to become proficient in English are often unable to complete the more demanding work
required at the next level. The overall average of all MIC students is currently 3.10. Thus,
while grades are intended to reflect performance, overall, grading provides positive feedback
to students.

e. Academic Advising

All students are assigned academic advisors at entrance. At the beginning of the third year,
students select an academic advisor from among the upper division faculty. Students must
see their advisors prior to course registration. However, they are encouraged to seek them
more often. When a student is having a problem with a class that seems to be part of a
broader problem, the instructor(s) contact the student’s advisor for intervention.
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CHAPTER THREE

Resources and Inputs

In the most widely-respected national ranking of Japanese universities, the Asahi College
Ranking 2004, MIC receives a rating of A, the highest ranking, in all three categories of
analysis, (1) faculty/student ratio, (2) campus and facilities, and (3) Iibrary.2 The ranking
means that, in terms of educational inputs in relation to the size of the student body, MIC
ranks among the top 30% of universities in all categories of the Asahi national survey.

1. Faculty

The core of the MIC education program is its faculty, who have worked together to create the
details of an educational program that implements the basic mission and structure that define
the College. Within the outlines of the curriculum, the faculty works to design courses, create
suitable teaching materials, cooperate with teaching partners, work with students, and also
produce significant works of scholarship. With over 80% non-Japanese, the MIC faculty is
unique in Japan. (According to the ranking of Asahi Shimbun, MIC is first in the nation, with
one foreign faculty member for every 9.7 students. The second-ranked university, Aizu, has a
1:29 ratio. Ritsumeikan Asia-Pacific University in Oita has a 1:58.6 ratio. International
Christian University has 63.1 students per foreign faculty member and Sophia University
104.8.3) The creation of a faculty in a Japanese university with a majority of non-Japanese
has had the effect of achieving a kind of cultural balance. Non-Japanese must adapt to
working in a Japanese institution and teaching Japanese students; Japanese students and
faculty participate in an academic culture with a distinct international emphasis. In fact, many
of the Japanese faculty have substantial international experience in countries such as Egypt,
Brazil, the United States, Canada, and England. The presence of these Japanese faculty who
are bilingual and embody the kind of global experience envisioned in the College mission
provides powerful role models for MIC students. Thus, MIC’s faculty is genuinely an
international community, and cross-cultural interaction is an inherent part of the campus
atmosphere.

MIC has expended considerable efforts and resources to bring together a faculty suitable to
the College mission and capable of implementing the academic program.

a. Qualifications and credentials

The 38 current members of the MIC faculty come originally from nine different countries. Of
the 24 content faculty, 87.5% have doctoral degrees.” EFL faculty have masters degrees in
teaching English as a second language or a closely related field. Japanese Language faculty
have completed graduate work up to the doctoral dissertation level and are successful
scholars and experienced teachers. As a whole, the faculty was selected for its combination
of excellence in teaching, commitment to the MIC mission, and ability to make a scholarly
contribution as well. This particular faculty profile is typical of the American liberal arts college,
which is built around faculty who are active scholars, but also committed and capable
teachers. MIC faculty as a group combine excellent scholarly credentials with the personal
qualities and educational values needed to shape a high quality educational program and
help students achieve their full potential as learners.

2 Tokyo: Asahi Shimbunsha, 10 May 2003, 862.

3 Asahi College Ranking 2004. Tokyo: Asahi Shimbunsha, 10 May 2003, 133.

4 While the Asahi rankings in this category do not include schools under 1000 students, MIC’s
87.5% doctorates compares favorably with the top universities in this category. In the most
comparable department listed, Literature, Kyoto University leads the list with 59.3% of the

faculty holding doctorates. Keio University, a leading private institution, is listed as having 24%
of its Literature Department faculty with doctorates. Asahi College Ranking, 120.
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Some descriptors of MIC’s current faculty (as of April 1, 2003):

e Number of full-time faculty—38
e Countries of origin—Canada, Ethiopia, India, Indonesia, Japan, Korea, the
Netherlands, the United Kingdom, the United States
e Ranks: Full professor—10; Associate Professor—O0; Assistant Professor—13;
Lecturer—15
e Doctoral degrees—20 (52.6%)5 (plus 4 ABD)
e Faculty (in addition to the above) with masters degrees—17
Men—28; Women—10

b. Faculty work load

In 2002, both Content and Language faculty averaged over 11 hours per week in the
classroom. In addition, most Content and many Language faculty participated in directing
senior theses. Several faculty also were assigned to oversee students participating in Study
Abroad (via email). Additional instruction-related duties beyond preparation and teaching of
classes and guiding senior theses included working in the ARC, managing equipment,
meeting with teaching partners, working on committees, advising students, and so forth. In
short, by most standards for four-year colleges, MIC faculty have a substantial teaching load.

MIC faculty are expected to be on campus from 8:30 to 5:15 during the work week and to
be accessible to colleagues and students. They post at least three office hours per week and
also must meet with teaching partners to plan courses and participate in committees. Most
MIC faculty serve on at least one committee per year; many belong to two or three
committees. In addition, voluntary participation in admissions activities and in public service
activities on behalf of the College is expected of faculty. Thus, MIC faculty carry substantial
responsibilities in addition to their teaching duties.

c. Faculty/student ratio

The current faculty/student ratio at MIC is 1:8.45.° (For comparison, non-national universities
in Miyazaki Prefecture have ratios such as 1:21.7, 1:26.4, 1:25.7 and 1:28.7) The high
proportion of faculty to students permits MIC faculty to work intensively to provide instruction
appropriate to a wide range of proficiencies. A significant amount of time is spent on individual
students and on creating teaching materials that are appropriate to the proficiency levels of
students. This is essential because course readings are used for English instruction. Also,
appropriate research materials are gathered as starting points for student projects. Dr.
Arimoto called the MIC program “hand-crafted education.” This kind of teaching is labor-
intensive. As faculty build a reservoir of effective materials, they can spend less time creating
completely new materials and spend more time refining their classes. However, most faculty
find that they have to make substantial adaptations to the particular needs of each class. This
means reworking old materials or creating new ones. In small classes with two instructors,
students receive a great deal of individual attention. In addition, as described above,
individualized instruction outside of class is available.

> This overall faculty percentage of doctorates ranks MIC sixth nationwide according to the Asahi
list.

6 This is a more recent figure than 1:7.8 listed in the Asahi College Ranking 2004, 862.

" Asahi College Ranking, 862.
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This kind of education is expensive. MIC’s structure creates a high level of personnel cost per
student and thus high tuition as well. In 2002, the College reduced its expected enrollment of

87



new students from 150 to 100 per year, reflecting the expected future enrollments. Efforts are
underway, through cutting back on two full-time positions for which a full-time teaching load
does not exist and not filling positions left vacant by voluntary departures, to bring the total
number of faculty down to 30 over the next two or three years. In informal discussions of the
need to reduce faculty size, the faculty have made it clear that their first preference among
the available alternatives for reducing costs is to increase the use of unbalanced teaching
loads. This means that faculty will be assigned as needed to four courses in the Spring and
two in the Fall. This will allow the College to make full use of faculty time that is now assigned
to non-teaching duties during Fall semester when second-year students are abroad. This
efficiency measure will permit significant reduction in the total number of faculty needed.
Selective use of increased class sizes will also be employed. In particular, some classes will
be allowed to go slightly over 20 students when such scheduling will avoid adding additional
faculty. The faculty expressed the view that team-teaching should be preserved as the basic
mode of teaching content in the first two years. In case of necessity, some increase in class
size may be effected in upper division courses, using EFL faculty for English support. None of
these measures will be needed in 2003 but may be employed in the future as faculty size is
reduced. When MIC reaches projected faculty numbers of 30 faculty and 400 students, the
student/faculty ratio will have risen to approximately 1:13.3. This will be accomplished with as
little change to the basic model of instruction as possible. As will be discussed below,
improvements in student recruitment may somewhat ameliorate the financial necessity for this
adjustment. However, the College will move in the direction of the reduced faculty size and
reevaluate its current situation and future prospects annually to ensure its long-term economic
viability.

d. Faculty development

(1) Orientation and faculty development workshops

Most MIC faculty contracts begin January 15, with teaching responsibilities beginning two and
a half months later, on April 1. This lengthy orientation period has been used to facilitate the
adjustment of foreign faculty to living in Japan and to provide an effective introduction to the
demands of the MIC academic program. In a series of workshops and other events
organized by the MIC faculty and administration, new faculty have been provided with
information about MIC students and academic practices, introduced to colleagues and MIC
teaching methods, and asked to participate in several skill-building workshops along with
existing faculty. Faculty whose arrival date did not permit participation in this orientation
program have participated in the next available orientation. As the number of new faculty
members has dwindled, this program has been transformed into a series of faculty
development workshops aimed at expanding skills in areas of faculty interest and providing
an organized forum for faculty discussion of issues such as outcomes assessment, conflict
resolution, student evaluation of teaching, and matters of common interest.

Faculty are thus given the information necessary to adapt their teaching to the situation at
MIC. Equally important, they are provided the time and access to colleagues necessary for
planning prior to entering the MIC classroom. This program has contributed to the continuity
of core academic principles and methodologies in spite of staffing changes. The system has
also reinforced these values among existing faculty who plan, lead, and participate in the
workshops. Matters such as appropriate relationships between teaching partners have, in
effect, been extensively discussed by the community in the constructive context of training
new colleagues in proper practice.

The following document, produced by Content and Language Coordinators in 1997 during
Professional Orientation, illustrates the way the orientation process has been applied to guide
new faculty and build the overall program. This document has been slightly modified over the
years, but continues to provide guidelines to faculty regarding the proper functioning of
teaching partnerships. A revised version is now included in the Faculty Handbook.
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To: All faculty teaching collaborative courses

From: Baher Ghosheh and Julie Sagliano, Content and Language Area Coordinators
Date: February 27, 1997
Subject: The roles of partners in collaborative courses

As a response to some concerns from new teaching partners, we have drawn up some general
guidelines for colleagues who will be team teaching courses together. We hope these guidelines will
help to clarify the roles of content and English partners in the collaborative courses.

Syllabus Planning

The content teacher decides on the content objectives and selects possible themes, units, or
modules to realize these objectives. The language teacher considers the students' expected (or
known) range of proficiency levels. Both teachers discuss what kinds of material and activities the
students could handle taking into account the subject matter and the students' projected proficiencies.
Based on their discussions, joint language and content objectives should be made.

The content teacher suggests possible texts to use in the course. The language teacher examines
the texts and comments on their reading demands. Alternate texts should be sought if an initial text
was found to be too difficult on linguistic or cultural grounds. The language partner may be able to
suggest an appropriate text to work with based on his or her previous experience. Alternatively, the
content partner could adapt a text (or write his or her own) to make it appropriate to students' reading
abilities. Both partners should agree on a text together that fits student needs and proficiency levels, or
they may decide that the content person will write the materials. On some occasions, due to textbook
order deadlines, the content person may have to order the text before his or her partner is assigned. If
this is the case, he or she should consult another language instructor for advice.

A combined syllabus should be prepared by both teachers. A number of possible models have
been compiled and are available in Main 1, Room 335. In general, major units or modules are listed.
Teachers should be flexible and willing to add, eliminate, or expand units based on student needs.
Details on types and length of homework assignments, and on the number and type of exams and
projects should be jointly discussed and agreed upon.

Lesson Planning

Partners should meet at least once or twice a week to evaluate previous lessons and student
progress, to give each other feedback, and to plan lessons. They should encourage each others' ideas
for each lesson. After jointly deciding on the type of input to give the students, both teachers should be
actively involved in designing and creating the tasks or activities that accompany the input. In daily
lesson planning, both instructors should plan to teach students through a variety of active learning
tasks. Initially, it may be the language person who suggests the tasks since he or she may be more
familiar with active and cooperative learning techniques. The content person should strive to learn
these types of techniques so that he or she can actively participate in the planning and preparing of
student activities. Both should share equally in the responsibilities of initiating meeting times,
generating ideas, preparing handouts, and photocopying materials. New proposed readings or other
faculty input should be given to the teaching partner for his or her consideration at least a week before
the actual lesson in which they will be used.

In the Classroom

Both teachers must be present during the entire class time (6 hours weekly) and should be involved
as much as appropriate. While one teacher is giving a presentation, for example, the other might be
listening and taking notes or assisting individual students who need help. Teaching partners share
instructional time as equally as possible. They could alternate in presenting material or in setting up
student tasks. At times, it will be more appropriate for the content or the language specialist to present
and elaborate on certain material or to answer student questions that demand depth of knowledge in a
specific discipline. While the respective expertise of each partner should be recognized, many activities
will cross disciplinary lines. Therefore, language and content roles will often blend.

Evaluation
Partners take equal responsibility for preparing and grading exams, reports, and other assignments.
They both meet with students to discuss strengths and areas for improvement. While each partner's
role in assessment will reflect his or her own expertise, the interdisciplinary nature of many course
activities will be reflected in assessment as well. By policy, each partner is ensured 50% input into the
final grade of students.
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The orientation and faculty development workshops have also contributed to the diffusion of
skills among MIC faculty. These range from writing text that is accessible to MIC students to
learning how to use video and various aspects of computer technology in the classroom.

(2) Evaluation, reappointment, and faculty turn-over

The College was founded with the intention of hiring a substantial number of non-Japanese
faculty, many of them on two-year leaves from universities overseas. The two-year contract
was planned as the standard for all non-Japanese faculty. Founding faculty who were
Japanese nationals were offered tenure, the standard employment system in Japan. However,
only one faculty member opted for tenure. Two-year contracts are terminal unless renewed
through a reappointment process involving recommendations by an elected faculty committee
and the Dean. These are sent to the faculty member and the President, with final decision
resting with the Board of Trustees.

The first reappointment process in 1995 produced several recommendations of non-
reappointment from the level of the faculty committees. Some of those receiving negative
recommendations withdrew from the College before the completion of the process. Two
negative recommendations by the faculty committees were reversed at a higher level. One-
year contracts were used in some cases as probationary devices to permit faculty with
deficiencies time to remedy those deficiencies prior to another review of their performance.
Some faculty receiving one-year contracts remained with the College and were subsequently
offered normal two-year contracts; others have left. During the first few reappointment
procedures, non-reappointment and reappointment of specific faculty were sometimes the
subject of acrimonious debate. However, in recent years, reappointment has been more
routine, with expectations for performance generally understood and with the advantage that
applicants for positions can now be screened with a clear understanding of the qualities that
make for success and comfort at MIC.

Faculty turnover has been high by the standards of most universities, although the
percentage of departing faculty may not be unusual if the College is compared to other
“international” institutions that employ large numbers of foreign faculty. However, half of the
current faculty have served four years or more; nearly a quarter (9) have been at MIC six
years or more. Thus, this nine-year-old institution has begun to develop a core long-term
faculty.

It is impossible to say whether the two-year contract system in itself has led to faculty turnover,
as Dr. Arimoto feared it might. Eight departures have been connected with negative
recommendations during the reappointment process; the rest have been voluntary and did not
directly involve the reappointment process. Many of the original fifty-plus founding faculty
came on two-year leaves from permanent positions with the explicit intention of returning to
their former positions after two years. This practice continues among a few current faculty.
Other reasons for faculty departures are varied and often not fully articulated, with the
following factors decisive in many departures:

e personal and family concerns (such as desire to get school-age children back in an
English-speaking system, to reunite a family, to care for a family member, to get
married, to qualify for retirement benefits)

e career advancement (Several faculty have moved on to very desirable positions at
other Japanese universities or to other attractive positions.)

o further education (Some faculty have left to seek additional education.)

e dissatisfaction with the employment situation, the academic program, or with living in
Miyazaki

Thus, turnover is not attributable to any one cause. Perhaps the most general factor has been

that a high proportion of the faculty are foreigners with both personal ties and professional
aspirations or commitments in their home countries.
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(3) Faculty recruitment procedures

Faculty were originally recruited mainly from Canada, the U. S., and Japan using The
Chronicle of Higher Education, an American publication distributed globally. Applicants were
interviewed in person. Some EFL faculty were recruited at a leading EFL conference. Hiring
was done by the Vice President for Academic Affairs or the President. Once the College
began operations, faculty were recruited based on advertisements in The Chronicle of Higher
Education and discipline-based publications.

The decision to offer a position is made by the President and Board of Trustees with the
advice of the Dean of Faculty. The Dean consults with the Committee on Faculty to establish
an appropriate search committee. The position advertisement is written by the Dean in
consultation with the search committee. Applicants are screened by the search committee,
including telephone interviews with finalists. The search committee then recommends finalists
to the Dean of Faculty, who interviews them in person. Interviews last from two to three hours,
typically, and involve an extensive dialogue about the MIC educational program and a
description of MIC’s expectations of its faculty. The Dean recommends a candidate for each
position to the President for decision.

Under special circumstances, a candidate may be recommended by the administration. In
those cases, the Committee on Faculty is consulted, informed of the reasons for the special
procedure, and asked to review the credentials of the candidate. In the past, this procedure
has been used infrequently and mainly involves Japanese candidates who are recommended
to the College.

Potential candidates have been drawn from a very wide geographical area, with interviews in
various parts of North America, London, Japan, Bangkok, Singapore, Australia, and New
Zealand of candidates flown in from various parts of Europe, North Africa, North America, and
Asia. Thus, the College has attempted to recruit a high quality faculty suited to its mission,
sensitive to the needs of Japanese second-language learners, and representing a wide
variety of cultures. Along with diversity of cultures, MIC has particularly sought a commitment
to teaching and to the pedagogical approach described above. In addition, MIC has recruited
faculty who can work in a team teaching situation and who will also be active scholars.

e. Faculty scholarly productivity

MIC faculty are productive scholars who engage in a wide variety of scholarly and
professional activities internationally as well as within Japan. MIC’s support of research in the
form of funds provided for travel and other costs has been a significant element in permitting
faculty to remain productive, even though many are far from their academic roots. All faculty
are provided with an annual allotment of ¥235,000 for research-related travel and ¥148,500
for professional expenses (including research-related travel). The availability of global
communications via the Internet has also been a decisive factor permitting faculty to maintain
professional networks globally. The following list of faculty publications and presentations
from 1 April 2001 to 1 April 2003 illustrates the nature of MIC faculty scholarship.
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Faculty Publications and Presentations, 1 April 2001 to 1 April 2003

Adachi, Jason. “Tape Dubbing for Class: Techniques & Issues,” Poster presentation at the
2001 JALT Conference in Kitakyushyu, Japan. 22-25 November, 2001. [Presentation]

----- . “Tape Dubbing for Class: Techniques & Issues,” Proc. JALT Conference. Kitakyushu,
Japan, 2001. [Academic paper]

----- . “Using DVD Technology in the EFL Classroom.” Proc. KASELE (Kyushu Academic
Society of English Language Educators) Conference, 8 December 2002. [Academic
paper]

----- . “Using DVD Technology in the EFL Classroom. 31% Kyushu Academic Society of English
Language Education Conference. Kagoshima, Japan, 8 December 2002.
[Presentation]

----- and Roberta Golliher. “One TV, One VCR, One Video camera: Low Budget IT.” MELTA
Biennial International Conference. Kuala Lumpur, Malaysia, 20 May 2001.
[Presentation]

Alam, Mohammed B. “Between Melting Pot and Salad Bowl: Asian Indians in the United
States. Center for Study of Indian Diaspora, University of Hyderabad. Hyderabad,
India. 30 January 2003. [Presentation]

----- . “Bush Presidency: An Early Assessment.” Third Concept (New Delhi) 15:175
(September 2001): 4. [Academic paper]

----- . “Bush Presidency and Global Challenges.” Post-Graduate Department of History,
Ravenshaw College. Cuttack, India. 15 February 2001. [Presentation]

----- . “Election in a Plural Society: a Case Study of India.” Australian Association of Asian
Studies. Hobart, Tasmania, Australia. 1 July 2002. [Presentation]

----- . “India’s Draft Nuclear Doctrine.” Asian Studies Japan Annual Meeting, Sophia University.
Tokyo, Japan 23 June 2001. [Presentation]

----- UIndia’s Election Campaigning.” 2" International Convention of Asia Scholars. Free
University of Berlin. Germany 9-12 August 2001. [Presentation]

----- . “India’s Nuclear Doctrine: Context and Constraints.” Heidelberg Papers in South Asian
and Comparative Politics. South Asia Institute, University of Heidelberg, Germany.
Working Paper No. 11 (October 2002): 1-22. [Academic pa;h)er]

----- . “India’s Nuclear Doctrine: Context and Constraints,” at the 17" Modern European
Conference on South Asia, University of Heidelberg, Germany. 9-10 September 2002.
[Presentation]

----- . “India’s Nuclear Policy.” Department of Political Science, University of Hyderabad.
Hyderabad, India 30 January 2003. [Presentation]

----- . “India’s Nuclear Strategy.” Dr. S. C. Dash Memorial Keynote Speech. Ravenshaw
College, Cuttack, Orissa, India. 10 January 2003. [Presentation]

----- . “Indo-US Relations Today.” National Herald (New Delhi) 16 January 2002: 4.
[Newspaper article]

----- . International Advisory Board, South Asia Institute, University of Heidelberg, Germany.
[Professional activity]

----- . “Japan-India Relations.” The Universe. Cuttack, India. 14 February 2003. [Presentation]

----- . “Local Government in Japan.” Utkal University. Bhubaneswar, Orissa, India. 8 January
2003. [Lecture]

----- . “Orissa State Election.” Australian Association of Asian Studies Meeting. Hobart,
Tasmania, Australia 1 July 2003. [Poster presentation]

----- . “Re-discovery of India: Glenn Amendment and After.” National Herald (New Delhi) 5
January 2003: 4. [Newspaper article]

----- . Review of John D. Dower. Embracing Defeat: Japan in the Wake of World War II. (New
York: W.W. Norton, 2000, 680 pp.) Comparative Culture: The Journal of Miyazaki
International College 7 (2001): 125-127. [Book Review]

----- . Review of Mushirul Hasan and Nariaki Nakazato (eds.). The Unfinished Agenda: Nation-
Building in South Asia Contemporary South Asia 11:1 (2002): 94-5. [Book Review]

----- . Review of Stephen P. Cohen, India: Emerging Power. The Indian Journal of Political
Science 62:4 (December 2001): 596-598. [Book Review]

----- . Review of Susan Bayly. Caste, Society and Politics in India: from the Eighteenth Century
to the Modern Age. Journal of Third World Studies 19:2 (Fall 2002): 247-249. [Book
Review]
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----- . “Stepping Back from Nuclear Brinkmanship.” National Herald (New Delhi) September
2001: 7-9. [Newspaper Article]

----- . “US and New World Order: An Analysis.” Department of Political Science, Utkal
University. Bhubaneswar, Orissa, India 8 January 2003. [Presentation]

Bradley, Amanda. “Introducing a Foreign Language (Catalan) to Young Learners.”
“Blossoming Brains” Conference. Society for Effective Affective Learning. Derby,
United Kingdom. 6 July 2002. [Presentation]

----- . “Opening the Language learner’s Heart through Speech and Recitation.” Bilingual
(English/Spanish) Workshop. “Opening the Hearts” Conference. Society for Effective
Affective Learning. Buenos Aires, Argentina: 16 February, 2002. [Presentation]

Brassard, Francis. “Buddhanusmrti: A Glossary of Buddhist Terms.” By Kala Acharya.
(Somaiya Publications Pvt. Ltd, 2002. 281 p.) in Comparative Culture: The Journal of
Miyazaki International College 8 (2002): 135. [Book review]

----- . "The Nature of the Buddhist Contribution to Environmental Ethics." Comparative Culture:
The Journal of Miyazaki International College 7 (2001): 71-82. [Academic paper]

----- . “The Path of the Bodhisattva and the Creation of Oppressive Cultures.” The Thirteenth
Conference of the International Association of Buddhist Studies. Chulalongkorn
University. Bangkok, Thailand. 12 December 2002. [Presentation]

----- . "Seeing the good in others: a Buddhist perspective" in Comparative Culture: The Journal
of Miyazaki International College 8 (2002): 1-12. [Academic paper]

Bratton, Daniel."Edith Wharton and Louis Bromfield: Passionate Pilgrims in Postwar Paris."
Comparative Culture: The Journal of Miyazaki International College 8 (2002): 13-20.
[Academic paper]

----- .“Edith Wharton and Louis Bromfield: Passionate Pilgrims in Postwar Paris.” Conference
on “Americans in Paris, Paris in Americans.” Mona Bismark Foundation (organized by
the European Studies Research Institute, University of Salford, the Department of
English, Manchester Metropolitan University). Paris, France. 24 July 2001.
[Presentation]

Campbell, Joel. “The Dance of the Bear and the Little Tigers: Soviet-North Korean Relations
and the Opening to South Korea in the Gorbachev Era. Comparative Culture: The
Journal of Miyazaki International College 7 (2001): 23-49. [Academic paper]

----- . Chair and Discussant for panel on “Challenges to the State: Globalization and the
Changing Security Environment of Asia.” Asian Studies Conference Japan. Sophia
University. Tokyo, Japan. 23 June 2001. [Presentation]

----- . Review of About Face: A History of America’s Curious Relationship with Chine, from
Nixon to Clinton by James Mann (New York: Vintage Books, 2000). Comparative
Culture: The Journal of Miyazaki International College 7 (2001): 128-130. [Book
review]

Carter, Karen. “Advertising as Public Art: The Display of lllustrated Posters in the streets of
Fin-de-Siécle Paris.” Society for French Historical Studies Conference. Milwaukee,
Wisconsin. 4 April, 2003. [Presentation]

----- . “Attention and Distraction: The Spectatorship of Posters in the Streets of Fin-de-Siécle
Paris” (panel sponsored by Art Historians of Nineteenth-Century Art. College Art
Association Conference. Philadelphia, Pennsylvania. 2002 [Presentation]

----- . “Le passant and le badaud: Poster Gazing in Fin-de-Siécle Paris.” The Character of
Nineteenth-Century Visual Culture, a Symposium sponsored by the study group, The
Nineteenth Century in cooperation with the Huizinga Institute, Research Institute of
Cultural History. Amsterdam, The Netherlands. 22 November 2002. [Presentation]

----- . “Unfit for Public Display: The Censorship of Fin-de-Siécle Publicity Posters.”
“Nineteenth-Century Sex.” Interdisciplinary Nineteenth-Century Studies Association
Conference. Santa Cruz, California. 20 March 2003. [Presentation]

Davies, Stephen. “A British Festival in Japan: Fostering Cross-Cultural Understanding
Outside the Classroom.” KOTESOL Annual Conference. Seoul, South Korea. 5
October 2002. [Poster Presentation]
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to Gakusei, Vol. 454 (August 2002). [Academic paper]
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Keynote Address. 50" Kyushu English Educational Research Seminar. 25 October
2002. Miyazaki, Japan. [Presentation]
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Ecosystem (GBFARRICHFTEHTHIFIREHEDHEE).” In a material flow group report:
Dynamics of the Life System in the Ocean, supported by a grant of the Ministry of
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----- . “Free Trade Imperialism,” “Protection Costs,” and “Costs and Benefits Specialization,” in
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Institute for Asian Research, University of British Colombia, Vancouver. 21 March
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Literature.” 23" Annual Thailand TESOL International Conference. Bangkok, Thailand.
23-5 January 2003. [Presentation]

Maggard, Jeffrey. Workshop on “Computer-assisted Instruction and Collaborative Learning.”
7" Symposium in Applied Linguistics: Tendencias Y Retos en la Educacion de
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----- . Review of Relative Points of View: Linguistic Representations of Culture, ed. Magda
Stroinska (Oxford: Berghahn Books, 2001). Language in Society 32:1 (2003): 112-114.
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Mukete (NEBEHEBET IV T147 - 5—=24 OEHIIZFAIFTT)." A Case Study of
Anthropological Education and Active Learning.” Comparative Culture: The Journal of
Miyazaki International College 8 (2002): 130-134. [Academic paper]
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Speakers of English. Comparative Culture: The Journal of Miyazaki International
College 8 (2002): 41-53. [Academic paper]
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Instruction.” In Y. Cheng, K. Tsui, K. Chow, & M. Mok (Eds.), Subject Teaching and
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RHEARIEERAICCAMERRE ERXZERHERD]) [in Japanese].
Comparative Culture: The Journal of Miyazaki International College 8 (2002): 144-136.

------ . “Time Process and Age in Soseki Natsume’s Kokoro: A Consideration in Reading the
Novel ( [/NEREER S FBFETEE OS> T—E BRANDIGRE~DRIIR—]).” [in Japanese]
Comparative Culture: The Journal of Miyazaki International College 8 (2002): 91-71.
[Academic paper]

Toyota, Hiroyuki. “A Comparative Study of Ethnic Identity, Assimilation, and Racial Attitude of
the People of Japanese Heritage in the U. S. and Brazil.” XV World Congress of
Sociology. Brisbane, Queensland, Australia. 10 July 2002. [Presentation]
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----- . “Ethnic Identity, Assimilation, and Racial Attitude of the People of Japanese Heritage in
the United States.” The 19" Annual Meeting of the Association of Asian American
Studies. Salt Lake City, Utah. 26 April 2002. [Presentation]

----- and Jeff Maggard. “Content-Based Sociology Courses and CMC.” The 23" Thailand
TESOL International Conference.” Bangkok, Thailand. 24 January 2003.
[Presentation]

----- and Tetsuo Maruyama. “Cultural ldentity of Japanese Brazilians in the Age of
Globalization.” XV World Congress of Sociology. Brisbane, Queensland, Australia. 11
July 2002. [Presentation]

Verbeek, Peter and F. B. M. de Waal, “The Primate Relationship with Nature: Biophilia as a
general Pattern,” in P. H. Kahn & S. R. Kellert (Eds), Children and Nature:
Psychological, Sociocultural and Evolutionary Investigations. Cambridge,
Massachusetts: MIT Press, 2002. [Book chapter]

----- & F. B. M. de Waal. “Peacemaking Among Preschool Children.” Peace and Confilict:
Journal of Peace Psychology, 7(1) (2001) 5 - 28. [Academic paper]

----- . Quoted in: Small, M. F. (2002, December 7). “Mother's little helpers.” New Scientist, 176,
44 [Interview]

----- . Quoted in: Angier, N. (2002, August 20). “Adoring nature, till it bites us in the back.” The
New York Times (Science Section): D1, D11. [Interview]
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FTHAZE A ER 5 200144H1H~20035%3H31H

T5H—)L, IS5V R (200257H~8A)

HRERE:
RIS
MREHL:
FH:

Y—REXYARIRICE FTHEMOEIZDONT
NOTIVIKRZAVR - FARY UL BERAERT
YRR RS

3400 DM

[R Rt (2002).

RIS ERRE

®B:
MEEHL:
FE:

Fluctuation of paleo-climate in the western China desert area restored
by the long-chain alkenones in salt-lake sediments

SEE

XERRIEA

¥2,800,000

NUB—, I\ Iyh (20014E-20024)

I ERRE
HIRIGAT:
MEEHE:
%B:
FE:

EETOERR BRESEORBGMER
R

ERMABFAFR AT

T

¥472,000

jx—)L. E—&— (April 2000-March 2002)

IR ERRE:
RIS
#%HB:
MEEH L
FH:

AL EERIZH 1T HEEE 21K R (Heteroglossia) & S FBRIRE K
TYSL, RYUHA, B4

BAHEE

AXRZffiikEEx HEARE@EDS (FFHAR)

¥1,100,000
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Research grants: 1 April 2001-31 March 2003

Brassard, Francis (July-August 2002)

Research Title: The concept of faith in the Buddhist Madhyamaka tradition

Place: Institute fur Kultur und Geschichte Indiens und Tibets, Universitdt Hamburg

Source: Deutscher Akademischer Austauschdienst (German Academic Exchange
Service)

Grant: 3400 DM

Hara, Seiko (2002).

Research title: Fluctuation of paleo-climate in the western China desert area restored
by the long-chain alkenones in salt-lake sediments

Position: associate researcher

Source: Ministry of Education, Sports, Science, Technology, and Culture

Grant: ¥2,800,000 yen

Hunter, Harriet (2001-2002)

Research Title: Faquan's transmission: the iconographical source of the Rishukyd
jdhachie mandara

Place: Tokyo

Source: International Institute for Buddhist Studies

Position: Research Fellow

Grant: ¥472,000

Peter Vail (April 2000-March 2002)

Research Title: Heteroglossia and Linguistic Hierarchy in Northeastern Thailand

Place: Buriram and Surin, Thailand

Position: Sole Principal Investigator

Source: Japan Society for the Promotion of Science (JSPS), Encouragement of Young
Scientists

Grant: ¥1,100,000
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Individual research projects (fully or partially funded by the College)

A X 2AFEEE (BFH 5 WIS MIC R L 0 )

K4 Bff BT EARES
Name Dates Location Subject of Research
1 April 2001-31 March 2002
M7 OTICHITA%EER U EERE
) —a—Fy— DEFINE
T oL, BNAYER 2H4~10H -
(A4F)

Alam, Mohammed 4-10 February New Delhi, India Gathering research materials on South
Asian nuclear issues and related
topics

sk amekiigdn I —RETARIRIZH 1 BEM OB

_ﬁﬁ*ﬁ;])"r)ﬁlﬂl-ﬂ NUT LK IZDWTNAYTILIREZBAUR-FRYE

" . XALBERREFICTHE

Brassard, Francis 7H26E~88 218 e

(partially funded by 26 July-21 August University of Library research at the Institut fiir

Deutscher Hamburg, K - ;

) ultur und Geschichte Indiens und

Akademischer Germany . o

. Tibets on the concept of faith in the

Austauschdienst-- Buddhist Madhyamaka tradition

DAAD)

AR TOLT4—ILRIZEET MY

DR

a) DxZILR - T=—RUF—Ld T\
SyhETRZEHR

b) FALTZA—ILEDHEW-AMDR
FTHAIR—LYbE—2z)LE@EmE

)N Jr—T—X EYEERE

ISk A=T)L 7R 27~28H BTV R) |

Bratton, Daniel

27 and 28 July

Senlis, France

Research related to publications on
Louis Bromfield:

a) to visit Gerard Denis, Maire
d’Aumont en Halatte

b) to converse with Paulette Mochel,
whose father was portrayed by
Bromfield

c) to visit the recently reopened Henri
Barbusse museum

TS A=T)L
Bratton, Daniel

1A31H~2H828H
31 January-28 February

TARUM, 2=
F—ILI . FBRE
—ox—i, V—R
A—v— Bty
HR.BAVRY (&
E) ;1> T47+K
BCREAVTAT
FiM. TIL—32k
N EVY—HR
VT (HhF
AR F M)
Devon, Cornwall,
Gloucestershire,
Worcestershire,
Sussex, and
London, England;
Indiana University,
Bloomington,
Indiana, USA;
Missisauga &
Guelph, Ontario,
Canada

a) KERERE., RUIA—hUHERL
FERERZLIA—FDAFYR
EEEEOFEERE

b) AV TATFRERBEDIA—F> D
EERF B

c) AAYF M. 2 —HIZTR—5-&
AV —X D THB/IN—INFFILY
VEmEH

a) Research on Wharton'’s use of
English gardens in The British
Library, and by visiting gardens
important to Wharton

b) Read Wharton'’s diaries at Indiana
University

c) Interview Mrs. Barbara Larson,
Doris Sayers’s sister, in
Mississaugua, Ontario
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h—3—. ALy

Carter, Karen

2R 4H~18H.
2H27H~3H 148
4-18 February,

27 February-14 March

NY(TF2R)
Paris, France

BRI ARAR  [RRI— DR —
—19t##2/ WIZBFEIRREI—DZE-
P51 - IR —

Research related to preparing
dissertation for publication: “L’age de
l'affiche: the Reception, Display, and
Collection of Posters in Fin-de-siecle
Paris”

TAER, Ravk

128228~1A78H

R (BE.
B, @)

Academia Sinica,

HERICTHRRVEAZICEHTSHME

Davis, Scott 22 December-7 January Nangang, Taipei, | Library research and consultation on

Taiwan, ROC Yijing and the Zhouyi
HEEICTRTIVAEE(TFAET.
X BUYZT  OAVEE) IEIT
SRBFFEBOHEBICETIHNE X

2= 4y N wp _

*EESRELE ;%iﬁ;ﬂlaﬁ;’ﬁém{%&uj\gﬁﬂﬁljg

CKE. TYvhy) =R

I T AFa— 8HA1~9H The Libraryof | T
Felleke, Getachew 1-9 August Congress, Library research on economic growth

Washington, D C, trends in East African countries,

USA including Ethiopia, Kenya, Tanzania,
and Uganda. In addition, examined
books and journals on dealing with
education and manpower strategy in
education.

BROFELRE., Da—VFI00KE
EIE. O3—C-DIURVREEE. D
WF DT ZRERR. RUNFYUHE
FRICTE RIS

e, Savks 18 20~23 8 R

Hong, Jeong-Pyo

20-23 January

Washington, D C,
USA

Consultations with several scholars,
collection of materials at Georgetown
University Bookstore, George
Washington University Bookstore, the
Brookings Institute, and the Hudson
Institute

FEONRZERUATT7RI—IZHE
FTHRFAZBIZOVWTERDILREKREH
BLihE

Ry PavEs 1A30H~2A48 ttREFE) |

Hong, Jeong-Pyo 30 January-4 February Beijing, China Met with several faculty at Peking
University to discuss forthcoming
publications regarding Chinese
Diplomatic History and research on
Chinese media policy
ERABEEARAARELLTHE:

NYF— NIk FELTOEK: BBRERROREN

AN AR ATIC & 3
ﬁﬁ@) AT 115 1B8~2002 % 1 8 .
) 31H BRSO |
Hunter, Harriet 1 November-31 January | Tokyo Research Fellow at the International

(funded by the
International Institute
for Buddhist Studies)

2002

Institute for Buddhist Studies studying
“Faquan’s transmission: the
iconographical source of the Rishukyd
jahachie mandara”
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a) AR DT DHHEELITH TR
THFREDER

b) ho RO T DR HE LI, EXLH
ROBELLHIRDENT o 7—ME
B

SIL)TT
L—nN— 2T« 4H27B~5H85H huksw | T
. . i a) Work with a Cambodian
Lahar, Cindy 27 April-5 May Siem Reap, collaborator to develop a Prosocial
Cambodia Behavior Survey
b) Work with a Cambodian
collaborator to develop a Divided
Attention Questionnaire to provide
the basis for further cross-cultural
research
JE7=ZFRUSKETIZHEITHEEREHRK
EL=aX (YT FEREEARDOERELEHK. BEE
S R "
RSN, 47N | 2A28A~38 98 ;)7)' A (GhE | EORRE
Strmiska, Michael 28 February-9 March - . S
Vilnius, Lithuania; | |nterview members of Neopagan
Riga, Latvia religious groups in Lithuania and
Latvia and collect related documents
FYIRTH—FREMBRNI 7V HE
fE. VI— )L XEMRELEICT 19 i
FYORTH—F (B I—0v/AOEHEN RFIEB LA
&) ; 7ARVARMI1 B9 5%
R —)LX (&
o TVY LTI 3A5~16H &) vz & | —
Thompson, Michéal 5-16 March Research in Rhodes House
Oxford, UK; Library/Bodleian Library, Oxford
Aberystwith, University Llyfrgell Genedlaethol
Wales, UK Cymru/National Library of Wales on
19™ century European missionaries,
especially those going to Japan
BEEHBAEMNDIEY HELHRITR
ik KR 8 A 1~241 =EAAR) | s
Tokunaga, Mitsuhiro 1-24 August Miyazaki, Japan Dissertation research on Kokoro by
Natsume Soéseki
Bt 2FEROOEXRTARTG A
HEHTbEE
Sl #2 18 15~16 B RGN 16-- ) N I —

Toyota, Hiroyuki

15-16 January

Bukkyo University,
Kyoto

Meeting with collaborator on joint
research project in preparation for the
International Sociological Association
Conference

Jr—)L . E—4%—(B
REMIRESR TP
REWBE (EFHR)
IZk>THHBN)

Vail, Peter (funded by
Monbusho Young
Scholars’ Grant)

7H25H~9AR2H
25 July-2 September

TUSLRURYY
(B21)

Buriram and
Surin, Thailand

Khmer, Suai, XU Lao D EiE031=

TA—hNECYESIRATALERIZH1T53E
MBS ENAEBRERUENBERIZE

TEHHE

Research on pragmatic language use
as it relates to ideology and power in
Northeastern Thailand, where Khmer,
Suai, and Lao speech communities
are commingled.
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A—RILKZFCK

Echols Collection on Southeast Asia
[ZTAAIERRIZBITHDEHEF KR
(Heteroglossia) Ea—R XA yF 2T D

N . - E.,=a2—3—% oo
Ji—)L.E—% 10 A 22~24 H W A5 L5/
Vail, Peter 22-24 October . I
Cornell University, ) .
Ithaca, NY, USA Research in the Echols Collection on
Southeast Asia on Polyglossia and
Codeswitching in NE Thailand
TBAROHRIZETEHR-=IE=(false
belief) DIEBELE FED LR EDFL
DBEFRICOVTOREDTH ., BiFx
TFRXZEMEAEVHIHE. VI
E] - SR A == IR 438/ %
2000 £ 10 A ~2002 £ | EISERERET m: "Z)Eg%t VIREIS TR S
Sr—E—b E—4s— | 128 (BA) sPRE
Verbeek, Peter October 2000-December | Kiyotake,
2002 Miyazaki Observational research at Midori
Kiyotake Preschool and Midori
Preschool (Miyazaki) on 'False belief
understanding in Japanese preschool
children and its relationship to peer
conflict.'
1 April 2002-31 March 2003
avRy ., yax4
— . ALTH—F ¥
A0VTLr =M | R — U IZRIT BT
(RED: V=l | e @ g
A FB)F (ht
k) SR et Y 2R 3~28H s | T
Bratton, Daniel 3-28 February London Research on the travels of Edith
Glouceéter Wharton related to ongoing research;
’ preparation for teaching British
Hereford, literature
Shropshire,

England; Wales;
Ontario, Canada

h—E— hLr

Carter, Karen

11 A 18~20H
18-20 November

Y (TFUR)

Paris, France

EREMREE. RUISVREIRE
EEISTISURISH TR 19t iERER 2
—ICET4m%E

Research at the Bibliothéque d’art et
d’archeologie and the Bibliothéque
National de France on French Fin-de-
Siecle Posters

2A4~18H.2H824H
~3A19H.3A248

A2+ NL=7F

TUTABRRMICT 19 tHig&F D/
BT BEE-FEDRRI—R U LR
BEMOERICET SR

h—he B ~4R3H UL El7\‘-,7/*/1 ________________
c K 4-18 February LR CRED
arter, Karen Getty Research Institute, research in
4-19 24 February-19 Los Angeles, Special Collections on illustrated
March, 24 March- California P A d d art ts i
April 3 poster and vanguard art movements in
late 19™-century Paris
TATTILIT4T M,
TUTNKRERY | | s
ALY 18—H A ALY E_EREFELIY—3
TS TR O o
;){/F/Ir k. Dz 38 19~24 B E3) L5/
, 19-24 March Temple | 7T
Greenfield, Gerald University, Research on readability, immersion
Philadelphia, and second language learning, and

University of
Maryland, College
Park, USA

Web page usability
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BRIV AOHEEICETEME

(RFKSE &Y E) 35 1~6H wx
Hara, Seik
ara, seio 1-6 March Iwate Research on the dynamics of marine
(funded by the viruses
University of Tokyo)
" i?ﬁkiiﬁﬁﬁ%’%ﬁﬁl:‘ciﬁ;’iﬂﬂ'ﬂf@
R Ak e HEICET SRR, IRBAELDORE
R i) BRASE (HR)
5{ ________________
- 3A13~14H University of ) )
Hara, Seiko 13-14 March Tokyo Consultation with collaborators and
experiments at the Ocean Research
(funded by the Tokyo ) o ;
. . Y Institute on characterization of marine
University of Tokyo) .
colloids
BALRTO7IHET 2ADHR, BX
RRBERRR (BE. VIILIZEITS
AmEfRER
Ry PavEs 12 5 23~31H BE.VILT | e
Hong, Jeong-Pyo 23-31 December Seoul, Korea Research on book on Japan and East
Asia, preparation for presentation at
the Institute for National Security
Policy, Seoul, Korea
EE[HEREONZIO-HOEMT
T, PEICEFEIATATR)—IZET
HIREHR
Ry Pavts 1H3~10H *REFER) | e
Hong, Jeong-Pyo 3-10 January Beijing, China Field Research to prepare for
publication of A Diplomatic History of
China and to study Chinese media
policy
1) Journal of the International College
for Advanced Buddhist Studies 0@
EED-HDOHE
2) BERXERED-HDOHE
NUB— NIk 3A12~31H BEEALXR) | e
Hunter, Harriet 12-31 March Miyazaki, Japan

1) Research for an article for the
Journal of the International College
for Advanced Buddhist Studies

2) Research on last chapter of
dissertation

R RiB

Izumikawa, Yasuhiro

7H30B~8H29H
30 July-29 August

IOV CRED
Washington, D C,
USA

a) BE R U ILEEE D5 R BUE (5
1990 FEH #)EE)

b) 1940 EREBEFIHITEHKE-HE-Y
E ORBENR

c) BHADEED=HDHE

a) South Korea and North Korea’s
foreign policy behavior, especially
in the early 1990s

b) US-Chinese-Soviet alliance
diplomacy in the late 1940s

c) Research related to fall courses

%H# T8
Kasai, Chise

7H25H~8H26H
25 July-26 August

Ty M (RE)
Essex, England

a) 1FJRIZHITHRELEY—ERIZE
THHR

b) INAYUHIGEEEE/UFILEEE
(=HBFHBEGEDHEICET B8
R(FEFHRER)

a) Research on library services in
Great Britain

b) Research on cognitive difference
between bilingual and monolingual
speakers in preparation for
conference presentation

111




LId7zA4o RY
LeVine, Peg

10 A 12~30H
12-30 October

Vil AV SN AN
BURF T (RIN—
L)

Kathmandu,

Dharan,
Tengboche Nepal

FN—ILICBIT BB HBEERRICEY
HEME

Fieldwork on mental health practices
in Nepal

HEN DIEEMREREICET SR

FINVF L LUR—) 8A1~10H 74V
Narayanan, Mundoli 1-10 August Kerala, India Research on traditional Kathakali
performing arts
IFVRALRUAZA) DIEHEHEZRE
THREMITHORE, T2V LIZED
HEN)ERIDINERE TH RS
FIVFU LU 2A10~25H v € 075 B
Narayanan, Mundoli 10-25 February Kerala, India Continuing work on the Indian theatre
forms Kutiyattam and Kathakali and
work on the video edition of the
Kottayam Plays of Kathakali
EIMERI A EDOBERICET 51142
Ea—7—4%I%
*F. TR 3A20~27H weEx
Occhi, Debra 20-27 March Sendai, Japan Collection of interview data on enka
music and its links to the Tohoku
region of Japan
- BELHRXOEERBEDTH. 20VET
YOANRIAF | g cing
. a5: E sl 2 A
RAY DI 3B 23~24H g]) sHETR
Payne, Sylvan 23-24 March Columbia. South Visit to Columbia International
Carolina, ’USA University to opserve implementation
of Masters thesis
RKEDOEMAXARELICH THF A
7TA29~30B.8812 | SRUIM.SRT | Zy_ oz iomsomR
RY—94)7 L ~13 H RURKE)
Perry, William 29-30 July, 12-13 Minneapolis, _ o
August Minnesota, USA Researc_h on I|b_rary services in U. S.
academic libraries
NINBEAELMHEREZICTHR
TS AL 3A7~24H N\yozvxy |
Thompson, Michéal 7-24 March Paris, France Research in the Archives of the

Société des missions étrangerés de
Paris

Jr—E—Y . E—45—
Verbeek, Peter

2002 £ 10 A ~2003 £
6 A

October 2002-June
2003

=& (AR)
Miyazaki, Japan

SAEERRICEITHREN. BSIRM
BFIUVACLADOERICET %

Aggression, Dominance and Stress in
Siamese Fighting Fish

112




2. 7HhT3IvO-H9—EX
Academic Services

Contact hours:

BYDIZHME. BEFIHE2ANBDTA—LTA—FUJICEBA4BHOHR T BE1:EBRI23004
ZHETLH, NBHZEOEETIE. 128 1 DO4E MR BICRELINIRELRIBER L3000
DTHD AT 1R 16 BHA-H. 1R BH-YEET48000 DIFEE. LY TA—LTA—FT
T2 THY. . BRE2ANDBAZTEET DL, BFT96000HEDBEFITHO TSI EIZHS, &0 T,
PEEEEDT. 5B T BEDRBEERBE THLEIMBEICRSABEEZIT TS, COWHE
EOMRIZ. BE20 A\ULTDOLABMISRATITONSEZEIZE>TEKRT S, COEELIRERIEL,
ARPEPENREBICLSZEEFICHELLTUK, DEYFERISEULGERNIEEFZENZ(TTNDIENTD
DEHREEZD,

Content courses during the first three semesters at MIC provide students with 300 minutes
per week of instruction by a two-person team for a four-credit course. The minimum hours of
instruction mandated by Monbukagakusho for a one semester 4-credit course is 3000
minutes. MIC semesters are sixteen weeks long. Thus, in an MIC team-taught content course,
students receive a total of 4800 minutes of teaching by two instructors, or 9600 instructor-
minutes. Students thus receive 1.5 times the amount of instructional time and over 3 times the
mandated instructor attention required by Monbukagakusho for their nine lower-division
content courses. The effect of this intensive instruction is magnified by small class sizes,
usually fewer than 20 students. This enriched instructional environment in part explains why
MIC students are able to make the transition to learning in English—they receive highly
appropriate individualized instruction.

Academic Resources related to Study Abroad:

REOBNHETO TS LIL. SHAED 19 (LR pX 2SR ZAEL., HHIBICIITRMEIETD
TILDAVN—12ANDNEEZEDRELTEHAELTVS, FARFEFOERELCEKICEHE T
WEALDRT D 1—)VERTET H. MAT, REDBAFHET ALV F—DF YT T—a, D
BIRBNTHEDEFIT OV TEBMITIEEL TV S, FENBIMIVDHEIE. KREOHENEFA—
IWTREELBERERYES REAHNILEBNTHET ALV — OO BULEEE NRMETRUE,
RIREIS ALY B,

HMEMBEFEZRA TV ZETBNPHEICSMTERL, TD=H . COLIGEEICEZEATO
WETOT S LERERT 5. FRFHETOT S LERATATRE—D—LORRUGELTBLTEEER
BEE ETHROAUE—RIIEFOTRATATRAE—N—DEBREZHRRIE D, FEITEREH
BEBITILICEH T HEBRIRTORBEELL . BF1~4RDFENFRPHET OIS LERZ T
TW%, COPHETERSNDFEERE - BARITBINATOHRERERTH S,

The MIC Study Abroad program provides 19 sites in five countries for MIC students (see
above, p. 68). At each site, MIC provides a mentor for MIC students who is one of the staff
members of the English language program. Students are enrolled in a full-time academic
schedule tailored to their English proficiency and interests. In addition, the Director of Study
Abroad leads a comprehensive program of orientation, site selection, and preparation for
Study Abroad. While students are abroad, they are provided the oversight of an instructor at
MIC who corresponds with them by email. When necessary, the Director of Study Abroad or
other appropriate personnel are prepared to fly to Study Abroad sites to deal with problems
on the spot.

For students whose personal situation, financial or otherwise, makes it impossible for them to
go abroad, MIC operates an on-campus program. To the extent possible, the on-campus
program provides an English immersion experience including interaction with native speakers
of English and use of videos and the Internet to provide experience with native-speaker
English environments. Students enjoy weekend activities with faculty in an English-speaking
environment. Each year, between one and four students have participated in Study Abroad on
campus. The course requirements for on-campus Study Abroad are the same as for students
studying overseas.
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BIREREAF RN TSR R E
MIC Study Abroad Support Timeline

14R 128

December of 1st year

F1E 1 FEBIVREEIRGHAS
o BHAFHEIENBEREN. FHROHRH
o HHERHEN
o BHBHMEICEY HSEMELM
Meeting for 1% year students and parents
. Introduction to Study Abroad staff and procedures
e  Announcement of sites available
e  Distribution of Study Abroad Manual

14X 1A~3AR

January-March of 1% year

TALIE—I2 B REEZTHELRBET 2K (BF. BHEHHEE)

Director gathers cost data, program dates, and other information for the
coming year

2FR 4R

April of 2™ year

Lok %
° 7 \°X7ﬁ_I‘*IEEHj
o [EEZWRY

e TOEFL ZE&

TALIA—:
o PANZOERERRICTHHELIZE T HIEHRER
o EREE

o HHERICEYHFHMTBERIEHOI-ODORE
o F2E2HEABIUREEBVNRFBERICETLER. FELOFHE.
MRITEEERE DB
2EERBFIUVREETRD 3 FEIZLHPHELEDFHRIZ M
Students:
e  Turnin passports
e  Get health checks
e  Take pre-Study Abroad TOEFL test
Study Abroad Director:

. Holds information meetings by country and distributes information
about sites

. Counsels individual students
. Holds information meetings with detailed information on sites

. Leads 2™ meeting with students and parents, providing detailed
financial and academic information and access to providers of
travel services

3" year students give information on sites to 2" year students and parents

2R 5R

May of 2™ year

TALYE—:
o  HHERHEELAESR
o HIMMEIILONFREAT
o MATREBERBAS DA, FE
o MRATFERICET SiEE
o  MRITHEROIE
FHESE TOXDFE
Study Abroad Director:
. assists students in completing program applications
. pays advance fees on behalf of students
. organizes travel health insurance meetings
e advises students on transportation arrangements
e  collects flight schedules
e arranges pick-ups at Study Abroad sites
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2R 6R

June of 2™ year

TALYE—:

o HIIRFEFHENRE

o HBKHEA~PFEEHEERLY

o  TEHICEYHRHASORRME

HEFNZEA-IEEHEEDIZ2a = —2aVREDODEFA—

. ){H;IEFI/ X_ﬁl% EEHEE A= —laviR# BF
Study Abroad Director:

. guides students through visa application process

. submits applications to appropriate embassies

e  conducts meeting on housing options

e  collects email information for all students to facilitate continuing
communication

28R 7TH

July of 2™ year

TALYE—:
o RITRIAAERGBES
o R—LRTARUREYZTER
o BAFHER—RIAUAEELEE L DMEEH DA
o  APEBHERUTHELIEESDFR

o EIE.PHEXOWERA, FAICETHHRAER ., FRPHEL U
BRICEYTSFER. RAIELRELTORELRENERM
RSB CAFRELEOHANERRDOYME

Study Abroad Director:

e advises students on banking arrangements and on safety
overseas

. distributes homestay or dormitory assignments

. informs students in detail about MIC’s Study Abroad academic
requirements, including the Study Abroad Portfolio

. arranges MIC Study Abroad advisors and on-site mentors for
students

. distributes all required documents such as visas, letters of
acceptance, housing information, information about on-site fees,
and MIC letters of guarantee

e introduces MIC advisors at final meeting and provides last-minute
advice

2%k 8~9A

August-September of 2™ year

o  EFAENSPHERANHFEGEEIIL—TT)

o TALYE—ITEBHFEDTHELIIFERE. HELATORKRE-F
B, FERUVTHEREER LOBF A—ILER

o TALYE—ITLHFEDUHESRIRFRRIBIDILE . EIRF B D&

e  Students depart to sites, usually in groups

. Director follows up on safe arrival, helps with on-site adjustments
and arrangements, establishes email contact with students and
site mentors

. Director collects class schedule of each student from the sites and
approves any elective courses

2%FR 8~12RH

August-December of 2™ year

TALYE—:
o  HEBERELBEREMYEIABIEEHENEE
o HHERTORELDEBER. ZERE ME~OXE
AEREHE:
o EBRDEELOTEHMEFA—/ILOYRY
o  REOFEHEEICETLHMKRE
zi‘\b(ﬂ‘ﬁllﬁﬁuf) RAIZHLTEEDEE FOMEICET 5:&E

B
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Study Abroad Director:

Supervises MIC advisors who keep in contact with students at
sites on a weekly basis

Monitors progress in classes, advises students, and troubleshoots
problems

MIC faculty advisors:

Keep in weekly email contact with students
Make mid-term reports on students’ progress

Notify students (and parents, if necessary) of academic
deficiencies

2R 12A~1H

December-January of 2m year

PHERIBERNOBNFHET (L II—~ERIN=AR—b T+ R
U R B A D ERi%

z‘»f LI9—RURFIREHBICLDR—II+IA OBEERUEEH
E

;j,ﬁ;%EM%IEﬁE%E{%T%G)i‘T“—E'J%EL FHERIZH T AR HTEE -
’1T

TALYE—IZ & 52 HERAO AT E R H

Site mentors send completed portfolios and grade reports to Study
Abroad Director

Director and MIC advisors read and evaluate portfolios assigning
Pass/Fail grades

Students, upon completion of formal Study Abroad academic
program, return to Japan, remain for further study, or travel

Director submits grades to Academic Affairs

3FER4ARA

April of 3 year

TALIA—RUREREHE LD R— I+ BHEREE
FEICLLHRERES - RELANDLHE

THEREZERTD 2 H4E~D 3 FEICLHETHELSEDIRM
HEEHTHSRERD TOEIC ZE

Director and advisors select outstanding portfolios for awards
Students attend welcome-back party and awards ceremony

3" year students provide advice and information to 2™ year
students during site selection process

3™ year students take TOEIC test as final Study Abroad
requirement

3. HEERRERE
Library resources

FREERFRS: (B ~%)9:00-18:30, (1)9:00-1:00
Hours of operation: M-F 9:00-18:30, S 9:00-1:00

B
Staffing:

RYBA

Total full-time staff

FEHBE
Total part-time staff

NAYUHIVEBE
Bilingual staff

HEEF R
Library usage:

AsY

Per Month Per Year

2002 FDFIAEH
Average users, 2002

6300.8 75,610

2002 FNFEMELHLEE
Annual circulation, 2002

22,087
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14 FERFEMNETHE
Annual MIC budget for acquisition of new resources, 2002

HE.AVEHRE
Books, AV materials 2,515,000 1
M LB 5,194,000 M
Magazines, newspapers (&1 ¥ —F V& [including electronic
journals])
&t 7,709,000 M
Total T
MEEEEE A

Library management:

BIRFEREEL. RPLABMAICHNET FERLFERRZEOREREZ LI >TEREINT
W5, MEBERE 2 FEIC. REIENTRDORFIHLTRET S EITHE-TND, BEICKDEE
FAMARZOERREEZERICIOTITHOA TS, IEERNAZICHLTHRET S SHFPE.
BBRZFEARZOEENERNEZEROZEREHRD. TOFLERAKTH S, MA T, KF
DHEEYR—IEELD/NEERELT. REBBORERZESHHY. ARNEEZTERLDE
ROMAFEFETHEATITATOREEEHNDEREZTI. AXFOXBERIVEEIZT, A%F
DFREEFNEZON TN,

The MEI Library is jointly managed by Miyazaki International College and Miyazaki Women’s
Junior College. The Director reports alternately to each institution in two-year cycles. Faculty
oversight is vested in a Joint Library Committee. During the period in which the Director
reports to MIC, the Chair of the Joint Library Committee is drawn from the Junior College and
vice versa. In addition, MIC has its own Library Committee, a subcommittee of the Committee
on Academic Support. All acquisitions with funds designated for MIC are supervised by the
Library Subcommittee, which also facilitates communication of MIC faculty to the Joint Library
Committee. All faculty and students of both institutions share the same library privileges.

EYmiE BREEFER EE
Building area Seating capacity Collection
128,085
(BEEFEHIASHA)
(shared with Miyazaki Women’s Junior
College)
*E 32,612
English books
mE 95,473
Japanese books
FRE MR CESE) 156
Periodicals
(Western language)
FRER SRR (FIE) 977
2 768 m? 206 Periodicals
o gt s e g (Japanese language)
(Gt iFNez= i) (Glox: gt iPNeE ) B S
(shared with Miyazaki Women's Junior (shared with Miyazaki Women'’s Audio-visual materials
College) Junior College) ETA 2,616
Videos
Compact disks 4,331
Laser disks 542
heybT—7 1,486
Cassette tapes
La—k 68
Records
St/ 22
Microfiche
CR-ROM 1,599
DVD 123
FD 169

117



BFRERABSEILE FIRER)
Electronic research resources (for

users)
OPAC terminals 5
Internet and CDR 2
terminals
CDR terminals 1
RELEDEE
Library equipment
BERIVE1—4 5
Employee Computers
SR 2
Y—/N—H3
Servers
REEE
Audio-visual equipment
1| ®=4— 7
Monitor
2| FLE 3
Televisions

3 | DVD&E T7#zs 8
DVD & Video deck

4 | LD Hsm 7
LD Player

5| ETAHSR 2
VCR

6 | CD #2% 6
CD Player

7| CDIYhtE 2

CD Radio Cassette

8 | hybT—THR 2
Cassette Player

0 B DR R
Special use facilities
B E IREAH FLRFAAE
Room Capacity Usage
TL-7%E. AV ER-FERE
R EERE

YN-7FEEE-2 #20 %

Group Activities Room Approx. 20 Group learning activities, viewing
AV materials and satellite
broadcasts, seminar classes
A RE. AV EFREE

L = oo £

ﬁe;’;kngiRoom iﬁ)?o% 20 faculty and staff meetings,

viewing and listening to AV
materials

WMEHH 3 K24
BEMH 68 14

WREEEEAHM LD, ETAREE

HIZH->TCDAEITS. R T 1Y
—YIRE,

AVIL — L BHEHM 28 £14
AV R
oom . . AV materials: LD and video
Video: 3 sets, 2 people each viewina/listenin
Video: 6 sets, | person each 9 9
Video: 2 sets, 1 person each Using the body sonic device (lay
down to listen to CDs)
TN—T2E BERE
TAUREHE 84
Microfiche Room Approx. 8 Group learning activities,

seminar classes
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TN—TZEE., AV ERREE
£ = ts4
Preparation Room Approx. 8 Group learning activities, viewing
and listening to AV materials
TI—TEE, AVEH-BHEK
AR, 1RE
%z BB =E #4404
Multi-Purpose Room Approx. 40 Group learning activities, viewing
AV materials and satellite
broadcasts, classes
4. v\ RETE
Campus area
i e #*H HAmE AEtEE EFR H AR
Facility Owned | Shared area | Total size Address Shared with
EEIERETM | ke
o W7 1405 T ZFEHAKRE
iﬁ‘:’oﬁg“;u” dings 0 |20783m" | 20783m* | | Miyazak
. Women’s Junior
Kiyotake-cho College
Miyazaki-gun
EEEERETN | s
_ W7 1405 Tz FEAKRE
gky?niisium 0 |2625m 2625M° | anoHer | Mivazak
. Women'’s Junior
Kiyotake-cho College
Miyazaki-gun
EIFEERETF
KR &KiB 666-1 B FRAKRE
S around 0 |20325m | 29325m° | 666-1 Nagasako | Miyazaki
Aza, Kihara Women’s Junior
Kiyotake-cho, College
Miyazaki-gun
5. HEMBRFRFELTE
Classroom facilities and equipment
a. YRR UVEE
Number and dimensions of buildings
[Fig=] #5 AFtEE & #*H
Owned Shared Total Purposes Shared with
TR, BEWE
S B OEEE
2 2 2
Building Main 1,732 m= ) 0m 1732 m Admin., faculty
offices,
laboratories
HE EEE, U=
E REE. 2K
*E
158 2,282m? | 0m? 2,282 m? | Classrooms,
Building One admin. offices,
seminar room,
health facility,
student
government room
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HE HIE EE
E HEWRE.
SHE
2 518 2 2 2
Bu||d|ng Two 2,1 15 m Om 2,1 15 m C|aslsr00ms’
seminar room,
laboratories,
faculty offices,
conference room
B FRAKE
v i
bEﬁE 0m? 2,768 m® | 2,768 m® Miyazaki
forary Women’s Junior
College
B FRAKRE
=
ikl 0 m? 2,138 m? | 2,138 m? Miyazaki
Gymnasium , .
Women’s Junior
College
BRLFRAKE
757% 0 m? 72 m? 72 m? Miyazaki
Student Club , .
Women’s Junior
College
B FRAKXE
e 38 PR
@%x:{mt’/@ 0 m? 1005m2 | 1,005 m? Miyazaki
International Center ; .
Women’s Junior
College
&
et 6,129 m’ | 5983 m’ | 12,112 m
Total
b. =
Classrooms
IREAB BER
Capacity Number of Rooms
0B LT 15
under 30 people
31-50 % 5
51-100 4 2
101-150 £ 0
151 4L 1
Over 151
c. EEERUVERE
Laboratories and equipment
& waE Bl ] B
Function Capacity Equipment Location
40 Macintosh iMac,
. - 333Mhz, 160 MB RAM
aVEaA—43HE (2)
2 Macintosh iBook
F FEESRY - computers
7:30~22:30 (G ER AR b B i 2 Macintosh G3 Power PC,
®) mK424% 400Mhz, 192 MB RAM A8
42 computer 2 Epson ELP5550 Building Main
Computer classrooms (2) users p
o projectors
Hours of availability:
7:30 a.m. to 10:30 p.m., 2 Canon CanoScan
extended hours during exam FR650U scanners
periods 1 HP 8000N LaserJet
printer
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AVEL—4REBEEAFIRR
ffl 7:30~17:30 (B EIZISCTHE
R R)

12 G3 Macintosh Power
PC, 400 MHz, 192 MB
RAM

1 G4 Macintosh Power PC,
800 MHz, 512 MB RAM

mK174 =
17 computer 2 -'T"_ﬁg
Computer laboratory — users 4 Dell PC, 2.0 GHz, 512 Building Two
individual use MB RAM
Hours of availability: 7:30 a.m. to
17:30 p.m., extended as needed. 1 Canon CanoScan
FB650U Scanner
1 JP 4M LaserJet Printer
LL 5%f% 20 & 5.
avEa—AEsESE | 21 Macintosh iBook 500
F211@ MHz 192MB RAM laptop
LL/AvEa—42% = (iBook EM) computers o
N 1588
Language/computer classroom 20 listening Building O
(iBooks) stations 3 desktop computers utiding ©ne
21 Ethernet
computer 20-station audio lab
connections
aVE 1 —RER R
) [, F 21 1{& 21 Macintosh iBook 500 =
g:r: jteriﬁirgggozii)s) MHz 192MB RAM laptop EJT_ISE] Two
P 21 computer computers 9
connections
English language learning
40 m? resources
DL EMBERS
1 Sony Television
40 m® multi-
TATIVY-)I—R B — purpose 1 Gateway PC 500Mhz,
Academic Resource Center instructional 64MB RAM 1588
(individualized and small-group facility, including Building One
instruction) a VCR/video 1 PC 333Mhz, 64MB RAM
station, a
conference area 1 PC 133 Mhz, 64MB RAM
and a reading
corner 1 Macintosh G3 PowerPC,
300Mhz, 64MB RAM
RAOA - SRR EREE-EEE Blue screen, various audio | 2 ap
Studio—audio-visual 40 m? and video production Bjr?_ld' 0
production/practice room devices uilding ©ne
1 G4 Macintosh Power PC,
533 MHz, 512 MB RAM
1 Dell PC, 2.0 MHz, 512
HEMIE2—4E 20 2 MB RAM 154
m Do
Faculty computer laboratory 1 Epson Stylus Color 900 Building One
Inkjet printer
1 Epson Perfection 1200U
scanner
/—hAY s AR BK84 Ethernet connections, 2 58
Ope_n-access laptop computer 8 users electrical outlets Building Two
stations
s " Tam
/—hAG s ARG w=K244 Ethernet connections, jgﬁ.ﬁ (.SPOO.N)
Ope_n-access laptop computer 24 Users electrical outlets Building Main
stations (Spoon)
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d. AVEa1—3RxyrT—ODYJ—R
MIC Computer Network Resources

H—/\—:

Four Dell PowerEdge 2550 rack-mount servers

1 Pentium Il 1 Ghz processor

512 MB RAM

1 1000 Mbps Ethernet port

1 100 Mbsp Ethernet port

4 36G SCSI hard drives in a RAID-5 configuration (approximately 97 B of usable hard
drive space)

6 Gateway tower-case servers (models PS-200, G6-200, G6-300)

RELERFZEREEZ DS 10 Mbps XT7 1/ \—KE

FybD—VHEE

RERYNT—IDEBELBHT7A/8\—DFXHE V(1000 Mbps) 7\ IR—2IZ(EIHRA D
100 Mbps @ Ethernet R—hAVERESN TLVS, Ff=. Ethernet R—r A2 TORREOHKE(ZF
BEINTLAih, LERICEBOEEHRICIE—RIAZERAOR—ILEBIN TS, RybT—
2+-:3574v%13 Cisco Catalyst 6500 D JL—A2%#ZFHL T 1000 Mbps D RAVF & @Y 5, =l
FRMEEE LBDLSITRKZRYENT—HEDHEAOTND,

gERIET—H
42 LAN B AirPort /N TJI2&2 T, AEZDHER UV EIBFZEREENTE R YT —IONDERIESR
WA EETH D,

A3 —y Mg

HIEEE KT TG A 23— Ry MEES (MAIS) DEETHY . QTNet &0 VLAN 2#12 &Y E
I K42 T 10 Mbps TAUA—Ry MIHERLTLVS, EE# (T http://www.mais.jp/ miyazakinet.html
IZHBEL TS,

MIC Servers:
Four Dell PowerEdge 2550 rack-mount servers
e 1 Pentium lll 1 Ghz processor
e 512 MB RAM
e 11000 Mbps Ethernet port
¢ 1100 Mbsp Ethernet port
e 4 36G SCSI hard drives in a RAID-5 configuration (approximately 97 B of usable hard
drive space)
6 Gateway tower-case servers (models PS-200, G6-200, G6-300)
Additional equipment connecting MIC to the MEI Library via a 10 fiber-optical connection

Network architecture

MIC has a fiber-optic Gigabit (1000 Mbps) network backbone with 100 Mbps drops to each
Ethernet port. There are Ethernet ports available in each faculty office and classroom, with
additional publicly-accessible drops as specified above. A Cisco Catalyst 6500 router directs
network traffic to switches with 1000 Mbps connections. The MEI Library is connected to the
College network as noted above.

Wireless network
AirPort hubs provide wireless connectivity throughout MIC classroom buildings and in the MEI
Library.

Internet Connection

MIC is a member of the Miyazaki Area Internet Society (MAIS) and connects (10 Mbps) to the
Internet through a VLAN arrangement with QTNet that connects through Miyazaki University.
More details are available at http://www.mais.jp/miyazakinet.htmi
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e. fREEF LR

Audio-visual equipment

s a B
Item description Number Location
TORIETHHAS 8 R
Digital Video Cameras Cabinets in General Affairs
HI8 ETAHAS 4 R
Hi8 Video Cameras Cabinets in General Affairs
VHSC ETFAHhAS 5 R
VHSC cameras Cabinets in General Affairs
F—T4A3FH— .
Audio Mixer ! Studio
FORLETASXY— .
Digital Video Mixer ! Studio
LD IL—Y— 1 MIC1-4" Floor
LD players
CDJL—v— 4 wRE
CD players Cabinets in General Affairs
MD/CD FL—¥—:La—4%— 3 HRTBEE
MD/CD player/recorders Cabinets in General Affairs
MD La—%—
MD recorders 2 2-208, 2-207
NASHETAY 9 BBR
MIC (camera mounted) Cabinets in General Affairs
PA SR T Ls 5 wE=
PA System Box Cabinets in General Affairs
ASARTao 58— 4 HRTBEE
Slide projectors Cabinets in General Affairs
F—JLa—45— 5 WER
Tape recorders (hand) Cabinets in General Affairs
Eﬂﬂ] 8 :@?%E%
Tripods Cabinets in General Affairs
FLE 24 2-207, ARC, 1-4" floor, 1-5" floor,
TVs Studio, 1-224
ETAHTYF o5 2-207, ARC, 1-4" floor, 1-5" floor,
VCRs Studio, 1-224
ET47Tv¥(NTSC-PAL)
VCR (NTSC-PAL) ! 2-207
DVD JL—v—(BARHH) 1 2-207
DVD Player (Japan format)
DVD FL—%—(7A)Hh#z =) 1 2207
DVD Player (US format)
DVD/VHS FL—¥—
DVD/VHS Player ! 1-424
DVD/VHS FL—¥—
DVD/VHS Player ! 2-207
DVD/VHS La—4—
DVD/VHS Player ! 2-207
EBERA—T14A3xY— ; wsE
Portable Audio Mixer Cabinets in General Affairs
ETA7olzos— 1 WER
Video Projector Cabinets in General Affairs
ETARANILEER .
Video Titler ! Studio
—

X3rmTLES 7 1-4251-521, 1-523, 1-524

Built-in TV fixtures
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f. M

Maps
B K 5T
Item Description Number Location(s)
MRSy
Side by side map rack 3 2-101, 1-421, 1-521
TIUA
Africa 3 2-207
Ll 4 2-207, 2-301, 2-302
Asia
S—HuA 2 2-101, 1-522
Europe
1918-37 @3A—HAwIN
Europe 1918-37 ! 2-101
1914 @3—0OY/\
Europe in 1914 ! 2-102
1953 M3I—Aw/\
Europe in 1953 ! 2-207
A—Ay/\DEEMEK
Europe, Linguistic Diversity ! 2-203
KAy
Germany (German) 1 2-207
HA 2 2-207, 208/9
Japan
BEBS LT LBF 1 9207
Korean War/Vietnam War
h®R
Middle East 1 2-207
bk
North America 3 1-424, 1-522, 1-524
BT g St R 15 2-101, 102, 103, 104, 201, 202, 208/9,
Pacific Rim and the World 301, 303; 1-421, 423, 424, 425, 521, 523
VERRRDI—5VT ; 1421
Post-Soviet Eurasia
[FZE S
South America 2 2-207, 1-421
B7C7-HhR
S.Asia / Middle East 2 2-207
HET7OTEF—RNSUT
S.E. Asia and Australia 3 2-104, 1-421, 524
TAHERE
United States 2 2-103, 201
VB MR K EHE 1 2-101
USSR Territorial Expansion
R H#h[X]
World 1 2-302
RSB
World History Set of 16 ! 2-203
1939-45 F D 2 XA KEDOI—0w/ 1 2101

WW Il Europe, 1939-45
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CHAPTER FOUR

BHELPEY—ER
Students and Student Services

1. ZERE
1994 FENRZURZFERREIRLRHGRETH o= AUFHEL TV -ZEREE6208HC
NETHERINZILELED, COREICHADA 1FEER1508% 1004 IHE/IL. MAEZE10
ZEEL, RO TEEMREBFTREL20L L0, REDEFERIB128TH S,
PEFBOFERIIUTICBITA2ROBEYTHS,
Student recruitment
Student recruitment has been the College’s greatest challenge since it opened in 1994. The
College has been unable to reach its projected enrollment of 620 students. In light of these
realities, the projected student enroliment goal was reduced from 150 students to 100
students per year, with an additional 10 transfer students. Thus, the total student enroliment

goal of MIC currently is 420 students. Current enroliment is 312.

Enroliment by year has been as follows:

First-Year Enrollments, 1994-2003

140+

120+

100+

80

60

40+

20+

1994 1995 1996 1997 1998 1999 2000 2001 2002 2003

125



1998 fELUR. 506 BDZENAZLI=-N., TORD 234 & 46.2%)NEBERAMSETEY. A
HEENEED 85% ZHOTWND, LMLENS, ChETOHTIEHEM. dtiEENSHRBIZESH
ALENSAZTIEENBRUNEELKH D, 1998 FLFICAZLE-ZEOHBEIZLUTORIC
BIF5EYTH S,

Among the 506 students admitted since 1998, 234 (46.2%) have come from MiyazaKki
Prefecture and 85% have come from Kyushu. However, MIC has consistently drawn a small
percentage of its students from regions from Hokkaido to Okinawa. Since 1998, the home
regions of students enrolling at MIC have been as follows:

Regions No. of students
JevEE 3
Hokkaido
Wik 5
Tohoku
BAIR 18
Kanto
gk 5
Shintetsu
Ak 0
Hokuriku
Wi 10
Tokai
plin- 2 13
Kinki
PE 93
Chugoku
I

2 3
Shikoku
jLI\\

M 428
Kyushu
A:
Gl 506
Total
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1999 & NHK AXRZEDHBABRELEICTLERBRLEA . FOEDAEE 140 N THoT=,
COERNMSEENAZEOEMIZITFEZEERIFTEEZONED ., FNIHECLCER O AZERITIE
L, PAEBEHREFNICOF AL B HEBEERELGLHE G-, EHHREFRDBYTHS,

bl

AMADKEHAE ARV ALY DTz T ADSM
ERBEXNEDHASR

B DIREEED

PHEEEBRERVFHELS

FLE-SUHTHERE

F—ToxviRR

RKEDIITH A A 3—2 YA DER

20025 AF(CEDEF OERE - EFHRIBLE - EF~DOEEY D EE
BBRENERERROREEAES

2003FE. BREEFBRE—FIVTRE
BERREBRRRIREEEA2—F 3 FILTZRTANILADSM

SHOREH>T BE2EMTHNEHLERITUTORIZIBIFHBEYITEMLT=.

The enroliment of 140 students in 2000 followed NHK coverage of the MIC educational
program in a nationally televised feature in spring of 1999. The resultant jump in enroliment
showed that increased publicity could yield positive admissions results. However,
disappointing enrollment during the subsequent two years has led to a rethinking of
admissions strategies and an overall increase in admissions efforts during the past two years.
Those efforts have included the following activities:

High school visits

Participation in college guidance sessions and college fairs in Kyushu
Explanatory sessions for high school teachers

Faculty guest speaker appearances

Advertisements in college recruiting publications and newspapers
Radio and television advertising campaigns

Open Campuses

Enhanced use of an MIC Web site and the Internet

Increased mailing of publications to those who have indicated an interest in MIC—31
such mailings to students, guidance counselors, teachers, etc. in 2002
English workshops for local high school students

High school speech contest in 2003

Participation in an international festival in Miyazaki

These efforts have had the demonstrated effect of generating increased inquiries over the
past two years as shown in the following chart.
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Inquiries & Students Enrolled, 1998-2003
1600 160
1400 + + 140
1200 + + 120
1000 + + 100

—
800 L 1 80 —#— Inquiries
—&— Students
600 + - 60
400 + < 40
200 + + 20
0 i i i i i 0
1998 1999 2000 2001 2002 2003

CORMNTETEBY NHK OBUEICEYARZENAEL-BEOAZERILHELE, BLEbhEIX
B2 TN, 25 DAFEERII63L THI=, LML, 2003FEIZIZBRAFEDAEHZLEELEI
FEZHOLTNEA, CORBDORBILEHhEOEZERITEMLTNS,

ROREAZIZEADEF OZEZLHERLTVDKREEZTRT LD TH D, L. BLEHEZLT
(BREEZAZFTTEDRRHETHL. FEMBLOBRRITHIBNGHRFNFESTEEHOHLEIC
FHE=H2TVD, FNEHEHDERICH=HHDFELNMAZICEFTLRELD T, BLEHEE
THRZEDNLGEAZLGVON, ENERBALESELTE LAL. TLEUIEEHTENLTH. 7
UIT—HMIBEZTNSZEDHILIFEA LG, HIBOMFIFESREL,

The above chart shows that enrollment plummeted in the year after national publicity helped
produce MIC’s largest class. Enroliment remained at 63 for a second year, even as inquiries
climbed. However, in 2003, although the national student pool continued to decline, both
inquiries and enrollment improved.

The following chart indicates that MIC is reaching a widening pool of interested students, but
that it is difficult to turn an inquiry into a student who enrolls in the College. MIC’s recruitment
efforts encounter fierce competition for increasingly scarce students. Since MIC has typically
been able to admit only about 6% of the students who inquire for information, further
investigation into the reasons why students inquire about MIC but do not enroll has been
sought. However, student responses to MIC’s survey research have been too few (even when
incentives were offered) to provide a basis for judgment.
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Inquiries & Percent Enrolled

1600 12%
1400
- 10%
1200
- 8%
1000
I [nquiries
800 - 6%
° —&— % Enrolled
600
- 4%
400
- 2%
200
0 - 0%

1998 1999 2000 2001 2002 2003

2001 EMDFINERLE BULAHLERITREIEML., F-BWEHEELEFENAZLEE
BHEATIVS, 2003FEDAEE([L7I3BTHo . BENITLERBLRH T, FLREEFEEZXD
ZEQOENHDLTOSEHATEDH o12H . TNIT2002FICRAHDHYZIEFELDOTREEOL
EFEESROBZNAAZERICROVIREZRELIZLDTHSS, CORGMNELITNIEERE KIS
CITBHREREFODZEICRKZDHEAREITUBASELHMABOE TITOINEEEEZAON D,
TR BERGEDAELAFZDAZ—VRRRERATIENRENICERELGRRELSS . £
NERDEEREZEATVLIE. KRENZTDFEICES>THBETHAZLERAMITRIG T NIXGESEL,
CONIZEAH ARLREEZIEOL. BICZDHEZIHALTHAEFASERICEOTVS,

The trend since 2001 shows an increasing level of inquiries, with slight improvement in the
percentage of inquirees who eventually enrolled. First year enroliment in 2003 increased to 73
students, indicating that efforts made in 2002 to improve contacts with potential applicants
may indeed have a positive effect on enroliment even in economically difficult times and with
a shrinking pool of college-bound students from which to recruit. If this hypothesis is correct,
efforts to enlarge the pool of applicants must be combined with successful marketing of the
MIC program to interested students. In this effort, both communication and an emphasis on
MIC’s unique qualities may be decisive factors. If students have many options, MIC must
demonstrate clearly why it is an advantageous alternative for students. With that in mind,
additional admissions staff and increased faculty efforts are being devoted to admissions
efforts during the current year.
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2. BEIBERKZERNZOTHIE

REFFAZLUER. BEMRBZE I DFEICFEREPZTO>TND FEDSZHITAERFTREZ O
ERRFOANEZENHTREGREMNEIILL. RZIZZATVS, B BABRERDEZE
BEEZ2ERFUTORYTHD,

F15E FIFHL) 8 E/FRES. BVIHEES)
FE 21 FIFHY) : 854
B 134

2001 FLYZENDEEERICNMA T, KZHBDRAAS Y THIENFESINT,

COFEIE. REZDHBFES. ZEARICHEL, KRETOREBICROVENEZFL. FERTEDOH
RHRLLTEBHRIZEHMLIZWEEZEZDZEIC, BEOBERVER. AEICESTEIREZRE
I BZELEBHELTNS,

BEETHEEELTWS,

o FIERISUVTEEIBEHELIERRL. AREIXFERRKRET S,
o H2BRATIUVTHIIBER - AFEHICHEERIRET S,
o HHE.FI1E.F2BANIIVYTEHRICBEHLUNDOERE XTI DOIRITAIELRSA,

2004 FARZEFIRATUVTHIEICIEETES, EEEESAKRE XA EMEBICLIEEEZITEH.
ERBERZICEVWTRENREER-TBAERENEETIEDEAHIN-ETHD,
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2. Student Scholarships

Since its inception, MIC has provided assistance to students in need of scholarship aid. Many
students have been able to attend MIC with its substantial tuition costs only because of
Japanese government scholarship aid. Currently, students hold lkueikai scholarships as
follows:

Type 1 (no interest) : 38 (including new and ongoing students)
Kibo21 (with interest) : 85
Both Type 1 and Kibo21 :13

In 2001, MIC decided to supplement off-campus sources of aid with its own scholarship
program.

The scholarship was established to provide learning opportunities and an environment in
which educational pursuits can be engaged in exclusively, to students who feel an affinity
toward the philosophy and content of the educational program provided by Miyazaki
International College, have a strong desire to study at Miyazaki International College and wish
to contribute to international society as true citizens of the world.

Each year an unspecified number of scholarships are awarded.

e Type A scholarships carry full exemption from tuition and half exemption from
Admissions fees

e Type B scholarships carry half exemption from tuition and half exemption from
Admissions fees

e Holders of both types of scholarships must pay all other fees.

Students enrolling as first year students in April 2004 may apply for scholarships. Those who
are highly evaluated in a screening and grade evaluation will be invited for an interview (in
both Japanese and English). Successful applicants must possess the potential to assume a
leadership role in the College.

In 2002 the College awarded 3 Type A scholarships and 6 Type B scholarships. In 2003 the
College awarded 3 Type B scholarships.
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3. Student orientation: creating an academic culture

MIC’s educational program requires incoming students to make a major adjustment from
learning in Japanese to learning in English. During the first two years of the college, faculty
noted that students often had difficulties with the transition, although after one to six months
nearly all students had become comfortable conducting everyday academic and social
conversations in English (of course with varying degrees of fluency and proficiency). In the
third year, the problem of helping students make a successful and rapid transition was
addressed in the implementation of a two- or three-day residential orientation retreat held
immediately after Opening Day and before the beginning of classes. The retreat was an
immediate success and considerably reduced the anxiety of first-year students approaching
their first classes. It has become a permanent feature of the beginning of the school year.

With participation by the entire faculty, Student Affairs staff, and older students who serve as
assistants, the Orientation Retreat seeks to help students:

e Become acquainted with faculty, fellow students (including older students who serve
as assistants), and administrators

e Try out using English in an informal, non-threatening setting in various ice-breaking
activities
Gain information about the academic program and extracurricular activities
Register for classes in a supportive environment that involves both faculty advisors
and older students who act as helpers

e Learn what will be expected of them as MIC students and receive practical advice that
will help them succeed in MIC classes

e Formulate goals for the first year through discussions with peers and older students

Thanks to their two days of activities, new students know each other and their teachers when
they begin formal study. Equally important, they have created a network of associations they
can draw upon for companionship on campus and support when they need it.

4. Student guidance

a. Student Affairs
MIC provides support to students through a Director of Student Affairs and a Registrar who
also has responsibilities for supervising student organizations and assisting with matters of
concern to students. A school health professional is on call at the nearby Women’s Junior
College to provide assistance to MIC students in health matters. She refers students for
further treatment as needed.

b. Academic advising

Each student has a faculty advisor who is available for individual consultation on academic
matters and related personal issues. Advisors assist when students are having academic
problems, selecting courses, or making other academic decisions. Faculty who believe a
student in their course is in need of help beyond what they are able to provide contact the
academic advisor for assistance. The academic advisor listens to students and offers advice,
coordinates faculty efforts to help a student with serious problems, and refers students for
additional assistance if needed.

Each first-year student receives a mid-term evaluation, as do all upper class students who are
in danger of failing a course. These go to the Academic Affairs office and the Dean, as well as
to the academic advisor. At this point, students who receive multiple deficiency notices are
identified and appropriate intervention is arranged. If possible, the problem is handled by the
advisor, who may recommend individualized instruction, changes in study habits, or help from
an instructor. If necessary the advisor may refer the student for other intervention. Letters of
warning are sent by the Dean to students who may be in danger of falling seriously behind
their class, with copies sent to their parents, as well. Before letters are sent, the Dean has a
conversation with students who seem to be having serious problems.
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This system of oversight and support is buttressed by a general atmosphere of concern for
students. Long before deficiency notices are sent, students having serious problems are
identified by informal consultation. Every year a few first-year students have serious
adjustment problems. Normally the advisor and perhaps the Dean become involved and help
organize appropriate support. Faculty mentors provide informal support themselves, but also
mobilize older students who provide resources and guidance to students suffering from
anxiety, bewilderment, and self-doubt. In some cases, networks of students help students get
to class on a regular basis or provide help with homework when needed.

Thus, although much is asked of students as they make the transition to learning in English, a
great deal of institutional support is provided to help them adjust. With some students who
have special problems, this support network will operate for the full four years.

c. Study Abroad guidance

The Study Abroad Director’s office houses the Study Abroad Center, which is open to
students throughout the week. In addition to individualized assistance in planning the Study
Abroad experience provided by the Study Abroad Director, students may use the school
brochures, travel information, academic information, maps, videos, examples of previous
Study Abroad portfolios, and other materials to assist in planning their Study Abroad
experience, including personal travel that may precede or follow the Study Abroad Program.
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d. Job placement and graduate school support

Miyazaki International College provides career guidance services for students throughout
their entire educational program. The Director of Job Placement develops and implements a
wide range of programs designed to assist students in determining the most appropriate
career path. The Job Placement Reading Room provides a wide variety of career placement
materials and is often used for individual and group interviews with students.

2002F EMBA AT R
2002 Job Placement and Guidance Activities
A HAH 2 ZNO Sy i]=| EHEAR B
Month Guidance no. Date Content Instructor
4R AERFEBNESR
Aori 1 4/8~4/19  |Individual interviews with 4th year
pril
students
5A8 R-CAP (EIZMIT A L) )yIL—k
May 2 SA30H R-CAP (Aptitude Test) Recruit
68 SERFABAEE
J 3 6/17~6/28 |Individual interviews with 3rd year
une
students
R-CAP(Z4—F/3v%) JoIL—k
7H 4 7A1A R-CAP (Feedback) Recruit
July 5 JR1en | R (RUBEESE ] FA7EFRLIIRE
Lecture: "Job Hunting Strategies" Diamond Co., Mr. Tone
8E TBEE (XE-SPI%) AMDERER SHE
Auqust 6 8A31H Job Hunting Course (writing skills, SPI, [Kyushu Shinri Research
9 etc.) Institute, Mr. Yoshida
9A 7 9A26R @ TECCYa=7IDL\TY ECC #kBEK
September Lecture: "ECC Junior" ECC, Mr. Sato
NEERESR AERFEE
Unofficially Employed 4th Year MIC Students
8 10A 108 Student Presentation
Session
FE [EANGmBESOAE] ] = I Ty 8 O/ W ST
108 Lecture: "Concrete Methods K
October 9 10A24H For Finding A Job" Mainichi
Communications,
Mr. Ushiyama
FE NVITFEDENA] JyIL—k ABRLXRE
10 10A31H Lecture: "How to use Recruit, Ms. Ishitani
RikuNavi"
- TREBREZFITDNTY REHE
Seminar: "Going to Graduate MIC faculty
11 11RA7
1A R7A School"
November
IT75A0t3F— ECC mMEHHLRE
12 11A288 Airline Seminar ECC, Ms. Kaganoi
IF—&A Foy T IS — BEE BELE
13 12R12H Manner and Makeup Shiseido, Ms. Tokudome
12H Seminar
December SPIxt KB RE AMDERER SHE
14 12/21~12/23 |SPI Test-taking Training Kyushu Shinri Research
Session Institute, Mr. Yoshida
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FAT7EVFE EHE

Department Seminar

15 1816H Interview Training Session Diamond, Co.,
Mr. Okada
FATBR S R AFRZERUVES BHX
18 16 1/17~1/31 |General Lecture on job 4th Year MIC students
January Hunting (MIC) with Mr. Fujimoto
EHT I — ZHT MRER
17 18308 Tokyo Metropolitan Police Tokyo Metropolitan

Police Department
Seminar, Officer Jimpo

ITFIAEPERE ECC MEHHZH
18 2/24~2/27 |Intensive Airline Placement ECC, Ms. Kaganoi
28 Course
February G EEST— BATONTD—FIIK
19 2A28H Job Hunting Preparation Japan Manpower,
Seminar Mr. Ishikawa

2003 E£EIZHITHEMKIER
1. BEENMDFYITXERDORIE

AR B %R TXN]
28R 5 7HoLXTAKN]
3ER R-CAP

2. TABESCEREE-SPI Xt KHBEE - BILE
SV EREEEM ODE AR (3 - 2 HAIKER )

3. PHEBREMORER
BEE-TUN)——bDEEH. BEZSA. SPIHEKF

Additional Support Activities for 2003
1. Career support activities for lower academic years

1st Year Self-discovery Test
2nd Year Career Success Test
3rd Year R-CAP

2. Constant overhaul and improvement of the writing for job hunting course and SPI test-

taking skills course

Taking advantage of external lectures (during summer and winter holidays)

3. Improving stock of educational materials for job placement

Writing resumes and entry sheets, interviewing skills, SP test-taking skills
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5. BEOUSTRUVEE
Student clubs and activities

a. 9357
Clubs

2002 EEHST-H—I)L
2002 Clubs/Circles

957 GI—TIH—oIL% TR H— B
Club Club/Circle Name Advisor No. of Members
1 7]'—)l,:.:|_—~/‘y7777 Scott Davis 24
All Music
\ Y7 :— bt
2 é ;’;gtg;‘li' ILER Kate Greenfield 30
3 2;:;8:6_7(077 Seiko Hara 16
=IREIFTD Y
4 E’ﬂifﬁeztg‘l‘jg ;“'“ Shinji Fukushima 33
337 31|
5 ﬂlifnfmics Getachew Felleke 11
— —
6 ;:a?a;]ejj Jun Maeda 11
7 ﬁf’iﬁiﬁ? Peter Vail 5
7 Tk
8 iruffggr Ball Baseball Yasuhiro Izumikawa 28
“ . - {
9 goé?er b Jun Maeda 27
TRER
10 Tennis Jeff Maggard 26
fE L &R _—
11 Track & Field Keishi Ando 8
INL—7R—)LER
12 Volleyball Russell Fauss 49
=o)L
circle
1 g ; i Al Evans 20
MICIEERARS - .
2 Advertisement Study Shinji Fukushima 15
3 m:gﬁ(wm) Like Lokon 11
ITFT%E , ,
4 ITF Tae Kwon Do Chise Kasai /
5 E;;a Al Evans 11
& 7T A
6 2:1_:2: = Al Evans 49
7 foie Back Riding Michéal Thompson 6
ErRy .
8 Table Tennis Tehmina Gladman 21
BTk
9 :'E'E'm(ﬂ*uﬁlﬁ) Yasuhiro Izumikawa 8
Iz 7T
10 ge?c?ggtudy Jeff Maggard 12
11 MR Jerry Greenfield 22

Wind Ensemble
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b. Student Government Association

The Student Government Association organizes student extracurricular activities, allocates
funds to student clubs, and represents student views to the faculty and administration. The
officers consist of a President, two Vice Presidents, two Secretaries, and two Treasurers.
These officers meet with the Student Assembly, comprised of one representative from each
club, at least twice per semester. Assembly meetings are open to all students.

Activities sponsored by Student Government include the following:

e Sports days open to all students, faculty and administrators.

e The Good Luck party, usually held in conjunction with the British Festival in July. This
event is organized by Student Government to wish students well who are departing on
Study Abroad at the end of spring semester. The British Festival is organized by
several classes that are studying British culture.

e The College Festival, usually held in late October, involves the entire community and
usually features cultural events, international food booths, discussions, sports
activities, and music.

c. Asian Youth Forum and other international experiences

MIC students participate in several international events. For example, 10 MIC students
attended activities associated with the United Nations Framework Convention on Climate
Change in Kyoto in 1997. Since 1999, MIC has regularly sent a delegation of students to the
Asian Youth Forum that is part of the Pan-Asian Conference on the teaching of English.
Students have also participated in faculty research projects in places such as Bangladesh.
MIC students have also been active in assisting with international events in Miyazaki, such as
the G8 Summit of Foreign Ministers in 2000.

6. Parents’ Association

The MIC Parents’ Association plays an active role in campus life through its administration of
the Parents’ Association Fund. The Fund is used to provide support for activities and
equipment of benefit to the student body that are outside of the normal scope of College
operations and expenditures. Examples of purchases made with the Parents’ Fund include
support for extracurricular activities, high-end equipment to support student work outside of
class, and campus amenities used by students.

The Parents’ Association is led by the following officers:

President (Parent)

Vice President (Parent)

Vice President (Director of Student Affairs)
Treasurer (Parent)

Treasurer (MIC Accountant)
Secretary (Parent)

Secretary (Parent)

Auditor (Parent)

Auditor (Parent)

Advisor (President, MIC)

Advisor (Asst. to the President, MIC)
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CHAPTER FIVE

Educational Results

1. Overview

In its report of October 1998, “A Vision of Universities in the 21° Century and Reform
Measures” To Be Distinctive Universities in a Competitive Environment, the University Council
asserts that Japanese universities in the 21° century must adapt to a new environment.
Universities, facing the challenges of a more diverse student pool (in terms of preparation and
abilities) and the call to establish parity with university systems around the globe, must
develop their own distinct identities: “...each individual institution itself must develop in
various ways in accordance with its philosophy and goals and promote its diversity and
individuality in the class” (3.1.1). Designed and founded several years before those words
were written, MIC has embodied that concept of the university.

MIC was founded with a clear sense of mission: the creation of graduates fluent in English
and Japanese, able to think critically, and educated to be international citizens. It declared
that it would teach liberal arts subjects in English, using a pedagogy centered on active
learning, with small classes taught by an international faculty. From the beginning, and
especially from its third year, MIC has admitted students with the kind of wide diversity of
skills referred to by The University Council (3.2.1). It has created an academic program that is
accessible to the students it admits, taking student learning as the measure of institutional
effectiveness. The MIC program provides support for students and demands effort from them,
an expectation reinforced by a grading system that differentiates among students based on
attendance, effort, and achievement. MIC education emphasizes the personal growth of
students, who develop language and thinking skills along with a deep understanding of
different cultures. MIC education is designed to be value-added education in which individual
students are nurtured to be thinking, responsible citizens of Japan and the world.

The MIC educational program was designed to be experimental, a blending of techniques for
content-based language instruction, active learning, critical thinking, and knowledge of liberal
arts subjects. Throughout its ten years of existence, faculty and administration have
continuously worked on this educational experiment. Because faculty have constantly
monitored student learning in the classroom, the assessment of educational effectiveness is a
daily activity. Within the context of the mission many incremental changes have crafted a
program designed to foster the maximum possible learning in students. This distinguishes
MIC from older institutions or those operating within a pre-existing set of curricular standards.
Put simply, learning activities at MIC have been carefully structured to produce the maximum
growth of the students actually studying at MIC, rather than to meet some pre-existing set of
standards. The direction of growth and educational content are defined by the College’s
mission, while the educational program evaluates itself by measuring student learning.

Now in its 10" year of existence, MIC is in a position to take the measure of its successes and
failures, to identify its strengths and weaknesses, to ask to what extent the MIC program
fulfills its goals as an academic institution. This chapter attempts to answer the following
questions related to its mission using a variety of indicators. To what extent does MIC:

a. Produce “international citizens conversant in Japanese and foreign cultures and fluent
in English”?

b. Provide a liberal arts education “grounded in the Humanities and Social Sciences”?

c. Provide a learning environment that “emphasizes the study of world-wide human
problems and issues in a spirit of collaboration, inquiry, and multicultural
understanding”?

d. Create an educational environment that uses active learning techniques to “develop
higher-order thinking skills that enable...[students] to analyze, synthesize, evaluate,
and create”?

e. Foster a sense of “social responsibility for and moral commitment to protecting the
environment, enriching human experience, improving social conditions, and
encouraging world peace?

f. Create students who are able to use their skills to pursue a wide range of personal
goals inside and outside of Japan?
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BETEDRREGHIERICIT, FERE-FREICMZ. HE-RESN-RE-AR-FH-82
BRENHD AFELATOHBETERK. BAORBFEERLELTENDSRLVEETHHINER
ETBIFELGIARNDETHD, RISTRI DIFEFDOERELHFTEDEETH D,

DIHRER LiE[ES]ESRER - RERE P-Value
’00 TOEIC/Apr. ‘03 CUM GPA r=0.43 121 0.18 <.0001
High TOEIC/Apr. '03 CUM GPA r=0.58 121 0.34 <.0001
TOEIC Improvement/Apr. ’'03 CUM GPA r=0.30 121 0.09 <.0007

3DONEHH. (1)2000FEAZHENDTOEICAROY, (2)TOEICES A7 (2003F4AK). (3)TO
EICROT7DHUVERHEGPANBRER THSE. TOEICREAATEELELL-ERORETHEL
BAEIZRLEVEBNH S, o T CNIEHMDERNARZOREFEICRLEEBEEZTLSLZEHE
WOTBLDTIIRLD, BLEBEEVWEEEAEIZIIHELAHLEEZLND,
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2. In-class assessment of learning

The following assessment instruments and activities are common in MIC classrooms. Multiple
assessment activities are part of every course, with assessment sometimes occurring every
class in the form of quizzes and comprehension checks. In all courses, formal assessment
occurs several times during the semester. Common assessment devices include:

e Quizzes and comprehension checks
o Task-based learning activities that require application of what has been learned
o Focused small-group discussions
o Writing assignments
o Group and individual presentations of results of research (Powerpoint, OHP,
video, and poster presentations)
o Simulations
o Debates
o Eliciting of questions from students
e Examinations

Feedback to students takes the form of grades and instructor written and/or oral comments,
peer comments, mid-term deficiency reports to students in academic difficulty, final course
grades, counseling by academic advisors and, in case of serious personal or academic
problems, Student Affairs staff or the Dean. Students who fail to make sufficient academic
progress as measured by credits completed are required to repeat the year.

MIC’s grading standards are rigorous in the sense that student compliance with attendance
and homework requirements counts explicitly in grading. However, the overall cumulative
Grade Point Average of all students is 3.10, indicating an average grade above B.

Among factors that count in grades are attendance, participation, homework, examinations,
effort, and improvement, in addition to performance and proficiency. Further investigation is
needed to determine what elements are most important in determining grading results in
individual courses as well as across the College. The following indicators explore the
relationship between English proficiency and grades.

Variables analyzed Correlations Count Ig;eot?afrfrir?iiﬁgtigrm P-Value
’00 TOEIC/Apr. ‘03 CUM GPA r=0.43 121 0.18 <.0001
High TOEIC/Apr. '03 CUM GPA r=0.58 121 0.34 <.0001
TOEIC Improvement/Apr. '03 CUM GPA r=0.30 121 0.09 <.0007

Looking at the three variables, (1) entering TOEIC in 2000, (2) highest score TOEIC (as of April 2003),
and (3) improvement in TOEIC as related to cumulative Grade Point Average, by far the strongest
relationship is between actual English proficiency as measured by the highest TOEIC achieved and
grades. High grades and high proficiency thus seem to be related, although these measures do not
permit any conclusions about what other factors contribute most to the determination of grades at MIC.
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2000 FI3AFEEDZEEIF. AZLKRORHAM T —IDNNRETE-RIDEETH Tz, ERMIZR
NIE. COT—EHERT 123 ADZE(F4FEDHEFETIC TOEIC D/FRAMNFEYT 2157 REFLT=
(AERNPFEIEIBERDRFDOBWNIFSITHE) . KEDOZE(L,

o AFBOHEE

o FEFDOHE
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o (BXE.RELED)NEHIRE
DEIZRVTZIRICHIz2 TS, COHARENFEETOISLICET IRLEKRENT —2(E LA
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nd,
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3. Institutional assessments of learning

From the beginning, it was difficult to find appropriate instruments to measure institution-wide
student progress. The College spent time developing in-house writing and reading tests in an
attempt to develop means of assessment congruent with what students were actually learning.
After various experiments, in 1999 the faculty decided to use the TOEIC test as a measure of
students’ English proficiency. The Institutional TOEIC test is given to all students during the
first week of classes of their first year and at the beginning of their third year of study, just
after they return from Study Abroad. It is offered to students at least twice a year on a
voluntary basis. It provides a means of measuring longitudinally student learning of English
compared to a broader pool of learners.

The applicability of the TOEIC test to the MIC situation is open to question, since the test was
developed mainly for adult learners in job situations.® However, results on an in-house
reading test in 1997 correlated highly with results on the TOEIC test, indicating that the
TOEIC could reliably be used to measure progress. It is important to keep in mind, however,
that the MIC curriculum is not designed to be congruent with the TOEIC test and emphasizes
vocabulary related to liberal arts subjects, not the workplace. In addition, the TOEIC test does
not measure the acquisition of critical thinking skills and liberal arts-based knowledge, both of
which are key goals of the MIC curriculum. Thus, the TOEIC test, at best, measures
somewhat imperfectly one aspect of what the MIC program is designed to teach. The TOEIC
test was selected for use because it provides a socially-recognized measure of oral and
written fluency in English and is valuable to students because of its applicability in the
workplace.

The entering class of 2000 was the first class for which longitudinal data was collected
beginning at entrance. Overall, the 123 students for whom longitudinal data was available
improved an average of 215.7 points on the TOEIC by the beginning of their fourth year
(using the highest score achieved in the third or early fourth year). MIC students vary widely
in terms of:

e Entering proficiency

e Learning characteristics

e Motivation

e External involvements (such as work or family responsibilities)
Therefore, the most interesting information about the learning program comes from a closer
analysis of results than is provided by the overall average of the class.

For example, one issue for 21% century universities posed by the Ministry of Education,
Science, Sports, Culture, and Technology (MEXT) is the accessibility of university programs
to a wide range of learners. An examination of the students who achieved a growth of 275
points or more yields the following results:

8 Accessed 2003/06/17. <http://www.our-school.com/toeic/english/compare.htm>
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Class '04, 32 Most Improved

02000
m2002/3

CORRIEEHNINRLRENICH EL: 32 BOFEMNAREIZZIT- TOEIC DIERTRARY.
BEDEEBEHEFDPEICEST . HorHEFE(TOEIC DM TE AL 235 AHD 620 mIZHf=3)
DEENSESTNBIEN D MND, CHIEARZEOTOTS LN SELEFEICE>TEERERIELT
WBIEERLTLNS,

LEEDHEBIIAFEFFD TOEIC 27 EARKRELANILTHOIFETRADHUETRLIZEAE 35
BAORENRBAITELE T HETLHRTES,

The chart demonstrates that the 32 students with most improvement in tested English
proficiency came from all parts of the entering pool of students as measured by their entering
TOEIC scores (range=235-620). This implies that the educational program successfully
supports learning among a wide range of students.

This inference is supported by the scores at entrance compared with the current highest
score for the 35 students with the lowest entering proficiency.
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Student Progress, 2000-03, Bottom 35
entering TOEIC scores

000 TOEIC
M highest TOEIC

00 TOEIC

BRARTIIIETOFEENRENZBIELTVED, TLIEARFORFEDEFELALIZESR
ENTLSDIT TR (FHEIBRL AL 032, FH ERFR 2327 R) . IRNIKRTBEAAEZREET
NIE BRATEZE LOARAERZDOTOTSLOBNWEELRT 52 KERTHIIEA TN D, L
ML AERRIEBICAZOTOTILRFAZLI-ETOREITESTIFEHETEL LD THAI EE
RLTHEY AZRICERLEEBAICZLOLLANILOZEENKE NI F THBEFLEIZEDHEEION
NI ER DD B,

LR BVWEENEE S TARICARTIEENEDRBRERR T IHNEBRIZIELEETH S, O
NICEALTEEBEORETANC—RNICRBEESEICENIELRIEEREBRIIDHEARDEVSERMN
HD, COEMIZUTORRTHLHSMTHY . MADFELEITER1IEERZED TOEICI08 RKRITET S
LAJIZRIEL TNV,

As the chart shows, all students improved, but improvement was not based on initial
proficiency (Corr. .32, average improvement 232.7 points). Observation of the individuals
represented on the chart indicates that motivation and learning personality are two major
factors that influence relative success in the MIC program. However, results have consistently
shown that the program is accessible to all students admitted and that some of MIC’s lowest-
proficiency students at entrance blossom into highly proficient, excellent students.

Of course, it is also important to ask how the highest proficiency students at entrance do in
the MIC program. In general on standardized tests of English proficiency, the rate of
improvement tends to diminish at the higher end of the scale. This is seen in the results below,
which shows that several students are approaching or above the 908 level, estimated to be
equivalent to First Grade on the STEP test.’

? Accessed 2003/03/19. <http://www.eiken.or.jp/english/compare/contents.html>.
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Improvement 2000-2002/3 Highest
TOEIC Scores at Entrance

00 TOEIC

000 TOEIC

W highest TOEIC

INEDFEFEEMNIAINTEY, TOEIC DFRIE 435 M5 920 mEWLSIHAERL, FIHTER
£ 191 ROBUERFLTND, AZBFATORAMETOEEDRSFAEDOHEEREZKIL 046 (27
TW3, CCTHEREDEREDIESDOENRESN, TOLSIBILEDEFIEBADE HEBEIZLDLD
LERBATEDTH A . BLVEFBNEF > TARZL-ZEL. TOREATHOEE TR ELMEL
KIBEBEVSERLIHY . TOESIBFEENSHIZERZNZRALSBLSIEETHDHELTLESS
Ei1H5,

These students are nearing the end of their MIC careers with scores ranging from 435 to 920
and improved an average of 191 points. The scores at entrance show a correlation of .46 with
the highest score received. Again, we see a variability in the growth rate of students. Those
who know these students can explain both the high rate of growth of some and the lower
growth of others as the result of effort and aptitude. Among the students entering with high
proficiency, there is the additional factor that fluent students can be comfortable in class
without improving their skills. This sometimes causes students to become self-satisfied and to
cease to work hard to build proficiency.
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FHERRESEFBEFUVEVEEZTRZICAFZT OIS KAFETRHEBQZIRIAT—VYDHBEZES
BROBAEELTHEREIATVS, RZEDKETOVSLEELICAELEIETHDEERBETHS, £LVS
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4. Indicators of educational effects: student intellectual interests

Although nearly all MIC students enter the university with a desire to learn English, most of
their academic time is spent using English as a medium for studying liberal arts subjects. The
content of the MIC educational program is difficult to measure directly because its focus is on
developing a habit of inquiry, an openness toward learning, and skills of asking questions and
making judgments. These skills cannot be quantified, but one measure of what students learn
is the variety of senior thesis topics. Thesis topics are freely chosen as long as they are within
the scope of the MIC curriculum. Each thesis must be written in English by the student and
must be at least 6500 words (30 pages). Thesis topics from 2002 indicate something about
the range of intellectual interests developed by students during their years at MIC.

2002 EEFEEDEZEEHXE
Senior Thesis Topics, Class of 2001

$¥nlﬂ] X E
Senior Thesis T|tles

Colors and Feelings

BERIE

The Changing Japanese Family as Reflected in a Popular Television Program
ARTLEBMHICHADARREDER

A Comparison of Ideas about Marriage: Islam and Japan

RIS HEA T DLBHMT A RASLHEEER

The Globalization of Child Prostitution, Sex Education and the Sex Trade: Why do They Ignore It?
REFGE. BEE. FOWEIZ0/ O0—N\ L BEHEIEEETLIOHN

Aspects of Women's Rights and Sexism in Japan and the U.S. : a Limited Survey

BARETA)DZE T HREDEF EHER  RERRE

Comparative Religious Conflicts and Religious Tolerance
REHMEFERBHER O LRMHR

Co-participation of Men and Women : the Future of Japanese Women
BSXOLE: BARHEDRE

The Role of Kim Dae-Jung in Creating Modern Korea : His achievement

RABEICET2EXRTOR-TRE: EDEE

Sport in Society : a Comparison of Chico California and Miyazaki
HRITEFIRAR=Y: AVTHIL=7, FOHLEIRDLLE
Historical Issues : Between China, South Korea and Japan
BRI PE-BELAXR
Rakugo : Culture of Comedy

BB aATaXE
Mechanical Eyes : Critics on Minimalism in the Works of Raymond Carver
BWMMERE LAEVR - A—J7—DERDI=<) XLERFITIAR
Minority Characters in Japanese Folklore
BAREOVHERE
Silkscreen Works by Andy Warhol : Green Cocca-Cola Bottles and Marilyn
ToTAIA—HRILDVINIRY) =G T )—oDah-a—3RbLER) )Y
The Way of Ikigai
TNEALDHY M=
The Effects that the Mobile Phone Has on Our Society
EHBEEONHRNEE
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Japanese Marriage : Changes and the Future

BA DI, EDEBRERE

The French Revolution and the Meiji Restoration
IS ARRan LM

The Influence of the Grimm's Fairy Tales on Children
JYLEBEFEOFHREICEZLEE

Kamikaze
hzht

Groups in Japan

BARICEITHHE

A Study of Advertising : On the Comparative Studies in TV Commercials in Asia
BEOHME . 7O7IZHETE5TLEAT—LvILOLERHE

Soccer Hooliganism
Yyh—DI—UAVER

The Brain Death and the Organ Transplantation

fibi SE LR 2R 54

The Refugees And Ngo's : The Vietham War And Japanese Role
HERENGO: RS LEFLEAXRDOEE

The Impact of Asian Immigrants in Australia
A=AV TICEITET7OTHRRODFEE

The Influence of Parental Abuse on Elementary School Life
NERFRICEZDBRDEFOTE

Comparison and Contrast of Attitudes Toward Condom Use Among Japanese Who Live in Japan and
Japanese Who Live in America
BAREEBARAALTAAEEBARAANCEITEIVF—LIEREEO LB R

The Comparison of Attitude Toward Abortion Between College Students Who Live in the United States
and College Students Who Live in Japan
BRZFEDERICKHT HEZ A DR

The Transformation of Popular Music In The Music Industry : A Comparison Between Japanese Popular
Music and American Folk Music

BREEICBTERYTIA—DVvINEE  BERDRYTZ2a—TvOETA)ADITA—DZ 21— D

The Japanese Idea and Faith toward Kami : Are Japanese Non-Religious People ?

BAADHIZHMT HEZALEM BAANLFEREHERD

Lee Teng-Hui and Taiwan

FEELEE

The Relationship between American Nationalism and American Films
TA)ADFaFYRXLEBE DB ER

Innovation of Japanese English Language Teaching : The Teaching Method of Practical Communicative
Competence
BADEBRIZEADEF  RAMIS2=/r—a i NET THRERE

The Vikings and Their lifestyles
NAXDTEEDZFATREAI

The Relationship between Music and People's Feelings
FREABREDOE R

Japanese Life Satisfaction : What Factors Are Different in the Netherlands and the USA?
BARANDETEHRE  ASVFETA)AZENWTIEZEALERNELLOH

The Usuki Group of Buddhist Images
FEIH DR

Prostitution in Japan

BAXIZEITE5%EF

Gender Roles in Higher Education in the United Kingdom : The 1960's and the Current Decade
AFXYRABELBICB TR —DEE]: 1960FE R EBER

The Relationship Between Rice Growing Culture and Asian Countries

FREXALET O 7 HEE DR R

Ichiro Suzuki as a Japanese Icon
KEMBRANELTDAFA—

Teaching English in Japan
BADKELE
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A Study of Cultural Misunderstanding of Words
SEICBFAXEHRBEDHE

The Cosmology of Fire and Water : The Intersection of Mythology and Shinto Performing Arts
KEKDIAREAD— MEELHEZROTER

Internationalization of The Japanese Language

BARZEDOERE

Hypotheses Concerning Japanese Difficulty with Using English
BERAAREEEF LI HREREICET 51K

Wish Earnestly to Be a Peaceful Island : Okinawa

FHERLTIE T

Dialect in Tano Town
HEETDAS

The Relationship Between Joni Mitchell's Music and Visual Art as an Expression of Her Cultural Identity
DA S YFINDEREXILHTATOTATADRBFRELTOED AT ILT—FEDER

Can Dreams Help Us?
ZIEANZBNTEHH

Juvenile Crime in Japan

BADOLFILE

Hahahahaha
(&= (&= 1&- 1% 1&

Computer Music and Its Possibility
aVE 14332 —Dvh LT DREEMN

Code-switching in Bilingual Children
NA)UHINDOFRIZEITEI—RFRAVFLY

A Comparison of Child Abuse in Japan and in the United States
REEGFOHKLER

Transition to Firearms

FABA~DBIELH

Is Lasik Preferable to Corrective Lenses?
ERBEFMIL—vIIEBELOXEYFELLON

The History of Japanese Costume, Kimono

EYDESR

The Effect of Video Games On Children
ETAT—LDFHIZEZRHFE

Understanding the Causes of Financial Crisis in Developing Countries : The Case of the Collapse of the
Thai Baht on July 2,1997

REE EEOEERGHKICETIRERR 24 - /\—YERE(1997F7A2H) D5HE

Parents' Expectation and Adolescents' Stress
MAHROPFEFLEDAN R

The Concepts of Civilization Among Japanese Thinkers : Fukuzawa Yukichi/ Nakae Chomin
BAABRRROXAHR BRASEFIAR

Shigeo Nagashima : The Embodiment of Japanese Baseball

REXH#: BAFRFADHEL

Bashofu : Symbol of Ryukyu Culture
BEM BRSO URIL

The Literary Relationship Between Haruki Murakami and F.Scott Fitzgerald
FEEHERTYR T4V DTV DX ERIBE R

AIDS in U.S. and Japan
BAREFAIAIZETHIAX

The Place of Cram Schools in Japan's English Education System
HBARODEBHECATLIZBITHBDME

Native American issues

7A)hIRERMBE

The Present Situation of the Caste System in India and Its Influence Upon Outcaste People
AVFA—AMHEDTRREA—AMDAR~DEE

Japanese Surrealist Ikeda Masuo and Images of Women
BARDYa—ILLT7YR N HABEFEREZTOXMERE

Discrimination in Japan

BRIZEITEER
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Pronunciation Problems for Native Speakers of Japanese Learning English
BAARBEFEENMEALE T LOME

The Comparison of Sexual Attitude Between Japanese College Students in America and Japanese
College Students in Japan, and Also Between Males and Females.

BERAZEDHICHTEEZASADLK: BAENFEERERFE BVITHEDHR RN

HAL 9000, Commander Data, and David Swinton : Case Studies in the Other Minds Problem
HAL 9000, @i T—2,TA EVR- R4 by b BEDLDDOREIZET 55 —RAR 2T 4

Public Policy and Public Conduct : Understanding Alternative Impacts of Japanese Recycle Law on the
Disposal of Household Appliances

DOBKRERRDITE: REVREBIZEAHLIBERD S A IILEDRKICETHEER

Janglish
TG )wia

The Norse Mythology and Viking Art
LI T—DEEENAXTDT—F

Traditional Textiles in Thailand

21 D BRI

A Comparison of People's Perception of Asian and Western Facial Expression
TOTANERFEADKREDIRAAIZET HHLE

Issues of Bilingual Children in Japan
BARICEITDNA) A I OFHENDZ DFERE

The Function of Haiku for Promoting Peace in International Societies
EREt 20O FNEELEICHEANARITREIZDONT

Japan Self-Defense Force

BA® B &K

The Garden Designs of Isamu Noguchi
AY L /T FOERT YA
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Attrition

In an educational program that requires students to master material of ascending difficulty in
their second language, attrition rates are a significant measure of the success of the program.
About 10.8% of the 712 students who have enrolled at MIC have withdrawn from the College.
Students departing have cited the following reasons:

Financial problems

Personal problems

Transfer to another university
Academic problems

Social problems

Disaffection with learning in English

As shown in the chart below, the spike in attrition in 1998 was likely caused by
implementation of a strict policy regarding promotion from grade to grade. Beginning in that
year, students who fell a full semester behind their class in terms of academic progress were
not permitted to move on to the next class year. Students who fail or withdraw from courses
are required to make those courses up before advancing. This is necessary because of the
incremental level of competencies required as students progress through 2m “year and upper
division course levels.

W ithdrawals Compared with 1st Year
Enrollment, 1994-2003

I 1st year
enrollment

—e— w ithdrawal
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Indicators of student satisfaction

Because MIC publicizes its distinctive mission, students enter with expectations that the
College will provide a certain kind of education. Throughout the four years, students are
asked in a variety of ways to express their response to the education they receive.

Student evaluations of teaching

In 1995, the MIC faculty implemented a system of teacher evaluation for all classes using a
standardized form. The form was slightly revised in 2002. Students evaluate all instructors in
all classes. Evaluation forms are distributed and collected during class time by teachers not
involved with the course being evaluated. They are stored securely until after grades are
submitted. Then a copy is provided to each instructor. Originals are kept in the Dean of
Faculty’s office for her review and are provided to the Faculty Review Committee for use in
the biennial review of faculty performance. Faculty also receive a summary of the student
responses with averages provided for each course category (Language, Team-Taught, and
Upper Division courses). These help faculty interpret the significance of their student ratings
compared with courses that are similar in format.

In addition to these institutional evaluations of teaching, many instructors use course-specific
evaluations to elicit student opinions about specific assignments, readings, and other aspects
of instruction.

Exit questionnaires

Each year, graduating seniors fill out questionnaires eliciting their views on their experience at
MIC. These results are used to provide insight regarding student satisfaction with different
aspects of the MIC program and to provide an estimate of how each student feels he or she
has benefited from an MIC education. One part of the questionnaire asks students to reflect
on how they have changed during their years at MIC.
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How much have you improved at MIC?

Enjoy leaming new things - E—
Understanding of foreigners —J
Ability to speak and understand English —
Thinking skills —
Interest in world events —
Eng. proficiency compared to h. s. class —
Knowledge...other countries —

Expectations for future __—‘ﬁ
1 | |

Self-confidence

Eng, reading and writing proficiency —
M aturity _|_

Ability to relate well to others _|'
Concern for well-being of others —
Self-understanding —

Concern for environment —

Work habits _:“

02003 Knowledge of J. culture _:“

W 2002 . \ \

m2001 Japanese language skills —:__“

o
=
N
w
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FLWIEEZSRED 96%
NEANEEETDEEND 96%
HEEAELEMT 5D 93%
EZDEEN 93%
ESRREICE B 5B0 89%
HEEDOGHESEEN 89%
SEIZET S0 88%
=R 86%
FHRADFE 83%
st ABE %R 81%

CNERBE. RAENTRESHAERV, AEEHE-THEET AR RTRICAZIEVSIRLDIZHE
[FEEEDKE DRI TERFDNILN>THENESS,

The chart above indicates a close parallel between the MIC educational mission and student
self-assessments, with enjoyment of learning new things, English skills, and understanding of
foreigners highly rated. Other general qualities such as maturity and self-understanding,
although assessed positively, are less highly rated than the areas most congruent with the
College’s mission. These results from the past three graduating classes indicate that students
believe they received the education featured in the College’s presentation of itself to
prospective students.

This result is especially evident when the “much” and “somewhat improved” responses are
combined to indicate the top items as measured by student self-assessment in March, 2003.
Very high percentages of students believe they have improved in the following areas:

Enjoyment of learning new things 96%
Understanding of foreigners 96%
Ability to speak and understand English 93%
Thinking skills 93%
Interest in world events 89%
English reading and writing proficiency 89%
Knowledge of other countries 88%
Self-confidence 86%
Expectations for the future 83%
Ability to relate well to other people 81%

Thus, MIC’s claim that its students learn how to learn and that they become capable of being
international citizens able to function well in English receives endorsement in the self-
perception of a very high portion of its graduates.
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ZEEIHIFERXRZOTOTSLERICEEMICEHET 5E5ITROOENE ROREEZDEHET
AJSLRUHY—ERDETOFELEDEHREEEZRT LD THS,

Graduating students are also asked to assess the MIC program more directly. The following
chart indicates student satisfaction with various aspects of MIC’s program and services:

Student Satisfaction with MIC:
Class of 2003 Rating of Satisfactory-Excellent

Study Abroad experience

Team-taught courses

Faculty

Faculty help and advice

Japanese language instruction

Overall satisfaction with MIC

English instruction

Living in Miyazaki

Academic Advising

Academic Resource Center

Computer instruction

Senior thesis experience

Computer facilities

Campus facilities

Job placement assistance

Preparation for a career

Clubs and activities y
| | | | | l

0 0.2 0.4 0.6 0.8 1

ZEREDER

A5, FIEZZ2ARED. F2ELREDRRERBRELEZIZRIEL. TOLTEELDERERDE. F
EHTBLIZY . KERICEZLIZV T ABICEDEERETRALILZENE AN ERETEDL, T
DRICREINZESY. AZOZEEE AR HOSETIFTLHETHZRDTHILIZRIILTLS,
SHIC, RERICEZTIHIEELDEEN, 6HAEFTOREEDH T, SEDEENO—F—BHN KX
2% ( Rotary International for graduate study abroad) D EZ £ %11,

Post-graduate placement

In addition to the measurement of what has been learned and the assessment of student
satisfaction, the actual placement of graduates indicates the degree to which students have
been able to use their education to enter careers and gain admission to further education. As
indicated below, MIC’s graduates have been able to find jobs throughout Japan in a wide
variety of fields. In addition, MIC has placed many students in graduate school. In its first six
graduating classes, 8 MIC students have received fellowships from Rotary International for
graduate study abroad.
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1. EFFARBIKR (1998—2003)
Employment Areas of Graduates (1998-2003)

LA
By Region

EiFE 0
Miyazaki Prefecture T 58%
LR 38
Fukuoka Prefecture
RIGR 3
Nagasaki Prefecture
EARR 0
Kumamoto Prefecture ! 2%
EER 3
Saga Prefecture
N 6
Oita Prefecture
ERBR 1
Kagoshima Prefecture
R )
Okinawa Prefecture
RIHD 0
Tokyo Prefecture 30 10%
KERAF 0
Osaka Prefecture ° 2%
BME 4
Aichi Prefecture
eI 1
Kanagawa Prefecture
Z Dt

Other

aft

Total

13%

1%

1%

2%

4%

1%

1%

0%

17 6%

304 100%

E ]|
By Field

B KE-BR ) 19%
Forestry and agriculture, fisheries, food products °
B EETIT 4 1%
Construction, housing, interior design
i -1 R ’ 19%
Textiles, chemicals, pharmaceuticals °
Steel, metals, mining
i 770k
Machinery, plant
Electricity, electronic devices
ok S 4 1%
Transportation machinery
BE ERRS 5 19
.. . . (]
Precision/medical machinery
EIR - 75 Al S A ] 0%
. 4 . . (]
Printing, office machinery
EIH 2 1%
Industries
it
Commerce
BEE-A-N-aut'z 5 2%
Department stores, supermarkets, convenience stores
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ﬁF‘E”.E 21 7%
Specialty stores
ER1T -5 9
Banks, securities 19 6%
YLy yb-{EBR-Y-2 o
Credit, finance, lease 3 1%
ZD/MIFTATVA o
Other finance 5 2%
ER-RR o 19 6%
Life insurance, non-life insurance
FEE 0
Real estate ! 0%
- iR 0
Transportation, distribution 29 10%
BR WA IRF -
Electricity, gas, energy
Y7b917 - 1EFR LR o
. . . 15 5%
Software, information processing
BIE-1E
BIE-AR . 9 3%
Communications, information
7-FH¥-t 7( 5 29,
Food services
fr\ﬂb-w_«v—-ﬁ'ﬁﬁ 28 9%
Hotel, leisure, travel
ZDMh-t'2 o
Other services 22 7%
T731-R" b o
Amusement 5 2%
WHLTVT - ERE
Consulting, research
A¥=TINI=o07 o
. 1 0%
Personnel, out-sourcing
YAATAT o
Mass media 3 1%
BE 0
Education 38 13%
2Att-FK o
. . 7 2%
Government corporations, associations
B4R )
Government and other public offices 23 8%
B 10 3%
Self-employment
ITE &R 0
Information technology ’ 2%
Z0fth o
Other 12 4%
ast 304 100%
Total
2. FEBDER
Career Placement Results of MIC Graduates
s wae | 2Rz [ w oW e = v
Admitted | Graduated O et Employed Post-Graduate Study Unknown
4R 3R BF | &3 | & |BF| k¥ | & |wm=x|BF k3 | B | #wmE | BF | k¥ | F
April March Male | Female | Total|Male | Female | Total[Ratio|Male| Female |Total| Ratio | Male |Female| Total
1994 1998 11 31 42 [ 10 | 26 | 36 |[100%]| 1 5 6 14% 0 0 0
1995 1999 20 30 | 50 | 14 | 23 | 37 |95%| 4 7 11 | 22% 2 0 2
1996 2000 27 54 | 81 | 18 | 45 | 63 [95% | 7 8 15 | 19% 2 1 3
1997 2001 23 52 75|16 | 43 | 59 |91%| 4 6 10 | 13% 3 3 6
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1998 2002 27 56 83 | 19 43 62 (89% | 6 7 13 | 16% 2 6 8

1999 2003 18 42 60 | 14 33 47 |92% | 1 8 9 15% 3 1 4

E‘i.ﬁ 126 265 (391 | 91 213 | 304 |93% | 23 41 64 | 16% 12 11 23
Cumulative Total

I BER=pBER/(FEER—EFER

ERR=EFEREFEREY
Note: Employment Ratio = Number of Employed Graduates/ (Number of Graduates - Number

of Post-Graduate Study Students)
Post-Graduate Study Ratio = Number of Post-Graduate Study Students/ Number of

Graduates

3. LB

Major Places of Employment

E 35

Classification

=it 4

Name of Company

RITE

Travel

BAZEN

Japan Travel Bureau

IyF-TA-IX
HIS

EHZENANL
ANA Travel Agency

BB

Nishitetsu Tourist

Fry—J Rk
Nomura Tourist

REMAL
Tokyo Travel

AFATAE A
United Way

REE
Tokyu Tourist

MZEx
Airline

BAMZE(HAMZES AT L)
Japan Airlines

BARIT7ORATL(BRMESRTL)
Japan Air System

JALZRAAH—E R
JAL Sky Service

JALGS
JAL QS

£ RAKREH
All Nippon Airways

EEEL
Airport

BIBEEL L
Miyazaki Airport Building

BRTT7TH—EX
Fukuoka Air Service Building

RTIL
Hotels

RFILE
Hotel Nikko

K —bRTIL
Daiwa Resort Hotel

RKAEBZERTIL
Oita All Nippon Hotel

HEERAZEYY—k
Okinawa ANA Hotel

BFEBARTIL

Aoshima Resort Hotel

RTINA—2v245
Hotel Ocean 45 (Sheraton Hotel)

RTIN=Za—FF+42=
Hotel New Otani
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SEX

Manufacturing

N =
Omron Corporation

YRV (FEEE)
Wood One Co., Ltd.

Rudnvy
Honda Lock Manufacturing Co., Ltd.

T

Unkai Shuzo Co., Ltd.

EFitaNs pA N
Kansai Paint Co., Ltd.

EERF

Construction

mZHH
Shida Gumi

FBKINDR
Sekisui House, Ltd.

TEHEE

Information Technology

BB ERLEE 52—
MJC Co., Ltd.

Ty
Densan Software Co., Ltd.

BARTATILTURIATLR
Japan Cable & Wireless

e R B IG RHkf
Kagoshima Applied Technologies

BART7AT4T4
Information Technology Development Japan Inc.

EEFER AT L

Sumisho Information Systems

Er@EMILIMY
Fujitsu Towa Electron

]R1T
Banking

SFAINUHINA
City Bank NA

EIBHRIT
Miyazaki Bank Ltd.

BB ABRT
Miyazaki Taiyo Bank, Ltd.

FE%

Securities

ESESEIT

Nomura Securities Co., Ltd.

RFNFES

Daiwa Securities Group Inc.

BEO—FT47IL
Nikko Cordial Securities

RBRMALE

Tokai Tokyo Securities

fRER

Insurance

BARAE
Nippon Life

E—tdw
Daiichi Life

BER £ dn
Meiji Life

THRE
Yasuda Life

BB LXK ELT7TEERER)
Tokyo Marine

RHXKFERD /)
Yasuda Fire

i ee
Broadcasting

BABERR
NHK

UMK TLEEIE
UMK

AVC
AVC

i

Newspaper

=% B AT
Miyazaki Daily Newspaper

H—EREE
Service Industry

REEZE
Okura Jitsugyo

EEE
Ichibanya Co., Ltd.

B
Transportation

HIGE
Miyazaki Kotsu Co., Ltd.
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#E

Education

NOVA
NOVA Co.

DR
GEOS Co.

xR
Meiko-Gijuku

=]
5n
Subaru

R
Eishin

KR
Government

=
Miyazaki Prefectural Office

=T
Miyazaki City Hall

RO
Oita City Hall

B R BT
Kagoshima City Hall

TEH R
Yuki City Hall

HRETRE
Kiyotake Town Hall

= HAET 515
Takanabe Town Hall

HEAETRIS

Tsuno Town Hall

RIS
Saikawa Town Hall

REUHIAT
Tokyo Fire Defense Agency

EERE
Miyazaki Prefectural Police Office

Sy

Ministry of Posts and Telecommunications

Gil%

Associations

JAME
Miyazaki Central Agricultural Cooperative

JAZE &

Nobeoka Agricultural Cooperative

JAZRI

Miyakonojo Agricultural Cooperative

4. 2002 FEBREEREDER
Class of 2003 Teacher Certification Program Graduates

AFREVHBHER—E

Class of 2003 Graduate School an‘d Job Placement Results

K& NE L
Name Category School/University

ME KRR EZ INEPSE 237 S eV R g

Aburame, Miho Graduate School Hiroshima University Special Course in
Education of the Handicapped

Tk BE H#F BIEKFRFREEFHEH

Ando, Saki Graduate School Miyazaki University,Graduate School of Education

e & 4 EESEIR

Fukudome, Mai Teaching Profession Kanoya School for Disabled Children

BEEH EZ EEHBERFZRFRFRABTHER

Fukushige, Akane Graduate School Hyogo University of Teacher Education
Graduate School of School Education

7% 25 4 P

Gyoji, Takuya Teaching Profession Akae Junior High School

F*E sk 4 FRIRPE

Inoue, Kazuya Teaching Profession Akae Higashi Junior High School

no IZE P AO—4%)—%ZE

Kawaguchi, Tatsuki Graduate School Rotary Scholarship Recipient

ARK # T BEFEEFIR

Kuboki, Takashi Teaching Profession Miyazaki Gakuen High School

HHE #F 4 ETFRPER

Maruta, Shoko Teaching Profession Takachiho Junior High School

#E X 4 REHFR

Masudome, Dai Teaching Profession Honjo Junior High School

%A BT 4 BIRRSEPR

Noda, Kanako

Teaching Profession

Miyazaki Higashi High School
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I #BF 4 BE

Yamashita, Yoko Teaching Profession Self-employed

X #— 4 mERF

Yano, Yuichi Teaching Profession Aburatsu Junior High School

3 4 EF R

Baba, Kimiko Teaching Profession Iwado Junior High School

pS: B s BIBEEESK

Oba, Takahiro Teaching Profession Miyazaki Commercial High School
[E[EZES T BIEKESK

Taguchi, Satomi Teaching Profession Miyazaki Omiya High School

5. MIC O—4!)—1g= 4 — 8
MIC Rotary Scholarship Recipients

REH

AFEE FXEF 220} EE =Y
Admitted Graduated | Student Name Graduate School Location Major
Attended
N s - ERAEF
1994 1998 FREA @ 7/.3’_1351 A %E Medical Anthropology/
Homei, Aya University of Manchester UK ) e
History of Medicine
1994 1908 |1 SOF LRE—K% ETET T
Kadowaki, Sayako |University of Leicestershire UK Art History
_ Ny s, o HIA—Ov/\DREZE
1994 1998 JIE S o .XI\.T/b U7 R . %E Eastern European
Kawata, Yasuyo |University of East Anglia UK h
Development Studies
Sa—SUVUR AT "
EE BT St KE  |EmsEs
1995 1999 Shibao, Satoko Ge_orge_Washlngton USA International Education
University
1995 1999 ILE fEF IEyIRKREONER) EXE
Yamada, Itsuko University of Essex (Year 1) HE  |English Literature
— UK
A—T4TKRF(2FB)
Cardiff University (Year 2)
1998 2002 B BEE YISV RaKRE KE | AER
Miyazaki, Makoto |University of San Francisco USA  |Anthropology
A iIE : ICRAEEE
1999 2003 Kawaguchi, Tatsuki <pending> Applied Linguistics
3 EES Monterey Institute of BUa®
1999 2003 Sanuki, Ayami International Studies Political Science
6. 2002-2003 1V4-VYy 7 EfEES MAK
Internship Participation
%-FHik4 2002 2003
Industry/organization Name Number of Students | Number of Students
= 1 6
Miyazaki Prefectural Government
IR R (RE) 3 2
Miyazaki Kotsu, Inc.
FBYJ—bRTIL 2 0
Aoshima Resort Hotel
RTILIUIHIR 1 1
Hotel Marix
BIREXRTIL 5 0
Miyazaki Kanko Hotel
EILLURTIL(KER) 1 0
Hilton Hotel Osaka
At 13 9
Total

LRDOFERNTYT IS KEREFZEED . ERENKETRHEETORREEN LTV
FREERKICOH5, FENEZROERICEVTHNTDICEIEDIIGHENDBEL ., BAFLLE
HARIFHERLTE - B - EZDBELEVREE TS COT—RITORMIZ+RITEZ TS,

As the above results show, MIC students have been able to make use of their education in a
wide variety of settings, including graduate school. Perhaps the wide range and overall
success of placement results indicated in the information presented above is the most
definitive answer to the questions asked in the early years of the institution about how well the
institution would prepare its students for meaningful and successful lives.

164




CHAPTER SIX

gt 2O PO EIBERRKE

ERERRZITNMNIER IO T ENGEREIC IV RICEOTERTHMMEDS
WEIMEIREG STV, RRFIC, FREDHENBAENNLE TS0, il R EDHEEH
[TEYHLTIRTNERsEA 1=,

1. BBERKFRREMEERE]

FICEIT 1995 ELYBFHMREIN, BARDOKRZICERH SN TS, mXITHEFFTBERETH
FINTVSA, 2RI CEFICMATIRERS 1ELTAZOHEICHT ORI LIBRHAL TS,
REHRERXEPETHROZE  LEREMERRE - RIS =7 -3V h - BAXZOH
ROFBAEENOF=LIET—IER N ENOOMREZVNBRBOREBOHE. F-RBHNFE
BREIZAWSMEV-EREICOVTHRLTEY . BRIZETHARRAANZENDREL B ICEKERD
ARIZESDTEEREMNELSO TV,

2. fhDORFHARY

1996 E M5 2000 F£E T, K% nternationally Speaking &S EEHBDT-HD=1—AL %
—E MR CEALIz, RALA—ICIXEEHE (FB LIV EEEZEZSHANENREEZBHLTY
Fzo COBAETEELIZEIYEDTNEBRRE IELTRERINDELSITHESTNS,
3. LFHEMEER

RAZLUE, REEAMZHHBEESEHEL. BBEOMBHEICECEMLTE . LA GHE-Sa%
RETELLIIC, AEESTIEIERN-NEABEEICIIRRALGT—YDOFEELIRELTE -, H9)
DIEMEEEHAEMICEVWTEBRRETOTELN., —ROARICKEEF—BH T2z

1997 FLIR I KRFTITI L3201 =,

BAETREAZFEINBOOEHBRRRDBEEEZFELTND, HEIILECERIN, BRKEP
i RITH AL TV S,
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CHAPTER SIX

MIC in the Community

In spite of its small size, Miyazaki International College represents a significant presence in
the community because of its international nature. As such, it is a valuable community
resource. At the same time, because most of its faculty come from outside of Japan, MIC has
had to create its connections with the surrounding society.

1. Comparative Culture: The Journal of Miyazaki International College

The College’s journal has been published each year since 1995 and distributed to universities
throughout Japan. Articles are written in either English or Japanese, with an abstract in the
other language. In addition to scholarly articles and book reviews, Comparative Culture
features a section called, “Reflections on Teaching.” In that section, faculty publish articles
that relate to their MIC teaching. These articles address subjects such as student-centered
learning, cross-cultural pragmatics, intercultural communicative competence, use of Japanese
literature in translation as a means of teaching about Japanese and English, active learning,
and so forth. These articles are a valuable resource for those in Japan interested in issues
related to teaching Japanese students in English. Articles in Comparative Culture are listed in
the section on faculty publications in Chapter Three.

2. Other College publications

Between 1996 and 2000, MIC published Internationally Speaking, a newsletter for English
teachers that was distributed throughout Kyushu. It contained articles by teachers of English
as well as articles written by English learners. Eventually this effort was channeled into more
formal articles in the Journal of Comparative Culture section “Reflections on Teaching.”

3. Lecture Series

Since its first year, MIC has contributed to the greater Miyazaki community with a public
lecture series. Designed to provide a variety of viewpoints, the lecture series has provided
both Japanese and international lecturers and lecture subjects. For the first three years of the
College the lecture series was held in downtown Miyazaki. However, seeking to have a more
direct impact on the academic community and to build more public contact with the MIC
campus, the College moved the lecture series on campus in 1997.

Currently, about eight lectures per year are scheduled, some from outside and some from

inside the MIC community. Lectures are publicly announced and open to guests from other
universities and the community.
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6RA4H
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1MA11H
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Recent lecturers and topics:

2001

28 May

16 June

12 July

16 July

25 September

12 October

13 December

2002

4 June

15 July

23 October

11 November

28 November

9 December

Victor Hori, McGill University, “Buddhist Teaching Techniques
Applied to Liberal Arts Education”

Dr. Erin Livingston, MIC Faculty, “When Reason Fails: The Arational
Nature of End-of-Life Decisions”

Aya Homei, MIC graduate, 1998, Ph.D. Candidate, Manchester
University, ““Manchester, in’it?’: Life and Graduate Study in Northern
England”

Dr. Peter Verbeek, MIC Faculty, “Peace as a Social Process: Setting
Up a Looking Glass on Social Development”

Reiko Shimizu, Osaka, Japan, “From Minoh-shi to the Four Corners
of the Globe with My Violin”

The Honorable Kiyohiko Toyama, House of Councillors, Japanese
National Diet, “Recent Travels in Myanmar and Pakistan”

Sommai Chinnak, Ubon Rachathani University, Thailand, “National
Development and the Politics of Elephants in Thailand”

Dr. Tae-Hwan Kwak, Professor Emeritus, Eastern Kentucky
University, Former President, Korea Institute for National Unification,
Seoul, Korea, “The Peace Process on the Korean Peninsula”

Andrea Deri, Institute for Global Environmental Strategies, Hayama,
“eLearning for Sustainable Development”

Dr. Choon-ho Park, Judge, International Tribunal of the Law of the
Sea, “My International Career”

Dr. Wang Yong, School of International Studies, Peking University,
“China’s WTO Accession”

Dr. Helen Meyer-Knapp, Evergreen State University, USA, “Peace-
Making: South Africa and the Middle East Compared”

Mr. Francis Conlan, Edith Cowan University, Australia, “When Is
Something ‘ao’ and When Is It Not ’ao’?
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4. BEHMRRZEEFERESR

BEMERAXZEEFERERE. RANREZFICHRBHIICHIST S 2MBEEZREL. L1oTR
ROBHOEREMBORKRICFESTHICEZAMELTEROFICHEBISN RERN120HEH
B(KZF.EX. R DMoERESNTVS, AHERFEDORIOBEICH>T, BEMICIEIHKRE-
BR-SERVNT—VRFBE I ZEBRBBR TREL TS AFLZOEREMRELTHREL ., BE
EEBEDOFREFICETIERHOTHLREMGEREL TS,

5. FHEE

BRI REZHET DAZ T HMEH R OEFERGEICERHIBEEZIRETE D AFDHNE
AZBRCFERVBERZFOFEITOVTERMRMMOEREROON MRS, F-HFITEBS
BFREBROSECHAAZE [IHEOH 2 CERECAKRROVERCRVATREREL TS, K
FBEFV BRMFrITEREBA TV DERICAZHABKRIFOREETELIDTH S,

AZ(FIESEAMBREEZEHETMRE AR (2002 F£ 10 A, R-BBFRIEZMBEEZETA VI -R2—>
RV [CZBRRV2ZOEBHEMNMFATILEEN TORBEFEHLSMLTE 2, I KER
EEHRAERBIAMMEATE (2002 F8H ., - AF) TIEAEHE 24 N ERICE T HRELE
DY —ERITDVTEEL -, . BEEREEICBTE5TAA—NERAICET 58 EETER B TR
URLTWSHELH D,

6. ERFRESFFRENDEREEZRTOITSL

2001 FLIK, AZFEBFESEER(B-BBHZFEEER) DERIVSREXZELTRY. £F
ICERAINDEEBELEDBFEELZITTERVSRIZSMLTEz, ZOEEIL 2003 EEICE—BREL.
BREOEEZEORNZEDHI—RELT. AFZOHENBBRZESTEFR | EEICTEERZRENR
EEToTWSEDTH D,

2004 FEIZITEBIENBEICNA T, KAE2HENEBFESSEZRICEBITARED1ISREZHAYL,
2005 FEIZIEIER 2.3 FEAEDHEERZELIBLT S,

COTADIIMNIETTEIEREZEORYBHD—IRTHD, BRELEXRRTHETHEIFERE
[SRDESLGFEENEDLIBHBLELURNCRITTELNEMAIENTES— A ERAILAZHE L
EhHAZETHRBRBZEZTHEVSFRALHY . ARICESOTHEITHBD SV ERNEESHIToN
HDTHB.

7. EEE
AZIEHENDERBAEZIEILDETIELDELEIBELZARLTINS, -, HEICLIHEE
TOYSLEIL EFESELTOSIMKEDBEFZRENRR - FAED-HICEFETBHEEL0V, 2002 F

[CIFAEEICHMET AR FEIEEDA—/IN— AT )y a-FU5 =D Nf XY —)L(SELH)E
ERORBRENREZLLD. AZHBIZ0RUBRSRITHBESIL. RETPOEEFEHAEERBNL
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4. Miyazaki Area University Consortium

The Miyazaki Universities Consortium for Life-long Learning was established in 1997 with the
mission of "holding public lectures that effectively address current issues in society in order to
enlighten the citizens of Miyazaki on social issues and thereby contribute to the development
of the local communities." The Consortium is currently made up of 12 institutions of higher
education (including 4-year institutions, junior colleges and a technical college) in Miyazaki. In
line with the stated mission, the consortium holds public lectures entitled "Miyazaki
College/Tandai/Kosen Network Public Lectures" each year in the fall in several areas in
Miyazaki. As a member of the consortium, MIC makes constructive contributions by
participating in discussion and assisting in searches for faculty lecturers and other areas of
preparation for events.

5. Guest Lecturers

As an international faculty, MIC is able to provide local community groups and high schools
with an interesting pool of guest lecturers. Often faculty from outside Japan are asked to
provide an international viewpoint on subjects of interest to students. MIC’s Japanese faculty
who have studied overseas also provide a rich store of experiences and insights for
community groups and high school students. For students who aspire to learn English and set
forth on an international career, such faculty provide excellent examples of the possibilities
open to those who have strong determination.

MIC has provided both on-campus workshops and off-campus lectures and demonstrations to
area high schools, including the participation of two faculty and the Dean in the 8" Kyushu
English Educational Research Seminar in Miyazaki in October 2002. Two faculty provided
lectures on international research services at British and American libraries at the Kyushu
librarians’ meeting at MIC in August 2002. One faculty member is providing lecturers to
Fukuoka Prefecture high schools regarding the use of debate in the English classroom.

6. Joint drama/English instructional program with Miyazaki Gakuen High School

Since 2001, MIC has provided support to a drama class at the Miyazaki Gakuen High School
(formerly the Joshiko). Faculty have participated in classes during the winter months at the
invitation of a member of the high school English faculty. In the 2003 school year, this project
has blossomed into a drama workshop offered to Miyagaku first-year students on Saturdays.
This workshop is being taught by a team of MIC and Miyagaku faculty and is designed to use
drama to help students develop English oral sKills.

In 2004, one English class at Miyazaki Gakuen High School will be taught by a member of the
MIC faculty while the drama workshop will continue. In 2005, both a second- and third-year
class will be taught by MIC, in addition to the Saturday workshop.

This project is part of the ongoing development of a high school-university partnership. Work
with high school students enriches the MIC faculty’s understanding of the educational
background of MIC students, while the high school benefits from the fresh perspectives of
MIC faculty. Both institutions have much to gain from this growing relationship.

7. Campus visitors

MIC has opened its classrooms to many visitors, including groups of high school teachers
from Miyazaki Prefecture and many others. Several other universities and university
personnel attempting to develop international or English-based educational programs have
visited the College to observe the educational program and ask questions. MIC regularly
opens its classrooms to appropriate interested parties and shares whatever insights it can. In
2002, a visitor from the Monbukagakusho-designated Super English Language High School in
Hokkaido visited the campus and subsequently asked for an MIC faculty member to visit the
Hokkaido high school to demonstrate MIC educational techniques.
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8. High School Speech Contest

In June 2003, MIC sponsored a high school speech contest. Seven participants from
Nagasaki, Gifu, and various parts of Miyazaki Prefecture participated in the contest. Two
winners were awarded travel-related prizes and invited to give their speeches as guests at the
MIC on-campus speech contest.

9. Miyazaki International Festival and other international activities
Miyazaki International College and its faculty provide an international presence at many
Miyazaki-area events. Often this presence is informal. However, in 2002 MIC provided an

English language booth at the Miyazaki International Festival. The booth attracted many
visitors who were given a chance to interact with MIC faculty in English.
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CHAPTER SEVEN

Governance

1. Miyazaki Educational Institution

MIC is a constituent unit of Miyazaki Educational Institution (MEI). A simplified version of the
organization chart of MEI identifies MIC’s position within the larger organization.

Board of Trustees

Dr. Hisayasu Otsubo, Chief Trustee

Advisory Council to the Board of MEI Staff
Trustees
Miyazaki Miyazaki Women'’s OBIC Miyazaki
International College Junior College Computer Gakuen High
Business School
School
MEI Library Midori Kiyotake Midori
Kindergarten Kindergarten

The Board of Trustees makes fundamental decisions regarding the operation of institutions within
Miyazaki Gakuen, including management of the budget, establishment and revision of college rules, and

regulations regarding faculty councils, as well as establishment and revision of rules made by the Board
of Trustees.
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2. Faculty organization: committees and Faculty Council

President/Vice President

College Advisory Committee

Dean of Faculty (Chair)
Assistant to the President
Director of General Affairs
Director of Student Affairs
Director of Admissions

Director of MEI Library

Chairs of Standing Committees
Facilitators

Faculty Council

Dean of Faculty (Chair)
Permanent Committees

Committee on Students
Committee on Curriculum
Committee on Faculty
Committee on Academic Support
Committee on Admissions
Temporary Committees:

Faculty Review Committee

In 2004, the committees will be consolidated as follows:
Committee on Students and Admissions

Committee on Curriculum
Committee on Faculty and Academic Support
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3. Decision-making: faculty and administration roles

Miyazaki International Colleges operates under the supervision of the President and the
Board of Trustees and within the rules and procedures of Miyazaki Gakuen, including its
employment regulations.

The College Advisory Committee is chaired by the Dean (since there is currently no Vice
President) and advises the President on

e Cooperative relations in the College

e College Rules and Regulations

o Evaluation and promotion of College activities

Faculty Council is convened and chaired by the Dean of Faculty and considers the following
matters:

Changes to College Rules and Regulations

Curriculum

Faculty Credentials

Faculty and Research

Student Admissions, Graduation, Leave of Absence, Return, Withdrawal, Removal
from the College Register, Study Abroad

Discipline

Academic Standing and Graduation

Degrees

Student Guidance

Other matters deemed necessary by the President or Faculty Council

Committee members and chairpersons of permanent and temporary committees are
appointed by the Dean of Faculty after consultation with the Faculty Council. In practice,
committees are elected by the faculty and chairs selected by members of the committee, with
the consent of the Dean of Faculty. The number of Permanent Committees has recently been
reduced to prepare for an expected drop in the number of faculty members. Beginning in April
2004, responsibilities of the Committee on Students and Committee on Admissions will be
consolidated in a Committee on Students and Admissions and the responsibilities of the
Committee on Faculty and Committee on Academic Support will be combined in a Committee
on Faculty. The Committee on Curriculum will remain unchanged.

In practice, MIC operates in day-to-day matters with a system of shared governance. The
President acts “as the representative of the College and administrator of College Affairs”
(College Rules, Article 4.1 under the supervision of the Board of Trustees. The Dean (Article
4.4) supervises “the educational affairs of the College.” Faculty Committees also play their
role in the decision-making process. For example, when the President approves hiring a new
faculty member, the Dean and the Committee on Faculty jointly appoint a faculty search
committee. The new position is advertised and candidates are screened in the first place by a
faculty search committee. The committee recommends finalists to the Dean of Faculty who
interviews the finalists in person. She makes recommendations to the President and Board of
Trustees, who make the final decision. Similarly, when faculty are evaluated for
reappointment every two years, the first screening of faculty of their portfolios is done by an
elected faculty committee which makes recommendations to the President.
Recommendations are based on published criteria of performance and a portfolio submitted
by the faculty member. The Dean reviews the portfolios and recommendations of the Faculty
Review Committee and also makes recommendations to the President and Board of Trustees,
who make the final decision. In this system of shared governance, decisions are discussed at
various levels of the institution, with each level having some degree of input into shaping final
decisions. Final authority rests with the President and the Board of Trustees.

Proposals for changes may come from any faculty member. They are referred to the
appropriate committee for consideration. Committee recommendations are reviewed by the
College Advisory Committee (CAC) with regard to procedural matters and completeness. If
CAC finds that they are ready to go to Faculty Council, such items are put on the agenda by
the Dean.
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4. Grievance Procedures

Disputes and grievances among members of the MIC community are resolved at the lowest
level and with the least conflict possible. The Content and Language Facilitators have created
a procedure for handling disputes among faculty. The Bulletin provides a procedure by which
students can bring grade disputes to the Dean for mediation (2003: 116-7). The MIC Faculty
Handbook (Section 3.8) provides a formal procedure for adjudicating grievances among the
College community. In addition, there is a formal policy (Faculty Handbook, Section 3.9)
defining and prohibiting Sexual Harassment.
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CHAPTER EIGHT

MR

Financial Statement

Miyazaki International College Statement of Receipts and Disbursement

IR A D ER (BfI: FM)
Income (Unit: 1000)

B FEII0FE E |1 &8 E |12 &8 E |13 &8 E |14 & E
Category Fiscal year 1998 1999 2000 2001 2002
PHEEREEMSE 437,505 433,665 496,782 454,327 392,833
Student tuition and fees

FH 5,384 8,026 4,334 4,109 3,705
Fees

FitE 2,700 3,236 7,795 3,024 4,102
Donations

#HEhE 148,289 104,979 93,385 120,092 113,784
Subsidies

BEERIIA 4,092 3,262 3,476 2,553 2,929
Asset management

BETHER 0 0 0 0 0
Asset divestiture

EBEIRA 617 1,073 2,691 1,106 852
Enterprises

HUARA 2,874 3,114 3,559 2,859 6,415
Miscellaneous

IREBIRA &G 601,461 557,355 612,022 588,070 524,620
Total imputed income

EAREHALESE -18,103 -13,513 -19,230 -3,561 -25,092
Total amount of key money cut-in

HEBEIADOISEE 583,358 543,842 592,792 584,509 499,528
Total income

X O (#4: )
Expenditures (Unit: 1000)

B FEI10FE E |1 &8 E |12 &8 E |13 &8 E |14 & E
Category Fiscal year 1998 1999 2000 2001 2002
AN¢E 390,044 373,408 380,808 385,726 370,421
Personnel

BEHRREE 163,987 150,133 145,197 180,753 158,855
Education and research

HEREE 63,708 54,562 58,218 57,462 52,770
Management

BENSERE 0 0 0 29,136 32
Asset disposition

HEXHOEEE 617,739 578,103 584,223 653,077 582,078
Total Expenditures
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TR MBLE
2002 Financial Ratio

FEARK BFEL R
Description Ratio
A& R (A& /IRBUXA)
Personnel expenditure ratio Personnel expenditure/imputed 70.6%
income
AHEIKRER (ANEE ZEEEMRTE)
Personnel expenditure dependency ratio Personnel expenditure/income 94.3%
from student tuition and fees
BEMRELE (BERREE REIA)
Education and research expenditure ratio Education and research 30.3%
expenditure/imputed income
EEEELER (BEERE REIA)
Management expenditure ratio Management 10.1%
expenditure/imputed income
HEX CHEXH REIA) 111.0%
Expenditure ratio Expenditure/imputed income e
HRILE R CHEZHERIA) | 00
Income ratio o7

Expenditure/Income
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2. Discussion of Financial Issues

As has been previously explained, MIC has never been able to meet its enroliment
expectations. As a result, the College’s income exceeded expenses only in 2000. The smaller
entering classes of 2001 and 2002 were a significant setback to the College’s enroliment
expectations. The 13.6% increase in enrollment (73 students) in 2003 is encouraging, but not
substantial enough to allay concerns.

The chart of 2002 Financial Ratios provided above demonstrates that personnel costs are
seriously out of balance with income. Direct personnel costs in 2002 were 94.3% of total
tuition income. Management costs, on the other hand, have been severely cut back and
cannot be further reduced.

The College’s response has been threefold, as outlined on page 49.

1. Two years of rethinking of admissions strategy have significantly improved
admissions efforts, including expansion of faculty efforts to assist with Admissions.

2. The upper division curriculum has been revised to provide students with choices that
are within the liberal arts mission of the College but also help students understand
how their work at MIC can connect to a career after MIC. (MIC’'s employment
placement remains strong compared with other schools and its ability to send
students on to graduate study is outstanding.) The Teacher Certification Program
graduated its first class in 2003 and continues to grow. A new Psychology Major has
been added. Additional refinements are planned that do not add additional financial
burden.

3. Finally, personnel costs must be reduced. The administration has announced that
the current faculty size of 38 will be reduced to about 30 over the next two or three
years, primarily through attrition. That is, departing faculty will not be replaced unless
absolutely necessary. Faculty have responded constructively and have stated a
preference to use more efficient scheduling of teaching time (unbalanced because of
Study Abroad) as the first means of adjustment to the smaller faculty size. The
second method used will be to introduce more flexibility in class sizes, retaining 20-
student limits where possible but allowing some courses to be larger. In addition, two
full-time science positions that are unnecessary will be cut.

Both the faculty and administration fully accept the necessity to reach an appropriate balance
of income and expenses and will work together to make that happen. At the same time, both
faculty and administration have expressed strong support for the essential educational
mission of MIC and its distinctive educational program. Thus, while adjustments will be made,
these will retain the essential educational identity of the College.
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CHAPTER NINE

Conclusion and a Look Forward to Part I

1. Conclusion

This descriptive analysis of MIC from its founding until Spring, 2003 has provided a general
history that shows how the original design of the College has been implemented during its
first decade of existence. It has shown how the College community has worked together to
create an educational program that would fulfill the College’s mission and has described
some of the general outcomes of the educational program as they have been measured up to
this point.

In general, it can be said that the faculty have built an educational program consistent with the
original mission and design of the College and that students graduating from MIC perceive
their own educational growth positively with respect to essential aspects of the College
mission. In other words, the College can at this point claim some achievements in accord with
its mission and can look back at a decade of development with some satisfaction.

However, the same description reveals obvious areas of weakness, such as the failure of the
College to attract enough students to provide a positive balance sheet. Also, there are
undoubtedly many areas where possibilities and potential areas of achievement are largely
unexplored, such as the enroliment of a significant number of non-Japanese students.

This descriptive analysis has not attempted an evaluation of these issues because that is the
function of the second phase of the study.

2. Campus-Wide Evaluation

During the remainder of 2003 this analysis will provide the basis for identification of the key
issues that warrant further exploration. Working Groups will be formed with defined areas of
responsibility under the auspices of the Steering Committee. Each group will begin with a set
of questions. Through discussion and study of the issues within their jurisdiction, each group
will produce findings of an evaluative nature and recommendations for changes or for further
analysis. These will be forwarded to the Steering Committee for discussion. Reports of the
Working Groups will provide the basis for Part Il of this Self-Study, an evaluation of MIC with
recommendations for further consideration and possible implementation. The evaluative
phase of the Self-Study will attempt to measure successes as well as to identify areas in need
of further growth. It will also identify unresolved issues that require ongoing discussions and
investigation. All constituencies--Trustees, Faculty, Staff, and Students--will be involved in
various ways in the evaluative phase of the Self-Study.

As the timeline at the end of Chapter One of this study indicates, during the first two months
of the fall semester of 2003 campus constituencies will be involved in discussions and the
preparation of working group reports for Phase Il of the Miyazaki International College Self-
Study. The chair of the Steering Committee will then collaborate with the Committee in
documenting this phase of the study in an evaluative analysis to be completed by the end of
December 2003. The following are areas of study that have been proposed by the Steering
Committee:

Campus Responsibility [General Affairs]
Cost-saving opportunities across all areas of college functions
Campus maintenance (clean-up, beautification)

College Mission & Curriculum [Committee on Curriculum]
Suitability of current curriculum to the College mission
Creation of new majors and programs
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Faculty Governance & Relations [Committee on Faculty]

Faculty contracts and benefits

Reappointment and the role of the Faculty Review Committee within it
Faculty morale

Faculty committees

Faculty Council

Area facilitators

Faculty Support Issues [Committee on Academic Support]

Academic computing facilities

Faculty cost-cutting practices

Faculty development:

Workshops/retreats

Career advancement in teaching and research

Faculty collaboration within MIC and MEI

Enhanced collaboration with Miyazaki Colleges & Universities Consortium

Pedagogy [Committee on Curriculum]: three subgroups

Lower level students (first and second year)

Team-teaching and downsizing

Student orientation

Academic advising

Teaching pre-Study Abroad students

Study Abroad portfolio structure and length

Possibility of extended orientation during the period preceding GoldenWeek
Transition from Japanese high school to MIC

Upper level students (third and fourth year)

Job-hunting versus education

Senior thesis

Teaching post-Study Abroad students (including post-Study Abroad reentry)

General (applicable to all years)

Ways to improve the teaching of English at MIC
Ability/motivation in the classroom: high and low proficiency students
Peer evaluation program

Dynamics of class size

Teaching non-Japanese students

Toward improving English skills across the curriculum
Toward improving critical thinking

Toward improving Japanese language skills

Grading

Providing research opportunities for students

Use of TOEIC as MIC's measure of student proficiency

Recruitment and Public Relations [Committee on Admissions & Admissions Office]
Nationwide recruitment

Foreign recruitment

Faculty involvement with recruitment and PR Image-building:

Regular press releases

Newsletters

Campus guests

Web sites

Speakers Bureau (for high school and community)

Public seminars and lectures

MIC International Lecture Series

MIC participation in local events, i.e. beach clean up, summer festivals, etc.
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Student Affairs [Committee on Students/Student Government]
Volunteer and internship opportunities for MIC students
Student governance

Student involvement in the college community

Student clubs and social life

Assessment [Testing & Research Advisory Committee]
English proficiency

Liberal arts outcomes

Entrance and exit interviews

Student satisfaction measures

Institutional and human subjects research issues

Long-term Vision [Self-Study Steering Committee]
Development of a long-term vision for the college
Place of applied liberal arts (drama, music, art) at MIC
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