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CHAPTER ONE
Introduction

Preface

In July 2003 Miyazaki International College (MIC) published a document titled Institutional Self-Study,
Phase I: Descriptive Analysis. lts preface stated that Phase /I of this study was to contain an
evaluation of the College with recommendations for the future. The Self-Study Steering Committee
that had been formed at the inception of the project was to oversee the production of Phase I, to be
presented to the Board of Trustees of Miyazaki Educational Institute (MEI), with the understanding
that the Self — Study would be part of the process of preparation for MIC's future evaluation as a
private liberal arts college in Japan.

At the time of the publication of Phase I plans were already well under way to produce this evaluative
analysis to complement the descriptive study. Chapter Nine of Phase | outlined the areas of
campus-wide evaluation to be undertaken. The procedure was also spelled out:

Working groups will be formed with defined areas of responsibility under the auspices of the
Steering Committee. Each group will begin with a set of questions. Through discussion and
study of the issues within their jurisdiction, each group will produce findings of an evaluative
nature and recommendations for changes or for further analysis. These will be forwarded to
the Steering Committee for discussion. Reports of the Working Groups will provide the basis
for Part Il of this Self-Study, an evaluation of MIC with recommendations for further
consideration and possible implementation. (186)

Institutional Self-Study, Phase II: Evaluative Analysis has evolved from this process. It is the result of
a collaborative effort on the part of faculty, staff and students of Miyazaki International College to
suggest ways to build on the strengths of this academic institution while improving upon weaknesses.

Why Undergo a Self-Study?

There were compelling reasons for MIC to undertake a Self-Study. Not the least of these was that the
year 2004 would mark the tenth anniversary of the College, presenting an historic occasion for
reflection upon its mission, educational goals, and efforts to reach those goals. Recent developments
within the Japanese Ministry of Education, Culture, Sports, Science and Technology (MEXT),
specifically the expectation that private universities be required to complete such a study for the
purpose of evaluation, mandated the production of both descriptive and evaluative reports. MIC
considered the advisability of such a self-study for other reasons as well, including the following:

1. The College’s first external review took place before such evaluations were common practice in
Japanese universities and while MIC was still on probation. Faced with the many complexities of
creating a new program, the faculty found valuable guidance in the suggestions of two external
reviewers, Dr. Rod Ellis of Temple University and Dr. Akira Arimoto of Hiroshima University.
However, MIC was not in a position to conduct an evaluation of a program still in its infancy. Also,
the probationary status of the College precluded any substantial changes to its original plan.

2. The Self-Study Steering Committee hoped that such a study would increase MIC's visibility in
Japanese higher education.

3. Recent developments at MIC suggested the need for careful self-examination.
4. Faculty were committed to such a study.

In short, the Steering Committee agreed that such a study should be undergone for the purposes of
self-improvement, accountability, and institutional openness. These three categories can be further
articulated:

Self-Improvement/Change
e relate curriculum to domestic and international educational standards
¢ build on institutional strengths identified in the process of self-study

e improve upon institutional weaknesses also identified in this process
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Accountability
e employ both phases of the Self-Study as means toward the process of evaluation
e make possible use of the Self-Study for marketing MIC both at home and abroad

e use the Study as a way to increase respect for the teaching profession both on and off
campus

Institutional Openness
e identify our own resources, both physical and intellectual
e increase faculty, staff, and student involvement in the daily operation of the College

e use the Study as a way not only to reflect upon the College but also as a means by which
faculty can self-evaluate their own teaching and pedagogical philosophies

Educational Goals and Efforts to Reach These Goals

The mission of Miyazaki International College is clearly identified in Phase I of the Self-Study. (See Dr.
Hisayasu Otsubo, "The Demand for a New Style of University — Miyazaki International College,"
4-12.) This mission statement is preceded by an enumeration of the goals and philosophy of the
College, quoted in part below:

MIC is a liberal arts college, international in scope, grounded in the social sciences and
humanities, and emphasizing the study of world-wide human problems and issues in a spirit of
collaboration, inquiry, and multicultural understanding. The fundamental purpose of MIC is to
develop international citizens conversant in Japanese and foreign cultures and fluent in
English.

At the core of the academic program is a philosophy of active learning. This philosophy asserts
that knowledge is not acquired merely through passive reading of texts or listening to lectures,
but requires that students be actively engaged in reading, writing, discussing, and
problem-solving. Through active learning students develop higher-order thinking skills that
enable them to analyze, synthesize, evaluate, and create. (2)

Phase Il of the Self-Study documents the efforts that have been, and are being, made to realize these
goals and to carry this endeavor into the future. The following general areas of study were identified
by the Self-Study Steering Committee as the foci of its evaluation:

Campus Responsibility

College Mission & Curriculum
Faculty Governance & Relations
Faculty Support Issues
Pedagogy

Recruitment and Public Relations
Student Affairs

Assessment

Long-term Vision

In order to do justice to these considerations, the Steering Committee established a time-line for both
phases of the study. Although subsequent developments within the Association of Private Universities
and Colleges [APUC] pertaining to its procedures and schedule for evaluation suggested that MIC
might be compelled to alter its initial time-line, the Steering Committee agreed in September 2003 to
hold to its original plan for the remainder of 2003 and winter 2004, with a few modifications.
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DATES

PARTICIPANTS

ACTIVITIES

OBJECTIVES

September-October,
2003

All campus
constituencies

Discuss issues and questions
Write reports—working groups
Collect reports— Steering
Committee

Discuss reports and outline of
Phase Il document

Decide specifics of completion
and follow-up to the Self-Study

To involve all campus constituencies
who are willing to participate in
discussion

To provide open access for ideas and
provide an environment where they can
be examined and evaluated

To produce a set of findings and
objectives that have been fully
discussed by all constituencies for their
appropriateness, expected effect, costs,
and benefits to MIC

November-December
2003

Steering Committee
and SC Chair (as
writer)

Write Phase Il evaluative
analysis & recommendations
for the future

To collaborate with writer in producing a
text that represents the results and
recommendations of the

collective discussions that have
occurred

Winter, 2004 President and Board | Read and review final To provide the community with the
of document findings of the Self-Study
Trustees - Arrange for its publication To consider implementation of
acceptance and recommendations
review of Phase I
document

Spring, 2004 Faculty committees, Possible review of MIC by To provide concrete proposals for
administrators external agency using Phase | | ongoing improvement

and Phase Il documents
The Self-Study Process

The SSSC (Self-Study Steering Committee) was appointed by the administration to oversee and
integrate the self-study process. The members of the committee for both phases of the study were as
follows:

Dr. Daniel Bratton, Literature (Chair)

Dr. Francis Brassard, Religion

Mr. Russell Fauss, English

Mr. Hideo Fujimoto, Director of Student Affairs

Dr. Kathleen Greenfield, History, Dean of Faculty
Mr. Jun Maeda, Japanese Language and Literature
Mr. Naoki Nishimura, Assistant to the President

Dr. Debra Occhi, Anthropology

Mr. Timothy Stewart, English, Education

Mr. Toshiyuki Takahashi, Director of Administration
Mr. Mitsuhiro Tokunaga, Japanese Language and Literature
Dr. Peter Verbeek, Psychology

Upon completion of Phase | of the Study in July 2003, the SSSC advised the College's standing
committees, as well as General Affairs, the Admissions Office, and the Testing & Research Advisory
Committee, that during September and October these groups should meet to gather data and to
discuss the areas of study listed on pages 186-190 of Institutional Self Study, Phase I: Descriptive
Analysis. When this part of the evaluative process came to an end, the standing committees compiled
summary reports that were shared with the faculty and subsequently forwarded to the SSSC. These
summary reports express the opinions of individuals who attended the meetings sponsored by these
committees or responded to requests for feedback — various groups met, and various individuals
within those groups addressed the issues that were the charge of these groups. Such opinions should
not be construed as representative of consensus among campus constituencies.

The SSSC discussed and made both local and global revisions to these reports, finally returning
these revised documents to faculty and administrative personnel. The chapters that follow in Phase Il
of the Self-Study are the end result of this process. This document thus incorporates submissions
from the various committees with recommendations made to the President and Board of Trustees by
the SSSC. In addition, the SSSC proposes the development of "white papers" to explore internal
issues that arose during the Self-Study process. It is the hope of the Committee that these white
papers will inaugurate an ongoing self-scrutiny that will help define the goals of the College, and
assist in the assessment of how well these goals are being realized.
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CHAPTER TWO
Educational Program

Curriculum

Curriculum — General

Disciplines offered

Since its inception, MIC has offered courses in some of the major fields in the liberal arts: humanities
(art history, language & literature, philosophy, religion and history) and social sciences (anthropology,
economics, political science, psychology and sociology). In addition, MIC offers courses combining
disciplines with environmental studies as well as an information technology course and a natural/life
science course in the first year, interdisciplinary studies in all four years, and area studies from the
second year.

Some members of the faculty have argued that MIC needs to expand its disciplinary offerings. The
field most often mentioned is fine arts, particularly drama. It has also been pointed out that MIC
graduates are weak in mathematics and often score poorly on the mathematics section of
employment examinations. It may be worthwhile to offer mathematics courses as well. Adding these
fields would likely have wide support among students and faculty. Unfortunately, given the current
economic climate and MIC’s present enroliment, any expansion that would involve hiring faculty in
new disciplines does not appear to be feasible in the near future. On the other hand, adding individual
courses in fields for which we presently have qualified teachers, such as mathematics and drama,
does not seem beyond our reach, provided that currently required courses can be covered
sufficiently.

Interdisciplinary and Area Studies Courses

Overall, the college’s course offerings in these areas are found by the faculty to be appropriate and
useful. However, during the Fall Semester of 2003 Faculty Council accepted changes to the "Japan's
Relations with English Speaking Peoples" courses, resulting in a stream of five courses under the
new rubric of "Introduction to Cultures of English Speaking Countries." The proposed titles for these
courses were Cultures of Australia/New Zealand, Cultures of Canada, Cultures of the United States of
America, Cultures of Great Britain and Cultures of India. The rationale for these changes was as
follows:

e the previous titles and descriptions did not reflect what members of the faculty were actually
teaching, nor did they make the course goals clear because of an emphasis on 'relations’
(Japan-Great Britain Relations, Japan-North American Relations, Japan-India Relations,
Japan-Australia and the Pacific Relations);

e the new courses will act as much better introductions to the English-speaking world;
e the new offerings will be more suitable preparations for Study Abroad;

e separate classes for Cultures of Canada and of the USA will better reflect student interest and
Study Abroad needs.

The faculty voted to accept these changes to the second-year curriculum.

EDU / TC Program

MIC’s teacher certification program was established in 1999. It involves additional coursework in all
four academic years, including a one-week off-campus practicum in the winter of the third year and a
three-week off-campus practicum in the fourth year. MIC graduated its first class of EDU students in
2003. The program is popular with students and is a success. However, the additional course load
has proven to be stressful for students, and the timing of the senior thesis with the practicum and
preparations for certification examinations has been problematic. Some members of the faculty have
suggested that the EDU program be made into a five-year program in order to reduce stress and
improve overall quality. However, given the expense of studying at MIC and the expectation and
pressure from Japanese society for students to graduate in four years, this is not seen as a viable
option. Instead, each year the college has taken measures to streamline the program and improve its
schedule. For example, this year the faculty has passed measures to reduce the number of additional
classes EDU students must take by making some of them part of the regular curriculum as well, and
to adjust the timing of the senior thesis deadlines for EDU students to conflict less with preparations
for teacher certification exams.
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1st & 2nd Years

Introductory Courses

Currently MIC offers an introductory course in each of the ten fields of the humanities and social
sciences in the curriculum plus natural/life science and information technology. Students must take
four introductory courses in the first year. In addition, students must take two interdisciplinary
environmental courses, which also offer something of an introduction to fields. The introductory
courses appear to be serving their stated purpose well. However, most of them are offered in the
second semester of the first year rather than the first semester. The rationale for scheduling
Environmental Issues courses in the spring semester, contained within the 1996 recommendations of
Dr. Rod Ellis in his capacity as an external evaluator, is provided in the Phase | publication. Dr. Ellis
argued that moving most introductory courses to the fall would "provide courses in the first semester
curriculum with more concrete subject matter and less of a mandate to cover a certain quantity of
material as tended to be the case in introductions to the disciplines" (28). Still, this matter may bear
revisiting.

Environmental Issues Courses

Some faculty have remarked on the nature of the interdisciplinary environmental courses that are
required in the first year of study. Although MIC was founded with “moral commitment to protecting
the environment” as one of its stated goals, there is no independent environmental studies course in
the curriculum, and no environmental studies course after the first year. Students are only
required/allowed to take two environmental issues courses in the first year. Some members of the
faculty have suggested that we either expand environmental studies into a full-fledged discipline with
courses offered throughout the four years of study, or else drop it from our curriculum and our mission.
Again, given current economic and enrollment conditions, an expansion of any field of study seems
unlikely in the near future.

General Science Courses

As of 1993, general science courses were no longer required for universities in Japan. However, MIC
offers general science courses in the first year, and all students are required to take one course in this
field. The disciplines represented at MIC are Natural/Life Science and Information Technology.

¢ Natural/Life Science Courses

MIC offers one introductory course and one interdisciplinary course (with environmental studies) on
natural/life science. Courses in natural/life science have never been offered past the first year. It
would appear that there is no plan to expand the offerings in this field.

+ Information Technology Courses

The field of information technology is seen as playing a supporting role in the MIC curriculum, giving
students the skills they need to respond effectively to the demands of higher education. Until recently,
the job of teaching some basic computer-related skills such as typing, word processing and using
electronic mail was relegated to first-year English classes. The English classes have now been
relieved of this duty, but now there is no designated place to teach these skills. IT classes have
typically covered these skills, but unfortunately some students cannot or do not take IT courses.
Students also need such skills from the first semester, but some cannot take an IT course until the
second term. This is clearly an area that the college needs to address. MIC is not contemplating the
expansion of IT offerings past the first year.

Japanese Expression Courses

These four courses - one for each academic year - appear to be successfully maintaining and
improving upon students’ spoken and written communicative skills, even as they are studying in a
primarily English environment. Students progress through a well-sequenced series of skills, with each
class having a specific communicative focus.
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Currently, special courses in Japanese as a second language are offered as needed to the few
overseas students at MIC and to the foreign faculty. If the overseas student enrollment at MIC
increases, as is the wish of many faculty members, the demand for these courses will increase.

The role of the JEX curriculum should be made clear to all students and teachers in this
English-dominated environment. Japanese language courses should not be given short shrift.

English Courses

As MIC has essentially a sheltered-English liberal arts curriculum, “pure” ESL English classes have
always been an essential part of the 1st and 2nd year curriculum. One English class is required in
each of the first three semesters. Currently, the English classes are not so much a “program” as they
are a series of independent classes. One of the weaknesses of the English curriculum is the lack of
continuity; there is no agreed-upon progression of skills. One reason for this is that students enter
MIC with a wide range in English proficiency level and needs. While the college could establish
guidelines and benchmarks based on the demands of the curriculum, it would be difficult to do this
while still responding to the varied needs of the students. Objectives must be framed on a
class-by-class and individual basis.

One suggested solution is to place students in leveled English classes, much like an intensive English
program. MIC originally planned to accept only students with TOEFL scores over 500; however, even
before the college was opened this plan was abandoned due to insufficient enroliment. In the first
year of MIC, students with scores of less than 400 were held back for a year of English studies. This
was apparently ineffective in raising scores. Regardless, forcing an extra year of study at the
beginning of the program did not appear feasible due to costs to students and pressure to graduate in
four years.

This has led to our ongoing problem of the large range in English proficiency in all our classes. In
2002 the faculty voted on a proposal to level the English curriculum; this was rejected, in part because
it was considered by some to be only a partial solution at best. Considering our enroliment difficulties
and our current structure, there seems to be no good solution. Two suggestions have been offered to
help us deal with this problem: improve on our current advanced placement program, and offer
development seminars for teachers on techniques for dealing with level differences in the classroom.

MIC currently offers an Advanced Placement program that includes special advanced English classes
for students who enter the College with substantially higher English proficiency than our average. This
is also only a partial solution, however, as there are no formal courses being offered to students with
lower-than-average proficiency.

One change that occurred shortly after the EDU program was implemented was a shift to a
grammar-based focus in some sections of all three units of English. Previously, most English classes
used a fluency-based approach. The administration of MIC saw the need for more focus on grammar
for the EDU students, and asked individual English teachers to begin teaching their classes in this
way. The relative improvement in English skills of the two groups has been tested and compared'.

! Class of 2005
Comparison of Teacher Certification and Non-Teacher Certification TOEIC Scores
April '01-April ‘03

Students in the Class of 2005 have been divided into two distinct groups for English 1, 2, and 3. Most students (35) have been
in regular sections, while all students in the Teacher Certification track have used Understanding and Using English Grammar
by Betty Azar. All English courses use active learning techniques, but the Azar approach puts more emphasis on English
grammar.

The results below indicate that TC students as a group are slightly more proficient than average at entrance and that they
increase proficiency at a substantially higher rate than non-TC students. Since TC students are blended in with others for most
of their course work, it is unlikely that the English approach alone is responsible for their higher overall rate of progress. Other
likely factors may include motivation and ability. In addition, the fact that the TC students use one book for three semesters and
thus get a fairly coherent and comprehensive coverage of English grammar and usage may also play a role.
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Some faculty argue that many students still do not have sufficient English skills, particularly in writing,
to respond effectively to upper-division coursework and to deal with the demands of the required
senior thesis. In 1999, a proposal was brought to the faculty to add an English course in the 3rd year
that would focus specifically on research writing skills, particularly in preparation for Senior Thesis
writing. However, the faculty rejected the proposal. One cause for this result may have been that the
proposal was tied to a suggestion to hold students back from upper-division work who had not yet
reached desirable English proficiency levels. Perhaps it is time to revisit the idea of an upper-level
English course, to find out why it was rejected the first time and to see whether a similar proposal
might be supported in the future.

The Possibility of Other Languages at MIC

MIC has never offered foreign languages other than English in its curriculum, although foreign
language clubs have been a popular feature of our extra-curricular activities. As of 1993, the study of
a second foreign language was no longer required of Japanese universities by Monbusho (now
MEXT). However, some teachers and students hope to see other languages formally offered in MIC's
curriculum in the future.

‘01 TOEIC Listening Reading ‘03 TOEIC Listening Reading
Non-TC (n=35) 330.69 200.97 129.72 520.97 318.19 202.78
TC (n=18) 338.33 206.94 131.94 570.28 347.50 222.78
All students 333.24 202.96 130.28 537.41 327.96 209.44

Improvement List. Impr. Read. Impr.
Non-TC 190.28 117.22 73.06
TC 231.95 140.56 91.39
All students 204.17 125.00 79.17
Percentage of improvement:
Overall Listening Reading
Non-TC 57% 58% 56%
TC 69% 68% 69%
Range of Scores:
At Entrance Beginning of 3¢ Improvement

Non-TC (35) 185-650 285-915 10-390
TC (18) 145-450 390-805 60-445*
All students 145-650 285-915 10-445

*The student with 445 points improvement went from 360 to 805.

The very substantial difference between TC and non-TC scored in the bottom of the range at the beginning of the
third year may offer a meaningful clue. By the beginning of the third year, only one TC student had a score below

400, compared to six of the regular students.
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Study Abroad Program

Students consistently rank study abroad as their most positive experience at MIC. This does not
mean, of course, that improvements cannot be made. A continual, gradual effort should be made to
replace weaker sites that we offer with stronger ones. This is particularly the case for securing
programs that offer content-based ESL classes with area studies focus; currently, only around
60-70% of our approved sites offer area studies ESL classes. Improvements could also be made in
the portfolio requirements for the program. Currently, although much of students’ work abroad is in
oral English, the portfolio requirements consist of 40 pages of only written work. It may be worthwhile
to explore the idea of introducing an oral component to the portfolio, or other innovative approaches to
assessment.

The main issue concerning the study abroad program, however, is not related to students, but to the
faculty. There seems to be insufficient awareness among teachers of what takes place during study
abroad and how it fits into the overall MIC curriculum. Specifically, emphasis should be placed on how
the study abroad experience can contribute to upper-division studies after students return to MIC.

3rd & 4th Years

Majors

Although all MIC degrees are in Comparative Culture, students have always been able to choose
“majors,” or perhaps more appropriately, fields of concentration. For the first several years of MIC only
two majors, Humanities and Social Sciences, were offered. Then in 1999 four new interdisciplinary
majors were offered: Studies in Culture, Thought and Behavior; World Societies and Cultures;
Comparative Human Visions; and Global Studies. Some of them proved to be immediately popular
with students. However, several students and teachers complained that the Comparative Human
Visions major was difficult to distinguish from the Humanities major, and because few students chose
it, the Human Visions major was eventually dropped. In the future it may be possible to reorganize
majors so that they have more specific and clear academic/professional paths, while maintaining the
flexibility and creativity of the liberal arts framework.

This year, the faculty approved a new Psychology major, MIC’s first major centered on a single
discipline. The decision was made by the college’s administration to add this major in order to
capitalize on the perennial popularity of psychology among MIC students and to offer an attractive
field of study to potential students. Some members of the faculty were opposed to favoring one field of
study over the others, but the plan was accepted by the Faculty Council. The Psychology major will
be offered from 2004.

One interesting idea that has resulted from the various discussions on curriculum and pedagogy is to
introduce an English major into MIC’s curriculum. The suggestion relates strongly to our emphasis on
education using the English-language, as well as concerns with the continuity of our English
curriculum, English support in the upper division, and focus on English proficiency examinations.
Such a major would undoubtedly be popular with students. There are, of course, many questions to
be answered regarding what form such a major should take. Should it emphasize literature, linguistics
and the history of the language, in which we already offer courses? Or should it look in other
directions? Among suggested new courses are translation and interpreting skills, English proficiency
test preparation, English for graduate studies, and business English for post-graduate employment.
Rather than looking for ways to introduce individual English classes into the curriculum, it may be
more beneficial to students, as well as useful for recruitment, to offer a well-constructed and
innovative English major.

Senior Thesis

The senior thesis, written in English, has been an important part of the MIC curriculum since the
beginning. From the beginning as well, there has been heated debate among the faculty as to
whether a thesis needs to be a part of our program, whether the requirements are too demanding for
our students, and so on. In the last 2-3 years the debate has died down, and the focus is currently
more on how to better assist our students in successfully completing the thesis. A few steps that have
been implemented recently are establishing an earlier starting date for the thesis, setting and
enforcing stricter deadlines for the early stages, and providing templates for formatting the document.
Other options suggested for the thesis are to make it project-based or to substitute for the current
requirements two or three long essays written for specific classes.
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Pedagogy — General
Student Advising

Currently, all MIC students are assigned a faculty advisor when they begin their studies here. This
person keeps track of their course selection and grades, and is available for counseling at any time.
All students must meet with advisors at least once each semester to receive guidance on and
approval of course scheduling. For the third and fourth years of study students are reassigned to new
advisors among the content faculty, who advise them on course selection within their major.

Some teachers have recommended that the role of the advisor be expanded to include guiding
students in choosing areas of emphasis within their programs of study in the upper division, and in
choosing careers. It has also been suggested that students keep the same advisor throughout their
four years at MIC.

Proficiency Measurements for English, Japanese and Content Areas

At present, the tool that MIC uses to measure our students’ English proficiency is the TOEIC. The
rationale for using this test at MIC is explained elsewhere in this report. [See Chapter 5, page 45-46.]
The decision of the Testing & Research Advisory Committee in 2000 to adopt the TOEIC was part of
an ongoing dialogue among faculty as to testing and scoring procedures.2

This discourse has included a contention by some members of the faculty that the TOEIC does not
accurately reflect the strengths and aims of our academic program and therefore poses inherent
problems for our students. A concomitant argument is that much of the content of the test is
applicable to business, yet MIC offers no courses on business.® There has also been recent

2 |n a memorandum submitted to the SSSC, a long-standing member of TRAC provides an encapsulated history of the writing
test that had been developed under the auspices of MIC Institutional Assessment Project:

Most of us in the project and on TRAC agreed that the writing test was seriously flawed as a year-to-year measure, and we
never did perfectly agree on how it should be scored, much less on what the scores meant. Given problems in inter-rater
reliability and instability in test construction and scoring method, the writing assessment had very low reliability overall, and
its validity as a measure of English proficiency really could not be demonstrated. While our best students generally wrote
good essays, and our weakest bad ones, making any close distinctions on a five-point scale was essentially impossible
and meaningless for most students, and drawing any conclusions about growth was out of the question.

Over the three years in which we gave it, the reading test was arguably reliable even though not strictly equitable as a
year-to-year measure, and its results showed a rational pattern of year-to-year growth by individual students and a
reasonable cross-sectional improvement from class year to class year. The type of reading test we used — cloze passages
— though having very high predictive and concurrent validity with other measures of reading proficiency, suffers from low
face validity and poorly developed construct validity. As a result, it was poorly understood here and was resisted by some
of the faculty and failed to win enthusiastic support, especially in the contentious climate of the project.

A major objective of the project had been longitudinal assessment of students' English proficiency as one measure of the
effectiveness of our educational program. However, decreased participation by third and fourth-year students . . . created a
problem for such assessment even of reading proficiency beyond the second year of study.

It should be noted that a test of listening and perhaps speaking skills was projected to be added to the IAP set, possibly
one modeled on Princeton's TSE [Test of Spoken English] or SPEAK test or an interview format, but one was never
developed for lack of any volunteer(s) to head up the effort.

This was the situation at the end of the project after the 2000 College-Wide Reading and Writing Test. TRAC
recommended against continuing the IAP for 2001 and beyond based on the following considerations:

o Limitations of the usefulness and acceptance of the test results as described above.

e The enormous investment of faculty time and effort required to produce, administer, and score the tests.

e The availability of standardized tests (TOEFL and/or TOEIC) that we were already using that could provide reliable
data if administered on a suitable schedule for all our students.

3 A counter argument to the criticism that the TOEIC emphasizes business, when MIC students do not take business courses,
is offered in note 4, point two, below.
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discussion of the pros and cons of offering TOEIC as a regular MIC course. Currently, both TOEIC
and TOEFL workshops are available regularly outside the curriculum through the Academic Resource
Center; unfortunately, only a small minority of students voluntarily take advantage of these
workshops.*

Various suggestions have been made regarding how to better prepare our students for this test. One
is to include test-taking instruction in English classes, perhaps in conjunction with an online database;
another is to spread such instruction throughout the curriculum. Some teachers advocate separate
TOEIC classes. Others feel that business English, rather than the TOEIC itself, should be the focus,
and that MIC should offer a class in business English in the upper division, or offer it as one optional
stream of an upper-division English class. Many members of the faculty feel that MIC needs to
address students’ TOEIC needs more. However, it remains to be seen whether they would support
TOEIC study to the extent that it would be included as a course counting toward graduation.

Team-Teaching

The pros and cons of team-teaching were discussed in various groups during the evaluative process.
Though the faculty may not always share the same estimation of this cornerstone of active learning at
MIC, the primary reason they strongly support the retention of team-teaching in lower-division classes,
even in light of its high cost, is that it is a great benefit to the students’ learning process.

* The above-mentioned memorandum provides the following three main reasons for TRAC's decision to settle on the TOEIC
rather than the TOEFL as the better measure of MIC students' English proficiency:

1. The TOEIC gives relatively more weight than the TOEFL does to directly measuring communicative skills, especially
listening. At the same time, TOEIC gives less weight than TOEFL does to declarative, discrete-point knowledge of
English vocabulary and grammar. Since our program emphasizes communicative skill development, we thought that
students' real gains would be more accurately reflected in their performance on the TOEIC.

2. The domain of TOEIC's test passages and listening selections emphasizes the world of business rather than
traditional academic subject areas that underlie the TOEFL. Since our students probably come to MIC with a general
world-knowledge of business gained in everyday life, and since that remains a relatively common and constant
background for them as they proceed through our curriculum which does not include business courses, TRAC
considered that such a test would be a better longitudinal measure of their general (content-independent) English
proficiency. This is an important point that directly contradicts the notion recently aired at MIC that we shouldn't use
the TOEIC because we do not offer courses in business. It is quite possible — as the makers of the TOEIC contend —
that the content domain of such tests is not important with regard to assessing general English proficiency,
particularly as a longitudinal measure. However, to whatever extent it might be important, the edge should be given
to the test that does not measure content that is encountered variously as students move through MIC. Otherwise
the test could be confusing content knowledge as a variable along with English proficiency. For our purposes, then,
general business content of the TOEIC is either neutral or beneficial relative to TOEFL.

3. Finally, the TOEIC has wide currency among Japanese employers — a point that is rightly often mentioned.
Therefore, a test that advantages our students with respect to the kinds of skills we already emphasize at MIC (point
1 above) provides them with a marketable credential in the normal course of our institutional assessment program.
At the same time, it provides a meaningful (standardized) measure of our students' proficiencies and the
effectiveness of our program in improving them relative to the world outside MIC. Moreover, because there are
recognized equivalencies between TOEIC and TOEFL score ranges, a TOEIC testing program provides an even
broader reference.

The same memorandum makes the following observation regarding the TOEFL:
TRAC recognized the value of continuing to offer TOEFL in the second year for purposes of Study Abroad, and to encourage
students considering graduate study abroad to take the TOEFL on their own in the third and/or fourth years. Since that is a

relatively small minority of students, the requirements of that test by foreign universities did not seem to be a sufficient reason
to use it instead of TOEIC or even to require it in addition to TOEIC except in the second year.
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One issue that arose in discussions was whether to limit the length of team-teaching partnerships.
From a pedagogical standpoint, some teachers felt that long-term partnerships might lead to
stagnation in classes, while occasional reassignment of teams could bring fresh ideas and
approaches. Other teachers disagreed, stating that good partnerships are good for students, and
should not be tampered with.

Active Learning, Task-based Learning, Critical Thinking

Although improvements can always be made in pedagogy, the overall impression appears to be that
MIC is doing well in these areas. However, it has been suggested as a cost-cutting measure to offer
some lecture-style courses with larger class sizes in the upper division. The argument is that small
classes with many group activities do not necessarily equal active learning, and that active learning
may occur in a lecture course as well if the approaches to learning are properly structured.

Promoting a Better English-Speaking Environment at MIC

Although in theory one of the principle reasons that students choose to study at MIC is to become
fluent in English, teachers are often frustrated in their efforts to get students to use it, both inside and
outside of class. Many students feel uncomfortable speaking English to other native speakers of
Japanese and, ironically, may even be ostracized for attempting to do so. Not enough students find
sufficient motivation to try to use English more. Teachers employ various methods to try to maintain
the use of English in the classroom, but often without success when the students are involved in
group discussions.

Many faculty members have felt for many years that one solution to this problem is to increase (from
nearly zero) MIC’s overseas student enroliment. They feel that Miyazaki “International” College would
greatly benefit from having a truly international student body, not only for increasing enrollment, but
for increasing both English language learning and cultural understanding as well. Having a significant
number of overseas students on campus and in classrooms would increase the interaction of students
in English as well as promote cross-cultural awareness and learning.

Internationalization of MIC’s student body was recommended by an outside evaluator in 1994, and
many faculty have supported this idea through the years. However, the administration of MIC/MEI has
expressed a number of reservations about the active recruitment of foreign students. Some of the
complexities of courting international students are indicated in Chapter 4 in the section titled "Student
Recruitment and Public Relations."

As a way of promoting internationalism, in 2002 MIC established an exchange program with
Sookmyung Women's University in Seoul, South Korea. This resulted in two Korean students
studying at MIC for the 2003 school year. Although many faculty have found the presence of the
Korean students a great encouragement for their peers to use English language in the classroom, the
program is limited to only two students per year, with a reciprocal arrangement for MIC students to
study in Korea. An expansion of such exchanges in the future could have an extremely beneficial
influence upon the learning environment at the college. In addition, there are currently two students
from Brazil who came here as a result of exchange programs arranged outside MIC, and they, too,
have added an international flavor to campus life.

Unfortunately, these numbers are clearly minimal, involving students with only a one-year stay,
studying only in the upper division. Such a presence is likely to have a negligible effect on our
pedagogical goals. MIC needs to ask itself what numbers would be beneficial and desirable. What
percentage of the student body should be overseas students in order to support effectively our
English language and cross-cultural objectives?

Grading

Some faculty members propose offering a more detailed grading scale (e.g. including A-, B+, B-, etc.).
Others have suggested that we should add a “D” grade to the senior thesis to bring it in line with the
system for the rest of the curriculum. There have also been criticisms of grade inflation at MIC, a
matter that the faculty may want to discuss and possibly rectify.
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Lower Division

Orienting Students to the MIC Environment and Curriculum

Some teachers have expressed the view that our students begin their studies at MIC without being
sufficiently prepared for the radical change and great challenge that our curriculum, pedagogical
approach, and primarily English-language medium represent. At present we have a 2-3 day
orientation immediately prior to spring classes, during which the staff and faculty introduce
themselves and mingle with the new students in a casual atmosphere. The basic principles of - and
approaches to — active learning are explained to the students, and faculty assist them in enrolling in
their first classes.

This may not be enough. First-year students typically need at least a semester to get their bearings.
One suggestion has been made to lengthen the orientation period to a week, putting more emphasis
on familiarizing students with our liberal arts fields of study, curriculum, and teaching and learning
styles. It would be difficult in terms of both time and cost to extend the orientation before the semester
begins; however, it may be possible to extend it into the first week of classes, making it a part of the
first-year curriculum.

Another suggestion was to establish a series of seminars for first-semester students. These would be
taught to small groups by a single instructor and would focus on a theme of the instructor's choice.
The theme would introduce students to modes of inquiry common in MIC classes, while also providing
an introduction to MIC's academic culture, including work on study skills, common assignment types,
research skills, word processing skills, and basic classroom behavior, including asking questions and
participating in discussions. It might be possible for these courses to focus on contemporary issues
and make extensive use of news sources, helping to foster among our students a habit of following
the news on a daily basis.

Such a class would need to have a general framework agreed on by the faculty, though any member
would be able to teach it. In order to fit into the current curriculum, a course of this description would
require additional credits, or serve as a replacement for a currently required course. Such issues as
the credit value of the course would thus need to be addressed.

Preparing Students for Study Abroad

It appears that adequate preparation is being provided to MIC students for their study abroad, both by
way of the formal procedures of the Study Abroad office and through the support of teachers in
second-year English, area studies and interdisciplinary classes. Were it not for staffing problems, it
would be desirable to provide additional preparation by allowing the enroliment of students in
second-year area studies classes to correspond to the regions they plan to go to for study abroad.

Upper Division

Preparing Students for Post-Study Abroad Upper Division Work

Some teachers have pointed out that students’ transition back to MIC after Study Abroad is often a
difficult one. The English language support through standard English classes and English-supported
content classes is gone. The content of 3rd and 4th year classes is considerably more challenging. In
addition, the gaps in English proficiency so evident in the first two years may actually widen in the last
two years. As noted earlier, an English course in the third-year curriculum was proposed in 1999 as a
remedy to this problem, but it was rejected by the faculty. Were this idea to be revisited, it might be
proposed that such a course be required only of those students who do not achieve a certain level of
proficiency by the third year.

Job Hunting and MIC Studies

MIC has strict class attendance requirements, which often conflict with the job-hunting activities of
4th-year students. Monkasho (MEXT) requires that universities allow students to conduct job hunting
as flexibly as possible. Balancing between learning and job hunting needs special attention at MIC.
Perhaps the college should develop clearer guidelines as to student absence related to job hunting,
particularly for students who conduct job hunting outside the Miyazaki area. Guidelines would need to
clarify that legitimate absences are excused, but class makeup work is expected. A system of sending
assignments by e-mail attachments could be established, or students could be required to do extra
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projects by the end of the term.

There is opposition to creating standard guidelines for job-hunting students, and much of the
opposition is based on the recognition that different courses require different kinds of solutions, while
different student circumstances require different treatments. Of course, this may not conflict with
creating general principles instead of specific guidelines. If we decide to create guidelines, they
should include not only what students are expected to do but also what teachers should do to
accommodate those students who must be absent from campus for job hunting for a long period.

Preparing Students for Jobs and Graduate Studies

Given the current economic recession and the travails experienced by graduating students in their
search for employment, the college is under increasing pressure to insure that our students are well
prepared for the job market. There have been questions about the role that MIC, as a liberal arts
college, should be playing in preparing our students for jobs, and how it should go about doing so.
What is clear is that the college must do as much as it can to support our students in the transition
from their academic lives to the workplace.

MIC is definitely not a vocational school and therefore MIC should focus upon liberal arts education.
Training courses for job hunting and also various qualifying tests including TOEIC, TOEFL and the
Japan Association for Financial Planners qualification should be optional and entirely separate from
the College curriculum.

In the past, it has been noted that MIC students are poor in mathematical skills. Our job placement
officer has stated that while math skills may not be as important in hiring in the future as they have
been, offering mathematics would still be a vital addition to our curriculum. It has also been noted that
English language ability will become less relevant to job hunting, but that "general competency" will
become more crucial. It has been observed that many MIC students are lacking in the area of general
knowledge and that this deficiency is relevant to job hunting. To respond to this perceived weakness,
we need first to clarify what is meant by "general competency," and then to consider how to help our
students improve in this area.

In job-hunting activities, MIC students face difficulties in succeeding if they do not have a range of
knowledge that meets with the general requirements of the corporate body or business circles. This
knowledge, which students usually acquire through their junior high and high school days, includes
various fields such as Japanese language, English language, mathematics, social science and
general knowledge. In order for MIC students to succeed in the current severe competition in job
hunting, it is imperative to strengthen their weak points such as mathematics and Japanese writing.

As one can see from Self-Study: Phase 1 (p.136-137), MIC holds various career support activities
such as seminars and guidance for job hunting beginning in the lower academic years, but
unfortunately, on the whole, attendance ratios for registered students are not high. In order to improve
this low attendance ratio, faculty members and staff should take a keen interest in the support
activities, encouraging students to participate in them. A high attendance ratio may increase student
success in job hunting as well as the job placement ratio of MIC. As was seen in the case of the
course for Financial Planning Qualification, direct contact with parents to encourage students to
attend is also an efficient way to improve the attendance ratio.

Bearing in mind that job placement ratios have a big influence on high school students in their
selection of university or college, faculty members should show more concern and interest in
students’ job hunting activities through the MIC advisory system, stressing the importance of earlier
job hunting activities from the lower academic years and also attendance at the career support
courses that are frequently held at MIC. It is also recommended that each advisor should keep track
of students’ growth process through the computer database, not only monitoring academic
achievement but also providing guidance for their careers.

Pivotal to MIC's reputation in the international community is our placement of fourth-year students in
graduate schools. There have been notable successes in this area, with graduates continuing their
education at home and abroad. Faculty have individually worked intensively with students preparing
them for entrance examinations and interviews, and their labors have borne fruit. Our success in
placing students in graduate schools needs to be emphasized in our promotional efforts and
self-profiling. In particular, MIC's distinctive ability to prepare students for study in foreign graduate
programs should be exploited as a niche in Japanese higher education that the college can effectively
fill.
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CHAPTER THREE
Resources and Inputs

Academic Computing Facilities

The present academic computing facilities are described in Chapter 3, section 5 of the MIC
Institutional Self-Study, Phase I: Descriptive Analysis. This description, however, does not detail the
planning for future needs nor how computing problems are addressed and resolved as they arise.

The future computing needs for students, faculty, and staff are addressed on an ongoing basis in a
number of ways. One method is through the use of leases. Most of the computing equipment is
leased and replaced at some point after the lease expires. This allows for the updating and upgrading
of both computers and software. Another method is through the use of Pooled Faculty Equipment
grants, submitted by faculty members, to fund software and hardware purchases. These grants allow
special computing needs to be addressed as they arise. A major upgrade in Macintosh computing
equipment (used in CCRs and by faculty) is included in the 2005 fiscal year budget. In preparation for
this upgrade the Dean of Faculty met with the Computer Lab Assistants (students who are paid to
assist other students with their computing problems in the CCRs) to discuss computing needs from a
student perspective. The faculty was invited, by email, to comment about the upgrade to the CCRs
and faculty computers (Macintosh platform). Additionally, a meeting to which all faculty members were
invited was held to discuss the upgrade.

A forum presently exists to discuss any and all academic computing issues. The sub-committee on
Academic Computing is under the aegis of the Committee on Faculty and meets as computing issues
arise that need to be addressed. lts membership includes students as well as faculty and meetings
are open to all faculty, students, and staff.

In the future, it is anticipated that computing needs of the students, faculty, and staff will continue to
be met through the use of the present model of budgeting for leased items, Pooled Faculty Equipment
grants to fill special needs, and the use of the sub-committee on Academic Computing to address
concerns as they arise.

Faculty Cost-Cutting Practices

Opportunities for faculty to contribute further to cost-cutting measures are well-recognized by present
faculty members, and range from conservation of electricity in school facilities and office supplies,
particularly supplies associated with copying, to the contribution of time to administrative efforts
outside the realms of teaching and research. The contribution of faculty time to admissions and
recruitment efforts offers perhaps the best example of cost-cutting through the provision of additional
human resources to various on-campus and off-campus initiatives. While some off-campus
recruitment/admissions activities provide remuneration to participating faculty, these also represent a
savings in that they will on the whole be less expensive than employing additional full-time staff to
work in these areas.

An undocumented, but completely cost-free, contribution to promotional efforts may be found in public
appearances made by faculty in the communities surrounding MIC. Most often these appearances
take the form of lectures, speeches or classroom-style instruction provided by faculty members to
non-students. Tremendous good will has been and can continue to be created by such face-to-face
interaction, leading to increased awareness of MIC and its contribution to the surrounding community.
Further promotional value can be gained by those appearances that involve public performance in the
arts. These kinds of appearances have often generated media coverage in newspapers, on radio and
on television that presents MIC in a favorable light to a large audience at absolutely no cost
whatsoever to MIC. These efforts can be seen as directly supportive of revamped and improved
admissions and recruitment activities mentioned in Chapter 8, section 2 of the Phase | Self-Study
document.

Workshops/Retreats as a Part of Faculty Development

It seems that within an institution of higher learning it should be an important part of faculty
development to have continuing education in the form of workshops and/or retreats. However, the
MIC Faculty Handbook is vague in relation to faculty development workshops that take place at
external locations where faculty members are the sole participants. COAS would like to see a clear
policy with regards to external opportunities for faculty development.

30



HELHZI-H17SH R DBBAEEDFL

BEICEMEZEZESEREZZITEEHEIX. RIRVEFARV I D7 -N—F Iz 7DOWEA)%F
BAL. UTOESFHZETo=EHEL-,

%

FHEOFEERERAZIE
LW 7 DR
FRBEICHBITERXDER
RXDEREEEDHR
—BHAREBOMEBILLEEEOA L

M XBEEERERZHEDEHCEEAMLO-OIC—BZTOENMEEZRALEIEICRDLILREN
Heht=,

HEMRLTTE)DREXFEDEED LK
EEFEDEM
ETHEERMOEM (1F1RTEGEL2E M 4H)

HED——XARVEKRIZHULT H-ONEBILEMREBE KB ICHEM(H I IO ERDH
BREYO D —Z2 T H# (TS5 E

31



Career Advancement in Teaching and Research

Faculty members who have received COAS funding in the past reported that they were able to
purchase print and electronic materials (both software and hardware) that have enabled them to do
the following:

Conduct research

Help senior thesis students conduct their research
Develop new software

Present papers at academic conferences

Publish articles and books

Be more productive and organized in their work in general

Below are suggestions to improve effectiveness of COAS funding in faculty career advancement:

Expand the criteria for the grant to support teaching improvements (not only research
development)

Increase the amount of funds
Increase the frequency of the application process (2-4 times a year instead of once)

Address faculty needs and interests by inviting outside experts to give faculty members further
training in new technology (or other topics of interest)
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CHAPTER FOUR
Students and Student Services
Student Perspectives on Campus Life

As part of the evaluative process, the Self-Study Steering Committee hosted a meeting to which MIC
students were invited. This meeting was attended by third- and fourth-year students; unfortunately,
second-year students were at Study Abroad, and first-year students were notably absent. At the
beginning of this session the Chair informed the students in attendance that the objective was to
evaluate student life at MIC, with an eye to improvement as well as to what they currently deemed
satisfactory.

The maijor areas of discussion were the degree to which English is spoken both within and without the
classroom; social life; ways of addressing faculty, staff, and students, and how these means of
address bear upon both campus and off-campus relationships; club activities, including the college
festival; the advising system; student use of the ARC; student responses to the present curriculum,
including the senior thesis; campus facilities; and what those in attendance liked most about MIC,
followed by what they felt needed the most improvement. There was also some closing discussion of
the relation between TOEIC scores and everyday studies.

The broad question of how students thought student life at MIC could be improved immediately
focused upon the problem of students not speaking English outside of the classroom. During the
session there were repeated references to the failure of the English Zone in Spoon to achieve its
desired result, including mention of one university in Tokyo that has received media coverage for its
effective implementation of such an English-only space. It was also observed that an increased
number of international students on campus would encourage more use of English, though it was at
the same time noted that international students might spend their time practicing Japanese rather
than English with their peers. There was also extended discussion of the problem of getting students
to speak more English within the classroom, the responsibility for which the students saw as resting
on the shoulders of both faculty and themselves.

Another recurring topic of the meeting was the need for greater emphasis upon pronunciation at MIC.
The students in attendance felt that there should be more conversation between students and faculty,
perhaps in structured learning situations but also on a one-to-one basis during office hours and at
other times. There were divided opinions on the importance of grammar; however, two students
suggested that MIC concentrates on listening and reading at the expensive of grammar.

Most students appeared to be happy with their social life at MIC, though there was mention of holding
more parties, such as dances, and other interesting events. Some students suggested that there
should be more communication with other area colleges and universities, in both the academic and
social realms.

There was a lengthy discussion on the use of first names for faculty and students at MIC; indeed, the
frequency with which this practice has been questioned during the process of the self-study suggests
that it remains an issue. The usual pros and cons were expressed: that the use of first names by the
faculty makes students feel closer to their instructors and more relaxed in the classroom; that the
addressing of foreign faculty and Japanese faculty who have studied abroad by their first names is in
marked contrast to name usage for Japanese faculty educated domestically, as well as for members
of the staff; that there is a "cultural bias" apparent in the way students speak to the foreign faculty;
that it is "impolite" to call certain Japanese faculty by their first name but not perceived as rude to
address foreigners and other Japanese faculty in this manner. As for calling students by their first
names, those in attendance said that they didn't mind this practice, even though one student objected
to it initially; however, there appeared to be less comfort about students uniformly addressing each
other on a first-name basis. Finally, what stood out in this discussion was the students' claim that they
have not been properly instructed as to how to address teachers and elders when outside this
community, particularly when not in Japan.

One area of study proposed for the second phase of the self-evaluation was student assessment of
clubs, and the responses to this area of inquiry seemed basically in line with those concerning social
life. Most students — if the small representation at the meeting is at all representative — seem to be
content with the status quo. However, one area of club activity appears to have generated some
concern, if not misunderstanding — the funding of clubs. It would appear that the rationale for
assigning varying amounts of money to these groups is not fully understood by some students.
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The students attending the meeting also appeared satisfied with the advising system, though once
again there was the expression of a desire to spend more time with faculty in their offices as an
opportunity to practice English with native speakers. Some students perceive their teachers as being
"too busy" to have time for informal conversation in their offices.

The ARC came under some fire. Two students claimed that they didn't know exactly what they could
do in the ARC; another complained that certain students always occupy the lounge area, so that
others do not feel welcome. Some felt that the ARC would be an appropriate venue for more
conversational practice, but this suggestion was countered by the argument that conversation should
occur in an area not designated for study.

Student opinions were also mixed on the curriculum. While one student argued that there should be
"higher level" classes, others responded that while some higher-level students generally understand
what their teachers are saying, many of their classmates do not. Some faculty attending this session
were somewhat startled by the admission by one student that there are upper and lower year
classmates who are receiving private instruction in English outside MIC because they feel they cannot
improve their English sufficiently within the existing curriculum. Students also expressed divergent
opinions about how much of the responsibility for active learning rested with their peers. At least one
student felt that classes should be divided by levels, with private discussion and additional readings
made available to those at the upper end. The group also talked about the process of the senior
thesis, its scheduling and the difficulty of writing in English about ideas that would be far easier to
express in Japanese.

Students appeared satisfied with the present facilities, though mention was made of the MIC home
page not always being accessible on the CCR computers. Students also expressed a desire to have
longer hours in Spoon, where they are able to connect their personal computers to the outlets, as well
as the gymnasium.

When the Chair queried the students on what they liked best about MIC, they responded that it is
possible to get to know each other well in this academic community, and that there is always
somebody to help. Students like the scale of the college, and the "English style of education" that
makes MIC distinctive in Japan.

As for the question of what needs most improvement, students cited the need for greater
understanding on the part of the faculty concerning job hunting, a perceived connection between
overly lenient marks and faculty concerns with teaching evaluations, and the ongoing problem of not
enough English being spoken in and out the classroom.

The meeting ended with students suggesting that they need to develop testing skills in Japanese,
science, and math to which the study of English within a liberal arts curriculum does not, in their
perception, adequately contribute. Specifically, some students feel that there is not sufficient
preparation for the employment exam. It was also suggested that further opportunities for study, either
through special programs or regular courses, might be provided during the winter break.

Student Recruitment and Public Relations

The Committee on Admissions and staff from the Admissions Office discussed recruitment and public
relations topics identified in the Institutional Self-Study Phase I report. The COA also solicited written
comments and suggestions from faculty who were unable to attend scheduled meetings. The
following statements reflect contributions made in those meetings and input received by COA over the
past year.

The Phase | report (p. 127) lists recruitment initiatives that have been mounted during the past two
years, many of them directly involving faculty volunteers, in a stepped up effort to increase the
number of inquiries leading to increased enroliment of new students. Most of the activities listed are
located at MIC or in the Miyazaki area, although notices and in some cases specific invitations are
extended outside our area though national advertising, the Internet, and our mailing list. The COA
was impressed with the efforts that have been made by the Admissions Office. When the COA
passed on ideas gathered from the faculty, as it did last year, it found that the Admissions Office had
already implemented many of them, had considered and even tried others that had to be rejected as
not feasible for one reason or another, and had undertaken many other initiatives aimed at raising
MIC’s profile, increasing the number of inquiries, and improving the conversion ratio of inquiries to
enroliments. In this regard the dramatic improvement in the number and quality of recruitment—orient-

36



CORTII.ZEZEROHRYOBREVEIZE THRIMNLGHRE. ERERITOZRAARUEDILREE
#IRIE. BRANDHEHHE . HEDOESRBAB(CEDIKRZHHDIBMIIKFELSNEINETH D, CNHoDE
BOZIESTREBDHEANERETHY . HELHAEELF G, o=,

ZEGCFLERE

FB1REDH(p. 127)THRALLSIZ, BRERKZESAOMAMBED, ELTELLMEVZ (i
TITRETHERETHY . FEDKIBE%E ML, 946% X EIBFEMNSEKTIND, HhT AGEEEMF
E.ER.EESIURBHADNSBEAZT L., LBERVMOMBMNSIFFAEAZENGL,

REDZEZEDH LSFIAZDOREEL—MARTHD AZFEROEFLEDORBZIEDHLHETH D,
ENIE @UATIL-T—YH)Fa5 A, (b) BIREFELLTOEFEOEM. EVSTRICENTIF#REH
THYBADEELRERBOPTL—ILFETHDH. FREOBVEEN. FALSV XU T EIUH
BHEOBEEANAEILSINTOVENIEEZEEBITNIE, RRICARZEZRETHIELEZVEDTHELIRAICE
WTOBAIEFELITNEKGD, COERICRLLT. ARZERE RALECLEERTEHERANODA
FEUMNEMLIZELT RLTAZERDOBRICET H5-OITHTOZERNS+ N EINPOOE/[T
HHELI= TN DAZEHNAREG LIRITE SV TLS A, BT ITTAEE DR M IAE S H
BREEICAST=ETNIE, i, ZLTENEBA-MBHE S OZEEDREZIZOITENREITLRSTE
53, AZERADHIFEICHLTIF. AZDHBHMENAZDEFAEMEZRDIELBLIERICLD,
BBOFOEZDBARTIAERELGY, BADILBRURMBMEHMNTNDLEHATREEEDORSH
DEICREZEBDOMAMEEITAFTRERELS, AIRLEREICEMA N DOLT  BHDFEENLDFEE
BURCTARERDITALICE T ENODFENCEBN R EEEZERLAFZOEREH-Y &
MNTELHEEZDHLITRENTHD,

RETHEONIREDFEAFTEFTHE. ZOMENTELTHRAMBICBEELI LD TH -, KEZEE
KICHILLHB=DHIZTEHEIFAM, ZIITE2BEDFHIHIAH D, 1 D(EILHBELDTHY . KEA~
DHFEESVF VT ICETAREEEL-EBLRAERL TS, 2ELANILOBEEEXE T —BLEXEIY
FUTAR REIZI7OHMMLEER, BLUVLEAEZRELTRPEDKREHBEEA T HBEERH T
Y. CORBEAFLEY—ERZFATIHBHIRBLIHHFRICEFIZ. E5TRNEFRICEFFI
B< EBIC,. BRIERFESIVX VT ICEOTREEICEZDMELZY ., EFREAT VLA TELKREZEH
RYDLITEY., (BLIUIDKEADEZEZBZOL T BoDMNE LITESET S,

F20HVIIH B THS, EEMLREEE AT LIZRRIZSMT I EE KED LS3GINSEKREIC
EOTENBETHS BEDVATLEZLEVHL. BEELEPHREDAROBNTEESETETHEZH
HBEIEEHICEL XK RE. BESLEMN6BICHRET IAMTITESMAREIITICEFIXREE
BSL. RAEDARUIEETUHELTERUEBZERO IZIE. KEDQ NV ITLYNEESEITTIEHSM1S
LTS, 2002FIZCDARUNISMT BETHONTREIE. REDT—TILIZHEK-23ADEE
DA, B4 ANDEEZEBLI-CEE 2= COLREEITRICHEIMICRZAS—A BO—EDA R+
I2BMT B ETRIFEDHEREBIENTEINEINEI—BEKBADREILEENEREEARUMNMIET
RRESBTAHENFEEIND=O—BHELNTIELEN, BEICZEZEDHENZREREN >I-HED
HHICEEZRSTWVEWIEIZRBZELEHELWS, ChiE. BANEDHTDARUMNZSIMT HHh
HHIGERTET . HEBEDANRUID N\ —UFEIRTHLN ARGV HOTHY. B=ESILIHD
N, 2RELTEREIZEREIZLRIDTH D, cNIEIAMNTOETHY., HNA~DS NIz T EEEIL
SHITKRELY,

KEITI7ZIZHUTIEELCEE. ALKEAEEEENDLEICHLUTIEES, KEWMIZ. PEEEVXTLT
SEMBEEICEDDBYLLIE, BEREEREICHEAINDIRZERNFICRENBEINILELH D,
LA RZEZEDOHNEFR>TNS, TOXREENITEBHINGWMERFHBTTHEBTELLL. XK
FEANFICHBEH SN OITDELGATREDORBEL TVEDRRBENNSKSIC, FIBEET -
DIZIFEEFELETNIEESLEL, LML, EEERADITEHEOTULRITNIEESHLD, CDIGE. FEEH
SHWRIEBEBLATNIEESHED, LLEAENS IYIBEORENVKEE 2246, B EIRXMIEKY
REGBENRALLLETES, BAOSEHEHEORETHEET SRELLT, FTESN - BIZHRE
(SPREFBE)VNLEZDE, LTCHRRELGLELEZRATHIZLIETELGL, KDYIZ. KREZOHBERER
NEICHATIRMEZBENSAMDMBEN, FLTEISIZEFDMUNELGITHIEICERMICEERTET
KETDHIEIZHS,

37



ed publications, expansion and enhanced quality of campus events for high school students, faculty
visits to high schools, and visits to campus by area high school teachers should be mentioned. In
many of these activities, faculty help has been crucial and freely offered.

Nationwide Recruitment

As reported in the Phase | analysis (p. 127), MIC is overwhelmingly a local and to a lesser degree
regional institution, drawing about 85% of its students from Kyushu with about 46% from Miyazaki
Prefecture. Only a few students come to us each year from the Chugoku, Kanto, Kinki, and Tokai
regions, and even fewer from Hokkaido and other areas.

Our recruitment challenge is built into the nature of our college. MIC is a niche institution. It is strongly
atypical among Japanese institutions of higher education with regard to (a) its liberal arts curriculum
and (b) its use of English as the language of instruction. When our high tuition cost, modest ranking,
and lack of a well-established job placement history are factored in, the niche becomes even smaller
in terms of demand for seats in our student body. In light of this fact, the COA wondered whether the
local student pool is sufficient to supply the numbers of students we need to reach our target
enroliment, even if the numbers we draw from outside Miyazaki increase in the same proportion as at
present. If we have effectively approached a saturation point or even a threshold of diminishing
returns in our local draw, the challenge will be to increase the proportion of students coming from the
greater Kyushu region and beyond. In those pools, our location becomes a further factor defining our
niche, both positively in consideration of Miyazaki’s many charms, and negatively in consideration of
its remoteness from Eastern and Northern Japan, and its perceived provincialism in the eyes of many
Japanese urbanites. Notwithstanding these limitations on the regional and national pools, it seems
reasonable to think that we could fill our class with quality applicants from those pools, if we could find
ways to tap into them.

The impact of most of our recent recruitment initiatives has been mainly local. What can be done to
extend our reach nationally? There are two kinds of constraints. One is cultural, having to do with
entrenched practices in college application and placement. National proprietary services perform a
regulatory role in college applications through a recursive ranking system, exclusionistic management
of college fairs, and advertising channels, all of which aid schools that can afford to opt in and
disadvantage schools that do not or cannot. High schools cooperate to promote their own position by
advising and recommending students according to the ranking system and by controlling access to
their students.

The second kind of constraint is financial. To participate fully in the national recruiting system is
prohibitively expensive for a small college like MIC. To attempt to circumvent the system through
direct advertising and recruiting activities outside the system’s channels is even more expensive. We
are currently participating nearly fully in only one series of Kyushu regional college fairs (Boeki
Kokoku) held each year in June, attending all events in this series except those in Shimonoseki and
Nagasaki, where we send brochures only. Our yield from this participation in 2002 was four enrolled
students out of a total of 23 visitors. While this ratio seems attractive enough, it is not obvious that it
would hold for overlapping events in other series, where we would likely see some of the same
visitors again. Some have wondered why we do not target particular cities where our yield has been
strongest. The answer is that we are not free simply to pick and choose in this way but must
subscribe to packages that are, again, very expensive. This is for Kyushu; the obstacles to our
participation in other regions in Japan are even greater.

What applies to college fairs applies equally to advertising in college recruiting guides. Essentially, if
we are going to establish a national presence in the college recruiting system, we need to be included
in the several guides that are distributed widely to schools and students. But we are caught in a
double bind: we cannot afford the consequences of not being included, and we cannot afford the
up-front costs of being included. As the old business adage goes, we must spend money to make
money. But we must have the money first and in this case must be willing to risk it in the face of
formidable odds. Were we a larger institution the costs involved would be measured against a larger
revenue base. Our niche mission reflected in our planned (and now adjusted) target size could never
support large-scale national advertising. Instead we are basically dependent on spreading the word
about the quality of our educational product, working outward from Miyazaki to the rest of Kyushu and
beyond.

The Admissions Office appears to be making sensible and creative moves in this direction. Recent
and planned changes in the curriculum should help, as will sending out our graduates as English
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teachers in the region’s high schools. However, this strategy will take time to develop and yield
results.

International Student Recruitment

There seems to be general agreement that MIC would benefit from a greater international student
presence, not only to augment enroliment numbers but also to enrich the cross-cultural experience in
the school and to promote the communicative use of English among students both in and out of the
classroom. Although the specific problems are different from those constraining national recruitment,
the bottom line in overcoming them is the same: considerable financial resources would be needed
for success on a scale that would have a substantial impact. During the evaluative process it was
learned that the Admissions Office responds to a small but significant number of international inquiries
each month, but that nearly all of them are looking for scholarships to study at MIC and do not pursue
us further after learning that we have none to offer.

It has been suggested that we should have scholarships or otherwise reduce the cost for foreign
students, but that has been firmly ruled out as an option. Our situation is not like that of larger
universities that are able to discount tuition to fill vacant seats with little actual increase in costs.
Because of our limits on class size and our close adjustment of faculty and other resources to fit
enroliment, every student must pay his or her way. The only exception is MIC Scholarship program,
which is very limited in numbers, is very competitive based on merit as well as need, and as matter of
principle is limited to students admitted in our regular categories.

Another intractable constraint on our foreign recruitment is the fact that our curriculum does not
provide for intensive instruction in Japanese language for students who are not able to take our
normal courses in Japanese Expression. We can recruit only those foreign students who are
interested in working on English as a foreign (or second) language while pursuing a liberal arts
education and who are either able to function already in Japanese or otherwise do not have the study
of Japanese as a primary goal. To cater to other kinds of students would require new courses and
faculty, and other universities are better equipped to do this at a lower tuition cost. This probably
considerably limits our international applicant pool.

This is not to say that we should not actively try to recruit foreign students. In fact we are doing so
through our Web site, which has information for foreign applicants. Our advertising in English through
Google must be considered primarily targeted at non-Japanese-speaking populations abroad and
may be responsible for some of the inquiries we receive. So far the prospects for converting inquiries
to paid enroliment have not seemed to justify the costs of international advertising that would divert
resources needed to support Japanese regional and national outreach. We should continue to pursue
other means of increasing the international presence in our student body by means of exchange
programs with foreign universities, Prefecture-sponsored students, and the like, and direct outreach
through faculty contacts abroad. Information kits should be made available for this purpose which
faculty can carry with them when they travel to events abroad which may present a recruitment
opportunity. In this way, over time we may achieve some of the international enrichment we see a
need for in the student body, but it seems unrealistic to expect that it will constitute a significant
addition to the total enrollment and especially to the number of regular four-year matriculated
students.

General Public Relations

The Phase | report (p. 188) includes with the above two topics a laundry-list of public relations
activities and initiatives including faculty involvement, press releases, newsletters, campus guests,
web sites, speakers bureau, public seminars and lectures (including the MIC Lecture Series), and
participation in local community events. In fact, these are recurrent items in inputs that COA has
passed on to the Admissions Office, both officially through the Dean and informally by individual
faculty. There seems to be common support for all of them, and as noted in various places in the
Phase | report, most of these activities are well-rooted in MIC history and are being actively pursued
this year.

The earlier off-campus lecture series was discontinued due to a fall-off in audience and the
questionable benefits of an expensive event that did not connect strongly to either the program or
campus of the college. However, MIC has had difficulty drawing a public audience to the on-campus
lecture series even when offered at times the public might attend, and scheduling at such times has
effectively reduced attendance by MIC students and faculty. Furthermore, several public relations
activities aimed at English teachers that were undertaken earlier in MIC’s history, including public
English Teaching forums and the Internationally Speaking newsletter, were discontinued for reasons
that are now not very clear but had to do with the departure of faculty who spearheaded them and the
absence of volunteers to replace them. It should be pointed out that both of those activities required
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enormous outlays of faculty time at a time when there was more time to put in on them. It is probably
a better use of faculty energies and time to diffuse their contributions throughout the year in their
increased involvement in other recruitment — and PR-related activities.

Conclusions

It was noted by the COA that its comments might seem to lack vision and enthusiasm. The COA
remarked that it is true that in the areas of national and international recruitment, which have sparked
the most discussion, it does not find many reasons to be optimistic about major gains in the short run.
It endorses the desirability of a more national and international student body and recommends taking
advantage of every opportunity that presents itself to move in that direction. At the same time,
immediate efforts and resources need to be focused on maximizing the yield from the local and
regional applicant pools that will continue to contribute the bulk of the enroliment at MIC.

There is no magic solution for the recruitment problem that has gone undiscovered for any lack of
hard work and imagination on the part of the staff or the faculty. Reputations and networks develop
slowly. In large part, MIC’s problems reflect larger circumstances — the economy, demographics,
changing social patterns — beyond our control. Like our city, MIC must do everything in its power in
anticipation of better times ahead for the institutions that have been doing the right things. The many
initiatives undertaken in the past year to enhance MIC’s programs and image and to reach potential
students make good sense, even though their positive effect is difficult to gauge given the unstable
dynamics of admissions practices and behaviors nationally. Our best hope lies in continuing to be
creative and energetic in our outreach efforts while making sure that our educational product, which
must always be our first concern, is the best it can be for the students who choose to come to us.
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CHAPTER FIVE
Educational Results
Assessing English Proficiency

The Testing & Research Advisory Committee (TRAC) discussed the possibility of instituting English
proficiency standards for retention, promotion or graduation of students, possibly coupled with an
open admissions policy, as incoming TOEIC scores do not correlate with student grades. TRAC
determined, however, that this policy would be problematic as Japanese culture would make it difficult
for students who do not meet standards to transfer to other colleges after admission. Although
members of TRAC saw proficiency standards as probably a curriculum issue, they were concerned
that any such standards, however much they might improve the reputation of MIC, would cause a loss
of students and would therefore be inadvisable at the time.

TRAC also discussed various proficiency assessment tools, including the Eiken/Step test, TOEFL,
TOEIC, and an internally produced test. The Eiken/Step test seems to lack consistent standards.
Internally produced tests, however, lack longitudinal standards, are not useful to students outside of
MIC, and are inefficient in the amount of faculty time required to produce them.

TOEIC, on the other hand, is useful for students in job hunting and seems consistent with student
growth at MIC, in that our students generally show good improvement in their TOEIC scores.
Although any standardized test raises questions about test-taking skills that do not correlate with real
world performance and fears that liberal arts objectives will be lost in a desire to "teach to the test",
most members of TRAC believed that as long as faculty remain aware of these possibilities, the
benefit of using TOEIC outweigh the risks. TRAC has therefore endorsed the continued use of TOEIC
as the primary method of assessing English proficiency in MIC students at this time.

As part of the self-study process TRAC also discussed concerns about TOEIC score improvement,
standardized-test-taking skills, and educational objectives. The members of TRAC expressed a need
to balance a desire for improving student scores with a fear of losing content in teaching for the test.
They argued that exposure to test item types, when consistent with other class objectives, is desirable.
To this end, TRAC has recommended including a workshop on TOEIC test items and test taking as
part of the winter faculty development activities each year. It would be useful if these workshop also
included a description of the differences between TOEIC and TOEFL.

TRAC also suggested the use of MIC as a Monkasho "lab" to test how students learn communicative
English skills.

Liberal Arts Outcomes

TRAC additionally discussed the possibility of assessing liberal arts outcomes. Stating college-wide
learning objectives is difficult, given the wide variation in course content, both from course to course
and from instructor to instructor. One universal objective, however, stated in the college literature, is
critical thinking skills. Several instruments are commercially available to assess students' critical
thinking skills and dispositions. Members of TRAC were unsure, however, whether any of these are
culturally and linguistically appropriate for our students and therefore proposed that a working group
be convened to study available critical thinking assessments and possibly recommend one for use at
MIC.

A longer-term project for the college could include the development of an outcomes assessment for
our liberal arts program as a whole. This would first require the development of a set of learning
objectives to which the faculty as a whole could agree. Most likely, we would need one set of
objectives for the first two years, and separate sets of objectives for each of the upper division
programs. These could take the objectives listed on pages 63 — 75 of Phase | as a starting point. If a
list of objectives is developed, the faculty could then develop a means of assessing liberal arts
outcomes at the college.
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Entrance and Exit Interviews and Student Satisfaction Measures

TRAC viewed entrance and exit interviews and student satisfaction measures as one issue. MIC
currently conducts exit interviews to measure student satisfaction with their experience at MIC. These
interviews include questionnaires asking students to self-assess changes undergone while at MIC.
(See pages 155-8 of Phase I.) TRAC discussed the possibility of adding entrance interviews or
assessments, but felt that the outcomes assessment discussed in the previous section would be
better. However, TRAC suggested that alumni be sent questionnaires to determine how alumni
satisfaction with MIC experience compares to that of graduating seniors.

Institutional and Human Subjects Research Issues

For the past several years, TRAC has had a sub-committee working on a proposal for a (possibly
voluntary) Institutional Review Board. Many faculty members are concerned about student
sensitization to research issues and informed consent. (One alternative suggestion was to require all
students to have their research proposal signed by the class instructor or senior thesis tutor before
doing the research.) Other faculty members require review by an IRB for grant or publication
purposes. A forthcoming proposal will include separate guidelines for instructors, classes, students
and senior thesis students. TRAC expects to bring this proposal for an IRB to faculty council next
semester.
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CHAPTER SIX
MIC in the Community

Expanding the Product

The Self-Study Steering Committee is of the opinion that MIC should further investigate the area of
continuing education as a means by which the College might improve its profile in the Miyazaki
community. In particular, the SSSC feels that such an investigation should focus upon offering
courses that would provide meaningful service to this community while relating to our distinctive
nature and mission as an educational institution. Clearly we have the expertise here to make such a
contribution; however, before developing a program in continuing education, it would be necessary to
identify specific areas in which this endeavor should initially be concentrated, such as English for
Business Purposes or English for Scientific Writing. Such considerations must take into account the
potential types of clientele, as well as how particular bodies of potential continuing education students
might enhance our visibility and image within the community.

There has also been discussion of offering a fifth year of study at MIC in the form of a small-scale
program directed toward students wishing to pursue post-undergraduate study, especially in
English-speaking educational environments. A clear obstacle to such a proposal is that such a
program would likely be very costly. In light of this problem, further consideration of a fifth year of
study should probably be focused upon the possibility of evening classes for students wishing to
prepare for graduate studies in foreign countries.

Spreading the Word

The community, both local and global, learns of MIC's innovative educational program though
numerous conduits — through advertising, including tenki filler and promotional material; through
students, both past and present; through administration, faculty and staff, and their involvement in the
wider community. Given the relatively small number of students and employees at the College, MIC
has from its inception faced a challenge in communicating its unique mission to the larger (and
sometimes even the immediate) world; yet in its brief ten-year history Miyazaki International College
has managed to make a distinct name for itself, largely through the concerted and tireless efforts of
individuals who have fought for its survival. By examining the nature of these contributions, it is hoped
that our academic community will be able to build upon the energy that has gone into making MIC
increasingly known at home and abroad.

On-campus MIC has established numerous channels for interaction including Open Campus; the
Student Festival, an annual event, and the British Féte; Comparative Culture, the yearly journal of
MIC, as well as other college publications; the International Lecture Series; campus discussion
groups; speech contests; and the hosting of many visitors.

Interaction with the community has ranged from booths at the Miyazaki International Festival and the
Kano Infesta to participation in events sponsored by the Kiyotake International Association. Faculty
have spoken to schools, community groups, and teachers' associations. They have offered
examination preparatory seminars and administered public examinations. Members of the faculty
have also provided translation assistance, including English text for the Kiyotake History Museum
displays; judged the prefectural speech contest for junior high schools; given local musical and
music/lecture performances; engaged in educational and activism-based outreach projects that have
involved MIC faculty and students with local groups, NGOs, international aid projects, and youth
conferences; and participated in various local events of an educational nature. MIC faculty members
are also frequently interviewed by the local media, a very powerful means by which to advertise our
professional expertise.

MIC's presence in the local educational community has been enhanced by the weekly Miyazaki
Gakuen High School drama workshops given by members of the faculty. In addition, faculty have
given winter drama workshops and, next year, will be providing English lessons at Miyazaki Gakuen
High School. MIC has participated in the Miyazaki area university consortium. As well, faculty have
conducted cooperative research with other faculty locally, nationwide, and internationally.

Despite all these efforts, the College frequently faces an uphill battle in creating greater visibility in the
community. Such problems at times result from a lack of cooperation from local business entities. For
example, the local bus company will not change the sign on its buses to include MIC. This image
problem is primarily rooted in a lack of public awareness of MIC, and for the college to draw more
students from the Miyazaki area, this challenge must continue to be addressed.
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Furthermore, even when there is a great eagerness on the part of faculty to be involved in the
Miyazaki community, those with limited Japanese language skills often find themselves limited in the
scope of their involvement. This frustration can in turn lead to a sense of cultural isolation, a problem
with serious implications for MIC in its relation to the community. Non-Japanese faculty who feel
overwhelmed by communication problems are likely to avoid volunteerism when such work requires a
minimal competency in Japanese language, leaving Japanese faculty and foreign faculty of greater
proficiency spread very thin indeed.

One solution to this problem is for faculty who feel inadequate in their Japanese language skills to
bring students along to community events whenever possible, and certainly an added advantage of
such arrangements is our students' ability to show the community their own ability to communicate in
English. Indeed, the role of students in promoting MIC should never be overlooked. When several
years ago MIC enjoyed a record first-year enroliment, the increase was arguably the result of
nationwide exposure on television, and one suspects that the applicants were powerfully influenced
by the sight of their peers enjoying learning and being able to function in an English-language
classroom. When we so often hear skepticism expressed in the community about it being possible to
teach undergraduates in English, the best rejoinder is to exhibit our students actively engaged in
cross-cultural communication. Whenever possible, such demonstrations of our students' comfort in
speaking English should apply to visits to prefectural high schools and middle schools as well.
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CHAPTER SEVEN
Governance
Faculty Governance

Page 176 of Institutional Self-Study, Phase |, diagrams the organization of MIC, a constituent unit of
Miyazaki Educational Institution. Page 178 describes the roles of faculty and administration in
decision-making. Recently faculty governance has been the topic of a great deal of discussion for the
Committee on Faculty.

Faculty Council

This past year members of the COF discussed the merits of a rotating Secretary and Chair position
for Faculty Council and brought these issues to Faculty Council. The faculty decided that the
Secretary would be an elected position, and that the faculty member holding the position would be
excused from other committee obligations.

At the same time a straw poll of faculty indicated that there was considerable interest in rotating the
Chair position among faculty, but no action was taken. Subsequently, the COF discussed with the
Dean of Faculty the idea of appointing a moderator at Faculty Council for discussions in which the
chair of the council wishes to take part. It is the COF's understanding that this will henceforth be the
practice.

Reappointment and the Role of the Faculty Review Committee within It

During the 2003-2004 academic year the Faculty Review Committee (FRC) and individual faculty
members working through the facilitators asked the COF to look into the FRC's role in reappointment
as well as the promotion process. A straw poll at Faculty Council supported this process. The faculty
then passed a COF proposal that strengthened the role of teaching ability as a "significant criterion"
for promotion in rank. As well, the COF presented other motions that dealt with simplifying and
making more transparent the promotion process. In response, faculty passed a proposal to make
faculty ranks public. COF is still reviewing an accompanying proposal to make public all decisions
regarding changes in faculty rank.

Faculty Committees

Due to shrinking faculty numbers, the COF discussed and recommended merging standing
committees. It was felt that, with increasingly fewer faculty, the present five standing committees,
each with five members, required the participation of an inordinately high ratio of the number of total
faculty members, some of whom were ineligible for service on these standing committees because of
their service records and/or other responsibilities. As a result, during the past year the faculty passed
two proposals dealing with this issue. The tasks of the Committee on Academic Support will become
part of the responsibilities of the Committee on Faculty, while the task assigned to the Committee on
Admissions will be assigned to the Committee on Students. The Committee on Curriculum remains
unchanged. The rationale for joining together these particular committees was that their domains
were correlative, though not overlapping. Of course these changes, which will come into effect during
the 2004 academic year, will result in a smaller number of faculty carrying a greater burden of work on
standing committees; nonetheless, it can be inferred that the majority of faculty believed this trade-off
would allow those not on standing committees to direct their energies toward the increasing demands
placed on faculty in other capacities.
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CHAPTER EIGHT
Long-Term Vision

At its initial meeting on the subject of long-term vision at Miyazaki International College, the
Self-Study Steering Committee made suggestions for future discussion of long-term vision in five
general areas:

the place of fine arts and mathematics in the curriculum;
MIC's promotion of itself as a liberal arts college in Japan;
the workability of liberal arts education in Japan;

the possibility of an English major;

ways to improve our facilities.

arwN=

The SSSC then decided to hold an all-faculty meeting to discuss these subject areas.

At the initial meeting on long-term vision, the SSSC explored the possibility of introducing music,
drama, and mathematics into the liberal arts curriculum. Although a non-credit music course taught by
an adjunct instructor had previously been offered at MIC, and then withdrawn, some members of the
SSSC argued that were music to be offered as a liberal arts credit option, it would have significant
appeal to the student body given the marked interest of MIC students in extra-curricular activities of a
musical nature. Such a program of study could conceivably utilize the professional expertise and
facilities of the Tandai while at the same time grounding students in a liberal arts education within the
context of English language instruction and active learning. However, since drama and mathematics
courses would be demonstrably easier to staff and incorporate into the existing curriculum, the SSSC
decided to focus upon these two disciplines at the scheduled all-faculty meeting.

Another aspect of long-term vision raised at the initial meeting centered on questions of how well MIC
positions itself as a liberal arts college in Japan. For example, is the College really grounded in the
humanities and social sciences? How can it attract more students to the liberal arts academic
program that is fundamental to the College's stated mission? Has the general community an accurate
impression of who we are and what we offer? It was felt that these questions are all relevant to the
way MIC promotes itself as an institution of higher learning.

The third area of proposed study that grew out of this meeting has a clear relation to the second. It
was questioned whether liberal arts education as it is understood in the West actually works in Japan.
The SSSC determined that addressing this question was fundamental to the development of the
College's long-term plans.

The SSSC also decided that future vision should include consideration of an English major within the
academic program. This major could conceivably offer courses in translation, TOEIC, and business
English as part of the present liberal arts curriculum. With the possible exception of translation, the
College would be able to staff such a program with current faculty, both content and EFL.
Furthermore, courses in language and literature already offered at MIC could easily be incorporated
into the English major curriculum.

Finally, the SSSC explored possible ways to improve our facilities, especially to address the needs of
student clubs and organizations. It was suggested that space for these activities, including improved
facilities for sports, could be added to the present gymnasium. At the same time, some members of
the Committee felt that attention should be paid instead to present facilities, particularly the physical
condition of Building One.

With these areas of study in mind, the SSSC held its second meeting on long-term vision — this time
opening discussion to all members of the faculty. The content of this meeting can be encapsulated as
follows:

e Faculty were receptive to offering drama as part of the curriculum. Most of the discussion
centered, however, on the possibility of developing courses in mathematics. It was argued that
math could be offered at both the lower and upper levels, the upper-level course to be offered in
the fall semester of the third year, before the commencement of job-hunting.

e As to the question of how MIC positions itself in promoting liberal arts education, it was suggested
that there are three considerations:
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1. how the liberal arts program is marketed to new recruits;
2. how we talk about ourselves in relation to our curriculum;
3. how we measure the results of liberal arts education at MIC.

Most of the discussion focused on the assessment of outcomes. How, for example, does MIC
respond to questions from the media about the results of teaching English language through a
methodology of critical thinking? Along these lines, the Committee acknowledged that there is a
"trade-off" in promoting itself as a liberal arts college when many parents and educators from the
larger community appear to be more concerned with the tangible result of students finding
suitable jobs upon graduation.

Although during its short history MIC has enjoyed a commendable record in job placement (given
the exigencies of the Japanese economy), long-term vision must include strategies to distinguish
the College as both a unique experiment in liberal arts education and a nationally recognized
leader in producing students capable of meeting the increasing challenges of a highly competitive
job market. The successes of the first two graduating classes in teacher certification suggest that
the melding of our academic mission with vocational pragmatism can indeed be achieved. MIC's
success in placing graduate students at home and abroad also indicates that while there is no
cause for complacency, we are clearly enjoying a certain degree of success in preparing our
students for their future careers. The challenge is largely in getting this information out to the
general public. To do this, the College must find ways to measure what we are doing.

It was argued that since the liberal arts focus on developing in students the essential skills
needed for intellectual autonomy and the ability to be an effective life-long learner, they should be
highly compatible with the needs of Japanese companies. The companies themselves provide
necessary specialized training to employees and do not expect students to bring highly
specialized skills from their university. Companies say they need creative, competent individuals
who can function in global society. They are seeking individuals who are capable of learning and
of making judgments. Since these qualities are especially associated with high quality liberal arts
education, such education would seem to be of value in the Japanese work place.

Nonetheless, the workability of liberal arts education in Japan remains a subject of ongoing
discourse, especially with the recent establishment of liberal arts programs elsewhere in the
nation. Those attending the meeting agreed that there need not be a dichotomy between the
liberal arts and vocational aspects, and proposals to support this position were put forth. With the
creation of the Psychology major at MIC, some faculty have entertained the possibility of a
tourism major that could provide a firm background in the liberal arts while still encouraging, and
assisting, students to take tests within the tourism industry. Such a program of study could
include non-credit, optional courses. The recent success of a financial management (Financial
Planner) course, offered to students on weekends, attests to the viability of such non-curricular
vocational programs.

Virtually all of MIC's students enter with the goal of learning English. About one-third to one-half
begin as teacher certification students. Both the substantial number of students who do not
complete that program and many others have a strong interest in the subject of English, as well as
in developing practical ability to use the language. An English major would provide a preparation
for further studies in translation, literature, business writing, and other English-related careers.

Current courses in linguistics and literature could provide the core of the upper division major. It
was argued that new courses in translation and business writing could in fact be staffed from
within the existing faculty.

An English major would allow students to pursue a more specialized upper division program than
is now possible, as the psychology major does. It would be very likely to attract interest from our
students. It is not likely that the mere existence of the major would increase our enrollment, since
students entering MIC are already confident that they can pursue their English goals at the
College. However, in terms of creating effective preparation for careers, the new major would
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likely improve both student satisfaction and student placement in English-related jobs or advanced
study.

The suggestion that improved facilities for clubs and sports activities might advance recruitment
from visitors to MIC, particularly among those attending Open Campus, was countered by the
argument that such money might be better spent on repairs to the current physical structures. In
turn, this view was challenged by the contention that students who choose MIC are not drawn
here by its facilities, but rather by its programs and distinctive educational mission.

Although it is difficult to assess the influence that current facilities have upon decisions made by
potential students, clearly any long-term vision should embrace consideration of the physical
dimensions of campus life. Some members of the SSSC are of the opinion that the current
physical — and by extension psychological — barrier to a sense of campus imposed by the gates to
the Tandai, beyond which the International Center and Library, as well as one of the entrances to
the gymnasium, are located, works against a proper sense of community. While current enroliment
and economic circumstances render such an argument largely academic, it can certainly be
argued that a student union, whether as an addition to the gymnasium or a separate building,
would significantly contribute to a stronger feeling of community.
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CHAPTER NINE

Recommendations

In the process of articulating a long-term vision for Miyazaki International College, the Self-Study
Steering Committee felt that the evaluative objective of this phase of the study called for a list of
specific recommendations. Indeed, the Phase | document had proposed that toward the end of the fall
semester the Steering Committee and SSSC chair should produce a text that would represent "the
results and recommendations of the collective discussions that [had] occurred" (53). The following
recommendations have been formulated by the SSSC and should not be interpreted as statements of
consensus among the campus constituencies. Nevertheless, the SSSC has readily drawn upon
findings and recommendations contained within the reports that various committees submitted during
the fall semester of 2003. These reports grew out of the discourse of meetings that were open to all
faculty and staff, and in one case all students. The following recommendations have therefore been
generated by our academic community and reflect common concerns and aspirations.

The Self-Study Steering Committee has made concrete proposals pertaining to both the immediate
and long-term future of our institution. In addition to these suggestions, the SSSC plans to develop its
own "white papers" as a means by which faculty and staff can continue the reflective process of
self-examination. Positive feedback to the meeting in which students expressed their opinions on
campus life suggests that such forums should also become a regular feature of the academic
landscape at MIC. Here, then, are the recommendations of the SSSC:

1. MIC should consider a semester-long credit-bearing course for orientation purposes during the
first semester of the first year of study for newly entered students. Faculty would determine the
proper focus for such a course and propose a specific time-line for its implementation.

2. There should be more faculty workshops on how to improve our students' TOEIC scores,
including ways that TOEIC-structured questions can be incorporated into our classroom activities
and testing.

3. In addition to TOEIC results, MIC should identify specific ways that we can measure the
outcomes of our students' study of English; specifically, these findings should provide substantial
quantitative and qualitative evaluation of the efficacy of MIC's distinctive approach to English
language acquisition.

4. The faculty of MIC should investigate how best to conduct an in-depth evaluation of the critical
thinking skill development of MIC students.

5. The faculty of MIC should also investigate how best to conduct a thorough evaluation of the
content acquisition of upper-division students.

6. The faculty of MIC should explore how best to conduct a comprehensive evaluation of the
proficiency of MIC students' written Japanese for academic/professional purposes.

7. An appointed or elected committee should thoroughly evaluate the effectiveness of our current
fluency-based pedagogy in the lower-division courses and make recommendations based on its
findings.

8. There should be workshops and meetings in which faculty continue to develop ways of identifying
weak and poorly motivated students and assisting them so that they do not compromise the
academic integrity of the College and its standing within the larger community upon their
graduation.

9. MIC should directly address the special needs of post-Study Abroad students, including issues of
motivation and English proficiency.

10. There should be a tighter relation between the advising of students by faculty and the work done
by the Office of Student Affairs in the area of job placement. In particular, faculty and Student
Affairs should develop specific guidelines for advising third-year students on the proper way to
conduct a job search. Faculty also need to be aware of the importance of putting into the
computer system data pertaining to their advisees that will assist the Office of Student Affairs in
job placement.
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1.

12.

13.

14.

15.

16.

Faculty should explore alternatives to the present requirements for the senior thesis. Such
alternatives could include, but not be limited to, the following examples: (a) a final project,
determined by the student in consultation with his/her advisor before the end of the third year, and
then vetted by a committee comprised of four or five members of the faculty, both content and
language; (b) several course-related papers of a length equivalent to the existing senior thesis
requirement.

Faculty should develop specific curricular recommendations for incorporating drama and
mathematics into the existing program.

MIC should continue to develop the current proposal for an English major. Faculty should request
of Admissions some market research on potential interest in such a major and the areas of
emphasis that would be most marketable.

COF, in consultation with the Administration, should spearhead an in-depth investigation into the
appropriateness of current administrative and faculty governance structures for the future
development of the MIC community.

In an increasingly competitive Japanese market, the perceived reputation of a college or
university plays a major role in prospective students' choice of institution. MIC should pursue new
and effective ways to enhance and solidify its academic reputation both within and outside of MEI.
Faculty and administration should work closely together to effectively communicate MIC 's past
and present accomplishments to interested parties. This should include, but should not be limited
to, educational outcomes and student job placement, as well as academic and professional
accomplishments of faculty and staff.

The Committee on Students and Admissions should spearhead a thorough investigation of

current recruiting practices in order to assess whether these measures of recruitment are likely to
sustain the institution over the long term.
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